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PREFACE

We are happy to present the Proceedings of the 20th Princeton Japanese Pedagogy
Forum held on May 11 and 12, 2013. The theme of the Forum was “Connection,
collaboration, and articulation: beyond differences ( H#.%., Wflh, e : A2 S7%
22 AH).” We had eighteen presentations including three poster presentations and
around hundred participants attended the Forum. This Forum was small enough for
participants to get to know with each other, but we felt the energy and future of the
Japanese language education throughout the Forum. I would like to thank all presenters and
participants for making this Forum so successful. This year we asked some presenters to be
a session chair in order for more people to be involved in the Forum. We really appreciate
those who agreed to be a session chair.
|

This year we had two keynotes: Professor Hideo Hosokawa from Waseda University
and Professor Seiichi Makino from Princeton University. Professor Hosokawa came to the
United States for the first time and give a talk about “SFEHEFIX & D X 5 R SiEGEN =
KaEBFRT200— [Z LIXDHR] OEK & H8E—". Professor Makino kindly
agreed to conduct a workshop for “FHFR T 23 k041 % 2. We would like to thank both
keynote speakers.

We received very positive feedback and some suggestions after the Forum. Your
feedback is very important for us to make the Forum better. Based on the feedback, we are
planning to have more interactive sessions such as poster sessions, discussions, or round
tables at the next Forum. We also started our own Facebook page
(https://www.facebook.com/PrincetonJapanesePedagogyForum?ref=hl). For subscription
please click like or \ M #3 on our Facebook page.

The PJPF was funded by Princeton’s East Asian Studies Program and we would like to
express our deep appreciation for their generous financial support. I would also like to
thank our four lecturers: Yukari Tokumasu, Tomoko Shibata, Hisae Matsui, Rie Tameyori.
Without their hard work the Forum couldn’t have been this successful.

The 21th Princeton Japanese Pedagogy Forum will be held on May 10-11, 2014.
The theme is “Dialogue: Toward creating learning communities of/for/by learners and
teachers (XI5 : FEFE, BEIOFOD I 2a=7 1 —3< YV &ZDILT) and
we will invite Dr. Yutaka Saeki, Emeritus Professor of Tokyo University and
Aoyama Gakuin University as keynote. We hope that many people will attend the
Forum next year.

Dr. Shinji Sato

Senior Lecturer

Director of Japanese Language Program
Princeton University

il



The 20th Princeton Japanese Pedagogy Forum

Connection, collaboration, and articulation: beyond differences

L, W, 55 SARIEE ORI 2 AA

10 Guyot Hall
May 11-12, 2013
Princeton University

SCHEDULE
May 11 (Saturday)

8:00 - 8:50 a.m. Registration and Breakfast (Guyot Main-Level)

(Registration Fee is $40 ($30 for students). It is $30 ($20 for students) if you attend
only on Sunday, May 12. Credit card payment only. No cash or check will be
accepted.)

8:50 - 9:00 a.m. Opening Remarks
Stephen Teiser, Director of East Asian Language Program, Princeton University

Session 1: Chair: Noriko Yabuki-Soh (York University)

9:00 - 9:30 a.m.

Mariko Henstock (Boston University)

FNBEPEREC L DG FE ORI  ESL HARARTFA L OREE BERSHE
HAGE

9:30-10:00 a.m.

Aiko Kitamura (College of William and Mary) & Mieko Kawai (University of

Virginia)
[ EF72) &6 T 4RFEO DBEERREFHMIAEORGE 7 =7 b (AR
e

10: 00- 10:30 a.m.

Keiko Okamoto, Miharu Nittono, & Yoshiko Watanabe (Columbia University)
FeMI o, FalE ) (HAGE

15-minute Break (10:30 - 10:45 a.m.) Drinks and cookies will be served.
(Guyot Main-Level)

Kinokuniya Book Booth (100 Guyot)

* A Kinokuniya book booth will be set up on Saturday (5/11) from 10:30AM to
3:30PM.

Session 2: Chair: Mariko Henstock (Boston University)

10:45-11:15 a.m.

Ikuko Yoshida (Bennington College)

A Suggestion for Online Collaboration: Schools and Communities (H ANGE

v



11:15-11:45 a.m.

Shiyo Kaku (The City College of New York) & Naoko Sourial (Baruch College)
TR (CUNY ) oW 47 n =7 b(AAE

11:45-12:15 p.m.

Sachi Schmidt-Hori (Furman University)

How to make use of Facebook in JFL education (English)

12:15 - 1:30 p.m. -- Lunch Break & Poster Session
Lunch (Guyot Main-Level)
(Lunch is included in the registration fee.)

Kinokuniya Book Booth (100 Guyot)

Poster Session (12:30 - 1:30 p.m.) (Guyot Main-Level)

Masami Ikeda (Massachusetts Institute of Technology)
EFEFOESSERGOMRMEZAELT

Masumi Kai (University of Guam)

Hypothesis from Japanese language maintained for nearly a century
Guohe Zheng (Ball State University)

[ssues in the Pedagogy of Japanese Verb Conjugation

Session 3: Chair: Sachi Schmidt-Hori (Furman University)
1:30 - 2:00 p.m.
Sufumi So (George Mason University), Tomoko Marshall (University of Virginia),
Tomomi Sato (University of Virginia), and Koji Otani (Thomas Jefferson High
School for Science and Technology)
The Current Situation of Japanese Language Program Articulation in the U.S. (English)
2:00- 2:30 p.m.
Koji Tanno (Arizona State University)
A case study of implementing flipped teaching in a beginning Japanese course
(English)
2:30-3:00 p.m.
Mayumi Nishida (Language House Institute)

MEFORE] - A A= VHilg e O PRI S EE. 5/, RRXT0H
277 (H AR
15-minute Break (3:00 - 3:15 a.m.) Drinks and cookies will be served.
(Guyot Main-Level)

Kinokuniya Book Booth (100 Guyot)



Session 4: Chair: Shinji Sato (Princeton University)

3:15- 3:45 p.m.

Zhang Yong (The Japan Foundation Japanese-Language Institute, National
Graduate Institute for Policy Studies)

HAGESE 2 O R ALRBEIZ BT 2 Bl d « HAREFHROTMEANRFAL 255
(Z (AAGE

3:45- 4:15 p.m.

Nozomi Takahashi (University of Strasbourg)

HARBRN EDOLIICFH/ L A=) =B L5220 77V ANFEED
ErEBlL HEFER I OF (HAGE

4:20- 5:40 p.m.

Keynote Speaker

Hideo Hosokawa, Professor, Waseda University

ERHAEREDOL S RERTEHEREZERT 20— T2 LIFOHR] OBEKER
- (A AGE

Discussant, Yuri Kumagai, Smith College

6:30 - 8:30 p.m. Dinner Banquet (Fine Hall)

Vi



May 12 (Sunday)
8:00 - 8:50 a.m. Registration and Breakfast (Guyot Main-Level)

Session 5: Chair: Sufumi So (George Mason University)

9:00 - 9:30 a.m.

Mayumi Hirano (University of Nevada, Las Vegas)

B EROAARGET AT 4 v 7 a—AOEERE (AAFE)

9:30 - 10:00 a.m.

Noriko Yabuki-Soh (York University)

A b=V —=ZELELICA BN HFHEEH « AAREEE R & MEEaE 2l LT
(A AGE

10:05-10:35 a.m.

Atsuko Takahashi & Sharon Domier (Smith College)

ERE & OFEBEIZ L DHHRY 77 v —HBE LMY AN AR ARED U 2T A
OIERL & 5 (AAGE

10: 35-11:05 a.m.

Yoshihiro Mochizuki (University of Michigan)

FEZTEROMREE = —2 : AANRFEEEOEM L BIE LT (HARH
15-minute Break (11:05 - 11:20 a.m.) Drinks and cookies will be served.
(Guyot Main-Level)

11:20- 12:50 p.m.
Keynote Speaker
Seiichi Makino, Professor Emeritus, Princeton University

AR Cnkbnsh (HAE

12:50 - 1:00 p.m. Closing remarks
Ben Elman, Chair, East Asian Department, Princeton University

vii
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APPROACHES TO OPTIMIZE THE INTERCULTURAL "DIALOGUE": A
COLLABORATION BETWEEN JAPANESE AND ESL STUDENTS,
MARIKO ITOH HENSTOCK BOSTON UNIVERSITY
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Strongly disagree ¢
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Student Report

Strongly agree

1 : The exchange motivated me to study more Japanese/English
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Student Report

Percentage

20
L

2 : Itincreased my confidence to speak Japanese/English

100
J

B ESL students o
B BU J students

Percentage
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o - = [ - t .

Strongly disagree 2 3 ¢ Strongly agree

Student Report

3 : It helped my Japanese/English conversation ability
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[ ESL students
B BU J students
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Percentage
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Strongly disagree ! Strongly agree

Student Report

4 : | made Japanese/BU friends through this exchange

FRL2 T, FARLEOEEICB T H&EEAREDO—2 L LT, KABROHEE
BTN, LT (K5) 1ZZ0RTR I B2 5WER/RETH D, ks
D29 A\OHARNEFLEORETH DN, T IITREND L9 ITRESITHLL
ST, BERCRER OB AZRIH Lz, 7R 0 iERRFAREOTRE N LTz,

Going to bowling
Going to museum
Cooking together
Karaoke
Chatting
Party
Shopping

Eating..

[ I I I

0 5 10 15 20

S Friendship activities outside the class and program
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Mo TL b, BHAMINL, REEIHEFCTCER2OL, BIFLRVL, VI ERE,

4) AT 4 T RN, BEZEITNT, T4 ATy a O TP EiEn5

FFERO T MM —BEEOWTE BT, T, ZovT4 2R TE
IV & AK BRI O EIEHHIEIC OV TOCNNOE W= 2 — R %
Rk L LD, T <IES >0 TH LETHARNIE I V—TNT
FHHEETHE, CNNO=a2—RE R, EEOBREfIT &b, R0FD
EBRCR D T AXERENTE 72857, (BAREOETAIXZOHIZITTRT
YouTube 72 HH 2 TUMz)

Before After

AARTIIHEIZTL2Z2ENRHDL, EWIFEIIRoTc &, BARAD HENWZ
ExLlcEE] EE-T, “ADHFREE LT, HERIL SNIERRNH D &
FaETl, FFLHECE, REIV AL TR a2 LZEx) T, —AlR
A, b ANFhEREO L&, ~FARENEEICHEZR L INTE DT

[HDb—, ZARZE, 7AVATIFRWTT LA ERBED &, FAED,
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Mo M= 7T70T7 o, b, | EHE. TOREWII, BT E
ROTRDHLEEICHSNEEZN D Z LiX, HDEVIEREZE S 2,

TH, Ko NFhnwTT ki) . 20 ) EBRARNBIRTN, — AR,
[Britney Spears!] LA, BIEEIZ B UOFRARAD,  lTerazy 206, | EX
it

FIT, BB, Thdh, TAUV I TIEELOANDBHEZHN D L crazy 7207 £, BAAN
X2 EH<, BARANOZEAZDIZAAZ, T8HEH DL NPNFGEWTE L i1de
SHIpENI2NL, AP ADAB WAL L] EiEx b, £ 2T, BHAXDEWND
R EZ ST,

Fb oD LIRS FEHFMHZM L LT, RO—AEE U,
[AARDFHOEMAZ R TS, ZOgEFEOSFHEHTRIL, REoUlER L,
HAROENSOBIELEBZENRH D ZH L, EE-o Tz, £9H5 9 23
R LIEEE, BOEESTAITRAE LD, ENT, TNTHHFIND,
EWVHEZIZIESNTNDDTIEZRND, |
b O RFRIEINIC 72 D Dod ooy, BARANRARD, ToLNZE I b, &M,
WD FFHIENTF L AFE 2 AARMRB 2 HT2 L) BRICFEIEDE, D5
R E2TH5BUDRAERL,  ZZTHEINRS00D 7 T ADEMOKDY %
HIF B,

(Do bomANST-, | [F7kE0 | EE-5TRABAARNTE, 2E.
BHbORHoT ! LliER. BUDFEALT I E LN OXIZE S, MW
YA FOFAPBEIKOEE, BEIHELTAT L ERoT,

FEBIFFENEB D ZE LT, BRBIZENTHIEBYDRAT VA A T %
281274 =T ARNSTZERID, SHIFE, BRADLR AR NV RED
AL (FE, MEZEZDT) b, ALEICHERELNEENES, 1 ixo
T, Fo&0 Lz, EBEonhEEI & AT UVAFA FAITIHVIEWVWNRT TR LT
N—T DT 4 AT yarz@B L TEIEVIZEINT,

ASEIOFMDFEAATH L8, 290V R O—2>0F Mk, £HDONEH:
THZEIZLED, AT VA XA TH B ZE0nb 2 Thd, L, EUVTE
SRR EEEITRA C FEERITR/ICIEAEEST A AV vy a U R ks EE, W
STCAFIRSNTEAT VA ZA T O—E0 R HTI- b EIET 200 X 5 730k
BOENE UDNICRRT 2260 H 2D TIIRWEA S Dy, AT LAZA 713
HAANTIRWD, AT LFZ A THISUEEIBEOE WA E 2 REETH D Z & 2
HFT50h, RIIVHEERTIIR, 2O 2OOMTHIENLTWHDONR DD
B DA ORI A Z DR BDOEEOH O N -THH L a, KiifErEL
T, FACHBBEEL TV TIELWE - S,
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WA Z OGRS LI E DAL ENTEH B o 7o A DT THIZ
FIRIZE ST bDE D EDFESF T, TETOERTLZ, ARESME VD
& CEADOHETMT AV A, HE, #ETIE RN LT, 2oT, #Hl
WIEBLIZ SN D Z & ICL-> T, A LETFTTR, BOO [Zohk-Eoiz) &
ANB LT EBNET, ZORIBRERZE5E2TWELEE, HOEH TSN
FLZ, | RAPMREMOFELETZ LS, ZORMREZ@BL T, Xk - #E.
ZDON, AMEEABOBEBRIZE T, bOOSWENRERLZ L&, BB E LT
% < FEATEERRIT Th - 7,

6. HAANFPEICESTEDLILDIE?

ZiRDO—EE LT, ZOXITHTESIMOBARANEEAN B AGTEOREIHE
MUK TWDDTH L0, FHNITIE, HEEFEEENET 5 BARANEFAED
AAGEDRE~DSMER L E LW E N o7, NS AARGEORIEITE T
HAGETITO DO THLOT, —HIZH L0 LR, 701, HAGBORES
A, BHAGEE & FEEDN Y2 OZGBRE 72 EERIFIC, HDHWEENLL RICHEAR
NBZAEIZLE TR EZABRKENVETEHATEIUE, o 0XRZ2 15615
7259 EDENWRH ST,

ZZTHEEH, b OO OOREERAT-, SImEOR AN 3 04 THAR
FEORESN L IXHRRR 2T HREEZITT-OTH D, M HITH
ERNCEEIC AAGE 144, 244, SHEAL AAEORRRORESINE LT\ 5,
AR TIE THAEORESN] b [(REREs] b, KEED PRED Lz
FEIZE BIZHEBRL TWD, EWIHIFEEDRVEWIHMEE 572, FFEE - 7=F
Bb. KBRS, AARGBEORESINE HI24 0% B L EmN>T,

e, REOEMEE, L L, 2o tHEMB 5 U, THAREOR
k(] & TRBER] FNEUMIEH T T E VW EBNET D), | okt
LTk, BESOYEHN 3. SRFHICx L, HAGEORESNN 6. 0 7K &
HEZ(p-value = 0.03) 7=, A v X E2—TlT TAARBORESIN DIF S0,
FVAARFEOFALEFE LT WEDOFELENI N, ZOZ D, HABMEN X
D EL CELRBENEST-HMEE FICH D THAEORESM) 2L ->THDL
NAHLEDONR, L0VEL Hol=D TRV EHERITE 5,

7. ¥PphIZ

PO (201 24580 OREABNL 004 LADEDET Vo — MERAFHI1 304
IZDIED,
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INFETITIHETE N34 OFEERNG ., ZORFIC L A2 ASE OFEH,
FRUNCIE H AGEFE E D ESL OfRE~DODSNNOBEZRD A HEME S ZRB 35 Z
EMTELDTIEIRNTZS D D

2R

JEHIEE T (2010). BEAELBARANFAEOREHE Al 2= —va VENE
pca BiE L) P mEoRE—R b a I o= —32a VB HEER & 5
B GwGE [E/UbEBEME] B RY: A ABEEI R 2 —
FCEE (S b EMIZE] http://gbkk. jpn. org/vol09. html

FepnbéE (2010). HAEZD STHRFEE LD FELS i LREEZ LA L
Bz boME] & LT A DiEf— [THAGEZEE] 144, 169-180.

JEMEFE T (2012) BETOXER LT HT [RYIZS WD L 2EKBT 5

T LT REE O HAERERE &R EEIAEICAE B LIS EAT R T — TR AGEEE ]
152, 30-45.

MIZERE (2007).  AAGEEBEHROO ST O—SiHEHRERFRIC L DE8F
INTHA Nt & OFR— [HARE#E] 132, 79-88.

Jette Stenlev (2003). Cooperative Learning in foreign language teaching
http://inet.dpb.dpu.dk/infodok/sprogforum/Espr25/Stenlev.pdf
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SEZGER (FREHRK: 20 1 2FKITITo7H D)

HAAH 441 ( )
KT HETGEE T IRALIZE Y, ARNTRA LR THWNNTT

1LEYTELDERTHATL FEY: BFH(1LEROZEE) , BRE (572005
TEBEORE, BUDHARNFAERD A L/ —, FoM (BEXLSEEW)

2BBIZEEDLSDVDEATHABLEREBLZE LELEL, ZhiX, EBEDOGSUDKE. H
AFEZTRADHH, avNk—v gy  RN—rF— 9HDR—FZ—TDIRBEZEDTBEILE

IV,  (BARFE: %, HERE %)

BMMESCOWVWLIEADGSUDKRIZITE X L [H]

A MEICOVWEBHENDGSURHARTEZ 7 ADHHMEUIMZBARFORZAEIZENE Lz,
=]

FOHE. BARFEOFAL VS L XITMEZ LE L), H0POBE i & BRI ZRALTZEI N,

5. MASOVWDOBUDBAREDFELADAREI > TWET A, A

6.UTIX, < Z2BoRITNIE T1] 12, KAYZZHILRLBSIHA/IX 5] LSBT, 1-5
NOHSH, BADXFHILEWEFICHEDITFTIZEN,

1: &5 Bbiwv b: AMIzZ5 RS
AHARFEZMIRT DFRAELE X TR LI 1 2 3 4 5
o bmo THARUSANOENZK L COBEBERTEE -7 1 2 3 4 5
WHeEZoTho b RFEAMMULIZNERS Kotk ol 1 2 3 4 5
BUDFELKEBIZNT 1 2 3 4 5
ZORWMN, HONEELZETHEZ 2T 20IT& L7 1 2 3 4 5
HENRFE T RFEEROT, FELOTho T 1 2 3 4 5
COEFRELEIULORIBERDH D LOTZLEES 1 2 3 4 5
COXRMNHDH T LiE, CELOP DL WE Z AL ES 1 2 3 4 5

ER

ZORENRH BN, HAROKEBIZES CELOPIZKAD%E & - & B H
1

HARNLIAL D CELOP DA Z A8t d i nnE 5 1
HEEORFE N DT DD -T- LD 1
WHEEsT, FLBUICRESTHREWEES I oIchoT 1

[NSJ ST (S I \9)

3
3
3
3

A~ B~ B~ B
whn W W

7. BRI HARFEEZ IR T 2 FAETLBIZH > TUZ LW THARDIUYE) 13 TLE I D, 32138 (bodbh
FVKBETY) FFTIRE, RFEEOREICIY ANET,

1) 2) 3)

ficb oS LipolkeZ 2l BokZ BbhiZBEESI LSV, KAHUTAHER ZOZNE VR —

FLTHL DKL BET, AADEELLDD, BUDHAGEDFEDIZDIZR £7, I EAib
E, BT FEWTI LS, 7o — MIFFEEENT — S, FREREEDOFAICEL TS,

HONEH)TENET !
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FOR NON-NATIVE JAPANESE SPEAKERS Name (

Optional, but it helps

1.. Circle all that apply: LJ111-112 L211-212 LJ300 level LJ400 level & up

former Japanese lang. student JSA member Japanese House other

2. What percent did you speak Japanese/English at the exchange, including lunch, exchange classes, and

conversation partner? (Japanese: %, English
3. How many times did you come to the exchange lunch? times

4. How many times did you meet up with Japanese students outside of classes/lunch?
If you did, please specify where and what event (e.g. shopping, dinner, etc.):

%)

times

5. How many of the native Japanese students do you know by name?

6. Please rate 1-5 scale below. 1: Strongly Disagree

| enjoyed meeting with the Japanese students 1 2 3
This exchange increased my interest in Japanese culture 1 2 3
The exchange has motivated me to study more Japanese 1 2 3
I made Japanese friends through this exchange 1 2 3
It increased my confidence to speak Japanese 1 2 3
Because they are college students, it was easier to talk to them 1 2 3
| think exchanging language & culture is meaningful 1 2 3
This is good part of Japanese language program @BU 1 2 3
I'd recommend friends to take Japanese because of this exchange 1 2 3
Other language program @BU should host such exchanges 1 2 3
It helped my Japanese conversation ability 1 2 3
Now | want to go to Japan even more because of this 1 2 3

Other comments (Please return this to Henstock (Itoh) sensei. H VD 23 & 9 1)
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5: Strongly agree

4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5
4 5



TEF] 2FELIT:
4 RZFHOOBERABAFMEEDKRIET 2P =7 K
WHAT IS “GOOD” JAPANESE CONVERSATION?
FOUR-COLLEGE ORAL PERFORMANCE ASSESSMENT PROJECT

& A
Mieko Kawai
R =T R
University of Virginia

Tkt 7
Aiko Kitamura
TAVT L&EAT Y —KF
College of William & Mary

AKFTlE, BARBHEBIZBTS BOT7—7 %=L —3 3 ] (Lange 1982),
DEVFRILNNVORRLBEHRE TOEEEZ BN E T HEEINED LS 7 atk
AEAIML, vy =7 METHR, 218 CTh 5 B ARGERNA B OREFTIEEIC
EOX I BB Z TS Licng, REMEZEL THLMNIT 5,

1. 5 : J-GAP

HAGBHE 7 o—/\)L « T—T 4 Falb—var--7rav=7 k (LLF J-GAP)
X, RO BEOHARBHEFEZNOHBREINDAARFE I 2 — LRy U —7
IZ X > TIE &AL, 2011 FE D 3AEROFHH CTHEfE S TV 2 [E B4
BEFEETH D[], EIE Q011) TR O AAFEHE OB, FEEORZHEL
TIEDPDOHEEOEERDDLH I LA BIET RSB TLTWS &L, 4%H
KREBHE EMEFPRE I T 2oiaid, ROk~ R ZEKE & 2 OBIfRE M
HHEE L CEHIMICEEE O BARGEEEO R — N 23 5Kl 258 &, HAERE
REROE DM EE2X 25 MEEEZFDTND,

KETIE A= =7 L OVED Hidik 2y I-GAP €7 /VHIX & L Ci®idiu, 2011
FE5ANS 8 HITHT T A=Y =7 08 HFTTHAGBHAIRARE NS T,
[E4E, 2[R £ DO RATH L N J-GAP Team (R E 54) DIEENGERERD O DA
VE =%y b EOYA RO BT B, LLFO 5 OOTFEIEE (i 2012) % il
& L TIEEIDSBRIG S 7 2],

s MUE L7=X567 7 e —F

16



c BGOBEMOER LA =T F72EMRT LA ML - T 7 - T —F

(B EF%)

c AARFET 0 7T AN, AARGET 17T LEITORE L RO B EEHEE

« AARFEHE R LEE R & OsEHETE

« ERRREESDIF A Z X — R« [HA72D [Can-do) ¥4 K] DOIEH
2011 4F 10 H O/3— 2 = 7 SMEREH AT = (FLAVA) TIEEBERA I H 40> O 5l &
HNT [HBA72D [Can-do) Y1 M) 3] DTS EEm L, BHE1 ALY 3 —
D AL URETATONIZI-GAP B 1 [BU—27 2 a v 72BN T, K-16 L-X
O HARFEZBEIC L D 13 OB 7 v Y= 7 FREHE ST, AfaTilks 4K
ZWOOBEFRENFMEEORIF 70 Y 27 MI, FOHEARER T s
FOOEDE L TEBEINTZHDTH D,

2. IEEBINE

2. 1. 4ARZFH 7oy FOiHH

JJGAPE 1BV —7 v a v 7 TIREMRE CHo T, =V =T KF, RN—
STTIRRFE, A=V R RI=AVRE U UTA&AT V—K¥ED 4 K%
6 4 DML, ETTHRESCHEE, VT NRNAREDERELZBL L E-T-, [HHE
W) 2o TR TAE e ) TRBIRIE RN RO LD H, FH L TV D ERENFE T
Tholizh, EVWOh U FaT AR T2REEEZ2RIHRNLE R, K%
MOE#EL XL Ty =) NeRAD L Lol

rp7 vyl MEPBRF SN, HERFTEHRIITONTNDRT +
— VA RX— 2D OEERBR OGO — B A RGE - BT 5720, HaEo
PR Z BT 2 LW o Bt sz, ZHUI NNy 7 U— R - 7 A L (Wiggins
and McTighe 2001) (& 1F 2011) OBLEMN S, FEEEOT B A X > b O Fik%E 5
HZLICR Y FEEORKES~OYFRECIE SO TOME# 72 EIZBA LT
ZOEWV, ESHKITAEOFMIOZ YA ) A E2E LN DO TRV E N
IHFENDRREINT-DOTHH N, HICFMEEIERT 5 OATIEERINRER
FFIicEEEY, BIZAWDOBUR~OEEAZIRD H Z LI B 520D TiE L
MaT o b o, TIT, R LM R 26 H L CEBICHEEE OREEY
YINEAN=FZADNTIL, FOREREBRABET D L0 D BEIEEN G
EHIZKVIAENT,

Z OREEOFHEE T, HBEFHE 2 ERETT o A & LTiRES N, BER
IRRELEO TR oW T it ST ho o, ZHUIERED T —T
Fal—a  AFENCHEETHTHA N, RINMOEFR LIE S TEEICEIY
WINDT 7 a s U Y —F (Burns 1999) (K1 2000) Tix, BUREZEED £ TITE

17



WM A2 B9 5720, IRBIBHAGREICIME 2R B IR 2B ET 5 2 & BIRNREE 7
BHEbLHY ., L UARIHEEIIWNEET S I BICA A=K ARMEERZH721C
LUGELZRKET D, 20788 AZ0OONEEORLERSThE, fEHRE L
THHOBEMEZ RWHT 7 —ZADIE ) NENDOTIIR W EBZBILD, BEIRE
L7 T2 S H T OIIEFICERDOWNWDS Z LT, ZOEEENRT —T «
X2l —va  OERRICCORZEBOHB THA DD, RICHBRAHIEETHZED X >
N—DFFESER], BLOZOIFEIN LN LT EN, A% EHX T —7
A4 Falb—a AFENCEDLEENOZBIT2NUEENTH D,

B, ARFIFEMNE TN Z IR TERWEEE D79, FIEOT—27 v =
v P TOFHERHZIL, FEEOLIRH AT ORE, Beh7T —F DL =7,
P E S — N OAERL, EOFHlE ZEH LTl 2 TH o ARl LT R &
LAY E Vol —HOIEET R TE, ADA TROAN=PHETHH A 2
EAVHE—Fy FEEAL TTo 72, ZHUIIMSCEOERREZBZ TH, F1-#
A O ENBAL & 2 W Z DI OTEBENE &R Tid < &b, T—7 1% 2
L—a SEENIREECH D LWV D T L ERIET S,

2. 2. REOWELFFET — X OIUE

FT. EETIMEEZIT S O OBEIED L 2 E W FEE ORFEOINE %
TV, AU R—=DHY A MZT v 7 a— RLHF Lz, T, FEEHRORLD
FERECHLHBE LT TCXANEOR— LT LA L) B —TD2ODX A % [
BLEN, EBRICGHESSRE L THEHALZDIZe— LT LA DR THD, 20N
— VT L AL, WIS EE OREERET 2 MIZM 2 TFICFETTER LN E WD
BURA IS E 2 . BBkt FE L W BREIC L, 7o, EEICED ST RRE
Lo LT, MIMICEAIND, REEOHMTEA RV MIFED LWV H X A7 TIT
ST [ERH1 M), BmRE, FEHEORFEHENLHEAITH DR I N TH
AT DFEYJPERLEIEM: (authenticity) 72 EIZOWTERIOF b b o722, 7 —F UL
HEDOXAILT, ThDOBLZEIMRTH-T-Z L ZEE L, Ml H RIS 2 T
HRELEVIAEBDOL &, BWBRMICT — X INEICTI AT, HBaET — % Ok
FLELT, ERFERRDZ LG 24T 5, FHT ORGSR 55881
NEE, 5HMOERFFEOET AT —H 8 &kt L Lz GHEIZIZA—T «
FDOHEMH)

2. 3. [T&5] EWOHLENDOFHEERDIER
BET—2O0OMEEEIERT 2 LT, FHOE L THEANSETITHEALZS

DELHRIZL, FMEREZRZB LA Z &I Lz, BAEOREET A RONL—T1
v ZIZB LTI (2008), 7 2(2010) . T (2012)72 K2 [~T& 5] &
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IS TR SN BB EN T DR, ARlo7ey=7 FTE [HA
7@ [Can-do] YA F] OFEdRZERWZESEIZL 2D, BERMICEBEFDO L O TIE
R BOETIOEY EiFsZ ik Lz, BEfFoboal R E L2,
ZORBRBEEICE DDV, FHTLWEE TR ZENE LI RIR-NLH D
7o, FHOFMFIEZIEY Y 2235, AlRERR Y L2582 AW, LV
HRW 725tk 2 AT a2 ERl, A— IV TREERW, TO%ATIA T %
AL, 2 OTFT o A vy a vy 2%E TR, BFSER0A DA 7
—T A4 T ORER, TOOFHIEHEBENEE o7, [EE 2SR

R (2011) TlE= 2 a=r—T a3 VEBAIOET VI H ARGEHEN A B ORI
ELT, ZTLTIREBICHBRAE 2o THFIEL TWANR, a2 AT 5720105
b (=rfifb, BR{b) L, s 2F2E Ol R 2 HEIC T2 2 L 280 T
W5, EEE, FEORKFEOFHZEARSIZER LTV D 0 E W FIRAZ N D
MOEHEE L TERT (L BL, FEEIZEARETE LT 200 O
FOIX, SN TEFTHD) ERETIHERNTIEALRZ L2 LHAISHNE X
TWDDODPPIREBITHARIZ /e > T o7z, D X =TT 72O ST
52 L THHOROMESZ D TEMR L, SOITIINE TSI o7,
BlazxFs e, [H9BHOFEFTOONTERI T, TINTELLEL LN
BorETE. ) e, BERMCOOIZTETH, HERRTIITE CW RN
ENZ ] R EORSICHEREN R ONTZ, 22T I EFRAARRE TSR
RENIE, BENNCTHEA AN LD IR LIFBENMThIL Wi s L
PRENTHRC L ) B E%E LT (Bl Zhifi & m& & - T 5 oS aha
F92) @237 280 Dol PAREIC, A7 U7 MEDHE k723t s
DRDOENDOERBR CTEER N T 4 —~ AL ERTHZEICITEREN DS,
EWVWHFEHEIIMEG OIS L E 20N A N—H T,

2. 4. VYo INT—HEHEH L TORME
Iz, VoI NT = 2 U TEBRICGGHET 21FEICED 2o T, ZiE
TOEME TR Z 0 TR R DRl 2 SR S 722 & T, A 3 —X[A U
ERHBMEBRZILATHICEST=0D L 5 RERSCEHENHFEZ TR, 0WE
TEEICED 2205 & FHEiFLRoF o Tz TRELW) TEkx e 7ol B
EERTESIEOMRIINR Y OWERH Y, REN @R Z FF R PUS T RE W
ZEDHIIL, 22 CTEEHMICOKET - AR bERER S S, 0. 41
1% 3 B TRHI Z 45D 7223, FW A — VDM 708 4 TiE7e< 372D
EWV ST TiHEm e EDORT W LD, 4 BTl 5 Z i L,
ARV T NT =2 AW TORMEICBWTIE, 2RO mZ —H=E 5
ERBEHMEET, BUE L TRENIEDOW S £ TRHMEBLIZ DWW TEELE 9

-
—
-

—

19



CERZRBW, LT, fFHEE TRHlOBRICEm O b & o T e Ea %
Tﬁ#%\VL%J%éWHFiiTH@%Jk%z%ﬂtﬂ%%ﬁ%%éﬁf
Wt 25 %

1) XENREEVRH>TH, HFERXBEBSOERTAHIZLEEXDHZ L
BTE D,

(BT LZnAD T ENTEL] LIFHRELTELTOHRITI VDN,
FIZIXHFOFRTNMLELERZVBIT T bo8E. Mrxabhiz) RS
NDDIEA I, BEICEE ST DEFTHED/N— M= AE2H L Tns &
Oﬁ%ﬁf@%m%®&éiw%koﬁﬁﬁm%@oEwtwﬁa#ﬁ@@@m
WONT . FHFIZTTH 6 ) 2 EIXHARERNEGFEORFE CHLHEBRICEZ S Z
ETHY, FLHAICSFTHEELIED HITF TOL DITHRREFHFO O LSO L F X
& 9 (Ono, Yoshida, & Banno 1998) (Hayashi 2003), L7>L7203 56, TN
ICHFIZEH- TS LW HIRZ 525 L9 AT, 201 0HAIZOWTH
HRENEFE LR, & &7,

2) HEOEFIIXLT, BYURFAIVITTOHISL, BEEZRTAHK.
MERL, VWX, REOSFEEFRIEDLIA NI TV—% ) %<
Rl o, BEICRIETHIENTE D,

FERENED XS BREBITHE L oG EIC THfZRT) ZENRTETWND

ERIET DD E VD KITHOWT, HMIZHEFOREEDO A0 K L TR K

ﬁﬁ&%\%®E%T—W@zfﬁuﬁékwotM%ﬁfékﬂﬁ Iz, Zhvb

D A k?%v—@&%lﬂfﬁﬁ ZHE S TWRVWMEMAIZOW TS A ST,

i, BREIC &%éﬂf“éf%ofﬁﬂjkwoﬁﬁ_omf\_m

*E%O)E’)ﬁ_\_k%@ﬁ#bf‘/\é\_k%jﬁﬁ—@z))k IMELIRL Dof\—o HOo

TREFAT T2 9 TToNg LRELI, ZORITH S FEREDI D e WVGEER,

F%bﬁﬁﬁji@@%gﬁbfwék\ﬁmm@ THLERN 220 B ) BERR

b5 T LEIDOTIHEEVIER OO TZ, & iofiF%ofﬁﬁjk

wémdzibﬁ\W$®%ﬁ%%®§%f§w@z%%@bt@<W.

CRZRVWATTMN?) | [Z25F5%F5 1 LHEERT R EOKIEN XV #EY)

IZHZ 25, @E@%ﬁ%%oto

SO THEUNCKISETHZENTED] OIF, ZOEA IV TEhEH, HHHE

@W%@%m<mzi m&k)@% B 2 B W TG L2 A TR, LB

6%i7%ﬁf%é@@i9 ZATEU S I D AT f ﬁ%h%éhto
T, XAZ L LTUTIEELTWBED, —5D A L NR—=nbH b ERE

®x£®i9175%tk#mémtxﬁ@m%mﬂLi5o
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(=EEF 1)

A N—=T 4 =& LEEAD
D DN TTA,
D EZTLET
VT AT LEREAN,
ARG RV A

> W > W

ZHIZK LT, TOXORReD VDA, EOX D RFHIICRDTEA D D,

(=6 2)
A: HDO, HBETT TFABPKDLDT, 7T ADHRAIRTS LD
=T 4 —Z LEFE D,
B: H, N—TFT 4 —TTH 1, WTTh, 2o&, EZTLEL LI
A: 5 TTH- - -, RAUTOOPMEF]TONEES L TETH - - -
B: &b, bOXX DLV D (OO) THDro WWNTT A,
L, £9LFEL LI,

B2 DTRERD, TR EST- I 2BV IRLThHroWwizETe (PR 1)
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e = el A e

bl L KGE/ AT, BARGEDO Y FAD [ b—7 44— (Bhlhe) |
ZLET, TONR—=T 4 —OFEENT TSI, N—=T 1 —DHIZH, K,
BT, M D2 LIV TEEL T E &Y,

You and your friend/instructor are going to have a farewell party for your Japanese class.
Plan the party. You need to discuss date/time, location and things to do as preparation.

B2
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AEECY. HamE ]
LISTEN TO THE VOICE ! EXPRESS THE VOICE!

[ei] AAE YNELIZZ IS TSI
Keiko Okamoto Miharu Nittono Yoshiko Watanabe
a7 RF
Columbia University
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3) FEILT 4 — NNy I RRICFA U e HESw L, 857 5,

4) TA DHREH %T74~%A/7%5K5

5) FHIF, FAMT=obV . FOZOoDHELMITKI L, 1) ~4) FHERDIK
T, (- T, FHHRICH T 2 FAEOEERIEILEI6 L2 5, )
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ENE TAHRAZOBARGE L] GA > FU—7 1998)DFi~M [EW] OfkE
%otoﬁﬁﬁﬁ%\C@ﬁﬁifﬁi@%ﬁ%%%%ﬁf%ﬁw®f%5@\
FEADYES, TRV NNEY, EENFSICES IS TV RNENS T
BN EN o7z, £ TTARMT (®1) X5 ICRICHIEDT 7 & s
R, AAV NEEZENTEZOREZERM L, REIOFEOR, HEETDHELIMRL,

2 2012 SEEFMORBRRAT [FEH S, Fxilz ) OFBNEL IZER%STH D
2O, BROFE3IW [ [FE/Z 5, m2HE 5] OIFEFIREIEE6) 220 &,
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B3 BXRFzVvIURRMEFEL>TDTA 74— KNy

TAOA bk
BHEADE $&®L*‘H’6)

CD rrection Check List for Reading Exercises

Pledise.correct your:

intonation

accent

pauses

reading/pronunciation
pronunciation of & U S35

R

I

Please add more:
el speed
emotion
= smoothness
Iength to long vowels
length to A~
length to — (small = |

in
l\"j.

3

'\E'

P‘U‘Sq pay more attention:
to distinguish between voiced and vo-celemn sound

not to overemphasize particles
not to lower the intonation of particled

3 =7 <{ mnot to make excessive ups and downs ¥n intonation
to fully become the narrator of the readffiing!
to adjust your tone so that it is suitable to the tapic
R T — PP Tl 2,
lcrrg voré F i S0 s st . EEa
. - m— i —~— L >- A\« 9 sl C
1(; f/_r? & TF L = & il ) o o T DONAL L C

4. THFZEZH>, FeHz o] BEHORBRLET > — b
wu\:@%%@%%mowf%%btw TA [XFAD 6 EICE & E M &,
A (95 5) . B (8540) . C (75 48) TiHlizfT-7=", [& 132 o 6 Bl K 54k
BOREST NOFHETHD, 1LY, £FEMICONT, 1EELY 2/
HORHEO S D E L Fe o TOWDONRR T ER D,

ER B O : 57 ADFETY

Rk | #50 | %50 | #E0 | ®BE® | #EG® | BE®

M B 1 T2 | RO | ROM2 | AT T | AT T
ALDEFL | A DE 2

BAIRE] 89.43 93.26 90.77 91.73 89.55 91.93

F7-. 2012 FEFKFEH 0D Y (12 A 10 H) 1. ZoEHESCELTTr >
r—bhEEmLE (28R . P TR EEREE L. 8552
EMRICNE T2 E B D) BV ERNTIE 54 N 48 A (89%) 2% TiZvy) &%
ZTCED., MTITESTE o720 &) RIS 28 5EIZ 96 D H b,

41Ah5ztﬁﬁi%@& AR HERR U7, 7. A-(91 ). B+ (88 j) LW 7=
576 IO D E LT,
2012$$)<%H;‘1®2$$®E%%%%&6i BT THoT=N, Tvr— MNMIEIZE LI=DIX 54 4,

35



36(38%) 31 > hpr—a VEBIE, 26 2T% N T 72 NEIE. 21(22%) 3355
FEEWHEZ ThHhoT,

BHEFHICET 57 07— (2012 & 12 A 10 AER)
Q1. Do you think reading and recording every other week has been beneficial?
Yes No
48 (89%) 6 (11%)

Yes 2 For what points has it been beneficial? (multiple responses: 96 in total)

intonation accent correction pronunciation Other
correction correction
36 (38%) 26 (27%) 21 (22%) 13 (13%)

Fo, 2013 FEFEFHORBZE TIOME EZH T2V &) WKL
TiE 54 AH 45 N (83%) 7 THeiT7-vy) ZEX TR, Z0HBE L THRHZ D
ST=ONR, TZoETAy hx—vary, 778 b, BENEEZELZND
EWVIHFHNTH o7, [T, —FEiZ2, 3T ST ohdmn
HEw EnraArhbbor (@I,

EHEHICETE7 o — 2012 & 12 B 10 BEH)
Q2. Would you like to continue this reading exercises until the end of the spring
semester?
Yes No
45 (83%) 9 (17%)

If so, why?
e.g.,

-Improved my intonation and pronunciation.

-It forces us to speak Japanese consistently for a few minutes at a time rather than

one sentence like we do in class.

5. 2012 K ZHIOEE N E LN R

—FHEIC LS TFRZ-Z S, mE2HZE5) OFEZEL THELRERE LT,

PTFTOZ ENFETFoND,

1)77?VF A hp—ay, BEICZ AT R TIZWT R0 E NS %
DEED A LT,

2)*ﬁfiﬁ< ODOHREFLEVOH L L EmTIZ LIZREWR R ol

3) HEFMG., AN /-9 TEXH720, BHOOENHERER TX -,
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4) FEEKDIFE S TV D DU

5) RLEKDFK S TV D M

THZENTEL,

AT BENFEETE T,
\ﬁ VI 2 OFAOREDMERE TE, FEE|

6. 2013 FEFRFZHOEHANELT Vr— MER

2012 FEFEFIIHEBRMIZ
ANV TAT - T2 EFHEEI TH D73,

FHZ T LTz, Fm, YEHMoRk
I D) I, T LT, TOHEERDTZ O

EALEE LT,

0T ATHAY), 2012 ERKEINC T Y 2 T AITHRY
MR LU EOENE LN, FAEOKIEHFE
BZ Lo Tm D B D . 2018 AEEEM Y “AEADOH Y F 2T AMIE Y AN TR
[HyD I TIELL G
(Z. JZV)beEEﬁiﬁjiéEtiiﬁy\

HLOMNEEZ . AENTFEAE BOAN) A, B, CO3H>DOTNV—FIH5T TR
LT HD I LIz Ui, ¥l oY %@@ﬁﬂ_owfiﬁﬁ%%%ém
7200,
= 4 K UMBMLERZEDHILT
Group A (16 N\) GroupB (17 A\) GroupC (17 A\)
EWTEEEEL) GEENRDD DR (2012 EFK D 1K)
FHEITETNADH A E | FAEITET VO AL | 2012 FFERKO HEEZH
&, 227UV M7 |M&, 7782 e B | Eh,
F | 7RV PREEENT | BbDHLOERRND
B |, TA RS | AT, &5, TA X
; A% LCREL, %o, |EFD7 44— KAy
| ELVESERT, ¥ 7%E¢ ki
Tt B SEL, KL | HEEW. 8,
FIZLD 74— Ky
7 id,
| ABE TRE] oo | BRE [RE] 60 | ZRE [TRE] »60
I | HA 4 S, e 4 O, TR 4 O,
¥ | 1EBIZEFAZEG [ 1EIBIZETALZEW 1E5i%?w%%w
Tt reEL, 7 7%v hibax A e, #kiE, 21\H
2 [ HIXHEHE., 85, RN HERE, fkE. 2 @74—FAV7K%
Eo3 EHIZT 4 — RNy 7 | SxFERS
& IS x| EEERE
s FEI% 4 [ % E K 8 H % E¥K 8 H

EREOFNEIZH) Y —FHIRIZ o ST — T RIFRE 21T - 1214,
DRBICHET Vr— baeFEE Lz, .
VIR ED EEEICENL ST o R

Nz EHIZ8 AT OTEA Tholz, ZV—7 Bix T 29 A,

o Rl [
W) . I (s

B Grofth 2011 226, HARDITHE (ma2—ALX—) |
) . BT (EE) oo By RiFe,
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Wz ) 8 ATZIHNBIXIENET >, 7 —7Cix NiEv) 28156 AT,
ONZ) A2 A KEH (88%) 25 NFv LEELTVS (R .

(I N—7"COFAEN, BOPHWEHEEZRLIFFLTWSHEE S LTT
:@ﬁ%ﬁ%%ﬁ%wtﬁ£T\%E#EMﬁbhfwét@fi@wﬁkwo
ZEMEZBND, )

EHEHICET 70— 2013 & 4 A 25 BEH)

Q1. Did the method you used help you improve your intonation?

Group A (16 A) GroupB (17 A\) GroupC (17 A\)

(FNWTREEE2EL) GEERH Db D EHTe) (2012 FFRK D FH 1)
Yes 8 (50%) 9 (53%) 15 (88%)
No 8 (50%) 8 (47%) 2 (12%)

F72. IV o#BELT, FV—7ATIEE 4o bxr—var bZEDE
OICET NGA W TR B ELATLIOARE] . Zv—7TBIx &5

NWEt BT TIXIELWA V b Rr—2a 2D DITEH WD T, S5 NH
5@iiwj\7»—7011F%x%z—Vay%igﬁH?&<\Ki%
BHFER L2 D 2 LN TR Lozl LT LTz (&) .

BHREYICET 57 v — 2013 & 4 A 25 BEH)
Qla. Yes = If so why? Please elaborate on your response.
Group A (16 A) GroupB (17 A\) GroupC (17 A\)
(FWTHREZEL) GENH D b OEFET) (2012 FHRK DI IE)
e.g., c.g., c.g.,
-1 found it helpful to -It’s very helpful to have -1 was not only able to
practice listening for intonation symbols since it | learn the intonation of
intonation. is hard to notice the right words, but also memorized
symbol intonation by just | the text and the new
hearing native speakers. vocab.

X5z, TEOBRHWTEFERA VY Fxr—a O BEICRICNL T2 72> T2
DIZRENE OB ZIZN-E A, Z—7 A Tt [FIFELICEKOX
BE2TLHOIZIEFICEH LW . Z—7BTiX, (778U roRERH LT
D, MZO TERDBHS CHANRARIC 72 R EDOEENRNH ST, Fiz, 7
N—"7"C TlX RICNLTZ72 o272 EWVWIHIBEZITZ2 NTEITThHo72n, 961
ANE TEI LThbo720nA, WS HHE L THEW O LEL TV Lak

T3 (& .
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=1

B EEICEAT A7 45— 2013 F 4 A 25 BE k)

Q1b. No - If so why? Please elaborate on your response.

Group A (16 A)
(RW L m &2 E<)

GroupB (17 A\)
GFEERH 2 b D EFL)

GroupC (17 N)
(2012 FFK D F51E)

e.g.,
-Without more training in
how to interpret pitch and
accent, it was very
difficult just from listening
to hear the relative pitch
distinctions within words.

e.g.,

-The intonation lines were
distracting and I think led
me to make more
awkward pauses, since it
chops up words.

e.g.,

-I don’t know why my
intonation was always still
wrong no matter how
much I practiced.

/4

VN

(33%) .

V9 vz

[ OE DS
AT A (94%) 7 2] X, SbIC,

DREZE (88%) BNEDHETLEELI-ZLEE->TWVD
E Q7 A 10 N) DML HEZLEA TS Z EMDaNnbs Lo, EB o0

EWVH EMADLDIZTES RS,

=X

AN AP N=AAY NI ALRi
[ZDZ505 b EO LTI -
X A OFENR B0 AH 11 A (22%) B OFEN 16 A
ZL T, COFEN18 NBT%) > TEY, ZO/MEND
RELHEITIIRE AT R N7 (%S .

(2% L TiL 50 AR

(322E

Flo. I—7 C OFAE

DICHb 6T, L

(HEDOZEITEHFE ] EWoT2End 5,

B EEICEAT A7 45— 2013 F 4 A 25 BE )

Q2. Would you like to continue this reading aloud exercise in the future?
a. Yes 2 In which method?
Group A Group B Group C Total
(16 \) (17 .N) (17 .N) (50 N)
YES 15 16 16 47 (94%)
Method A 0
(Wi saE#E) / 3 ! 11(22%)
Method B
GEEDH % bOEFHD) 3 > 8 16 (33%)
Method C 0
(2012 FERKD 5 1E) 4 8 6 18 37%)
Other 1 0 1 2 (2%)
NO 1 1 1 3 (3%)
F7m. [HT7=< W] EEZT-DIX3 ANTHo7=20, 20 3 AN EFFiEE)

ZOLOEEFELTVE LI TIRARL, [RIJCR 2 L)1 TH#ER->TH

EHZLTHHWEW] 20 bDE o7,
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EFEBICET A7 oy — 2013 F 4 A 25 BE)

Q2. Would you like to continue this reading aloud exercise in the future?
b. No = If so why? Please elaborate on your response.

e.g.,

-I think it would be useful to get help in person. It is hard to learn intonation from a

recording not face to face.
-It would prefer to receive feedback and mark an pronunciation and intonation in person.

AICER LT L YEHOEBORKBEL THSDNTELL#HD 5 2
L] THDHED, BBIZETNIHA LT 78 FEs bR LT, [BRARDHEK
) GA Ry U= 1998) b & ot e ZofEl) (F10) 2#FEEwr, 2

T, B 1 0 &5 AR EBEMA VT, MEHMENOREL, ZOBEHTH
EbOE AL ST E1D) .

B (WER) BEORIUTF ([HABRODBEREI] £U)

WwWe Z DR
BEIE3MDEE, NMI—ITRATZLDBDHVET, XOHLADFHRTLZ, K
EOHL R ADFE~FEMIATI ) LERWE L, RHIBHOMEETICLE S TLER
O, I MEHRAD I BT, | EE->T—ATHNTE LT, BEOoRMEZ T
WTWE LT, WEIBRREL RS> TIET R RST2DT, <NEDTT,

B DEORE - ARAGETE (2013 £ 4 A 29 BEH)
Score Description
The reader paid ample attention to the pronunciation, intonation, speed,
5 accent, pauses, and was fully aware of the emotional changes of the

characters and scenes.

The reader paid moderate attention to the pronunciation, intonation,

4 speed, accent, pauses, and was somewhat aware of the emotional changes
of the characters and scenes.

The reader paid attention to three of the following points: pronunciation,
3 intonation, speed, accent, pauses.

The reader paid attention to one of the following points: pronunciation,
2 intonation, speed, accent, pauses.

The reader did not pay attention to any of the points described above.

T HEFMEELNZE L. FEAE(2010). AZEE - £R1L(2007). EFE(2012). HAT(2012) A5 I E
EOMERLELDOTH S,
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EixE il (2013 4 4 B 29 AEHE)

Please listen to your first (A A< ™47 %) and last (\M & Z D Eﬁﬂf) recordings and self-
evaluate the two recordings using the 1-5 scale. (See the rubric below for the assessment.)

eEvaluation of the first recording ( )

eEvaluation of the last recording ( )

B 1BJpcm e E sy, S, RO A CRHMEORKREE TR L b O TH
LW, EOTN—TDFELREOFELDFHEDO T REL 7o THWDDONRRATE
N5, £, FHBOEENEE & 57010, 2012 FEHEEHH S = OIEBIC SN
LTW5TA “ACbRALSDOEFHLTH b ote, 2O L L THEO G
D XY FEOHEHOFMEAEL 2> THY, RHEDI LD, KEBITT 7 ¢
VR AV EIR=Yary, BEDOLEEBEIIERD TS 2D,

S E DTl & TA SHE - 5 BB ETE T 1
=13

Group A (N=16) Group B (N=17) Group C (N=17)
H R H CLREAm EREATEi
# —EISRE 1/20 3.04 3.18 2.94
(EFNELDHY)
TA1 A 2.50 2.41 2.62
TA2 FEAM 2.63 2.94 2.59
RASERE  4/29 406 4.00 450
(BT BEH2L)
TA1 FFAfh 3.16 2.94 2.76
TA2 FFfl 2.70 2.76 2.88

TlE, T2 T2013 FFOFEFHOEHHER) TR O AL/ IEF I EBREWSHEF] 2 —
ORI Lo, TR, FA—T B, TRDLEANGT 72y MNLERH D A
&)7%%%&@ I, S LTI NN—T DO~ ANTHDHFEBOHITH D,
[ 4 )24 —mE (1 H 20 B) OHEMICHEBICEXORET 7 b
%%o%@xﬁ)7wﬁkéo%éBi%Tw%ﬁ%%%\:@xﬁufh%
RANE, HHLEE LZOTHE2, TA DI 5|0 L5 2D 7 — FA
v 7 (KDY, FIZLD7 40— KR v 7)) BnEzbnl, 74— KXy 7 0OERN
*i BT 72 MCET DT, ELWT 7Ry M ad RN LA T
ZHHD ST, MRV DELRHDHDNSIND, wa/2m3$%%%@
%@ﬁﬁ(mﬂwa\hﬁa@ﬁﬁ) Zd o T, DA MEWITH -

8w mRE I, HORHE DR (JL0 fh 201D [HARDITE] Oy % f
L 7”_
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Wo, FxIETT 7y PR EZFDNEDITIEFR RIS LI LD Z L E
O TRtk L7z,

TAIZKBZEECADT 41— KNy (!J-=TAO)74— KNy )
JET7R95LZa2—ZL%— No.1
HEDTE

7. 2013 ERBZHORANL o &

2013 FEFZLH DRBIN L LT D Z & RNy oiz,
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Z DFFE Zfei 1 D VB 2 TR LT,

2) EDOHETHNT -0 E WY ERNCRT & 2IXEs 22083 d 5 E, 4
D HEEHE A ONTA OFHEIC S FIEIC XD RERERB A LN o T,
3) RN X 2 FENGR AL BRI X 2RENG L

WD Z EDIREIC I~ T2,
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Hx ™A, B, CONTNODOIEEBNEEZRINT A& &L, 7YX /UEEIT
2T, HEEEHLERD ANL S EB2TWD,
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FEHZEo ) {FETH LD, TNE TOIFBOHR TH LN RS T=FERFOT
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A SUGGESTION FOR ONLINE COLLABORATION:
SCHOOLS AND COMMUNITIES

& AL
Ikuko Yoshida
N=r PR
Bennington College

1. Introduction:

It has been a great challenge for the Japanese teachers in Vermont to provide
students with a place where they can apply their linguistic skills and cultural knowledge
outside of the classrooms because of lack of diversity and lack of Japanese communities
in Vermont. Therefore, the Online Japanese Language Contest was designed to provide
Japanese learners with 1) a purpose to utilize Japanese outside of classroom, 2) a sense of
belonging to a Japanese speaking community, and 3) a wider audience to demonstrate
their Japanese language and cultural knowledge to.

First, this article will provide a theoretical background on the roles of community
and technology in foreign language learning. Then, I will describe the purposes, the
framework, and the procedures of the Online Japanese Language Contest and explain the
benefits and challenges of creating and conducting online collaborative learning
environments.

1.1 Foreign Language Standards and Teaching

The American Council on the Teaching of Foreign Languages (ACTFL) released
the Standards for Foreign Language Learning: Preparing for the 21" Century in 1996.
The National Standards consist of five goal areas (the 5Cs) - Communication, Cultures,
Connections, Comparisons, and Communities. These standards show the benchmarks,
sample lesson plans, and activities for Grades 4, 8 and 12 in each goal area. The great
impact of the National Standards in states, districts, institutions, curricula, and classroom
teaching was reported in A Decade of Foreign Language Standards: Impact, Influence,
and Future Directions (2011). This report, however, also revealed that the Communities
standard has been neglected by foreign language curricula and educators. For example,
the report above stated:

Communities has often been termed the “Lost C,” with the literature expressing
the difficulty in teaching towards Communities and its consideration as an
application tasks after the basic language is learned,...a notion of Communities,
but also of Comparisons, as having a lesser impact on the profession than the
other three areas . (p.6)

The same report (2011) also informed that students do actually value the Communities
standard as a part of their language learning. This indicates that the educational system
has been failing to fulfill students’ desires and to provide for the students’ needs.

The reason for the desertion of the Communities standard is because of the
ambiguity of how to achieve the goals and how to assess whether or not students have
achieved them. This is true for all of the 5 goal areas of the National Standards, but other
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goal areas such as Communication have been examined and provided with more guidance
and resources by research institutions and educators than the goal areas of the
Communities standard. Consequently, there are fewer discussions of how to guide
students to achieve the goals of the Communities standard.

When I think of the achieving the goals in the 5 Cs, I picture a range of mountains.
One can clearly see the summits from the bottom of the mountains, but some of the paths
to the summits are not clearly marked or covered by fog. Therefore, many people avoid
the paths that are not clearly visible, although they know that, by avoiding these paths,
they miss the easiest and quickest way to get to the summit. If one can supply a good
map and compass to reach the summits, and if one can mark the paths, people will get to
the summit quicker, more efficiently and will be able to know where they are as they
climb the mountains. It is important for educators to demonstrate educational goals to
learners, and also to explain how to achieve these goals and assess their achievements. In
terms of the Communities Standard, I think that the discussions of how to achieve the
goals of the Communities Standard are fewer than the other goal areas of the Standards.

Therefore, in this paper I would like to discuss why the Communities Standard is
important for foreign language teaching and provide one way to achieve the goals of the
Communities Standard.

1.2 The Communities Standard and Critical Thinking

The Communities standard is the last goal area of the Standards and is the only
standard that was not included in Foreign language standards: Linking research, theories,
and practices (Phillips & Terry, 1999) by the ACTFL annual volume. The Communities
standard consists of two sub-standards:

Standard 5.1: Students use the language both within and beyond the school
setting.

Standard 5.2: Students show evidence of becoming life-long learners by using
the language for personal enjoyment and enrichment.

(Foreign Language Learning: Preparing for the 21* Century, p. 9)

The focus of the Communities standard is not clear for some people because there is a
myth about foreign language learning. Some think that foreign language learning means
a mastery of mechanics of the language and a vast knowledge of vocabulary and
grammar. However, various researchers have been clarifying the fact that foreign
language teaching and learning involves more than mastery of the mechanics of the
language. Many researchers (e.g., Bowerman & Levinson 2001; Chomsky 1975;
Vygotsky 1978; Whorf 1956) claim that there is a connection between language and
thought. Furthermore, researchers such as Benjamin L. Worf (1956) reported that each
language contains a distinctive thinking pattern of a society, so people who speak
different languages demonstrate different ways of conceptual constructions. In other
words, the way we think is embedded in the language, and the language we learn contains
subjective views of the people in the society. Therefore, we, language teachers, must
teach students a way of thinking that is accepted in the culture. This is to say, teachers
are responsible for designing a curriculum where students practice and improve their
linguistic skills as well as guiding students to analyse embedded thinking patterns in the
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society. Therefore, learning a foreign language is a meaning-making process, where
students examine cultural meanings through communication and collaboration with
people and texts in the target culture. The Communities standard addresses the
importance of providing an environment where students can immerse themselves into the
target culture in order to examine the thinking patterns in the society.

To support my understanding of the role of Communities standard, Overfield (1997)
stated that the developers of the National Standards included “Communities” as one of
the goal areas of the National Standards to indicate the importance of thorough
knowledge about the target language and culture as well as the ability to behave socially
appropriately.

As I discussed above, researchers suggest that providing a community, where
students practice their linguistic skills as well as analyse embedded thinking patterns in
the society, is a key factor of foreign language teaching. Then why is the Communities
Standard still neglected? I think that there are two reasons for this negligence. One is
because it is difficult to find and provide communities that speak the target languages
nearby and are also willing to collaborate with students. When I was searching for
collaborative ideas among the Japanese programs, I came across various ESL programs
such as McLaughlin, J., Rodriguez, M., & Madden, C. (2008) that report offering
collaborative teaching and learning experiences with local institutions and communities.
This proves that educators value collaborative learning and do provide outside of
classroom learning environments if they are available and are easy access. If Japanese
teachers easily find the Japanese language speaking communities locally and have access
to them, they can have more collaboration and it will be easier for foreign language
teachers to achieve the goals of the Communities standard.

Another reason why the Community standard has been neglected and overlooked
is that acquiring a way of thinking that is accepted in the target culture requires critical
thinking. Benjamin Bloom’s (1956) taxonomy first highlighted critical thinking (Duron,
et al., 20006) by discussing the two levels of cognitive development. One is considered to
be a basic cognitive ability and consists of knowledge, comprehension, and application.
The other level consists of the skills to analyse, synthesize, and evaluate and is
considered to be a more complex cognitive ability. Critical thinking belongs to this
second level. (Duron, et al., 2006; Savich, 2008). That is, in order to examine how
people think and how people deliver their thoughts, students must analyse, synthesize,
and evaluate the data they acquired from the community of the target language. However,
Cotter and Tally (2009) indicate that even college-aged students might not have
completely developed these abstract thinking and deductive reasoning skills, yet contrary
to Inhelder & Piaget (1958) who state that children in early adolescence develop the
cognitive ability to think of abstract ideas and provide reasons deductively. If this is the
case, by providing students with a target language community, teachers help students
develop their critical thinking skills as they develop their linguistic skills. To prove this
point, Black (2005) claims that if teachers demonstrate how to think critically, students
develop their thinking skills. Furthermore, Choy and Cheah (2009) also emphasizes that
“although students have a natural ability to think critically, it is important for teachers to
guide then in order to refine their skills” (p. 198).

In sum, unfortunately teachers have a tendency to neglect the Communities
standard because finding a nearby community, which is willing to participate in foreign
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language learning, is difficult and because it requires critical thinking, which is complex
and hard to acquire. By providing a community where students can learn how the target
language is spoken and how thinking patterns in the society are presented, and by guiding
students in how to look at the community, students can develop their critical thinking
skills. In other words, a community is a place where students learn and apply their
linguistic skills as well as develop their understanding of the target culture and cognitive
skills such as critical thinking.

Recently, in order to offer outside of class learning environments to students,
technology has been used in educational programs. Therefore, next I would like to
discuss the role of technology in education, especially foreign language education, and
how technology can help fulfil the Communities standard.

1.3 Integrating Technology in Education

Both educators and politicians agree that technology can enhance teaching and
learning. For example, in President Clinton’s America’s Technology Literacy Challenges
(1996), he requested that the necessary skills to integrate technology into classrooms
must be provided to teachers through professional development workshops and so on.
Furthermore, Margaret Spelling, the Secretary of Education, (2005-2009) urged the need
to re-evaluate higher education in the US and stated that one of the important skills for
students to acquire in the 21* century is the skill to utilize technology (Spelling’s
Commission on the Future of Higher Education, 2006). Therefore, it became essential for
U.S. higher education to provide both teachers and students with an environment where
they would be able to become familiar with technology and acquire various technological
skills.

Educators have been integrating various types of technology into their teaching
since the beginning of the 20" century. For example, in 1950’s and 1960’s when the
Audiolingual method was widely used, educational institutions started to build language
laboratories and teachers provided students with foreign language drills there. As
technology improved in the late 20" and 21* centuries, technology-integrated instructions
such as CAI (Computer-Assisted Instruction), CALL (Computer-Assisted Language
Learning), and TELL (Technology-Enhanced Language Learning) were introduced and
these allow teachers and researchers to determine the effectiveness of the instruction. In
addition, recent progress in the web-based applications brought teachers new ways to
engage students in learning and to support education through technology.

As technology has been integrated into education, the effectiveness of the
technology in teaching has been discussed. It is claimed that technology is especially
beneficial for collaborative learning. Johnson (1991) stated that the integration of
technology helps students learn cooperatively. Warchauer (1997) also claims that
computer-mediated communication encourages collaborating with others. Learning a
foreign language is a meaning-making process where students examine cultural meanings
through communication and collaboration with people and texts in the target culture.

This indicates that collaboration is a key factor for successful foreign language learning,
and a tool to collaborate effectively with others. Since technology gives students comfort
and encouragement to collaborate with others, integrating technology into foreign
language classroom can enhance students to share and negotiate their understanding of
the target language and culture.
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Although technology can be effective for foreign language teaching and learning,
the key to successfully integrating it is how teachers plan and utilize technology in their
classrooms. For example, Pederson (1986) and Salaberry (2001) describe that the
effectiveness of technology in education is directly related to whether or not teachers
have clear pedagogical goals. Therefore, in my paper, in which I discussed the usage of
technology in foreign language classrooms (2012), I claimed that, in order to utilize
technology effectively, teachers must:

a) Have a clear pedagogical goal(s)

b) Have a clear curriculum/course/unit/lesson goal(s)

c) Examine which technological tool(s) assist them to achieve the goals

d) Evaluate the effectiveness of the technological tool(s)

e) Evaluate the user-friendliness of the technological tool(s)

(Yoshida, 2012)

These five criterion must be considered as teachers design an effective foreign language
teaching curriculum through integrating technology.

I1. The Vermont Online Japanese Language Contest
2.1 Description of The Vermont Online Japanese Language Contest

During the annual meetings of the Association of the Teachers of Japanese in
Vermont (/N—-E > |~ H ARGEZANZ), the difficulty of providing outside of classroom
opportunities to students was often addressed. Therefore, the Japanese teachers
discussed possible ways for collaboration among the Vermont institutions to help
students utilize Japanese language and demonstrate their knowledge of Japanese culture
beyond the language classroom. Based on the discussion, the Online Japanese Language
Contest was designed to provide students of Japanese with:

1) apurpose to utilize Japanese outside of classroom

2) asense of belonging to a Japanese speaking community

3) awider audience to demonstrate their Japanese language and cultural

knowledge.

The Vermont Online Japanese Language Contest consists of three levels —
Introductory (#J#%), Intermediate (F'#%), and Advanced (_%). These levels do not
reflect the proficiency guidelines that are set by the American Council on the Teaching of
Foreign Languages (ACTFL). In fact, the Japanese programs at Vermont institutions,
except one high school, used the same textbooks for lower-level courses. Therefore, the
levels for the contest were tied with a textbook such as below:

» Introductory Level — Genki I: An Integrated Course in Elementary Japanese

(Banno, el al., 2011)
» Intermediate Level — Genki II: An Integrated Course in Elementary Japanese
(Banno, et al., 2011)

»  Advanced Level — post Genki II textbooks
The reason why the Association of Teachers of Japanese in Vermont decided not to
follow the ACTFL proficiency guidelines was to based on the number of the courses
offered at institutions in Vermont. Although all the institutions offer introductory level
courses, intermediate and advanced level courses are not offered at some institutions.
This means that more introductory-level students are expected to participate. Thus,
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dividing students in the introductory level courses into lower introductory and upper
introductory groups made sense to balance the demand and supply of the students. In
addition, the members of the Association of the Teachers of Japanese in Vermont
specifically wanted to avoid using the grade as an indicator of students’ levels because
although most Japanese programs utilized the same textbooks, the pace of teaching the
textbooks differ from one institution to another.

In addition, the Japanese teachers from the participating institutions discussed and
carefully selected an appropriate category of the Online Japanese Language Contest for
each level. For the Introductory level, students were asked to create a three to five
minute-long commercial in Japanese. The Intermediate level students had to produce a
skit and perform it. The length of the performance was limited to ten minutes. Lastly,
the Advanced level students competed in a speech contest. Students wrote an essay or a
short research paper and presented it online. The length of student’s paper was limited to
800 characters (400 -5 o0 JiUfi AR 2 #0).

An online tool called Vimeo, was used to share students’ video entries, and the
Japanese teachers from each institution were responsible for uploading their students’
work. The Vermont Online Japanese Language Contest was not open to public, and the
access to the contest site was limited to the teachers, the participants, and the judges of
the contest. The participating institutions could upload their students’ work anytime
between January 15™ and March 29" of 2013.

After the deadline, one Japanese teacher from each institution was asked to
evaluate each student’s entry using the rubric (see Figure 1. Rubric) and report one first
place, one second place, and one entertainment award from each category to me, the
facilitator of the contest. After all the evaluation forms were handed in to me, students’
entries were tallied up by the nominations they received. The first place entry gained 5
points, the second place gained 3 points, and the entertainment award gained one point.
In addition to the Japanese teachers in Vermont, the parents of the Albany Japanese
Language School (F/V/3=— H ARFEAHEFX) in Schenectady, New York, also acted as
judges. All of these parents were native speakers of Japanese. They were asked to
choose one the first place and one entertainment award from each category. The first
place nominations by the Japanese Language School parents gained two points and the
entertainment award nominations gained one point. After combining the scores from the
Japanese teachers in Vermont institutions and the parents of the Albany Japanese
Language School, the student’s entry with the highest score from each category was
awarded first place, and the student’s entry with the second highest score won second
place, and the third highest point entry won the third place or the entertainment award.

The winners of the Vermont Online Japanese Language Contest were announced
at a cultural event called Matsuri, in which the Japan America Society of Vermont (#X—
£ I HK4) in Burlington, Vermont, organizes to introduce Japanese culture. This
year Matsuri was held on Sunday, April 7%,

2.2 Vimeo and Other Available Online File Sharing Tools

As I mentioned in the previous section called Integrating Technology in
Education, technology is beneficial for collaborative learning. The term Web 2.0, which
are online tools that allow users to share and edit their content and communicate and
collaborate with others, has gained popularity and has been seen in various educational
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conferences. However, in order for technology to effectively enhance students learning,
teachers must have clear goals — these include pedagogical, curriculum, course, unit,
lesson goals — and must evaluate and choose effective technological tools to achieve the
goals. Therefore, in this section, I would like to briefly describe and compare the four
technological tools that provide video file sharing space and the reason why I, the
facilitator of the Vermont Online Japanese Language Content, chose Vimeo.

1) Vimeo (http://vimeo.com/)

Vimeo is a video file sharing website that allows account holders to share their
creative work. The site is arranged to be very user-friendly so that account holders
should be able to set up their own site easily. Vimeo account holders can upload, share,
and view video files on the Vimeo site, although free account holders can only upload
500MB per week and 1 HD video file per week. In order to have a larger storage space,
account holders can upgrade to Vimeo Plus, which requires an annual fee, currently $60
per year. The storage space for the Vimeo Plus members is 5 GB per week and the
uploading speed is faster. Vimeo Plus also allows account holders to upload unlimited
numbers of HD video files. Another difference between free and Vimeo Plus (paid
version) is the advertisements on the account holders’ sites. With Vimeo Plus, there is no
advertisement on the account holder’s site. In addition, Vimeo Plus allows multiple
numbers of account holders to manage the same site. This was one of the reasons why I
chose Vimeo to host the Vermont Online Japanese Language Contest. Instead of one
person uploading all the video files from various institutions, each institution could
directly access the website and upload their students’ video files. This was a wise
decision because participating institutions did not have to deal with the video file size of
students’ work in order to send their files via e-mail to the person in charge of uploading
the files.

In addition, the account holders of Vimeo can control whether or not the contents
of their work is open for public viewing. Being able to create a private channel is
extremely important to protect participating students’ privacy. The content of files on
Vimeo must be fully original.

2) YouTube (http://www.youtube.com/)

YouTube is one of the most popular and accessible video sharing websites.
Because YouTube is a higher profile website than Vimeo, YouTube account holders will
be able to reach a wider audience. In fact, uploaded videos on Vimeo and YouTube can
be viewed internationally, but YouTube is more popular in some parts of the world than
Vimeo. Like Vimeo, YouTube account holders can also control who the audience of
their video files are, but unlike Vimeo, YouTube sites contain advertisements.

3) Moodle (http://moodle.com/)

Moodle is a learning management system and a software platform. This platform
is widely used among educational institutions and businesses. Similar to Vimeo and
YouTube, account holders can upload, share, and view video files. Yet, unlike the other
two, Moodle has more educational learning features such as assignment submission,
grading, and file downloading. These features help users broaden their opportunities to
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integrate technology to classrooms. However, the server space to host video clips on
Moodle is smaller than Vimeo and YouTube.

One of the drawbacks of Moodle when I was organizing the online contest was
that I had to be the one to upload all the video entries. In addition, if the video clips were
directly uploaded to Moodle, people could not view a video clip while someone else was
viewing the same clip. In order to avoid this inconvenience, the video clips on Moodle
had to be imported from either Vimeo or YouTube, but again I, the facilitator of the
contest, had to manage the video clips to be imported and deal with tedious technological
work. It is possible to have multiple teachers to manage a Moodle site, but it takes
additional steps to set up compared than Vimeo and YouTube. Because the Vermont
Online Language Contest required multiple numbers of site managers and because having
multiple managers with Moodle required extra steps to set it up, Moodle was not the best
choice for the Vermont Online Contest.

One of the benefits of using Moodle is the ability to track comments made by the
viewers of the video clips. Viewers can comment on uploaded videos using Vimeo,
YouTube, and Moodle, but only Moodle allows teachers to seek out and track one
particular student’s comments. Therefore, Moodle is a more suitable choice for
classroom use.

4) VoiceThread (http://voicethread.com/)

VoiceThread is a web-based content management tool that requires Adobe Flash.
Like the other three, VoiceThread allows account holders to upload, share, and view
media files. VoiceThread and Moodle are similar in the sense that they are suitable for
classroom use such as conducting discussions on the uploaded contents. All four
technological tools that are introduced here allow viewers to write comment on uploaded
contents. VoiceThread, however, is the only application that allows viewers to leave
audio comments.

Figure 2. Video Sharing Tools

Vimeo YouTube Moodle VoiceThread
Types Video hosting | Video hosting | Content Content
service service Management Management
Video Sharing | Yes Yes Yes Yes
Text File No No Yes Yes
Sharing
Creating No Yes Yes Yes
Private Groups | (Yes w/ paid)
Advertisement | No Yes No No
(Yes w/ paid)
Written Yes Yes Yes Yes
comments
Audio No No No Yes
Comments

2.3 Criteria and Assessment:
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The criteria of the Vermont Online Japanese Language Contest (See Figure 1.
Rubric) consist of seven categories — pronunciation, intonation, accuracy, fluency,
cultural understanding, organization, and level of entertainment. I designed these criteria
to address the three important elements in foreign language learning — language, culture,
and thought. By including the category of cultural understanding, participants are able to
demonstrate how knowledgeable they are about Japanese culture and judges will be able
to assess how culturally appropriate the participants’ entries are. In addition, I included
the category of content organization and the level of entertainment to evaluate the
participants’ understanding of thinking-patterns in Japanese culture. Often students try to
convey humor in conversations, but the attempts often fail due to the lack of
understanding of cultural differences. Therefore, I hope that having the category of
entertainment helps students to give thorough consideration to what a Japanese audience
is interested in and how to capture their interest.

The rubric was also created for all Japanese teachers acted as the judges of the
contest to have the same criteria to evaluate students’ work. Although most Vermont
institutions utilize the same textbooks in their introductory level courses, the ways they
teach differ and the contents of the courses vary. What a teacher values might differ from
another, so having the same rubric to evaluate students’ work is necessary. One teacher
from each institution became a judge and evaluated each entry using the rubric.

Next, there were seven categories each consisting of four points — 1. poor, 2. fair,
3. good, and 4. excellent. Therefore, the perfect score was 28 points. The sum of the
points from all the judges became the final score of the entries. However, the parents of
the Albany Japanese Language School were not required to use the rubric to evaluate
students’ entries.

I1I. Findings and Discussion

After the winners of the contest were announced and the awards were given to the
winners at the Matsuri, Burlington, Vermont, I conducted a survey with my students who
participated in the contest (n=14) [Figure 3] and participated institutions (n=6) [Figure 4].
The purpose of this survey was to improve the organization of the contest as well as to
understand their experiences of online collaboration.

3.1 Students Feedback on the Vermont Japanese Language Contest

Overall, the feedback from my students who participated in the contest was
positive. The Vermont Online Japanese Language Contest was created to fulfill the goals
of the Communities standard, and the goals of this contest were three-fold: 1) to provide
with students reasons to study Japanese, 2) a sense of community, and 3) to apply their
skills and knowledge to an environment outside of the classroom. I would like to explain
my findings about each goal from the students’ comments in their survey.

First, most of participating students expressed that the contest gave them
motivation to be better Japanese speakers. They mentioned that knowing that teachers
from other institutions as well as local Japanese people would be watching their work and
evaluating it made them more conscious about their pronunciation and intonation as well
as the organization of their work. This indicates that students not only became motivated
by collaborating with outside of classroom, but also became more cautious about the
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accuracy and the Japanese way of thinking in order to convey their thoughts. This
achievement was addressed the goals of the Communities standard.

Next, in terms of providing a sense of community, students expressed that they
felt a sense of belonging to three different types of communities — to their own Japanese
class, to the language learning community in Vermont, and to the local Japanese
community. I found it interesting that collaborating with other institutions and the
Japanese speaking community made students in Japanese courses unite as one. One of
the students explicitly expressed that the process of producing a creative work with peers
was fun and a great way to connect with classmates outside of the classroom. Students
also described that it was important for them to know what students from other
institutions were capable of, and knowing the fact that students from other institutions
struggle to produce some sounds and sentences just like themselves gave my students
comfort and confidence to continue studying Japanese. This means that having a visible
learning community is beneficial for foreign language learning.

Lastly, the most common feedback from participating students was that the
contest was beneficial and enjoyable in a sense that they could apply what they have
learned in their classrooms in various contexts. This application process is exactly what
the Communities standard suggests for learners to become able to do, so it is clear that
collaboration through the Vermont Online Japanese Language Contest was a valuable
tool for students’ improvements in learning Japanese. It also revealed that collaboration
through the contest can fulfill the goals of the Communities standard.

3.2 Teachers Suggestions on the Vermont Japanese Language Contest
Although all five institutions were extremely positive about participating in the
online language contest, several improvements were suggested.

1) Editing Guidelines

For the advanced-level speech contest, no editing was allowed while students
were taping their work. I, however, did not set specific editing guidelines for the
introductory-level commercial contest and for the intermediate-level skit contest in order
to encourage students to write creative scripts and commercials. However, the end
results of students’ work differed tremendously. High quality editing skills were
demonstrated in some of the video entries, and some Japanese teachers who acted as
judges indicated that might have influenced the results of the contest. Therefore, stricter
editing guidelines will make assessment fair and reliable.

2) Assessment Guidelines

There were two judging groups — Japanese language teachers and the parents of
the Albany Japanese Language School. Language teachers, who are trained to assess
students’ linguistic and cognitive skills everyday in their classrooms, evaluated the
students’ video entries consistently. However, the results from the parents of the Albany
Japanese Language School were varied, and they also chose different video clips from the
teachers’ choices. The parents, who are not trained to assess language skills, had a
tendency to choose energetic and humorous video clips as the first place over
linguistically accurate and fluent video clips. Therefore, an assessment guideline, that
could help non-teachers analyze students’ linguistic skills as well as their understanding
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of culture, would make the contest results fair and reliable. If the parents are unwilling to
learn and follow the unfamiliar assessment guidelines, they might be able to choose only
the entertainment award winners.

3) Specifying a Topic

The participants of the Vermont Online Japanese Language Contest were asked to
create commercials (Introductory-Level), perform skits (Intermediate-Level), or give
speeches (Advanced-Level). However, there was no specific topic for each category, so
the contents of the students’ entries were diverse. Therefore, it was suggested in the
survey that students should have a specific topic and/or the same characters to use in each
category. For example, for the commercial contest, students would create commercials
for the same imaginary product, and for the skit contest, students would use only the
characters from the textbook. Having a specific topic and characters makes judging the
contest and assessing students’ entries easier and makes assessments fair and reliable. In
addition, non-teachers might find that it is easier to assess students’ entries if the content
of the contests is limited, and the assessment gap between teachers and non-teachers
might be reduced.

4) Timeframe

Each institution has a different academic calendar/ schedule. For example, the
first day of the 2013 spring term at the University of Vermont was in January 14", but the
spring term at Bennington College did not start until February 20", Therefore, it was
difficult to arrange the deadline for the video entries because each institution had to have
enough time for students to work on video production while avoiding examination times.
The deadline for this year’s Vermont Online Japanese Contest was set for the end of
March because the announcement of the winners had to be made at the Matsuri, which
was scheduled on the first Sunday of April. However, many teachers wrote on their
surveys that the ideal deadline for the next year’s online contest would be one or two
weeks later than this year’s. It is hard to find a deadline that is convenient for everyone,
but negotiating and setting an agreed deadline is a key factor to having more institutions
and communities participate in this collaborative work.

5) Levels

There were only two entries for the intermediate-level skit contest compared to
the sixteen entries for the introductory-level commercial contest and the six entries for
the advanced-level speech contest. This was due to lesser amount of students in the
intermediate level courses, but also to the way the Association of the Japanese Teachers
in Vermont decided to divide the levels. We all agreed that students, who were studying
Genki II: An Integrated Course in Elementary Japanese (Banno et al., 2011), were
eligible for participating in the intermediate-level skit contest. However, one of the
institutions did not use the Genki II textbook during the spring term and another
institution had just started to use it. Because of this, students were not confident
competing with other institutions. Therefore, the teachers from the participating
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institutions must have a further discussion on this and decide on a better way to divide the
levels.

IV. Conclusions and Implication:

As I discussed in this paper, although the Communities standard is not the most
popular standard among educators to discuss and implement into their programs, it can
raise students’ awareness of the importance of understanding thinking patterns in the
target society as well as enhance students’ linguistic skills and cognitive skills. Moreover,
technology helps educators implement an activity and/or a program that fulfills the goals
of the Communities standard.

Therefore, I would like to conclude this paper by providing a step-by-step
procedure for the future online contest organizers.

1) Before announcing the Online Language:

[0 Find institutions and Japanese communities. For example, go online and
search the Japanese programs in other institutions, Japanese language
schools (Hoshuko), and the Japan Society preferably nearby your institution.

[0 Brainstorm for possible collaboration ideas and goals you would like to

achieve.

Contact the institutions and communities that you found and present possible
collaboration ideas and what you would like to achieve through the
collaboration.

Once agreeing to collaboration, discuss and refine the goals of the
collaboration.

Rethink what types of collaborative events/activities that will help you
achieve the goals you set.

Discuss and negotiate the details such as levels, topics, technological tools,
deadline, and editing criteria.

Create a site for the collaborative event/activity.

Search for possible funding support and contact them.

Create an assessment guideline for the collaborative event/activity.

Create the technology guideline such as how to upload files and file sizes.
Announce the collaborative event/activity to participants of the event/activity.

O

ooooo o o O

2) While the collaborative event/activity is going on,

O Send the uploading procedures twice — once right after the announcement is
made and another a month before the deadline.

O Send the participants e-mail reminders of the deadline three times - a month
before, one week before, and a day before the deadline.

O Check the hosting site regularly for troubleshooting.

O Ifany, contact sponsors and make sure the prizes will be ready for the
winners.

3) After the collaborative event/activity is done,

O Conduct a survey on the event/activity.
[0 Share and discuss the results with the participated institutions.
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O If possible, set up an opportunity for the participants of the collaborative
events/activities to interact face-to-face and/or via Skype.
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Figure 1. The rubric of the Vermont Online Japanese Language Contest

The Vermont Online Japanese Language Contest

Rubric

2T A ORMETH LT E ORI YE

1

2

3

4

e

Pronunciation

Pronunciation was
poor so it was hard to
follow

Pronunciation was fair
most of the time, but
with some words
mispronounced.

Pronunciation was often
good so it was easy to
follow

The pronunciation was
excellent so it was
easy to follow

A bR —va
S KB
Intonation; pitch

Intonation was
inaccurate, and pitch
was not used to convey
emotion.

Intonation was
adequate, but pitch was
rarely used OR the
emotion it conveyed
often did not fit the story

Intonation was often
accurate, and pitch was
often used but the
emotion it conveyed
sometimes did not fit the
content

Intonation was always
accurate, and pitch
was often used and it
conveyed emotions
appropriately

A —F DIEMES
Accuracy

Speech was hard to
understand due to
inaccurate speech

Speech was
understandable, but
sometimes mistakes
were made

Speech was often
accurate

Speech was always
accurate so it was easy
to understand

A —TF DOyl =
Fluency

Speech was too slow to
understand

Speech was
understandable, but
sometimes sounded

choppy

Speech was often fluent
so that it was easy to
understand

Speech was always
very natural and easy
to understand

AL FRAR The content did not The content included The content The content

Cultural demonstrate cultural some cultural demonstrated good demonstrated

Understanding elements/ elements/understanding | cultural understanding/ | excellent cultural
understanding. elements understanding.

FERE The content was The main idea was The content was The organization of the

Content disorganized and was | interesting and stood organized well. content was excellent.

Organization not interesting. out, but loosely

organized.

A =T AR
R

Entertaining

The content was not
interesting.

The content was
somewhat interesting.

The content was
interesting.

The content was very
fun and entertaining.
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Figure 3. Questionnaires: Advantages and Challenges of Collaborative Work
Please answer to the following questions:
1) What did /didn’t you enjoy most about the online contest?
Enjoyed:
Did not enjoy:
2) What did/didn’t you enjoy most about the event (Bennington, Union, the Albany
School collaboration) this Sunday?
Enjoyed:
Did not enjoy:
3) What do you think of the benefits and challenges of participating in online
collaborative work with other institutions?
Benefits:
Challenges:
4) What do you think of the benefits and challenges of face-to-face collaborative work
with another educational institution?
Benefits:
Challenges:
5) What do you think of the benefits and challenges of collaborative work with the
Japanese people from the local Japanese community?
Benefits:
Challenges:
6) Do you wish to have more collaborative work with other educational institutions?

Why?

7) Do you wish to have more collaborative work with the local Japanese community?
Why?

8) Comments and Suggestions?
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Figure 4. The Questionnaires for The Vermont Japanese Language Contest
NR—F LV NAREIVTARIOWVWTOT 7 —h
TROT o r— M T IZ S0,

1) =27 A D TFE (Procedures)
O T ADOVLULGT (Hk- Genki I; 1% — Genki IT; 1% — Genki 1&II
AT LI, @ o BnET 0

@ TR N EfToRE (30 T X, EE 7L BnE
Fin, ZOHEELEBEX S,

@ =T A MOESETHMETA2HIEIZ. Fo<b5WnEEIE, 1TEBTL
7o) 72 & U E 3D,

@ T /7uav—_ A Vimeo, ZHW-AKEa LT A MIDOWNWTED
FRIZBEZ TTmn?

2) T/ /uav—
@D  Vimeo IX, VTN 7=TI N ?
@ ©TrA7 YT ET v Fa— RToBICKR-TemR2 8, SV ELE
N2
® T /uY—Vimeo)xHW\Wiza T A NERETSICHIZY, A b
BEEORNEHR L, 7V v 72 RONDERICEELE LN, 50
T TIET T A N —IZOW T DRI 72 kAL % 72 SUNVE LTy ?

® WElY Vimeo DEFATEALWTL & 9222 D Medium Z W72\ 5
X, FOAFEHBEBEX I ZIV,

3) #Filli Assessment
O WEOIVES ZHMET 5 E T, Wo/zFehkE L TUILWERNH Y £3°

I ?

Q@ HHROELEZFTMT D LT, FolcFERHEL TUILWERH D £7

I ?

@ EFHROFELEZFHET 2 BT, WoltFERWE L TUILWERDH Y £

I ?

® ZTOM, FHMmICBETA2EM. ERNHD T2
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A COLLABORATIVE DIGITAL VIDEO PROJECT IN CROSS-
INSTITUTIONAL SETTINGS
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Shiyo Kaku Naoko Sorial
T ALY 2N )L— T R
City College, CUNY Baruch College, CUNY
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AR KRS, 7RO I 2= 4 —h L v, The CUNY Graduate Center (K%
el L O ERBREOa—2H) T LTAHTA L DRE, KEREa—AZHF L,
BIE CUNY 2RO FARIT 27T TANZ b kS5, AREREOT 0 =7 FMTHOiILE
VT A= LYY (CO)DF v U RAL, N A DT v R—T T A NI
&L, TECHERAHILTLH2ENL N, —J, S—27 K% (ONv—727) 13,
A=A b=y X 25 TEMHEIZHY, EVRABREEROI L v ThD,
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= a NIMBERER (VAT v —, VT v I ALLERE, 7 42/&&%
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@ (Shohamy 2001) & WHEENL, TWWETA LT ?2 ] EWIHFELAEWN
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fEL, RCWCTHRZZZ5nD b0, T—~NHIEEICON D LT BEREN
TWS, FTLWERZEMET 20, 74— W, 55/ ®WAEOZ F VT
g =, EVa TR A=V OMMERER, ELWEEE SUOEOMFER, BIfEO L
AUV DHAARFETEET, BE A v bpr—Ta VEoANERENTZ, LLEosIc
TN—TNOWE %G, EEROFHMIN—TY v 7 ZER L. % BS54
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* v 7 1% Topping (1998) D EFIZ -5 % | “an arrangement in which individuals consider the
amount, level, value, worth, quality, or success of the products or outcomes of learning of peers of similar
status.” & 4%, (P.250)

> Appendix B “Collaborative Video Project Evaluation” % i
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L OIZFAZIN %72, Appendix C &1
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N WS T EEFEATAEDIC, 2 AEF X U RARNDNA NS IR FTICE
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X972500 FADOTLAI 727 V7 TIERLN TV, ERHBRA~ERE
ICHEARHESRENRSREBOHDORICTREE TV W), iELDREDTE-ST
LE D L) RIEFIC—F T ARERTHIINL TV S,

WX 3 AN EBIEFICETH THIFRN2FEOR LN, HTV EEbofzax
NI EFREIIAFAFLEETETOF TONY LT VWHAETHEEDZ & T, H
CERBEL TV, ZORFAOEKEKBIOETFodIL, [REE] T, Fh
FRIEE I NI B2 D70, THooh—RDOUT UNRFNLEND T —
COFEET, DL RIFEICCCDOEEEFEORAET T IR EREDZEA R
VI FIITE= L LT, [y R 3 ETHEET, 2RIV L EBE RIS
M5, 72T VT OREFELLLS TBWLW] RELESSHENRSEL®
V7O TEL HWE, LT, 29 LEEEMRSEL IR ENRED
AICEE7ZICH b b, [CCHRRHETT ! 70U CCILITE-NT
T EELFIICUSIBEDREI VT 7 EFNEEEIICROD LT T
VDT DRETETADREDLSBNTWD, B ET FOHF T
[ZIHIRI OB L HEFEHREZ L TR, BT 5% I1C VOCAT EicHE
BN TAA—=RDOLUTOaAy bhb binbhoTL 5,

/4 A: This video is hilarious! I loved how creative each person was with their
characters. Their energy was all the same where I felt each one was really into the video.
I loved the newscaster approach to the project, but I was impressed by how much fun
they allowed themselves to have with it. They show a lot of the campus and what people
do, while at the same time being entertaining and engaging. Their Japanese was also
really good and easy to understand * ".
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Toinolz, Z LT, D FEL WL HRD - TZEFIEZ IS T DGR OKEFH 2 &
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“#/E B : I loved your video it was very satire — like of CC = CUNY system is not perfect
and brought elements of Japanese culture via media (newscaster, noise effects, etc).

“#/E C: The best part of the film was the exaggeration used to elaborate on the shenanigans
that ensure at CCNY— the funny part is that most of is true!
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I feel sorry to be harsh on this team. Bad sound quality, bad script, and even bad acting,
complicated grammar structures. However I can definitely say they did not spend much
time on their project.
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E: “Probably, I didn't fully understand what this project tried to propose for those
students including our class too.  (F'l&) I hope I get what Sensei tried to
deliver the message to me........ Can I summarize my thoughts and leave the
comment by Monday please? Thank you sensei”
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Appendix A7V N V—TF VU w7

Category DUE DATE: Points
1. Initial Group Proposal Wed, 03/13 +10 points
2. First Draft Submission Wed, 03/20 +10 points
3. Final Draft Submission Fri, 04/05 +10 points
4. Self Evaluation Tue, 04/23 +10 points
5. Peer Evaluation (to be Tue, 04/25 +10 points
filled out by group
members)
6. Final Video Wed, 04/16 +50 points
Total Points ___ /100pts

Appendix B & AEZOFMAL—T Y v 7

Collaborative Video Project Evaluation:

As mentioned in our project guideline, Evaluation Rubric for this video project has now
been finalized based upon the students’ responses derived from class discussions at both
City College and Baruch College. Please take a look at the rubric below and keep these
elements in mind during your video filming.

(Low: 0~3, Medium: 4~6, High: 7~10)

Category: Description: Points:
1. Language a) Incorporate previously studied /10 points

grammar/vocabularies as much as possible.
b) Use of correct grammar.

c) Have proper pronunciation, intonation, and tone.
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2. Content

a) Theme/Message is introduced and
communicated clearly in the video.

b) Making the content accessible, engaging, fun,
and interesting to the audience.

c) Making sure that the video appears interactive
and informational to the audience.

/10 points

3. Presentation

a) Having music and images when giving
examples.

b) Body gestures and facial expression are
observed.

c) Editing is planned and purposeful, adding
visual/auditory impact to the overall content of the
video.

/10 points

4. Consideration

a) Script is easy to follow and comprehensible to
the audience.

b) Have a proper scene transition, picture/sound
quality, and pacing.

c¢) No overuse of music and images.

/10 points

5. Collaboration

a) Everyone takes part and contributes in the video
planning and production.

/10 points

Total Points:

/50 points

AppendixC E7 I T4 T4 VI DBER

a. Clarity of meaning:

Is everything clear for others to understand? Does it make sense?

b. Structural Accuracy:

Please check grammars, conjugations, tense, particles, etc.
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c. Vocabulary appropriateness:
Are you using the vocabularies of your current level of Japanese?

If there are any difficult vocabularies that others perhaps do not understand,
please change them or try to explain them in the skit.

d. Effectiveness of the organization:

How is the organization of the skit?

Is/are your theme/message(s) clearly laid out, presented and conveyed in the skit?
e. Mechanics:

Does it move naturally? Does it have a good/easy flow for others to follow and
watch?
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AppendixD ETF AR TRIZEW LT 7 — F9

Spring 2013 CUNY Collaborative Video Project
Survey

* Required

Part |. Concerning "Japanese Discovery Channel Collaborative
Video Project™

We are currently doing our professional research for investigating about the advanced level
Japanese language student's collaborative video project both at the City College of New York and
Baruch College.

Anything you share with us through the survey research today will help us find out the way to
improve this project for prospective Japanese language students.

Q1. Please describe what you liked/enjoyed about doing this collaborative video project. *

Q2. Please describe how this project enhanced your skills in terms of speaking, writing,
communicating, collaborating, and/or making a creative work. *

Q3. Were the instructors’ roles appropriate throughout this project? *

?Yes, No LW I EIEZT TR, REZIEIDONLRATLZ LETOEAEICY 7R b LTz,
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Q4. Did you notice any similarities/differences between students at Baruch College and
students at the City College of New York in terms of learning background, presenting styles,
and/or interests? What did you learn from seeing such similarities/differences? *

Q5. Do you have any suggestions for improving this project?

Q6. Any other overall comments about this project?
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INCORPORATING FACEBOOK IN THE JAPANESE
LANGUAGE INSTRUCTION

Sachi Schmidt-Hori

T Xy MRS

Furman University
A e VA N

I. INTRODUCTION

This paper is based on a small-scale survey of 41 instructors and 65 students of
Japanese language as a Foreign Language (JFL) on their practices and perceptions of
utilizing Facebook as a platform of student-faculty communication. As the most
fundamental step towards communication via Facebook, this survey pays special
attention to the behavior of “friending”' one’s own current student/instructor on this
social networking service within Japanese language courses in American higher
education (as well as high schools to a lesser extent). Being the only study investigating
the practices and perceptions towards student-instructor Facebook “friendships”
exclusively within the context of JFL, the findings may help JFL instructors with
reconsider the possibility of actively utilizing Facebook as a communication tool their
students.

First launched in 2004, Facebook has become the world’s most popular social
networking service and so far one of the only two websites (along with Google) with one
billion active users.” According to the website Socialmedia Today, almost a half—41.6
percent—of the entire population of the United States is estimated to have a Facebook
account as of 2010.> Due to its enormous popularity, especially among younger
generations, colleges and universities have begun to take advantage of Facebook as a free
and highly effective marketing, communicative, and instructional device.’

It is well known that Facebook was created by a then-Harvard student, Mark
Zuckerberg, along with some of his schoolmates. They originally targeted a strictly
academic audience, as only those with a .edu email address (i.e. college students, faculty,
and staff) were eligible to create an account.” This indicates that “friending” one’s own
student or faculty may have been an intended part of the original design of Facebook.
Nevertheless, student/faculty Facebook “friendships™ are not nearly as popular as those
among peers. My personal experiences confirm this tendency. For instance, some of my
non-Japanese colleagues have gasped when I told them that all of my current Facebook-
using students are on my friend list. My fellow JFL instructor, who refused to become
Facebook “friends” with her students, also told me that she would be too scared to “find
out who [her] students really are” by accessing their profiles and seeing Facebook

! For the majority of Facebook users, one cannot view their background information, photos, or their
activities such as “status updates” unless one becomes their Facebook “friend.” To “friend” someone on
Facebook, one must send a request and is accepted by the recipient.

? October 4th issue of The Wall Street Journal

? http://socialmediatoday.com/index.php?q=roywells1/158020/4 16-us-population-has-facebook-account
* Lora Helvie-Mason, p. 62.

> Ibid., p. 66.
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activities. On the other hand, as more and more university faculty experiment with
various ways to communicate with their former and present students, the magnitude of
the taboo seems to be diminishing, as supported by some research. In the next sections, I
will more closely examine the current trends of Facebooking in American higher
education.

II. PREVIOUS SCHOLARSHIP

For the past decade, the use of Facebook in academic settings has become a “hot topic”
in many fields including psychology, sociology, communications studies and education,
inspiring a series of studies. Just to name a few, the corpus of studies include research on
student motivation for using Facebook (Sheldon, 2007), analyses of students’ “wall”
activities (Selwyn, 2009), Facebook’s role in establishing a sense of community in
language classroom (Blattner & Fiori, 2009; Damron, 2009; Mills, 2011), the effects of
instructor’s self-disclosure on student motivation (Mazer, Murphy & Simonds, 2007) and
uncertainty reduction (Palmiery, et al., 2012).

In a related area of research, there has been a substantial amount of evidence showing
a positive correlation between educational outcome and so-called instructor immediacy—
verbal and nonverbal cues that create psychological closeness between students and
instructors (See McCroskey & Richmond, 1992). Verbal immediacy includes such
behaviors as calling students by names, asking for students’ feedback about the lessons,
using collecting pronounces (e.g., “we” and “our”), and engaging in conversations with
students before and after class (Gorham, 1988; Rocca, 2007). Nonverbal immediacy, on
the other hand, may refer to a wide range of nonlinguistic communications, including eye
contact, gestures, touch, and even dress (Thomas-Maddox, 2003). At the same time, Witt
& Schrodt (2006) investigated the interplay between the use of instructional technology
and teacher immediacy on student motivation, and concluded that, “the optimal learning
climate is one in which students perceive the teacher to be close, available, open, and
approachable as they supplement classroom lectures and content with multimedia or
presentation software, as well as with other technological innovation.”® Based on these
findings, I would argue that the students’ online connection with their instructors via
Facebook as well as utilizing the site as an extension of classroom have a great potential
to elevate student motivation. Because it is known that many students feel more anxiety
in a foreign language classroom than any others (e.g. Campbell & Ortiz, 1991), given that
careful measures are taken, Facebook may be especially useful in foreign language
education.

With that being said, how do students feel about connecting online with their
instructors? How do instructors feel about becoming Facebook “friends” with their
students? Within the limited amount of available research today, the result is often mixed.
To answer the first question, Helvie-Mason (2011) surveyed 73 students at a historically
black university and asked them open- and closed-questions in regards to their
perceptions on “friending” faculty members. The results were mostly negative, as 69.6%
of the students expressed their desire to keep their academic and social lives separate.’
On the other hand, according Sturgeon & Walker, who conducted an extensive study at a
mid-size private teaching university in Tennessee, over 90% of the interviewed faculty

¢ Witt & Schrodt (2006), p. 10.
" Helvie-Mason (2011), 74-75.
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agreed that Facebook provided an open line of communication between faculty and
students.® This statement can be supported by their “friending” behaviors, since 40 out of
the 72 faculty and 64 out of 74 student informants say that they have faculty/students as
friends on Facebook.” Furthermore, over 50% of the faculty interviewees expressed their
belief that Facebook could give both faculty and students “the opportunity to know each
other better, in a more personal way.”' Simultaneously, however, nearly 75% of the
faculty showed concerns about the chances of blurring the boundaries between faculty
and students by becoming Facebook “friends.”'' Nonetheless, based on the qualitative
and quantitative data collected from both faculty and student informant groups, the
authors concluded that there is a positive—albeit indirect—correlation between faculty
use of Facebook and academic performance.'” The authors add in the final statement of
this paper that their findings somewhat conflict with the past research such as Hewitt and
Forte (2006), in which Georgia Institute of Technology discovered that one-third of the
student population believed that faculty should not be on Facebook." It is obvious that
further investigation is necessary in order to sort out how different variants, such as the
instructor’s gender, age, and personality, influence the students’ perception of becoming
Facebook “friends” with their faculty.

I1I. METHOD
While the abovementioned three studies on “friending” did not limit their questions to

a particular discipline nor to “friending” when the student is enrolled in the instructor’s
class, the present study concerns more limited online relationships. The informants are
(former) students and current instructors of JFL, while the questions are concerned with
behaviors and perceptions of “friending” between the students and instructors of Japanese
during the term of instruction. With these narrowly defined conditions in mind, my
hypotheses are as follow:

1. Japanese language instructors have general aversions to “friending” students on

Facebook due to their cultural belief that faculty and students must maintain a clear

vertical relationship and “friending” on Facebook violates their concept of such clear

vertical relationship.

2. Conversely, the students of Japanese do not share the same kind of aversions.

3. For the instructors who have actually become Facebook “friends” with their
current students, that experience did not damage their vertical relationships with their
students.

To investigate, I recruited 65 current and former learners of JFL and 41 Japanese
instructors (one recently retired) who teach Japanese at a high school, a community
college, or a four-year university in the United States. Five randomly chosen student

¥ Sturgeon & Walker (2009), p. 4.
? Ibid., p. 6.

" 1bid., p. 4.

" bid., p. 4.

2 bid., p. 11.

B Ibid., p. 12.
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informants and three randomly chosen instructor informants received a 20-dollar gift
certificate for Amazon.com as a recruiting tool and compensation for their time. The
online surveys were conducted via a website surveymonkey.com during December of
2012 for two weeks. Each survey consisted of a brief demographics section, a section
exploring Facebook use such as how many hours per week they actively use Facebook,
and a section on their own experiences, behaviors, and perceptions about “friending”
one’s own current student/instructor with both open-end and multiple-choice questions.
As expected, the student group on average far exceeded the faculty group in the amount
of time they spent on Facebook. While the most frequent answer for the student group
was “4 hours or more (per week)” (26.2%; n=17) followed by “1-2 hours” (23.1%; n=15)
and “2-3 hours” (21.5%; n=14), the instructor group’s most frequent answer was “less
than 1 hour” (31.7%; n=13), followed by “1-2 hours” (24.4%; n=10). This contrast
already shows the gap between the two groups’ general interest in utilizing this social
network.

IV. RESULTS

In regards to the informants’ personal experiences, 35.4% of the student group
answered they have received a Facebook “friend” request by their instructor during the
academic term in which they were enrolled in their JFL class. Out of these individuals,
all of them answered that they had immediately accepted the request. In contrast, 87.8%
of JFL instructors indicated that they have received a “friend” request by a current
student, of which only 44.4% of them accepted immediately. 25% of them postponed
until the end of the term, while 13.9% declined the request (16.7% gave no response).

Next, the informants were asked if they have been on the other end of the “friending”
behavior. That is to say, to the question “Have you ever sent a ‘friend’ request to any of
your current instructors (not limited to JFL)?”, 63.1% answered “no,” and 33.8% said
“yes” (3.1% did not give a response). As for the teachers, the great majority—80.5%—
indicated that they had never requested a Facebook friendship, whereas only 4.9% said
they had solicited a Facebook “friendship” from a current student (14.6% did not
respond).

To investigate the informants’ perception of student-teacher Facebook “friendship,” I
presented two hypothetical situations to each group and asked for their presumed
reactions. The first question for the student group is: “If you find out that one of your
classmates (from any class) was sending Facebook friend requests to his/her instructor,
how would you feel? Please describe freely,” to which 64.6% (n=42) responded. Among
the 42 student informants who described their imagined reactions, 26.2% (n=11) of them
felt positively. Examples of their positive reactions include: “I would feel that, if
enjoyed the instructor, that I might want to send a friend request myself,” and “I would
not have a negative feeling towards a friend sending a friend request to an instructor. It
would be just another great way for a student to interact with an instructor for extra help
and advice on a particular topic/subject of the course.” 16.7% (n=7) individuals indicated
a negative reaction as in, “I might think the student wanted to be favored by the teacher,
since there are other, more ‘appropriate’ or professional means of communication with
current instructors,” while 6 people answered, “It depends.” The most numerous answers,
however, were, “It does not matter/I don’t think anything of it” (38.1% of answering
informants).
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Next, I asked the student informants a similar hypothetical question except that they
have discovered that their classmate was receiving a Facebook request from their
common instructor (not limited to JFL faculty). This time, their reaction turned out to be
even more positive than the other situation. Out of the 39 informants who responded to
this question, 41% (n=16) of them answered positively. An example is: “I think its [sic]
a good idea. Facebook is a tool that can be used for many things other then [sic] just basic
socializing. Kids spend a ton of time on Facebook, its [sic] a great way for professors to
keep in contact with there [sic] students as most students check their facebook [sic] far
more frequently then [sic] their email.” Another commented, “They have a great
relationship!” and still another stated, “It could mean that sensei is pretty down to earth
[sic]. I have never seen one though.” The second most numerous type of answers was
negative (n=7). For instance, one student reveals his expectation that “friending” should
be initiated by a student, rather than the instructor: “[I would think] ‘Wow, they couldn't
wait til [sic] after the class ended?’ Unless it was being used educationally, e.g. for group
discussions. Even then it would be surprising for that to be coming from the instructor as
those responsibilities are usually left to the individual students.” Another suspects a case
of favoritism: “I would feel left out because I didn't get a friend request from the teacher!
And depending on the student, I would be curious as to if the teacher is favorizing [sic]
the student/ dating the student, etc. haha.” This was followed by answers that can be
summarized as “It depends” (n=6) and “It does not matter” (n=5) respectively. In
addition, three people indicated they had mixed feelings.

To the JFL instructors, similar open-ended questions were asked. The first is, “If you
find out that one of your fellow Japanese language instructors was accepting Facebook
friend requests from his/her current students, how would you feel? Please describe
freely.” Out of the 41 instructors, only 8 people gave a response. The exhaustive list of
the responses is below:

A ZORENIRFICEDLINEEZRA R LT, HEVICTTARX— el LxED
TRV B ERFITHED R,

B. I use FB for non-professional purposes, so I would not expect my colleagues to do otherwise, and
therefor, I would think it a little strange.

C. I don’t think it’s appropriate.

D. L LIEMEARADNARLIZRLZNTOWEEI R, BOIXPAELE FB AEIC/RDOh
DX/ @ FAEMNDIL, Facebook KV 7 = A h XY Linkedin Invitation 5 23WrikZ
DL FAMTE DB HITHIE U T @ EE 5 0 K5 Tldk SAKAI Collaboration and Learning
Environment % course management tool & L Tfi->TEBY, f VAT I Z—DF a—
AT LT SAKAL O_R— VR IT BN TWA DT, #d7 - il 2A & oM AR, B
L R— MEH ., ERAZHL: P Facebook 20D Y — v )L AT ¢ T 2 {# 5 W2 % U
LEBIIN RN E S

E. ZHUIEABA, B0 HDLEH DT, izt B,

F. 7 7 ADOIBREIZHL LD500E LLZeW s, @il Tidenw &L 5,
G REOHRANIKTHZ DT, RODDLEIICE D LBRVET,

H 4., BoBEEIL., ARBHEEROFLITAE L CAERE Y 7 AOFEIJMEEIZ LT
WT, FOEEZONWTHLHRWADH D, FATERIZWDEN, A XY ATEIbo L LT
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Interestingly enough, the same group of informants felt much stronger about the
situation when the question became being about their hypothetical colleague who sends a
Facebook invitation to his or her own current students. Unlike the above question for
which only eight responded, all but four individuals responded this time, with the most
numerous type (i.e. 16) being negative or critical. Examples are:

L AN OHRFFIIMHO RV, BT 2013552072 FR VWL EET, £TD
FAENHBETE SRR TN E o TNENONGERNTT L, ZMSOHRGEENHLETY 72
THWNARNEWNSI ZEHLZ D TIZRNTL X )b,

J%E#E@$ LR KR T L2 LITITERM A U AN, ENSFAEICHET L 01X
PALBICHEFELTCWDEON] 794 _X=bDT7 H v b ERIIC %Eﬁi@?ﬁ?/ﬁ
%@ofwf\ﬁﬂEﬁ%ﬁ%i%béﬁﬁ@&_ﬁﬁbfwéamjﬁ&w Tl F9,

K. AARGEHNT S L CAREY RO TRt Bt LhvEd A, il F4A0N85%
Ex2H L, W, BEREESTTEDOTRT 2R E BN ET,

L BXbNEHA, FAEHIE, V7T A M 2Xo CELFPAEITITGEARREZ LETH, A
IINBITFAEITHEHC Y 7 2 A B LRWARY —T,

M. T2W&E I LTIV TZWATEA D LD, BOTb I b %40 Facebook
KERESLE D LITEbR 0T,

Nevertheless, 10 people, or 27 % or the answering informants responded, “It depends,”
and the same number of people expressed their indifference. Unlike the case of the
student group who mostly viewed a teacher’s initiating Facebook “friendship” in a
positive light, none of the instructors felt positively towards their imaginary colleague
who would “friend” their current students.

Finally, I asked those who have become Facebook “friends” with their JFL
students/instructors during the term about the benefits and drawbacks of such
relationships within their experience. The first question was phrased as, “Were there any
drawbacks due to becoming FB friends with your Japanese class instructor while you
were in his/her class? (Choose all that apply).” The second question was identical except
the part “drawbacks due to becoming” was replaced with “benefits of becoming.” The
following chart illustrates the overwhelmingly positive responses.

Drawbacks I have never become FB 25 Benefits (All I have never become FB friends with

(All that apply) | friends with my teacher that apply) my teacher »
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Nothing in particular 33 Nothing in particular 4
I had to limit what I
2 I feel closer to my teacher than before | 30
could post.
My teacher seems to feel closer to me 24
than before
It is easer to communicate with my 31
teacher than before.
It is easier to receive various Japan- 20
related information than before
Others 4
Although the number of JFL instructors who became Facebook “friends” with their
own students during the term was limited, their experience turned out to be also
overwhelmingly positive. The chart below illustrates how the 25 people’s benefits of
being Facebook friends with their students collectively far exceeded its drawbacks. ! 11!
Drawbacks I have never become FB 16 Benefits (All I have never become FB friends with 16
(All that apply) | friends with my students that apply) my students
Nothing in particular 12 Nothing in particular 4
I had to limit what I I feel closer to my students than
4 11
could post before
I found out something My students seem to feel closer to me
about my students that [ 4 than before 13
did not wish to learn
My students ask me questions more
Others 3 frgquently than befoge 8
I can answer my students’ questions
. 9
more easily than before
I can disseminate various Japan-
related information to my students 10
more easily than before
Others 4
V. DISCUSSION

As far as the present study is concerned, it is clear that there is a significant
discrepancy between the behaviors and perceptions on student/faculty Facebook
“friendship” between the two groups surveyed. First of all, students were far more likely
to seek for a Facebook relationship than faculty and when they received a “friend”
request, 100% of them accepted immediately. When the faculty members were invited to
be on their students’ “friend” list, 13.9% declined the invitation, 25% postponed the
acceptance, and only 44% of them accepted the request immediately. This seems to be
accord with the first part of my Hypothesis 1 and Hypothesis 2: JFL instructors are prone
to greater aversions to Facebook “friendship” than students. Hypothetical scenarios
further confirmed this trend.

First, the students were asked to express their reactions in a conjectural situation of
learning a classmate’s sending a Facebook request to their instructor. The most common
reaction was indifference (38.1%), followed by a positive feeling (26.2%), negative
feeling (16.7%), and the comment “It depends” (14.2%). When the sender of the request
switched to the instructor, the student informants feel even better about the situation: 41%
of them felt positively, while 17.9% of them felt negatively due to the potential
favoritism at play (as the informant supposedly did not receive an invitation), rather than
feeling negative towards the student/faculty Facebook “friendship” per se. In other
words, the same students may have as well felt positively toward the situation if s/he had
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also received the request. Compared to the first situation in which 38.1% felt indifferent
towards a classmate’s pursuit of Facebook “friendship” with their teacher, only 12.8%
remained indifferent to a classmate’s receiving a “friend” request from their instructor.
All in all, it is safe to conclude that JFL students tend to welcome developing online
relationships with their instructors.

Why do the student informants relish becoming Facebook friends with their teachers?
One possibility is that students tell each other of their pleasant experiences and they
already anticipate the benefits of such relationships. Among the 35 students who have
instructors on their “friend” lists, only two mentioned a drawback of having to limit what
they post on their Timeline, while 31 of them appreciate the ease of communication, 30
of them mention that they feel closer to their teachers thanks to Facebook “friendship,”
and 24 of them feel that their instructors seem to have increased psychological proximity
than before. In addition, 20 of them find Facebook a superior way to receive Japan-
related information than other means such as email.

Unfortunately, the student informants’ overtly positive insights into the online
“friendship” between students and teachers do not mirror the faculty informants’
perceptions. When asked about a hypothetical situation in which they witnessed a
colleague’s receiving a Facebook request from a current student, all but eight people
expressed an opinion, of which six were negative. The two non-negative responses were
E’s indifference and A’s “I would not particularly mind it unless the colleague is posting
matters related to his/her work or something very personal.” D turns this question around
and explains how she has no intentions to become Facebook “friends” with her students,
how social media is unnecessary for her profession, and how her colleagues would agree
with her. Two people, B and F, explicitly mentioned negative feelings (“a little strange”
and “not appropriate”), while one person (G) would tell the colleague to stop, because it
is against their institution’s code of conduct. Finally, H gave a lengthy response
including his belief that “it is better to follow more strict regulations (such as ones in the
UK). The fact that the vast majority of the informants did not express any opinions may
mean that this depends on the colleague’s rank, age, gender, nationality, personality, and
their friendship.

When the imaginary sender of Facebook “friend” request was shifted to the colleague
in question, the informants became significantly more opinionated, of which none were
positive and most (39%) were highly critical. All but one (I, who mentioned the risk of
potentially pressuring the students) of the negative opinions resulted from the colleague’s
being “unprofessional” and “deviating.” Some, including J, mentioned that it would be
OK for a student to send a “friend” request, but not the other way around, and K used the
phrase “inappropriate as a Japanese instructor [italics added],” which may suggest that
she believes that student/faculty Facebook “friendship” is a greater taboo for JFL
instructors than others. Among the comments that criticize the colleagues for being
deviating, some were quite emotional such as kangaerare masen (L) and sugoi (M),
which mean “unthinkable” and “incredible,” respectively, as well as okashii and hen,
which could be translated as gently as “strange” or as harshly as “insane.” Interestingly,
five of the people who criticized the fictional fellow teacher, including I, L and M
accepted a friend request sent by their current students. This means that they are not
against student-instructor online relationships, as long as it is the student who initiates the
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process. In addition, 25.6% expressed indifference, while another 25.6% answered, “It
depends.”

Despite the robust discomfort conveyed by the faculty informants about student-
faculty Facebook “friendships,” particularly when solicited by the teacher, those 25
people who have developed such relationships generally have positive feelings about
them. When asked about the downside, four people answered they “had to limit what
they could post.” Two of these four informants as well as additional two informants said
they “found out something about their students that they did not wish to learn.” As for
the benefits, as the chart illustrates, 25 informants collectively cast 31 votes on the
benefits of being Facebook “friends” with their current students, ranging from “My
students seem to feel closer to me than before” (N=13), “I feel closer to my students than
before” (n=11), “I can answer my students questions more easily than before,” and “My
students ask questions more frequently than before.”

Based on these findings, my hypotheses appear to have been mostly confirmed by this
survey. As for Hypothesis 1, the JFL instructors’ aversion towards Facebook
relationships with current their students was clear, yet it is impossible to state what
percentage of the teachers’ reluctance can be accounted for the fact that they are
educators of Japanese language and culture. This may be an interesting future research
question. Although this study is not statistically sound enough to generalize, within the
corpus of the data, Hypotheses 2 on the students’ more lax attitude and 3 about the
positive experience of the instructors who are “friends” with their students seem to have
been confirmed.

VI. CONCLUSION

As often remarked, teaching is an art form and it involves far more than simply giving
instructions to students. For a JFL teacher, she is far more than a walking grammar
dictionary or an audio player. As 21% Century Skills Map stipulates, the foreign language
instructor’s role is shifting from the unidirectional “presenter/lecturer” to a
“facilitator/collaborator” of student learning. One of the effects of this gradual shift
means that the communications between teachers and faculty are expected to be
bidirectional and transparent. This does not mean that faculty must become the students’
equals, as one instructor informant likened “being Facebook friends” and “being friends.”
In Japan, it is extremely common for university students to socialize with their professors
(especially advising faculty) outside the classroom, eating and drinking together, which
obviously did not destroy the hierarchy relations.

To effectively use Facebook as a communication tool with the students, there are
things to keep in mind. Aside from the basic commonsensical ones (such as “Don’t post
offensive remarks”), some ideas are:

1) Spell out the expectations of Facebook use on the course syllabus, such as
“You are welcome to friend me. I will accept from all students. I will not send

you a request, but I expect you to “like” the course Facebook page.”

2) Don'’t be afraid to show who you are. Having family photos or occasionally
making a silly joke does not discredit one’s quality as an educator.
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3) If a student comments on your Timeline or sends you a Facebook message, etc.,
always respond just like when they email you.

4) Don’t use Facebook as a platform for homework, because it is not a primarily
educational platform unlike Blackboard, Moodle, etc.. It is significant that the
instructor and the students share the online space to communicate as Facebook
“friends.” Forcing the students to write/post something as an assignment creates
a situation the students are writing for the credit, not on their free will.

It goes without saying that Facebook does not substitute for great face-to-face
communications nor does it make up for poor teaching. Given this, it can be a highly
effective tool to foster and strengthen relationships between the students and instructors,
because a great learning environment is one wherein the students can feel trust and
psychological closeness to their teachers. I hope this little study is able to assuage some
of the unscrupulous images that my instructor informants had on online relationships
between students and faculty. Just like an automobile and a credit card, a convenient
device like Facebook needs to be handled with care and caution. Once the instructor
feels comfortable navigating the water after a few trials and errors, the benefits should far
outweigh the downsides, with one of the best benefits being the realization that we are all
human.
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HYPOTHESIS FROM JAPANESE LANGUAGE MAINTAINED
FOR NEARLY A CENTURY

Masumi Kai
SRS A
University of Guam
VN

1. Introduction

Numerous research studies have been done on error analysis and acquisition order of
grammatical items by L2 Japanese learners. However, Japanese language maintenance
and attrition after learners have stopped receiving language training or have lost daily
contact with Japanese are not discussed much so far. In this paper, we will analyze
Japanese spoken in old Japanese colonies and see how much people retained Japanese
after 1945 and if there is any language attrition in their Japanese. We also discuss if there
are grammatical items that are easier to acquire or more easily affected by attrition than
others. Our study should provide important data for conjecture on language maintenance
and language attrition for L2 Japanese learners, too.

2. Methodology and Subjects Information

In this paper, we analyze the natural conversational data obtained from people in old
Japanese colonies, mainly from Taiwan. We also use data from the Micronesian Islands.
The number of subjects is 17 Taiwanese' (12 males and 5 females), 5 Palauns (2 males, 3
females), 5 Yapese (2 male, 3 female), and 2 Korean native speakers who immigrated to
Guam (1 male, 1 female). The total number is 29. Their ages varied from 67 to 90 at the
time of data collection and they are currently 78 to 94 years old.

The data was garnered thru interviews from 1995 to 2010. Interviews ranged from 10
minutes to 2 hours depending on the subjects’ conditions. We extracted a maximum of
30 minutes of data for analysis. Transcriptions are made based on Du Bois et al (1992,
1993). The utterances are divided by ‘Intonation unit’ (IU) proposed by Chafe (1987,
1994) and Du Bois et. al (1992). According to Chafe (1987, 1994), an IU is a speech unit
that has an association with a coherent intonation contour. The criteria of delimitation of
an [U are (1) pause, (2) final syllable lengthening or slow speech rate at the end of an IU,
(3) fast speech rate at the beginning of the next IU, and (4) pitch reset.

The subjects’ backgrounds are briefly illustrated below.

Table 1: Subjects’ background

Taiwan Yap
. Years of . Years of
ID | Sex Education Education ID | Sex Education Education
1 F i oirl’s high school more than 8 18 : M  kogakko supplemental course 5
2 M : medical school more than 8 19 F . kogakko supplemental course 5
3 M | army boy flight academy more than 8 20 . F | kogakko supplemental course 5
4 M | army boy flight academy more than 8 21 F | kogakko supplemental course 5

' Taiwanese include Min-nan and Hakka people in this paper. They are majority group. In addition to
them, there are also Chinese who came to Taiwan after 1945 and indigenous people in Taiwan.
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5 M : middle school more than 8 22 M kogakko 3
6 M : college more than 8 Palau
7 M | kogakko advanced course 8 ID © Sex Education Years N f
Education
8 M | kogakko advanced course 8 23 F  kogakko supplemental course 5
9 M : kogakko advanced course 8 24 F . kogakko supplemental course 5
10 : M | kogakko advanced course 8 25 F  kogakko supplemental course 5
11 F i kogakko advanced course 8 26 - M | kogakko 3
12 F | kogakko 6 27 - M | kogakko 3
13 F  kogakko 6 Korean Speaker in Guam
6 . Years of
14 : F | kogakko ID | Sex Education Education
15 © M | kogakko 6 28 M | middle school 8
16 | M | kogakko 6 29 . F | middle school 7
17 @ M | kokumin-gakko 6

3. Previous Studies

There are not many studies that analyze the characteristics of Japanese used by
Taiwanese, however, there are several studies on the Japanese used by Taiwan
indigenous people” who also learned Japanese in school before 1945 (Nakano 1998, Kan
2000, 2005, 2011, Sanada & Kan 2008, etc.). Nakano states that the Japanese of Taiwan
indigenous people is retained after going through a simplification of grammatical
categories, and Kan claims that simplification of the language structure has taken place.
These arguments are made based on some characteristics of their subjects’ Japanese as
follows:

* lexical errors (transfer from a mother language, semantic extension, new coinage)
* overuse of dekiru (able to) instead of producing a potential form of verb

* not much use of passive and causative

* many non-past forms

* limited variety of sentence final particles and moods

* mixture of plain form and polite form

There are also several studies observing Japanese used in the Micronesian Islands
(Shibuya 1995a,b, 1997, 1999, Yui 1998, 2000, Miyawaki 1995, Matsumoto 2001a,b,
etc.). Yui (2000:136) states that there were many bilinguals of Japanese and the
indigenous languages on the Micronesian Islands before 1945. Matsumoto (2001a:87)
claims that most elderly Palauans were Palauan-Japanese bilinguals, but their competence
in Japanese has diminished rapidly after 1945°.

As seen in these arguments, previous studies presuppose that people in old Japanese
colonies had a high level of competence in Japanese before 1945 or that they were
bilinguals before, but their language ability has been lessened through attrition. But note
that such claims are not accompanied by empirical or historical data in their articles.

4. Critical Period

* There are 9 indigenous groups. They have own languages. Indigenous children entered different school
from Taiwanese children. Different ethnic groups could not communicate with each other before the
Japanese occupation.

? The term ‘bilingual’ is, in a narrow definition, often reserved for those with native or native-like
proficiency in two languages. In its broadest definition, the bilingual is anyone who uses two languages.
Matusmoto (2000) and Yui (2000) do not clarify in which sense they used this term.
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Lenneberg (1967/1984) suggests that there are maturational constraints on the time
when people can acquire a language. This is called the "critical period hypothesis". The
period is considered to be before puberty when the lateralization of the brain occurs. This
theory has often been extended for second-language acquisition. For example, Long
(1990) advocates that native-like morphology and syntax is possible only for those who
start learning before age 15. Children in old Japanese colonies started to learn Japanese
in primary school from the age of 6 or 7*. This is before puberty. So we may conjecture
that they could acquire Japanese in the same manner as native Japanese speakers.

In the following sections, we first examine if our subjects’ Japanese is the same as
native Japanese speakers’. If it is different, we should find deviations in their Japanese.
If there are deviations, the next questions will be if it is caused by language attrition.

5. Overall Results

There are deviations in Japanese spoken by our subjects. Deviations include errors and
variations. Errors were seen in word choice and grammatical categories. Variations are
not grammatical errors but rather unnatural usage of words and unnatural expressions for
native Japanese speakers. There are 11 types of deviations: 1) word, 2) unnatural or
incomprehensive [U, 3) tense, 4) aspect, 5) verb and adjective inflection, 6) causative, 7)
potential expression, 8) passive, 9) lack of morpheme, 10) demonstrative, 11) particle.
Graph 1 indicates the mean frequency of deviations by area.

Graph 1: Comparison of mean frequency of deviations by area

40
B Taiwan BYap OPalau EXorean
30
20
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0 - : : il : -_,_I.:I._IJl._h
Word Iy Tense  Aspect Inflec. Caus. Poten. Passive  Lack Demons. Particle

If a subject does not speak much, the number of deviations would naturally become
fewer. So we cannot simply look at the numbers of deviations; however we can still see
some tendencies from this graph. The most frequently occurring deviations are word,
tense, and unnatural/incomprehensive IU in order.

The word deviation is a usage of an inappropriate word for the sentence. One example
of such is a usage of aru ((inanimate) exist) instead of iru ((animate) exist). Another
example is sabetsu (discrimination), by which the subject meant ‘difference’, and the like.
Unnatural or incomprehensive [U is not just one inappropriate use of a word, but a whole

* Elementary education was not obligatory, however, children who turned 6 years old by March 31 could
enter primary school.
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sentence that is unnatural or incomprehensive for native Japanese speakers. Such
examples are:

(1) atama no ookii yatsu ga iru (there is a person with a big head) meaning ‘there is a
smart person’.

(2) aiueo no junjo ga chigau (the order of aiueo is different) meaning ‘the grammar (of
Japanese) is different (from Taiwanese)’.

Most tense errors were the case where subjects used the present tense in talking about
past events.

In contrast, not many aspect errors were found in the data. Japanese verbs and
adjectives inflect, and every sentence requires particles, but there were not many errors in
these categories. There also were few deviations in causative, potential, and passive
forms.

The result shows that even people who have learned Japanese since childhood show
some deviations in their Japanese; however the number of deviations varies with each
category.

6. Language Maintenance and Language Attrition

There can be two explanations for deviations. One claim is that their language was
affected by language attrition. The other is that deviations reflect items that the learner
did not acquire well. Previous studies see the deviations produced by people in old
Japanese colonies as a result of language attrition.

Babhrick (1984) investigated second language attrition by Spanish language learners
after 1 to 50 years had passed since they received training. He found that the process of
forgetting does not continue indefinitely. Although their portion of knowledge acquired
in Spanish classes is lost 5-6 years after training, the remainder did not continue to drop
for at least 25 years, and much of the content survived for more than 50 years. Neisser
(1984) states that information that is tied into an extensive and redundant cognitive
structure is sharply resistant to forgetting: critical threshold is reached.

There are interesting samples in our data, which support Bahrick and Neisser’s claim.
The first case is from subject # 1. Her data was obtained in 1995 when she was 67 years
old. I visited her again in 2009, when she was 81 years old. As Table 2 shows, there are
not many deviations in the 2009 data, either. The deviations in words and unnatural IU
are the types that sounded a little unnatural for a native Japanese speaker, but they are not
ungrammatical or incomprehensive. One instance of such is o-hone instead of o-kotsu
(ash).

Table 2: Comparison of numbers of deviation in 1995 and 2009 from subject #1

S Ageat Deviations (Errors and Variations)

meviow | e [ vrd | 0| ene [ o | e [Coe TR T T Bt T B T o
1995 67 10 1 1 3
2009 81 13 | 4 1

This data shows that the subject #1 retains her Japanese language ability for about a
century since 1945 without being affected by language attrition. Bahrick and Neisser
claim that the more years of language the learners takes in school and the better they
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learn it (as indexed by grades) the more they will retain later on. This subject received
education up to female high school.

Another sample is from subject #2. He was a fluent Japanese speaker when I first met
him in 1993. When his Japanese data was recorded in 2004, he had dementia. In spite of
that there are not many deviations as shown in Table 3 below.

Table 3: Number of deviations found in Subject #2’s Japanese

Deviations (Errors and Variations)
Age at
Interview Word U Tense | Aspect In'ﬂe Causative | Potential | Passive LB S0f Dem'on Particle
ction morpheme strative
80 14 | 12 1 1

One difference caused by aging is speed of utterances. The number of [U per minute
has decreased. This happened to subject #1 also. Another thing is, since subject #2 aged,
sometimes his utterance was not logically clear. This was reflected in a number of
unnatural or incomprehensive IU. However, his grammatical competence does not show
attrition. Subject #2 had also received higher education up to medical school.

Subjects #1 and #2 do not show overt grammatical errors and language attrition. They
both took more years of Japanese education in school and they learned Japanese well as
indicated by the fact that they passed a test to enter upper school. As Bahrick &
Neisser’s claim, our data also exemplifies that the better we learn a language, the less we
lose it.

7. Usage of Words

Olshtain (1986: 197-198) claims that the last learned forms that have not yet been
fully mastered, are early candidates for attrition. Forms and functions not fully acquired
by the onset of attrition will be attrited first. Subjects who received a longer period of
education in Japanese did not have many deviations and maintained Japanese well.
Subjects who received education only up to kogakko and lost contact with Japanese after
1945 showed more deviations. We claim that deviations reflect items that the subject did
not fully acquire at the time of onset of losing daily contact with Japanese. The items
which were not acquired well became a candidate for attrition. Then, is there an item
which is more vulnerable to language attrition than others?

Berko-Gleason (1982) claims that the traditional linguistic subsystem (phonology,
morphology, syntax, and vocabulary) may suffer a different loss in attrition, since they
are learned separately. Schmid & De Bot (2006) quotes that lexical items are borrowed
more easily than functional or grammatical ones, therefore language attrition will first
manifest itself on the level of the lexicon. The area in which the lexicon may be affected
in language attrition is that of specificity of meaning: what has been called “(semantic)
extension”, “semantic transfer”, or “loanshift”. The most frequently occurring deviation
in our data is also word usage. Deviation of word usage can be the result of language
attrition, although subjects who have fewer grammatical errors have fewer word
deviations. The average number of word deviations by area is between 20- 35 as
indicated in Graph 1. The number of word deviations by subject #1 and #2 are both
lower than this.
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8. Predicate Forms

It is not deviations, but there is a noticeable characteristic in our subjects’ Japanese.
Previous studies mentioned this (Nakano 1998, Kan 2000, 2005, 2011, etc.), but there are
mixtures of polite form and plain form in our subjects’ Japanese too.

Graph 2: Predicate Type (Polite form vs. Plain form)
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As graph 2 shows, 12/17 subjects in Taiwan, 3/5 subjects in Palau, 5/5 subjects in Yap,
1/2 subjects in Korean speakers used plain form more than 50%. However, it is well
known that Japanese native speakers also mix the polite form and plain form in
conversations and in writings (Mio 1942, Kindaichi 1982, Maynard 1991, 1992, Mimaki
1993, Noda 1998). And also, since the subjects are all older than the interviewer, it is
acceptable to use plain forms even in the first-time meeting context, which is rather a
formal situation. Usage of plain form itself is not an issue. The unique characteristic of
their Japanese is a usage of plain form without any sentence final elements (SFE), namely
bare predicates. SFE in this paper includes final particles, conjunctive particles, and
modalities.

Graph 3: Plain Form IU with or without SFE
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According to the National Institute for Japanese Language and Linguistics (1980:49-
60), Japanese native speakers hardly use an assertive sentence ending with desu or masu.
Mizutani (1985:62) claims that most Japanese sentences are accompanied with
conjunctive particles like kedo, keredomo, kedomo, kara, te. Maynard (1993) states that
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Japanese native speakers often use final particles in conversation and a bare predicate
without final particles are hardly used.

Graph 3 shows that overall subjects in the Micronesia islands used bare predicates
more often than Taiwanese. All the subjects in Yap and 3 subjects in Palau used bare
predicates more than 80% of the time. The difference between Taiwan and the
Micronesia islands is the length of education. Kogakko in Taiwan and Korea had a 6 year
education. There were higher educational institutes up to the university level. On the
other hand, kogakko in the Micronesia islands was for 3 years, and some could proceed it
with 2 years of supplemental courses. Most Micronesia island children did not have
enough chances to acquire usage of a variety of SFE from school education. Taiwanese
(Min-nan language) has final particles like FlY (ba) or i (a), but indigenous languages in
the Micronesia islands do not. These factors can be the reason why subjects in Yap and
Palau used more bare predicates.

9. Development Stages of Japanese Acquisition

The Japanese language proficiency level is diverse depending on subjects, and it was
based on length of education and contact with Japanese after graduating from school.
Overall the grammatical errors such as aspect, particle, and voice are not often found.
The noticeable difference in proficiency level was embodied mainly in: 1) usage of
correct word, 2) natural expression, 3) appropriate tense form, and 4) predicate form with
correct and variety of SFE.

From our data, we shall illustrate a brief diagram indicating the development stages of
Japanese acquisition.

Table 4: Diagram of Japanese development stages

- rich adequate SFE
vocabulary manage of speech level shift
1 long IU
% honorific
=
a.
a
=3
(e}
= inflection
a .
S unnatural word, e nSE voice
I unnatural/ lack of -
incomprehensive morpheme simple structure
= U demonstrative e short TU
l deviations word usage structure
------- relatively easy to acquire: <+«
particle
aspect
complex & compound sentence

Subjects who graduated only from kogakko can speak Japanese continuously, however,
many such subjects produce incomprehensive [Us and there are simple sentence
structures and short IU. Subjects who received a longer education utilized a variety of
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vocabulary, SFE, longer IU, and honorific forms. Subjects who learned better have not
suffered from language attrition.

10. Summary

Our subjects learned Japanese in school when they were 6-7 years old. The shortest
period of their education is 3 years and the longest is more than 8 years. They learned
Japanese extensively. Their Japanese do not contain annoyingly noticeable mistakes in
grammatical categories like aspect, inflection, voice (causative, passive, potential
expressions), demonstrative, and particle. All subjects produced not only a simple
sentence but also compound and complex sentences. This suggests that these
grammatical categories can be learned well and are relatively easy to acquire. On the
other hand, there are deviations in word usage and unnatural/incomprehensive IU in all
subjects’ Japanese more or less. Errors in using correct past tense are also common,
except in those supreme level speakers who received a higher education like subjects #1
to #4. Subjects who learned Japanese only up to kogakko used more bare predicates.
Subjects who learned Japanese for more than 8 years utilized not only the polite forms
but also honorific forms. Their IU is longer, too.

The result from our data indicates that even if people started learning Japanese before
puberty, 3 to 6 years of education was not sufficient to acquire Japanese at the same level
as natives. However, those who received a Japanese education for many years could
acquire a high proficiency level of Japanese and also retained the language without being
affected by language attrition for about a century. The deviations reflect how solidly
subjects learned Japanese before the onset of loss of daily language contact.
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ISSUES IN THE PEDAGOGY OF JAPANESE VERB CONJUGATION:
FOCUSING ON TWO TEXTBOOKS

Guohe Zheng
Ball State University

Introduction

Japanese is a highly conjugational language. Its intricate verb conjugation, in particular,
presents a major hurdle to beginning students. Finding effective ways to teach Japanese verb
conjugation to these students, therefore, is one of the top priorities for any pedagogy of Japanese
language. This paper addresses issues in the pedagogy of Japanese verb conjugation as seen in
two textbooks widely used for English-speaking students: Japanese for Busy People published by
Kodansha International and Nakama published by Houghton Mifflin Harcourt Publishing
Company.

The Pedagogy of Conjugation for the - C Form, the -72 > Form, and the -7 Form

Let us first consider how verb conjugation is introduced for the — T form and the —72

U form in these otherwise quite different textbooks.

Lesson 19 of Japanese for Busy People I classifies Japanese verbs into three categories—
called Regular I, Regular II and Irregular respectively'—and presents a table of conjugation for
each of the two forms for the three verb categories. The following is a shortened version of the

conjugation table for the — T form as appeared in the book.”

Regular |
buy 7>\ E 9 Mo T
return XA E T LAT
wait 35 L7 BLT
write & £ HINT
Regular Il
eat = XFE T 72T
show AH F 7 BT
Irregular
come X E 7 =T
do LE7 LT

! The same Lesson also refers to the first two categories as “Five-vowel conjugation” verbs and “Single-
vowel conjugation” verbs. See Association for Japanese-Language Teaching. (1995) Japanese for Busy
People I: The Kana Version of one of the most effective guides to learning to speak fluent Japanese. Tokyo:
Kodansha International. P. 121.This definition of the two verb categories will be discussed later.

? Association for J apanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P.
120.
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Following the table, the book states that “[a]s shown above, the —C form can be made
from the —% 7~ form” of verbs. Indeed, that is what the students are told to practice and
memorize, as seen in the exercises questions two pages after the grammar is explained in the

same chapter.’

I Verbs: Memorize the following —C forms:

meet HNET HoT see HET AT
go WEET Wo T do LET LT
read KHET XAT come TET T
eat fl’\i—a— 7= _T

Similarly, the following is a shortened version of the conjugation table for the —72 1>

form of verbs introduced in the same chapter.4

Regular |
buy AVAESCH ARy XA
return D ET MZ B TRUN
wait FEHET ESA4%
write X FET ARVIRVASIA
Regular Il
eat To_ET 7270
show HHEFET AR
Irregular
come XFT A
do L L7720

No explanation is given in words as to how the — 72\ form is derived, but the pattern given in
the above table suggests that it is also derived from the corresponding — % 7~ form of the verb,

just as the —C form is. This understanding is confirmed by the exercise questions and the

® Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P.
123.

* Association for J apanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P.
121.
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subsequent clues given in Lesson 24, I and II of which are copied below verbatim, in their
entirety.’

I Verbs: Memorize the following verbs and their — 72\ form.
-9 form | —T form —72\ form

inhale TV EF 45T EReYAAR
stop, park EOET LT LN

take LD ET LT BN

use OMNET | Do T DM
open HIFET HIFT ST

close LOET LT L7

II Practice the following pattern.

ex. ZIXZEZTWVWET S>7FETE2ThRnTZaN,

1.<5FZ&LDFET
2. L LAEED ET
3.2DAREDIDNET
4EEEHITET
5.7 ELOET

In fact, the —7= form of the verb denoting the plain past tense is also introduced as
derived from the —% ¥~ form. The grammar section of Lesson 4 of Book 1II, for example, begins
by saying that “let’s see how they [namely the T and the 7= forms] can be made from the %9
form.” This is followed by the statement that “[w]ith Regular II and the two Irregular verbs it is
only necessary to replace %3 with T or 7-=.”° While no explanation is given in words about the
rules of conjugation regarding Regular I verbs, samples of 3 types of conjugation are provided in

> Association for J apanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of

one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. Pp.
148-149.

® Association for J apanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 40.
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a table as illustrations of the pattern. The conjugation pattern of the —7= form for all three verb

categories, as introduced in the book, is summarized in the following table.’

‘ ¥ 9 form—> T/7= form

Other similar verbs

Regular Il

LIZEFT—>LAT/ LAK

N/A B () —>EBXTUYEN |/ (F9) —>AT/A
7=
Irregular
N/A k (F9) —>kTokE N/A
N/A L (F4) —>L ULk N/A
Regular |
Typel W T/W7iz | EXFF—>ENC/EN MEES, BEET
WT/ W | BREET—>BLVWT / BX NETET, WEEET
72 Ay
Type2 > T/o7m |HEVWET—>H-THST SWVWET, boWVET
FLET—>Fo T Folo EFHFET. VLHET
i ET—>mo T Ifole eV ET, OV ET
Type3 A T/ATE | HZRET—>HEAT % mAHET, ALV ET
ATE THET. BiHrET
RAFFT—>AT/HERAT No other verbs of this

category

Again, the students are told to memorize the given patterns, as seen in the following exercises

taken from Lesson 4 of Book II, in a shortened version.®

I Verbs: Study the examples, convert into C and 7= forms, and memorize.

A. Reg.1
ex.

EXFEFT—>E—>BNT—2>FNE
HAHAET—>HIr—>AT— AT

7 Association for J apanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 40.
® Association for J apanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. Pp.

42-43.
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B. Reg. Il and Irreg.

€X.

DT EFT—>DF D5 —>2F T—>2iF =
HEFF—>REXI—>EZTC—>ESE
KEFT—>KD—>kT—>K7
LEd—>F25—>LT—>L7%

To summarize, Japanese for Busy People introduces all of the three forms as deriving from the —

%9 form.

Virtually the same approach is seen in the pedagogy of verb conjugation in Nakama. For

example, Grammar III of Chapter 6 of Nakama Ia introduces the formation of the 'C —form of

verbs as follows: “The T-form of %—verbs and irregular verbs is easy to form. All you need to

do is to replace %3 with T,” with the following illustration provided.’

Verb class Polite affirmative T -form
form
to eat T _ET 72T
% -verbs to watch HrET

to make a phone T EST T T
call
to come S

Irregular verbs | o do LEd
to study RAUZX o LET RAX 9L T

“The T-form of 9 —verbs is more complicated,” the chapter grammar notes continues. “There

are five basic patterns and they are determined by the sound before & 7, as shown in the chart

below.”"?

Verb class Polite affirmative T -form Formation Patterns
to talk L FET X2 LT L—>LT
to listen X&EFEF EAANE X —>1\TC
to swim BLEET FSENANE X—>1T
to enter EAAIEICE X o T

5 verbs to say WOET o T D, W, H—=>-5T
to wait FhFET ¥FoT
to read KAHFET LAT

° Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama la Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing

Company. Pp. 230-231.

'° Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama la Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing

Company. Pp. 231.
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to call XOFE+ XAT B, K, IZ—>AT
to die LIZET LAT
to go WX FF Wo T Exception

Note that all the conjugations are listed as deriving from the & 9~ form. Given such an
approach to the conjugation of the "C—form, it is only expected that the students are given the
following homework in Nakama’s accompanying Student Activity Manual, as practice of the
formation of the "C—form and reproduced below in a shortened version."'

A. Complete the chart, following the example.

Verb

Verb class

T —form

TeNFE Y

%

7=~C

RAUE O LET

IFRLES

RET

DIHFET

EFbET

SET

SEET

NEET

Similarly, the 72\ form of verbs are also introduced as deriving from the ¥ 7~ form, as
seen in the following explanations from Grammar V of Chapter 7, in Nakama 1b, which focuses

on M T as a particle indicating reasons when following the plain form of a verb."

% -verbs: Change % 7 to 72\ to form the plain negative form.

% 3 -form | Dictionary Plain ~DT
form/Plain negative Affirmative (Plain) Negative (Polite)
affirmative form
form
TEY | ED To 720 72R5DT P RIPND T
BmET 35 R RHDT RRNDOT

"' Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama la Introductory Japanese:
Communication, Culture, Context, Student Activity Manual: Second Edition. Boston, MA: Heinle Cengage

Learning. P. 163.

'? Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing

Company. Pp. 34-35.
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9 -verbs: To form the negative of a 9 -verb, delete & 9~ from the & J -form, change
the vowel sound of the last letter [i] to [a], and add 72 V).

% 3 -form | Dictionary Plain ~DT
form/Plain negative Affirmative (Plain) Negative (Polite)
affirmative form
form
LHFEST | Lo AN LroT FFERLVoT
mEEY | 2< ININTRD 1< DT PINTRND T

The 7z form of verbs is introduced in Chapter 11 of Nakama 1b when introducing the
plain past form and casual speech. Here the students are told that “[t] plain affirmative form of the
verbs is formed by taking the C-form of a verb and replacing it with 7= (or 72).”" Since the T-
form has been introduced as deriving from the & J -form, as seen above, it is clear that Nakama
adopts the same approach to the pedagogy of verb conjugation as that of Japanese for Busy
People—namely the -'C Form, the -72 > Form, and the -7= Form are all introduced as deriving
from the ¥ 9 -form.

Problems of Japanese for Busy People and Nakama in Their Pedagogy of Verb Conjugation

That approach, however, is problematic. Several reasons can be given for such an
assessment.

Linguistically, the pedagogy of verb conjugation in the two textbooks violates the
fundamental principles governing the composition of conjugational elements. For example, based
on the cumulative fruits of studies of Japanese verb conjugation by Edo period scholars including
Motoori Norinaga (1730-1801), his son Motoori Haruniwa (1763-1828), Suzuki Akira (1764-
1837) and particularly Gimon (1786-1843), Masayoshi Shibatani formulates the Japanese verbal
morphology in the traditional grammar of modern Japanese as follows:

Root + Inflectional ending (+Auxiliary) | (+Particle) in which Root + Inflectional ending
= Stem"

In this analysis, the — % 9~ form, the — 72\ form, and the —7= form are all “sibling” auxiliaries
to each other, all can be attached to the stem of verbs, but can never be in any derivational
relationship with each other.

This analysis is confirmed by the phonological study of Japanese verb conjugation by
Natsuko Tsujimura using slightly different terms. She points out that “a verbal root is the most

' Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing
Company. P. 196.

" Masayoshi Shibatani. (1990). The Languages of Japan (New York: Cambridge University Press), 224.
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basic meaningful form to which various endings are added.” Based on this analysis, she comes up

with the following paradigm, in Romanization, for the verbs for “eat” and “stand.”"

“eat” “stand”
Non-past taberu tatu
negative tabenai tatanai
past tabeta tatta
conditional tabetara tattara
provisional tabereba tateba

Based on the above analysis, in turn, she isolates the endings for non-past, negative, past,
conditional and provisional, as follows (boldface mine):

A B
Non-past -ru -u
negative -nai -anai
past -ta -ta
conditional -tara -tara
provisional -reba -eba

As it turns out, this analysis serves as the theoretical basis for the classification of Japanese verbs
into the so-called —u verbs versus —ru verbs, as is seen in the boldface in the non-past form under
A and B above. As we can see from the above lists, the negative —72 '\ form and the past tense

— 7= form are fellow endings to be attached to the roots of verbs, evidence that they are “siblings”
to each other. We can easily add —C or — & 7 to the same list following the same logic with the
former requiring a phonological change of the verb root in the case of —u verbs. Given this
analysis, it is very problematic indeed to tell students to derive the above-mentioned three forms
from the — % 7~ form, which is not “the most basic meaningful form” to which some endings are
attached, but one of the endings to be attached to the root to indicate “politeness.”

But pedagogically, the problem presented by such an approach is more serious. In the
approach adopted by the two textbooks, the students have no choice but to memorize the category
of each verb before they can apply the “Formation Patterns” introduced in the books. In fact, in
all of the examples from the two textbooks, the categories of verbs are given. For example, in
order to apply the “Formation Patterns” of the C-form of 9 —verbs introduced in Nakama and
reproduced below, the students have to memorize that a particular verb is a 9 —verb, otherwise
they would be at a loss as to whether they should apply the “Formation Patterns” from the
following table, or just replace &9~ with T, as is the case with % —verbs and irregular verbs as
introduced in Nakama, or with Regular I verbs as introduced in Japanese for Busy People: the

> Natsuko Tsujimura. (2007). An Introduction to Japanese Linguistics, Second Edition (Malden, MA:
Blackwell Publishing), 38.
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reason for this is simple—every verb can end in & 3 form and there is nothing that can help the
student tell one unknown verb from another.

Formation Patterns of The T -form of 9 —verbs, from Nakama, Reproduced

Verb class Polite affirmative T -form Formation Patterns
to talk X LFET IX72 LT L—>LT
to listen X&EFF EAANE X —>1\TC
to swim BLEET FSENANE X—>1NT
to enter EAAIEICE X o T

9 -verbs to say WWLEF Vo T D, B=>o7T
to wait FhFET FoT
to read KAHFET LAT
to call LUOET AT O IE—>AT
to die LICET LAT
to go W& FF Wo T Exception

But the fact is that the students DO NOT HAVE TO MEMORISE much to tell which
category a verb belongs to—the verb endings in the root form, commonly known as the
dictionary form, contain sufficient information for the students to tell easily and fairly accurately
which category a verb might belong to. For example, with only few exceptions, none of the —u
verbs have -ru at the end preceded by the vowel [i] or [e]. The implication of this observation is
that a verb ending is —ru and preceded by the vowel [i] or [e] is more than likely a —ru verb;
otherwise, it is a —u verb. Unfortunately, however, the largely predictable nature of Japanese verb
category is totally absent in the pedagogy of verb conjugation of the two textbooks. Note the
predictability of Japanese verb categories hinges on the dictionary form as the starting point of all
conjugations, as is supported by the analyses of Shibatani and Tsujimura, but in Nakama the
students are trained to “create the dictionary forms of verbs from their polite form,” namely the

% 93 form.'

The next problem is the lack of consistency in the approach of the two textbooks.
Chapter 11 of Nakama I, for examples, tells the students that “[t] plain past affirmative form of
the verbs is formed by taking the T-form of a verb and replace it with 7= (or 72),” as mentioned
earlier. Since the C-form of verbs itself has been introduced as deriving from the & § form, as
discussed at length above, one would expect that the 7--form would also be deriving from the %

9~ form. In the table following the grammar explanation, however, the C-form of verbs are

'® Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing
Company. P. 19.
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illustrated as deriving from the dictionary form of verbs. The table below is taken verbatim from

Nakama 1b."
Verb types Dictionary form T -form Plain past
affirmative form

9 -verb 55 < (to continue) DINT 237z (continued)
#LLe(to read) AT #t A 772 (read)

% -verb 41 5 (to become HAL T &4 7= (became
sunny) sunny)
=% (to eat) T &7 (ate)

Irregular 9% (to do) LT L 7z (did)

verb 3k % (to come) KT 7= (came)

The inconsistency is more striking when we look at the homework designed for this piece of
grammar. The following is a shortened version of the workbook assignment for this grammar.'®

A.  Complete the following chart.

Plain Present
Affirmative

(dictionary form)

Plain Present
Negative Form

Plain Past

Affirmative Form

Plain Past
Negative Form

EE5

X

7o

EX 7otz

ERA

BD

e

i<

JRA)

<%

As we can see from the above table, not only the 7=—form, but even the 72\ —form, is

illustrated as deriving from the dictionary form, not the & 9~ form, as they were first introduced.

There is neither warning nor explanation for this dramatic change. For any beginning students,

such inconsistency is bound to cause lots of confusions. Given such a textbook, it would be hard
for an instructor as well to tell a consistent story about Japanese verb conjugation.

" Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese:
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing

Company. P. 196.

*® Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese:
Communication, Culture, Context, Student Activity Manual: Second Edition. Boston, MA: Heinle Cengage

Learning. P. 127.
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Inconsistency is also seen in Japanese for Busy People. As seen in the beginning of this
paper, this textbook classifies Japanese verbs into three categories called Regular I, Regular 11
and Irregular respectively. In fact, some notes, copied verbatim below, are added to this
classification:"

Regular I: Five-vowel conjugation
Regular II: Single-vowel conjugation
Irregular: There are only two irregular verbs, L ¥4 and & £

Some further notes are added on the same page, which are copied verbatim in its entirety:

Regular I verbs are conjugated according to the Japanese vowel order: &, V>, 9, X, $5.
Regular I1 verbs are based on the vowels i and e only. From the =72\ form it can be seen
whether a verb is Regular I or Regular I1. If the vowel preceding =72\ is a, it is a Regular
I verb. Ifitis i or e, it is a regular II verb.

While the first statement might help students make sense of why these verbs are also referred to
as “five vowel conjugation” verbs, this is almost of no help at all since this alternative name plays
no role whatsoever anywhere in the book. The last statement about how to tell the category of a
verb by checking the vowel sound proceeding its =72\ form might help students, but, as we have
seen from above, verb conjugation has been introduced throughout the book as deriving from the
% 9 form. The statement only confuses the students due to the inconsistency between these notes
and the body of the grammar explanations in the book and the accompanying exercises. Needless
today, the last statement makes it appear that the =72\ forms are the basic forms of verbs, but, as
we have seen, this goes against the cumulated evidence of linguistic studies, as we have seen
above.

The Negative Impact of the Verb Conjugation Pedagogy of the Two Textbooks

If verb conjugation is rendered into a matter of memorization, then the immense negative
impact of such an approach is only expected. One student wrote in her paper for a Japanese
linguistic class that “I have studied Japanese for 6 years—two years in middles school and four in
high school, but I feel I can never see the end of the tunnel about Japanese verb conjugation.” The
following are two examples of the negative impact of such an approach. The first shows how the
students try to memorize mechanically the verb conjugation for the —C form for 9 -verbs
(Regular I verbs in Japanese for Busy People), which presupposes that the students already know
a verb is a 9 -verb; the second a quiz on the conjugation of the —C form in which students are

trained to start from the — % ¥ form.

% Association for J apanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P.
121.
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4. C-Form Song

/./Mw.‘i";ff . oy Practice
L‘,\ ) BT

5 — 2T - EhET

Y / NAYET
5"}\ knET

() / — AT BEUET

(2 LicET

= - WT NEET

f‘ — WT BEEET
L o LT WELES
Lij— — LT haLws LET
=F9d - TT

T-form song TY ¢
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U-Verbs ending with <
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2. to write AT 7o "o
1.to swim 7:"'*'_3-35;- f\“’*_ & HE -
. 2thuny DEay OF . u%o L
. - . -
1.to speak _‘é_’o:‘:_(._ij- HIE (LIRC
Irregular Verbs
L tocome T 3y, &3 g
2. todo : _{__&'4' 7% C < ;
3. to study/shopieto. f\“/vé.xv) C _xv. 3% . (< ‘
. ’\‘{;l?i&’} Q"lﬂﬁ» |

Proposing A More Effective Approach to Verb Conjugation Pedagogy

Now that the problems of the pedagogy of the two textbooks are pinpointed, they can be
addressed fairly easily. The following are the two handouts that I have used to teach Japanese
verb conjugation when using Nakama as out textbook. I find them quite effective. Note that the
handouts try to take advantage of the students’ knowledge of verb conjugation in English, their
native language and thus making Japanese verb conjugation less intimidating, or at least not
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exotic. The above-mentioned students wrote, after taking Japanese 201 with me using these

handouts, that “one handout in one class solved the problems I have had for years. Everything
makes perfect sense to me now. I feel I see the end of the tunnel with Japanese verb conjugation.”

A Comparison of Verb Conjugation in English and Japanese

English Japanese
Regular Irregular Irregular Single-vowel S-vowel
(Regular II) (Regular I)
work (body) be-is,are,am- L—720 I —72 DD — 7PN
-s (tail) was, etc. L—F% R — 7 Ex—F
-ed (tail) +5 BLx—% 72< (dict)
-ing (tail) dr’ive—drove-d'riven Th—IL HliF—2 DT —1E
arise-arose-arisen L . ct 5 % .6 . 5 73) : - 5
-s (3rdSgPr)
-ed (Past) blow-blew-blown | = —7p1u) —72\ (neg) I ¥E—7r0n
-ing (Progrss) | SOV EEWEIOWL s o —% 7 (pol) KHh—FF
<% —2  (dict) X
feed-fed-fed <h—iF —4UIZ (condit) | K —iF
bleed-bled-bled | - — 1. 5 — X9 (volit)y | &E—S
There are only 2 | 1-Vowl: End in %, with V> or ..
words here.

5-Vowl: without %, or without

or X before 5.

Rule: Take a verb,
add one of the 3
tails.

Note: English
conjugates for 3™
person singular,
past tense,
progressive, etc.

No general rule.
Have to memorize
one by one. But
there are small
rules shared by a
few verbs.

No rule. Have to
memorize one by
one.

Rule: The vowel in
the stem of the
verbs remain “1” or

“e” all the time.

Drop —%, add the
appropriate tail
and you will never
be wrong.

Note: Japanese
conjugates for
negative, polite,
conditional,
volitional, etc.

Rule: The vowel in
each of the above
conjugations is
distributed as
“a,1,u,e,0”1n
that order.

There is nothing else the student needs to
worry about beyond the rules given
above about English verb conjugation.

There is one more thing the student has to master before she or
he can handle regular Japanese. That is the so called —te form
of verbs which is ubiquitous. Please refer to the next handout

for details.
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How to Convert a Verb into Its -Te Form?
Applies only to 5-vowel Verbs

The magic word:

Regret < —>\\—T
Study—nd, 25 —>FR—AT
Reflect—tte, 925 —>9D—oT
Su—shi. ch —>L—T

LS <m=2>0

Examples: & % < BHFRICHDHNT 17<,
I go to school by walking everyday.

B&< JMomZ ikt 17<,

I will get to the other bank of the river by swimming.

2.0 5 (F28) ———>AT

Examples: L AREHATNET,
I am reading a book.
HE.¥2 HORIE &I FETWET,
That dog has died already.
ST 5 [Wienwos | ESITFATLEST,

“Ouch,” I shouted.

3. 9905 ——>-T

Examples: & 9 Monwedial EnvoTnET,
He said “That’s good.”
(Gl FoTLIEEINE,
Please wait.
2% B LiFE vz T,
Mt. Fuji looks beautiful in the picture.
4. 9—L
Examples: (%727 HAFGETEE L TCWDADIE ER7TT D,
Who is it that is talking in Japanese?
DA IHINTT D, TLEZHELTLESN,

It is too noisy. Please turn the TV off.

Important implications: For verbs in 2 and 3 above, each conjugated form may have 3
possibilities for the dictionary form if you don’t already know the verb. This is important
when you try to locate a new verb in the dictionary. Reversed conjugation will be
practiced in class on a regular basis to consolidate skills of verb conjugation.
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INTRODUCTION

J-GAP or Japanese Language Education Global Articulation Project’ is a three-
year project that started in 2011 involving member nations of the Global Network of
Japanese Language Educators, a subgroup’ of the Tokyo-based Society for Teaching
Japanese as a Foreign Language (H AGEZ(E ¥4 in Japanese). As of today, eight
countries and a territory including the United States participate in the project. The project
is led by Professor Yasu-Hiko Tohsaku of The University of California at San Diego,
sponsored by the aforementioned Global Network, and funded by The Japan Foundation.
In each participating country, a particular region was identified and representatives of the
region were charged with developing a three-year plan to demonstrate what can be done
within the area in order to establish coherent connections of Japanese language curricula
among institutions, programs, and levels.

' Any errors or misrepresentations in this paper are solely the responsibility of this author.
2 http://j-gap.wikispaces.com/
3 http://www.nkg.or.jp/menu-global.htm
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The states of Virginia and Maryland were selected as the only locations where J-
GAP activities were to take place in the United States. The J-GAP USA project leader
(So) and contributors (Kawai, Marshall, Otani, Sato) formed a team to initiate and
facilitate activities that could lead to the building of coherent connections of Japanese
language programs in the Virginia/Maryland area. This paper describes what has been
done during the first two years of the project in the area, discusses preliminary findings,
and presents plans for the final year of the project. Before doing so, however, the past
articulation efforts in foreign and Japanese language education in the United States
should be reviewed, albeit briefly, because an abundance of experience, lessons, and
wisdom gained through the past attempts, particularly those in the 1990s, served as useful
guideposts for us to plan to tackle the problem of Japanese language program articulation
and execute the planned ideas with the goal of building a model for sustainable language
program articulation.

ARTICULATION EFFORTS IN FOREIGN AND JAPANESE LANGUAGE
EDUCATION IN THE UNITED STATES*

Program articulation is not a new issue in foreign language education in the
United States. Back in 1947, for instance, there was an article titled “The articulation of
high school and college foreign language study” published in The Modern Language
Journal (Freeman, 1947). And yet, 35 years later, in 1982 Lange talked about articulation
as an essentially unexplored area of research in foreign-language education and lamented
that it received almost no attention (Lange, 1982). Considering that, what happened in the
1990s was truly remarkable. At the beginning of the last decade of the 20" century, the
American Council on the Teaching of Foreign Languages (ACTFL) declared that
articulation be a priority for the 1990s; in 1994 a conference organized by the Coalition
of Foreign Language Associations that included the Association of Teachers of Japanese
took place in Washington, D.C. under the theme “Achieving Consensus on Articulation
in Foreign Language Education.”

On that occasion the Coalition issued a statement that (a) declared their conviction
that work in vertical, horizontal, and inter/multidisciplinary articulation was needed for
students to become competent users of a language, (b) provided a common understanding
of what was needed for articulation to take place, and (c) challenged the profession to
work together toward the goal of articulation by implementing the common standards and
developing dialogue across all levels and institutions. Furthermore, the Modern Language
Association and the Coalition jointly sponsored eight two-year projects in different parts
of the country with the goal of achieving better transition from secondary to
postsecondary foreign-language programs, one of which was the Japanese program
articulation initiative in Colorado (Saegusa, 1999).

More writings on articulation have since appeared; some progress was made;
clearly the efforts have led toward some common beliefs about language learning that

* Portions of this section overlap with parts of the 2008 occasional paper on articulation initiatives written
by So (http://www.aatj.org/articulation/index.html).
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bridge many of the divides previously hindering the achievement of alignment. As Van
Houten (2005) observed, we have come “closer than ever before to achieving an aligned
curriculum” thanks to our improved understanding of theoretical and practical
dimensions of foreign language program articulation and the development and
implementation of national standards (National Standards in Foreign Language Education
Project, 1996, 1998, 2006), proficiency guidelines (ACTFL, 1986, 1999, 2001, 2012),
performance guidelines (ACTFL, 1998), and language learner portfolios (e.g.,
LinguaFolio").

Nonetheless, much of what was said about the problem of articulation in the
1990s is still the substance of discussion today. The momentum gathered at that time for
dialogue on articulation among Japanese language educators also did not lead to a full-
swing national movement of articulating Japanese language programs within and across
educational levels that would seek coherence and transparency in the student’s continuing
experience of learning the language. However, when the College Board added Japanese
Language and Culture to its Advanced Placement (AP) Program® in 2006, because of the
very nature of AP, it has stimulated an appraisal of Japanese language programs at all
levels—elementary, secondary, and higher education. Gradually, more and more people
seem to have come to an agreement that secondary schools and colleges in particular
could and should work together to avoid repetition in coursework at the high school and
college levels and allow motivated students to work at the height of their capabilities and
advance as effectively as possible. It was against this backdrop that two forums were held
to kick off conversations on issues surrounding articulation between and across Japanese
language programs in the Mid-Atlantic region; one in Washington, D.C. in March 2008
(So et al., 2008) and the other in Richmond, Virginia as a part of the 2010 Annual
Conference of the Foreign Language Association of Virginia. There was a growing
interest in articulation activities and initiatives among teachers and educators of Japanese
language in the region.

J-GAP USA AT THE BEGINNING

The work of J-GAP USA” is conceived as a study that explores all possibilities in
real-life situations in order to build a model for sustainable articulation work for the
future. It provides professional development opportunities for teachers of Japanese while
generating material for designing educational research studies that can systematically
develop or refine theoretical and pragmatic aspects of language program articulation. The
approach to the study is necessarily emergent and unsettling at once. A perceptive and
flexible attitude is a must for those engaged in the work.

In order to successfully manage the work’s emergent process, several parameters
were laid down at the beginning. First, the vision for the J-GAP work should evolve

> http://www.ncssfl.org/links/index.php?linguafolio

% http://apcentral.collegeboard.com/

7 Additional funding comes from a Title VI grant awarded to the University of Virginia’s East Asia Center
by the U.S. Department of Education.
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around the following three pillars of activities® that create practical challenges for people
concerned:

(D Networking and dialoging among Japanese language teachers of educational
institutions of all different levels (i.e., K-16 and beyond)

@ Informing our articulation activities to stakeholders and relevant parties (e.g.,
students, parents, school administrators, other subject teachers, businesspeople,
government officials)

(@ Exploring the possibility of developing common curricula, assessment
instruments, or pedagogical frameworks

As shown below, needless to say, all three wheels must be in mesh to realize our vision.

Pillar @
“._ networking
\ and
\ dialoging ~——
N, Pillar @ ) — -__-h-_"x\\
J informing -~
= | tothe $ N\
£ public ) \
\ —— I‘-I
\ Pillar @ common
— — educational
\ frameworks

Secondly, the workings of human factors and programmatic directions must be
recognized in carrying out articulation projects. The 6 Cs of articulation (A Foreign
Language Project, 1999, p. 221) sum up the lessons on human aspects:

1. Common concerns. From the beginning it is important to define the task clearly
and agree to find some acceptable path for reaching it.

2. Colleagueship. Teachers need to be supportive of one another and need to work in
an environment where their views, expertise, and experience are respected and
valued. They can agree to disagree.

3. Cooperation. Articulation is a cooperative endeavor. It involves many different
people at many different levels. Teachers need to be able to work with one
another to complete assignments and contribute to group work.

4. Compromise. Through compromise, teachers can design a plan that is acceptable
to all parties concerned. There may be times when consensus-building activities
may be needed to end a deadlock.

® Derived from the categories used in Lange’s analysis of the articulation projects (Lange, 1997)
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Commitment. Teachers who are reluctant to change hinder the process for
everyone else. It is important to seek the commitment of all persons affected by
the changes.

Constructive criticism. Differences in philosophy and opinions must not be
regarded as personal attacks on one’s credibility, integrity, and ability. Criticisms
must be placed in the proper perspective and must always be accompanied by
suggestions for remedying the identified concern.

The following are broad programmatic directions (Lange, 1997) that should be kept in
mind in proceeding with articulation work:

1.

The focus of articulation should be on the learner’s continuing development,
which is crucial to the acquisition of language proficiency. The direction of
learning should be agreed on across levels and institutions to ensure that the
learner is the true beneficiary of articulated programs.

Articulation should take into account the learner’s physical, emotional, and
cognitive developmental characteristics and link them to their learning. It is
important to create a language learning context where expectations are gauged to
the learner’s development.

Goals, content, instruction, and assessment should be aligned toward building
authentic communicative and cultural competence. Without this alignment within
a course, articulation within and between programs is not possible.

It is important to understand the nature of language. Because language is involved
in any aspect of knowledge, communication, and human activity, its connection to
other aspects of the school or college curriculum provides a variety of foci to be
exploited in developing language competence. Such connection extends the
breadth of the learner’s experience and motivational potential to achieve higher
levels of proficiency.

Thirdly and finally, the following five tenets identify the critical factors directing

the planning and execution of J-GAP activities taking place in the Mid-Atlantic region:

1.

2.
3.
4

A dialogue approach

A creative, genba-based approach

Vertical and horizontal intra- and inter-Japanese program articulation
Articulation between Japanese programs, citizens, and the government, industry
and business sectors

Effective utilization of the Japan Foundation (JF) Standards and the minna no
"Can-Do" site’

J-GAP USA IN YEAR ONE (2011-12)

From May through August of 2011 a total of seven small-group dialogue sessions

took place in five different locations in the state of Virginia that has an area of about the
size of Japan’s habitable area (around 110,000 km ). A total of 58 teachers of all levels
from elementary to middle school to high school to college and university took part in

’ http://jfstandard.jp/cando/
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these networking and dialoging occasions of their own accord. There the participants
were able to confirm their “common concerns” and develop a sense of “colleagueship.”
In order to help the participants to maintain and grow their networks, a site called J-GAP
USA Community '’ was created online. The site can be joined by anyone with
authorization to login at any time and it has 84 participants as of today. These initial
activities relate to Pillar (D.

In September 2011 So was given an opportunity to discuss the current state of
Japanese language education in the United States including the J-GAP work in front of an
audience of 50 businesspeople, government officials, researchers, and scholars at an
event organized by the Japan Commerce Association of Washington, D.C., Inc. (So,
2011). Through this opportunity, Pillar @ was realized as the project was beginning to
take shape. In October 2011 one of the JF staff members directly involved in developing
the JF Standards and minna no "Can-Do" statements was invited to give a series of
workshops on them in Virginia, in preparation for Pillar (3. By this time, the ideas of
“cooperation” and “commitment” for articulation appeared to become more concrete for
many participating teachers. Thus, when 23 teachers of Japanese got together in January
2012 and planned their own articulation projects, 11 yearlong teacher-initiated projects
emerged just in a day.

J-GAP USA IN YEAR TWO (2012-13)

The 11 teacher-initiated articulation projects were carried out in the next 12
months in consultation with the J-GAP USA team. Results of the projects were as
substantially different from one another as their content. For instance, a group of high
school teachers from different school districts gathered on a regular basis throughout the
year in order to improve horizontal program articulation. They shared their curricula
among themselves and discussed their respective achievement goals using the JF
Standards and Can-Do statements. Another group consisting of middle school, high
school, and university teachers organized events at which their Japanese language
students of different levels could experience Japanese culture and use the language
beyond the school settings together. Afterwards, the teachers concerned were faced with
the question of how such out-of-the-classroom activities could be integrated into their
respective curricula meaningfully and systematically and lead to better vertical
articulation of Japanese programs. This question made them realize the need of a
common curricular framework and consider the JF Standards as a viable option because
the Standards provide a holistic view of language learning in a systematic manner.

Yet another group of high school teachers conducted a survey of Japanese
teachers of several nearby universities and visited their classrooms to find out what and
how university students learned the language and tried to use the information to promote
articulation not only between high school and university but across high school programs
in the same county. Understandably some projects were more fruitful than others. Some

10 https://collab.itc.virginia.edu/
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teachers presented their articulation work to Japanese language educators from different
parts of the United States at national and regional conferences. Regardless, all
participating teachers developed or renewed their understanding of program articulation
through their experience of designing and doing what they believed could or should be
done to build curricular connections between and among Japanese programs. The third
and final year of the J-GAP USA work builds on such teacher experiences to further our
understanding of what can be done to enable sustainable articulation work for Japanese
language programs.

J-GAP USA IN YEAR THREE (2013-14) AND BEYOND

The educational and professional development contexts, where various
articulation activities took place in the preceding year, are now turned into an object of
study in order to uncover most useful and meaningful findings about language program
articulation. Inspired by the recent methodological ideas proposed by such scholars as
Zoltan (2013) for the study of second language learning and teaching, our final-year J-
GAP work takes a complex systems perspective and makes use of Zoltan’s “retrodictive
(rather than ‘predictive’) qualitative modeling” approach in its conceptualization and
design. Thus, it begins with the system outcomes (i.e., various articulation activity
prototypes we identified) and then traces back to see why certain elements in the system
(i.e., articulation activity context) ended up with one outcome option but not with another.
To facilitate the research process, we use the focus group approach to obtain, document,
and analyze in-depth perceptions of the second-year articulation project participants and
observers on multiple dimensions of articulation activity.

To prepare for this phase of the work and test the water, we conducted discussion
sessions with K-12 and college and university teachers of Japanese on different occasions
to sample a variety of aspects concerning articulation, by asking what their opinions were
regarding the current status of Japanese program articulation in their teaching contexts,
and also by having them articulate the goals, content, instruction and assessment in their
Japanese programs. Some teachers have expressed optimism that articulation is
happening, citing increased involvement with teachers of other schools. Most of the cases
cited are on the local level where contact and cooperation between programs are an effort
consciously developed and monitored. Some other teachers, on the other hand, indicated
a less than favorable evaluation of the status of articulation. While there seems conscious
desire for improvement in program articulation, there is also a sense of frustration,
ignorance, or detachment (e.g., lack of desire to know what is taught or how it is taught in
other teachers’ classes in the same or different programs; not thinking the responsibility
for articulation to be that of the teacher). What is clear from our observation so far is that
Japanese program articulation is inadequate in most cases.

The primary goals of articulation efforts in foreign language education are the
continuing development of the learner’s proficiency in the target language and seeking
the direction of learning that can be agreed upon across levels and institutions. Needless
to say, the articulation work must focus on such things as program goals, performance
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objectives, teaching materials, instructional approaches, and assessment criteria. It also
needs to take into account individual learner characteristics in terms of physical,
emotional, and cognitive development. Without such a holistic approach it is hard to
imagine the fruits of articulation work. One of the objectives of program articulation is to
have the teacher rethink the teaching culture and processes with a different lens. It also
needs building a social layer that stimulates conversations, connections, shares, and
interactions inside and outside one’s own program. Obviously it is difficult to generalize
the process or mechanism of articulation since numerous variables come into play (e.g.,
location, program, parental support, community standards, student motivation, class size,
pedagogy, levels of teaching abilities). However, through the final phase of the J-GAP
USA work, we hope to present the what and how of enabling Japanese program
articulation in the United States.
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A CASE STUDY OF IMPLEMENTING FLIPPED-TEACHING IN A
BEGINNING JAPANESE COURSE

Koji Tanno
Arizona State University

L. Introduction

As language teachers, we often encounter need and urge to include a wide variety
of activities that could improve students’ cultural and linguistic knowledge and abilities,
ranging from socio-pragmatic skills to maneuver conversation to culture competency to
understand and carry out culturally appropriate behavior. Nevertheless, the reality of
having a limited amount of class time prevents us from carrying out these extra activities.
One approach of overcoming this dilemma is to adopt what is called flipped-teaching.
This paper explains how this teaching model could be implemented in Japanese courses
by illustrating advantages and challenges encountered in a college beginning-level
Japanese course.

Pushing lectures outside of the classroom and devoting class time to critical
thinking and interactive tasks such as problem solving, discussion, and experiments, Lage,
Platt, and Treglia (2010) propose the Inverted Classroom. Their rational is to allow
students to spend more time in class on modeling higher-order thinking and to create an
environment where a wide variety of students with different learning-styles can receive
more benefit. They called this method of teaching inverting since “events that have taken
traditionally taken place inside the classroom now takes place outside the classroom and
vice versa” (p.32). A simple web search reveals that there are many terms to describe
this instructional design, including reversed instruction, the inverted classroom, the
flipped classroom, and flipped instruction. This paper uses the term flipped- teaching, as
the order of lecture and homework flipped in this method of teaching.

Flipped-teaching has come to be adopted in American post-secondary education
in a variety of subjects such as economics, mathematics, engineering, and foreign
languages (Kim et al., 2012; Lage et al., 2010; Strayer, 2007; Warter-Perez & Dong,
2012; Toto & Nguyen, 2009). Most often in flipped-teaching students watch a pre-
recorded lecture video before coming to class for each lesson and engage in exercises that
encourage the use of the new concepts learned through the video. Bergmann and Sams
(2012) discuss at length advantages of flipped-teaching over the traditional teaching
model. They point out that the format of online video lecturing appeals to and suitable to
today’s students, who understand and feel comfortable with digital learning. These
students grew up with online resources such as YouTube and Facebook and portable
digital devices such as cell phones and iPods. Once the format of digital learning is
introduced, students will easily accept it and make use of the technology. Another
advantage pointed out by Bergmann and Sams is that students can take control of

140



learning pace and scheduling. Students who participate in a course that adopts flipped-
teaching can decide when and how to view lectures. Video lectures enable busy students
to choose to work ahead when their schedules allow. When students are unable to attend
class, video lecturing helps students catch up with course content. In addition to this
schedule flexibility, video lectures allow students to control the pace of viewing lectures.
Students can pause, rewind, and repeat any segment of videos so that they can process
course materials regardless of the instructor’s pace. Pausing could be a tremendous
advantage for taking notes, referring to the textbook, and looking up words in a
dictionary or reference book. Thus, from this teaching model, slow students, who are
often left behind in the traditional classroom, benefit significantly.

According to Bergmann and Sams, flipping the classroom has another advantage
of increasing classroom interaction. By moving the lecturing of concepts outside the
classroom, the teacher can spend more time on discussion and more engaging activities.
More time in class could be used to mingle and interact with students, and students also
have more opportunity to engage with other classmates. Students can actively engage in
tasks rather than passively absorb lectured concepts. Since students come to class
knowing the concepts covered in lecture videos, teachers can provide more advanced
activities that require group interaction and are cognitively more demanding. Overall, the
time spent on lecture in the traditional classroom can be used for teacher-student and
student-student interaction.

Adding to this change in how the classroom is being used, students’ attitudes
toward homework is another aspect of learning on which flipped-teaching can produce a
positive impact. Dill (2012) examines the effect of flipped-teaching on students’
homework completion rates and reports that flipped-teaching on average encourage the
completion of homework assignments. This change in student behavior toward
homework is in line with the rational of introducing flipped-teaching as a method to
encourage autonomous learning. Dill’s study also points out that students who received
flipped instruction were more engaged in classroom activities, another positive impact of
this teaching model. In a way, flipped-teaching seems to encourage students taking
initiative in and responsibility for their learning.

II. Case Study
Flipped-teaching was incorporated in two sections of the second semester of a

first-year Japanese course at an American public university. In total, 38 students were in
these sections. All of them were native speakers of English, and no heritage students
were present. The course used the second-half of Nakama 1 (Hatasa et al., 2009),
chapters 7 to 12, adopting a communicative approach. The class met five times a week,
50 minutes a day for 15 weeks. Two instructors engaged in team-teaching with one
teaching on Mondays, Wednesdays, and Fridays and the other on Tuesdays and
Thursdays. Since this was the first attempt to incorporate flipped-teaching, it was
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decided to use this method only in a limited way. Rather than using this format for all
class periods, the course adopted flipped-teaching only on Tuesdays, Thursdays, and the
first day of each chapter, on which new vocabulary was introduced. It was intended that
the introduction of the new teaching mode was to expand gradually in subsequent years
that follow, and that this first attempt was experimental in nature. Observing students’
reactions and making sure if there are unforeseeable challenges were primary goals of
this case study.

In total, students had 21 days of flipped-teaching in the course of the 15-week
semester. Table 1 below lists the content of teaching for each flipped-teaching lesson.

Table 1. Flipped-teaching course schedule

1 Grammar Review of Chapters 1 to | 12 | Ch.10 Vocabulary
6
2 Ch.7 Vocabulary 13 | Ch.10 Resultant —teiru
3 Ch.7 Suki 14 | Ch.10 Noun-modifying Clause
4 Ch.7 Ichiban 15 | Ch.11 Vocabulary
5 Ch.7 Node 16 | Ch.11 Ongoing —teiru
6 Ch.8 Vocabulary 17 | Ch.11 Adverbial
7 Ch.8 Hoshii 18 | Ch.12 Vocabulary
8 Ch.8 Counters Mai, Hon, Hiki, & | 19 | Ch.12 Toki
Satsu
9 Ch.9 Vocabulary 20 | Ch.12 Time-Span ni
10 | Ch.9 —mashoo ka 21 | Ch.12 Noun-modifying Clauses in
11 | Ch.9 Reason —kara the Past and Present

On each flipped-teaching day, students were expected to watch a lecture video, a
voice-recorded PowerPoint file. The number of slides varied from eight to thirty six,
depending on the content. Normally, the number of slides became large when new
vocabulary was introduced. After watching the video, students engaged in a homework
assignment, which was mostly exercises that involve closed-ended questions and simple
form-manipulation tasks from the Student Activity Manual (SAM) that accompanies the
textbook. More advanced, open-ended questions were reserved for homework
assignments for the non-flipped-teaching lessons. When there are no such exercises
available in the SAM, a worksheet was created and given to the students as a homework
assignment.

At the beginning of each flipped-teaching lesson, the instructor first asked for
questions on the content of the preview video that students had seen at home. Typically,
a few students raised questions, and the instructor briefly provided explanations to the
class. Then, students took a simple quiz that tests on the content of the video. A sample
quiz is given below as Example 1.
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Example 1 Preview Quiz

1. ZWRIZ 77, (Why don’t we go to movies?)
a. WSATYT bWnEELED
b. WEFHATT dWVWEXFEHFA eZTFET

2. HRKY x50 % 7, (Let’s eat Japanese food.)
a. _XHATT bleR_RELLED
c. EREHATT diFHA elNET

The primary purpose of these quizzes was to make sure students watch video lectures and
be prepared for more advanced in-class instruction. Questions on the quizzes were
mostly multiple-choice questions on simple conjugation patterns or grammar rules.
When new vocabulary was introduced, meanings of the newly introduced words were
tested. 5% of the course grade was allotted to these quizzes.

For the most part, class time was devoted to activities that focus on interactions
between students and between student and teacher, rather than on form manipulation
drills. When the grammar structure in question, such as noun-modifying clause, was
considered too hard for students to process, mechanical drills that draw attention to form
were included. No lectures on grammar structures were provided in class except when
providing explanations in response to students’ questions.

1. Preview Videos: PowerPoint Slides with Audio

Microsoft PowerPoint was used to create preview videos. The audio-recording
function of the program allows anyone with a microphone to record his or her voice
while going through slides. The recordings were carried out with the internal microphone

on a laptop in a quiet room. For each lesson video, the instructor recorded his lecture on
a grammar structure or new vocabulary with slides that were partially adopted from
PowerPoint slides prepared by other teachers for the same course in a previous semester.
Of those slides from previous years, grammar explanations and simple form manipulation
slides were included; the slides that were designed for student-student or instructor-
student interactions within the classroom were excluded. Also excluded were ones that
go into too much detail on grammar points or word usage. To enhance students’
autonomous learning, a few form-manipulation drills were in most of the preview videos.
Those exercises asked students to produce certain forms and make themselves
familiarized to conjugation patterns and producing simple sentences. Those slides were
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designed to allow students to listen to the correct forms with pre-recorded answers with
mouse clicks.

IV. Results of implementing flipped-teaching
This section will discuss benefits and shortcoming observed in implementing

flipped-teaching in the first-year Japanese course. Those observations were drawn from
the teacher’s observations and limited self-reports made by students. Thus, it is unclear
how much of what was observed is generalizable and applicable to Japanese course
settings in other institution. The reader should be aware of these limitations and be
cautious when implementing flipped-teaching in his or her course.

1) Benefits of implementing flipped-teaching

As expected, flipped-teaching provided more time for interaction in class as well
as more practice on discourse, as students learned concepts at home before coming to
class. The extra time provided for such activities, however, grew shorter with grammar
structures that were more complex and harder to understand. For instance, on the day
when noun modifying clause was taught, it was not sufficient for students to view the
preview video and do homework. Class time was used for form manipulation exercises
to further students’ understanding of the structure. As a result, the class more resembled
the traditional foreign language classroom, in which a large portion of class time is
devoted to grammar exercises. Nevertheless, the flipped-teaching overall provided extra
time in class and allowed more discourse-oriented exercises than the traditional
classroom.

Another benefit of flipped-teaching is that it allowed students to know ahead of
time the material that will be covered in class. This helps them identify the confusing
parts that need extra explanations from teachers. Once students know that what parts are
unclear, they can ask for help in class, thus, leading them to more complete
understanding of the materials. In previous years, students had had a course schedule of
what would be covered for each lesson and the textbook provides detailed grammar
explanations. Nevertheless, few students read the textbook on their own for previewing
purposes in the traditional classroom. Preview videos with PowerPoint files and preview
quizzes at the beginning of each lesson seem to have positively affected students’ study
behavior. Most students viewed videos, although some preferred reading explanations
provided in the textbooks or PowerPoint slides. The audio-visual format of PowerPoint
slides seem to have appealed more to the current generation of students than textbook
reading assignments. In fact, it has been reported that college students across campuses
come to class without engaging in reading assignments (Nathan, 2005). Given such
students’ tendency to avoid reading assignments, audio-visual presentation seems to be
key to reaching to more students.
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PowerPoint slides also had another benefit of providing students with some
freedom in how they study. Students were able to change the length of time depending
on the difficulty of content. Ideally, a student should watch the videos through once
entirely, then repeat slides he or she does not fully understand. How much time students
spent watching the PowerPoint however depended on the subject. If they could easily
understand the concepts they watched it 1-2 times. Some students simply studied a copy
of slides without listening to recorded audio or engaging in interactive form exercises. If
they did not understand the concept well they could watch it as many times as possible.
They could also use the files to review materials for exams or to memorize vocabulary.
In this way, the PowerPoint files afforded students to have latitude in usage so that its
usage fits to their needs and their learning styles, which are hard to achieve through
lectures in a more traditional classroom setting.

2) Shortcomings of the flipped-teaching

One shortcoming of flipped-teaching was the burden of additional work outside of
the classroom. The format required more time with video-viewing and homework
assignments than with the traditional course design. This extra work might have been
taken negatively by some students with busy schedules. Furthermore, the issue of time
management was compounded by the fact that the course partially adopted flipped-
teaching. Since Tuesdays and Thursdays used flipped-teaching and Mondays,
Wednesdays, and Fridays adopted the traditional teaching model, students had large
amounts of homework on Mondays and Wednesdays from both flipped-teaching and
standard-teaching. This burden of additional work is also true for the teacher. Although
most of the PowerPoint slides created as preview videos were remaking of PowerPoint
slides from a previous semester, the teacher still needed to spend extra hours to tailor
them into preview materials. The workload was particularly taxing during the first
couple chapters until the process became familiar and production tricks were learned.

Another setback was that the technical difficulty experienced by some students in
watching PowerPoints. In particular, students who do not have Microsoft PowerPoint on
their Macs had trouble listening to recordings, because PowerPoint Viewer was only
available on PCs that run Windows not on Macs. If students could not afford PowerPoint,
they were not able to use their own computer and needed to go to a computer lab
available on campus. Although visiting one of these computer labs on campus was
within the teacher’s expectations, it was significantly more time-consuming than other
students who can view PowerPoint slides at their convenience. Thus, these students often
skipped viewing the videos and simply resorted to reading PowerPoint slides or
explanations in the textbook.

Another challenge of adopting flipped-teaching was some students’ hesitation
toward the role switch that takes place between teacher and student. Unlike the
traditional teaching model, flipped-teaching expects students to actively lead their studies
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by viewing videos and solving homework problems on their own. They need to
understand new concepts with videos. When they stumbled upon a difficult problem,
they need to seek help from the teacher by raising questions. Furthermore, the classroom
becomes a place where students actively apply new concepts to solve tasks rather than
passively sit and listen to lectures. Some students showed hesitance to this role change.
Other students seemed to have difficulty coming to class prepared. Interestingly, these
attitudes contrasted with other students who welcomed the format. These students who
welcomed the format mostly liked it because it forces them to study on their own more
than they usually do and because classroom time is spent more on practice. To them,
learning seemed to mean something which they should take initiative with rather than
something presented by teachers. They expected the classroom to be a place to practice
concepts rather than a place to passively listen to lectures. This contrast of reactions to
the new format, therefore, seems to relate to students’ expectations toward student and
teacher roles, suggesting, what students truly need might be more guidance on
autonomous learning and how it relates to flipped-teaching.

V. Suggestions for Implementing Flipped-Teaching
1) Preview Video Access

One of the challenges of using new technology is how to accommodate students
who are not good at technology. The PowerPoint format adopted for preview videos
caused some viewing difficulty to those who do not have Windows-based computers.
Currently there are a few options to get around this issue. If a student does not have
PowerPoint, they need to download PowerPoint Viewer provided by Microsoft for free.
This allows a computer to display PowerPoint slides with recorded-audio as intended by
the teacher without buying PowerPoint. However, if a computer does not run on
Windows, this program is not available. Instead, those who own Macs need to make a
free Microsoft SkyDrive account and upload a particular PowerPoint file or share the file
online with the teacher. SkyDrive, a file hosting service, allows users to upload and sync
files on a cloud storage account and then access them using a web browser. Although the
present study did not adopt this approach, it might be better to ask all students to create
their own Skype account and share all preview videos with the teacher online. This has
advantages of reducing confusion among students and allowing them to use a wide
variety of devices including smart phones and tablets. Bergman and Sams (2012)
recommend teachers who would like to implement flipped-teaching to spend a significant
time on instruction students how to watch videos at home. They also recommend
providing multiple formats of video available to students. PowerPoint files should be
downloadable on a website, be shared with a program like DropBox, and be accessible
with DVDs. In particular, teachers should remember that the issue of access needs to be
solved in the first week of the semester, and that the more options students have the less
challenging it becomes for students to view videos.
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2) Preview Video Creation and Homework Assignments

As Bergmann and Sams (2012) recommend in their discussion on how to
implement flipped-teaching, the present study also recommends that preview videos
should be succinct for a variety of reasons. One reason is that as a teacher who creates
videos, one does not want to or does not have the option to spend hours to create fully-
featured lecture videos. Moreover, not all students have time to spend hours to view
videos. Not to mention being forced to spend hours with videos. If students are asked to
spend one extra hour with a video each time, it burdens them and also many would start
avoiding it. Although students who can dedicate plenty of time to video-viewing would
appreciate an extensive lecturing on video with all details of grammar and exercises, busy
students would view it as an unwanted homework assignment. From the issue of viewers’
attention span, videos should also be kept under ten to fifteen minutes. The main purpose
of videos should be to introduce and explain concepts. All minor details could be omitted
and added later in the classroom as students raise questions. An optional additional video
could be prepared that contain detailed explanations and exercises for students with more
time to spend. Students should also be reminded that additional explanations are available
in the textbook. Another thing that needs attention is that homework assignments should
be linked to the contents of videos. It is crucial to design assignments in a way that make
students want to view videos. Repetitive exercises that focus on fluency or that are aimed
at the retention of memorized concepts should be avoided. Instead, exercises that require
the use of newly learned concepts should be included.

3) Timing of Implementing Flipped-Teaching

Ideally, all of the preview videos used for one course should be provided together
at the beginning of the semester so that students can make a plan that fits well to their
schedules. Nevertheless, this will be a challenge for most teachers who want to start
flipped-teaching for the first time. For the case study reported here, not all PowerPoint
files were provided at the beginning of the semester. Since this was the first attempt, and
the teachers did not have enough time to prepare all files before the semester started.
Students received preview videos as they were created, most often a few days prior to the
day of the lesson. This prevented busy students from effectively incorporating video
viewing into their schedules. One way to get around this issue is to start making and
distributing preview videos, but not changing the course format until all preview videos
become ready to be handed out to students at the beginning of a semester. This also
enables to distribute preview videos in a variety of formats including on a website and
DVD copies, which has to be implemented, since students have different degrees of
access to different information technologies.

4) Flipped-Teaching Videos as a Learning Resource
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The initial intention of providing preview videos was to make students preview
the material and do homework on their own. As the semester progressed, it became clear
that students used the same material for other purposes. Although most used it to
preview the material on their own, some students told the instructor that they used it for
reviewing materials after class or for an exam, because they can always look back at
those slides whenever they forget how to do certain things. Flipped-teaching also
allowed all students to study on their own pace because students can repeat certain
portions of PowerPoints. This contrasted with a traditional classroom, in which some
students sometimes feel difficult to keep up in class when all of the other students
understand something. Thus, access to those PowerPoint slides could become an
alternative study resource, although its usage and effectiveness can vary from student to
student. Given this, providing access to such videos seems to deserve consideration, even
if a course does not adopt flipped-teaching.

One practical issue in foreign language instruction is the introduction of new
vocabulary. Often the amount of vocabulary introduced in one chapter is too
overwhelming to cover in one day. This holds true for the flipped-teaching approach.
One aspect of the PowerPoint format that could be exploited for solving this is the use of
click-and-listen exercises. Rather than listening to the entire lecture on word
pronunciations and meanings, which could be overwhelming and monotonous when too
many words are introduced at once, students can guess pronunciations or meanings of
words on their own first and click icons to hear the correct answers. Similar exercises
could be created for phrases and sentences. The active participation will keep the
viewer’s attention and also serves as listening practice. Students can also use the file for
vocabulary study and for review as well.

Another possibility is to incorporate dialogues in PowerPoint slides. If two or
more teachers work together for recording, this could easily be achieved. In the present
study, only one teacher engaged in voice recording, providing only monologue sentences
for examples and exercises. Although this was conducive to explaining most grammar
points and to introducing new vocabulary, dialogues could be added to illustrate certain
discourse functions, to introduce conversational techniques, and to provide more
opportunities for listening practice.

V1. References

Bergmann, J., & Sams, A. (2012). Flip your classroom: reach every student in
every class every day. Eugene, OR: International Society for Technology in Education

Dill, E. M. (2012). The impact of flip teaching on student homework completion,
behavior, engagement and proficiency. M.A. Thesis, University of New England.

Hatasa, Y., Hatasa, K., & Makino, S. (2009). Nakamal : introductory Japanese:
communication, culture, context. New York: Houghton Mifflin Harcourt Publishing
Company

148



Kim, E., Byun, S., & Lee, O. (2012). Course redesign using flipped instructional
model. The 10th International Conference for Media in Education 2012 (ICoME),
Beijing, China

Lage, M., Platt, G., and Treglia M. (2010). Inverting the classroom: a gateway to
creating an inclusive learning environment. The Journal of Economic Education, 31(1),
30-43

Nathan, R. (2005). My freshman year: what a professor learned by becoming a
student. New York: Penguin Books

Strayer, J. (2007). The effects of the classroom flip on the learning environment:
a comparison of learning activity in a traditional classroom and a flip classroom that
used an intelligent tutoring system. Ph.D Dissertation, Ohio State University

Toto, R., & Nguyen H. (2009). Flipping the work design in an industrial
engineering course. Frontiers in Education Conference,1-4

Warter-Perez, N., & Dong, J. (2012). Flipping the classroom: how to embed
inquiry and design projects into a digital engineering lecture. Proceedings of 2012
American Society for Engineering Education Pacific Southwest Annual Conference (PSW
ASEE), San Luis Obispo

149



MEFOME]: A —VEBE Rk
TRICESSHME, BF. FEXTOHRT
A PICTORIAL GUIDE TO KANJI: PHOTOGRAPHIC IMAGES SHOWING THE
ACTUAL MEANINGS OF BUSHU, ONPU AND SHOKEI-MOJI

VEH E S
Mayumi Nishida

Language House Institute

1. IFC®IZ

EHIERIOD [BETOXE] tnwHr 7 rn v ML TBY, BLZEE
DML LR ST Z2ATH D, ZORTFEHBMIT, EEP20FERVIFELTE
HRNENRETHHARBHEORBNOCEEFNTEZLDOTH LN, EOA MM
DB NFEEOHR 2T, LV EOWKPAERLERAEDHETFFE OPFIT i e
FEVN, ZORIEEMHZIRS T2 $7¢~7A_%m¢5 Sl N i

T~ ﬁﬁ@ﬁm@mmm@i@ T ) P—OHIRNT L DB,
DHERBECHERRE (AAE E%ﬁw)kmﬁﬁ T8, Hakils & O
%#%z\%ﬁ®ﬂ%ﬁ@_k%bm&w7m77A@ﬁM#ﬁT%Twéb\%
OIS B ETETEED &L TFHREND,

ZOXIRBREOT T, SFETERRETORELDVRL, HEVEREINDLZ
EDBRMPSTHBNBEDHFIERRDRELS RoTH EHIffsLD, RAMUH
A ETHAENFEEZFEL T~ A Ry 7 (20060 Hik_TW5D XK 92,
FEE ARG D HAGEH BRI KT CTHAGELIBE LI-E O2REB 07 k& L
TREREWRAFDL, KPECTEGLIZAARERNZ S OICTHIXL T Bk, BkiCE
ETHHEBEZ, FloZNLSMNCY, B AR ROBEKRITI R F0mR T HAGE
ERTR LT2WNIN 7 T AR DI eV GRS EE e ST RESCEIRIC
WY 720 T AMADIT HENRNVFICEH, FEHOESZRILL T b,

AEETIE, ZOXOBRT AT ITIRIBRVEERBEA TORERBRA I E 22
ET, BEOFEEFEO=—XIE 25 L O BT OHWETEM O, ERFBRITK-
T RAEZEIZED, 7H3x—T 207 —~Thsd EE WEh, 9 . EEEZ
RS ZAR I BEPDOIRENTEINILEHEHS> TS,

150



2. TEFEORE] Yuedl=zs b b ELFoEE

K77 ME X LA4FMT-2Enbbbnbd Lo, HFHRELZEL.
EHEEGEEZRHAL TV I ERRETH L, [ETOXE] ONFIZOW TS
HIZ, ETETEMOBIRE A TH LD,

2-1. BFOBRFEM O

BEFOBTFEM Z LT A A=V WO BIEND R D & (1) XFET ORI
EDHD, (2) MHLOA A=Y (4T A RBEN) EXTFORPAOMAE DRI
EI2bD T EHEND, XFEA A—VORRIL, (1) BHZRTIR (Y IH)
IZHESL< D, (2) FROBIRIEDRWVMBOFRIIC L2 b 0 (FEVEE) . (3)
G2 TIREEVFENR > TNDE L0, W) ZfERH D,

EFT.INOOFTENRRLEWVEN FTEL W iEind 5 2 &
HEVERNBRNEEZTND, L, TOFEHENERE LR 2T 0+
DIFTHY, FEAZANRLHHAIEANERH DD G, ﬁ%@%m%ﬂﬁb
TREDFEEZREST 52 LT 5&xThb, LA, HELLFEEEFE A
VeV OFEET e —FICEBEELW AT E Y 2 T VBITEN S A A — VN X
o THRESCTFOMP ZHA T, BT D1E I BHEE L] RE LRI LT
DA wE—=VZZITIED T, TNENOFEZTIHEIL LWHEEZT AL 2T 5
FPRRWEREATLTHA 9,

T, AREDEDOFICH 5 LEZBET T, BEFETEMI L TR R I
LTW2RE, ZOXIRBMBOSTED W) HYEE FLOTH, WHEITREI
3y AMIZ, 1 240 NFEE (20~60 1X) XI5, ERIC 30 /FESR &
4/&tl~¢ékwoﬁtf HHEICERZBRRTH L7, LAULRBMRD R

O, Rk - BRRE LI, RS ERS 1~ 24T D AT,

2-2. BFOBRFEMICHT D2 ANFEBE ORI

- [P 7 TIROF (&3, BFEXT) FRTHLE L2720
(EHIZH ) =2 ORDOEFZ R 2T B0 EhHhED)

151



BEFEM OPIZZ LN D TSI EVISROA T A MOGERKEZ R Z D
HARND/NREAR T EFRHESEM PO ZDOEEM-oTELL I RA T A R
IR b DB H Y | S ZE L7220
WHUCES AV E ORI, WhiE IEOIEV &R Th Y EERTIEARV A
- BANO/PNFAMBETEMEL LB 2R, SisESOMEZLTH, &
ES

DA< W2 TR RBICE D I W
- WEREOBETEHM & FROBDPIIENRH 500300 . BMZEk L5
- MESCERFOHEHRI A+ THD

2-3. HEANFBEOBRFZEEM N T HHE

- FIEICEET D IE LWESRAE Y 720
- HOHEREORTLISMNT, b o EHISRTRUBIZE D 0T WA A—URIE LW
- FEoIE < A< RADENERE PG ar DA 729 A 7 A N & iz
- HESE OB LB E R ERMIZ LD
- MEFEOET L BERNED > TWA DX, REL ) leoToin, HFEORERER
G
IR EHEY T
- ERHE AL VIR ETWHOTEH &2 TH RFRRICEITR L7z

LIED X 570 THRGOR | ISA D~ ERANER LIZETEM D [HETOXE]

ThHD,

3. TBFOX&E] FYuv=7 h

3-1. BE

- FIIIPEFEORBFICETHY | EMRERE RS S

- RS DA, Kb Oz MEET D
- TIREZE LHIZRI mmEm g & RS L 500 (AARE L F2EEI

152



g

LADHHE/E) TRRT D
- BRICIE, SUERY - ERR R ER 2R 0~ EEED
- BRE - ERFOCER G M ATEME L, MR E ORI DT OB 2 TR 5
- BELFICBWT, SMELEFRED LD ITHAED SN THEFOEKR L R D)
%

D LY <HER T D

3-2. ¥R

R ORES,
R T - F/REL T - RELT

B

75 3L
wHIMNET (NAETEET)

|l

ﬁ%é%?ﬁﬁ“ﬁﬁ“ﬁ
!

- HE IR O SFUCE, BEIIAIC 214 24O

- B DURTTH O BETAE, 2010 FLE S et T 2,136 7)) 15

- AT BIRIBUEIZTEV Y, 4,388 Fall [2,352 & - 2,036 3l] Z~d

- AR T D BEFHUTIRE L TV RN, ANAEFH AT HHE O/ WF

SHTREMNTLTETHD

4. T8H—& #H)

4-1. BFLHEHREOREMNE R
ARFRTIIREARGERN O DH720, [FH—F #HE) OFRICOAERZY T,
B E) 2R LR N Z RIS L7z,

AREL, ETORRAE R OBEANGEE Y e ) (HAZEHE Tl radical &
FEEILD Z EBZ) BDHEIZEBWTED L S LT RO CAENIEL T

153



X2, TNV OED L HICARIURZ BITZh, 00TV WEIA 72 A B E 4 2
R B R B LT D o_@J% FOMWET, FEH L EEOBETHIIE,
FEYA PORERIEERERE LWL Z k%%ﬁbkoéﬁﬁﬁﬁﬂgﬁﬁ
ohfa%&%%’&%ﬁﬂjfBMT%b\ BLBRES M S THHH T B TE T,

R NFEBEORIZIL, BEE VD DO KM 72D, @&M4@E_ T
TN D, nBELﬁ%'JT“#E@Ct5@2@L%7‘:80T%7‘:0)75> 72 EWZBEL AR
FH DO, 20X IR E B OFENRE LR D Z L1
FTEZIThs,

4-2. HEDOABEDEBISIT

MEFo#E] Cif, HEafiEICIV T L, SWITDEARD L I ITRL
TWo, BT, wm (B 23R, 55 (4"51&') NA LY () e,
R ko BATHD, 2 . FEEE D ONCE & IEfE IR
L. flORALEER EFHARNERD K 95 k—/ﬁﬂﬁé\b‘&“(‘{%i@%ﬁi%%b<f§ﬁ¢?é
ZEEHERLTVS,

0 nAME - {ii} PosiTION -

e T D At

- {R_nen £l Lerr sipe-
' =45 TS
- TSUKURI- i _micur sioe:
== ' FRIL] A bt
% KAMMURI = L{ﬁlj TOP SIDE*

|

HL Li=ati

JEl asmi- Tl _sorrom sipe-

MO AsHI vARIANTS -

154



{if [ PosiTiON"

E TARE" LA & 224

TOP AMD LEFT SIDE~

7 oo |EWE T

4-2. HEDOEEHRA A —TH)

ZAIVTIE, WRITHE < OEE O BARH 72 A A — Df] & fifgip & 7 THH I

L7zuy,

(1)
(2)
(3)
(4)
(5)
(6)
(7)

VSN

Fll
X
[

[ 50 B OALE S K D 3E & o3 i 5]
BURBY IR & BB Z R 2 & T o {4 ]

g
te

JIELG

LEFT SIDE AND BOTTOM

T TR

ARFER TITEGE DR R FZEDRICE R L L TTWDHOT, BHEITH
AKFBETOH L HRITRT Z LT D,

G0 72 11415
(LR B3R % & L)
I DEE 272 D IEfg 4

W D TR 2 g IE[E ]
WG % & o R 2 o~ mE B

L C 2P Y b N

155



(1) HEIZREYREHEE] - Zhid—HPRR, FEBEORICES T 6N D75 5,

BB 1-1 A1, e,

Hifgp1-2 - B, BiR.

EeE 1-3  JIER. 0,

G E1-4 : BE. B

156



B E 1-5 M, fim,

(2) ULMIER 2 ETemig s « S ESUBIZEIe I D 72 W2 F L, 5E O
B L CFoHMAF T I LIC WS O E B TR T 5,

B 2-1 0 b (F<) #e b HAWITHEDNTZRBORREICHIZOO,

EfeE 2-2 - JIER. T,

157



BgH2-3 77 (FA) &8, HEN (X720), BIZh> THRTLNTEE,

WG 2-4 « TER, X O/

(3) BEET H8E 2072 2mgH] - [FEBICE T 208, (LE LT ED 515,

BgE 3-1 : KHE, =K (SATW),

W H] 3-2 - AKES, TR (LA,

158



HGH] 3-3 K, K.

GBI 3-4 « K, LD, LoD

(4) [FREE OMEIC & DE 2RI« (3) EEAMIZELTHD, &6
(ALESLTE R ZE DD N == 3 U2 L,

EEEA-1 0 NS, AR,

159



@l‘{%{ﬁd 4 - 2 . )\%Bo

g El4-3 « AN#F, ABH, ANEAR,

EgEE4-4 0 NEB, A, AfE (ICAIZX D),

(5) HAKHTEDR & HRAVE R 2 & Tomifgfpl

HfRE 5-1 « A#f, ASH (WAL B),

160



EOBBRITEMERET, TOAYHDENL TA] EWHRIZRsTSnDd,
DEGIFHIRDOEEDOZE T, BROFIEREROLEOAEN KL bND, A
OEgIE. TA) R ETHFRICRGZR > THRESALRTFZHL DT LWV,
PSR S 2 RIE DO Hig TR LTz,

(6) D DFIRE T EBRG

HEm6-1 : 3%,

TE 1, BARO/NERTHEHZ LN TS L DT, KOS < HEHTWh D
BRELEWIOR—TH D, F I, EASHOHVWEDE L W) B HEEEIZE
KHBND, FH=12E, HRPETHICHT 2EADERIC L S WS N TEHEF O
LETHDLETHHORETFHIND LI o TS, ETREOEERZMICHE
F5EDICEE LY, FeHOBEEFZ 7 & Tfi> THRLEIEL, HRFPERZG T
ARV ETZIZLOHRAFLHMTROND LD TH D,

BfgE 6 -2 : JLE (&5), Wi, JEEH, JaE,

161



TEGE ] 121X, B THEL HBALEIOE, PWERE AT TRSESE O, &6
IZEBDPEZ > TEPDE ERDEREVD 3FRH L, WTNLEEELZH HDHLT DI
LT WEB T, BN S HICHE LB ERT THAH, FIC=FHOESR
T LUWEDEL Z 2813, 7 AV I ANFEEIHFETH 5,

(7) Wz EFRE2 R EEH

R E 7 -1« B (T x<5), Ei,

(E) 1%, PEENOZROMIC, BAaCEMEICHEMA LZ# (F5200) OF
T, MNERETHLT2MbHD, o, REMDENIINLEL, WF2RKE AT
Iz, HROBIBEEERT LT HHbHY . TE£] LnHrEE, EHESEB EoX
EHID NI HDHIIERANZE LTV D LN R DD TIERWES 50,

BgE 7-2 - THE, U (EDER),

162



(S & GO TTOKRERDNL D EDkk, KRR E B DENEIILN D8, 22
Kﬁ%ﬁ%éﬁ%kﬁéﬁﬁhé%&ﬁ@>$ﬁ%%&#5%$££%aﬁﬁ%
TRNAF—%RKT, IHICADEMDIBILIER DAL S L E2RT, £, R
Qﬁ%@iémﬁb@%ﬁwkwo\A@%%kwbﬁﬁﬁhémfi@wtéo
75:

Y OENAT D HRARERICOWTIELERE o TV ARWVWEDE H D0,
A% S BT Z D TH EBREW B2 & bl b,

5. BEXF., HBRXF. FEXF~OHEHBDIEH

HEOHIZIX, LT, BT, SEXFLEREOLONRE L, BN ER
LTS ZEnD, BBREFHATIZENARETH D, HEICEEINR2NLDOL,
[FERICFI RN 2R 2T 208 TE 5, Bz, KX FLEIND Uk &)
FUE. ABKO T TIRATW D52 H GG, Tif) 13t (BE) Btz
HELATOHDEBZHOIEL W, 2720, EOETE28 T, HRIT. 25
LFET NI DB N5 B HE L. FIEDFRRHEIHD OITEED L
TH 5D,

UTIZEE L RBEORELT., BT, REXFOEBR Y —FT b T Tz
Vo BAMB BBPLIRTTHWDHIET P (BIEXF) . APVL>TFEEEZREL
JRF TV D TR (FER3XT) . DOHFIZERLWE DO EE A THD 9 k1
no TH (REXF) Thd,

163



6. TH~DOE B DA

HEEEFICOLREOLONRD S, HEICRVWEIL, BWEZ K ETRIZL Tl
TERNCT&E D, ZZTliE, ME LRBOE/FOEBR L. HBEIZ/2WEDOH ﬁ@ﬁﬁ
%2Wﬁ0mb\%ﬂ%ﬂ@%%\aﬁ%a@ﬁi%%ff%<o

6-1. HE & RAEOZTHH

EOIOEBIL e s S M LIRof) T I 20, BiE ), BRI
%@% DD ThDH, ZOBEMEETETITE T5E) Tid TE) TRl 28R
&@ﬁ@irmi_ﬁ%®%W$zméﬁ%J%%L\aift4jﬁ\%
ihéjm%%ufm@gjkw5 BRAE RS, M) ey THE) TR 72 E o
Zo< Do
ZZTHEALZVWOIL, T8 4] 28E & T2 EFITHEMBEEDOES NS DA E
LN ENI ZETHhD, HHETTIX, Theh e & &), T4 &
(] ZEIDRZOMEICHEESNATWD, TRUCHT, T2 ] BE/FELT
W T DETOHFNEERLONLNDTH D, HOETHEREREN, 5E S5
DELLTRIVEEREEZAZTILINE NI ZLIF, FHEHEICLEHEIHETH L

164



WTHA D,

6-2. EHE TR WEDOEGB

TN TITHE I FELR2WEOBERFlZ R TAHA LS, —FBIT TRD LIZFENRN
o TWDERT) ZRL, BIX Th], BWIEX THEo7R ) WEREEREATL S
D] Thd, INrege@EFid TR [5) @ REPRHD, ZFHIT TWITIZ
ZDEEAY ) TERLTHIZEITS) Z&0b NELWI L2795 ENE
LW EWIOEBRIZZRY, BT TX) Thd, 18 I ) B lo@rs
iRk 3 %,

ZOLTHRTHD L, @i@%&%ﬁff%%aﬁ@i%ﬁﬁffﬁ< EXERNG
HThDIEN0ND, FHEOPRIT FEILEK, B/FTEL2RT) LENA
Afnf\%ﬁ@mb@éiﬁ% %ﬁﬁﬁozk%%ﬁLT%@%%%9@<@

o FHCEWREZRITEDOREZTRTEVIERLH D Z Li1TH D0, FEFITEMNIR
6ﬂ\ﬁbémﬂkbfﬁof%iwﬁgfké B0 [E) & TER] X, B
BT HFET DDA R THY | HHEFOIZX 7THBERE LT, £ L THH
%ﬁi%ﬁ@é&é%’%@%%ﬁ%ié*&@%\¢ﬁ@6hﬁ\%ﬁ%aﬁﬁ
FREINIFICA R R ERTH O | EFEE O AR OB b 2 O HEEM 2
BRI IEDL LI LTHL XD TIHARWEA 90,

7. BEXTFDRE

M - BB 7 D FIRRY 2 WG 70 & 2 - T LR AR LA, B EE

165



FF~OR@HED LT OmOLLIICHEELTE L, HATFL-ULEZEAT-END
AALT D LT OFEEH A L— XD L ) THDH, EAEEZ L oo 0 Bfif
SETRBTIE, BIZFHEOHBICENETHLNR Y OEZIIMER S EHB LTV
ZEMTE, TF, ZTFFOLULETEETLIHELZLZ,

FEHORBETIE, FEFIET HETRERZRERCTHONA, TREBX5
ERICTFTFED LB EHZY CTEHORERFZ2 25X THD, bbA
IENZED & 2 DO T—RITITE AWV, — i & L TEEIIINE THET
OEE| [T HFOBRE] LIEATWS, 2L TE _OBEZ DX 728 DA E R
FhvAH—TE, ZZFTLDHLHER OV TELIIZHR LT O T, FEETHE
DFEEETHLZFFTNENULEDOL~LE TS E L TTL b, FBFEXTOFREE
DEIAHNTOIE, ZHTSIEEHE LN ETIERVWE D TH D,

FEFIL, MIGIZEE L WIS TRWERY | EE OB, MR R, BEPERSSC
EE2HROOICHERETHIIN =T HEE~=T/NAETFRETHLLATEY, Zh
Z Lk, HRFEEORZEREORLZE LT D, ZIUTAARNC X b
% — )72 R T O UER H L PN Z DAL T L TS 2 b b EMT S
D DTIERNWEAS I Dy, FERRIZOREEORRFE/ NI, FAXELHTIZIL, W
MEFZTTIRELNZ &I, FEEFRAGPR O EHZ 0D THD, £2, L
DRz THETORE) [T HT0OE) BNediEE 20, Thaemik L izt
I E D LIz Koz oWn T, F720lOBESITois R e RE Lz,

8. Kb

L EIIARRRIMOZ L EBETIHRETHY, bSO TRHFERLVLOT
HHIETTH D, WEFEE LA TR, ZOHNEDEHolbx b X 2127
LIt #EIFEEE - NOE VDT == T A NT T O h T2 E, #
MERMIET DL ICHRKRBOBEELZ T2 &, B bRR-EBY KEET
R L mm G 2 AR AW 0 | e OE 2 A SR L O S
LDEFEEN, BTOFEEFIAN TN DD TIERWEA S, L LS N8 H
DEOFIZEZGT, BOoNRODLIBREETICOEY R ol T —F %5
DHEMERARE L CEBICHERALTHELW, 74— KRy 7528 6o THELZENRT
WS ZEIFEMRH D EBSTND,

166



MEFOME] 1TEFEHEFEZR L vAZ—L, SHIZZED LITEATWT D
EFTORNZEHITL L2 BEE T ATHK, ERAEOIEETS DA E
NIZOTH LN, WG O NTE A A IRIEW L-UL O RZPARLER AL
LA S TH B2 HAREMNEN®H D EWIFRF L TV D, E LWEFHRIZIES < Filk s,
TNNRA A=V E RN, KR DEFEINZE L < RIZFEDTZ 0 E v )
BORITIE, FAEBAS AN ERWIMA BRI NEEZIDNDLTH D,

IAZIZ IR K OERICZ K2 2 L T iR E o Rk, YVa—
T T A= AT B LT,

235 3CHR

Henshell, Kenneth G. 1998. A Guide to Remembering Japanese Characters. Tuttle
Publishing.

Williams, Noriko Kurosawa. 2010. The Key to Kanji - A Visual History of 1100
Characters. Cheng & Tsui.

Rl HE BB - BREAARLE - VARGL - (LSS - (LHEEHER 19924 TRTH]

AINEE

FRHIE « KRILETRES 20014 THEEEAR Brhit 55 iy KIEREEIE

PR RAMAR 19964 [P 2 =7 « 7o b —EMmEE ) 2R

FRECEAOR < IANEDCHR 20014 PPl RARMEBE R | 2 pFZEAE

R IO - AAAREE - PTH SR - I EDGHR 20074 TR RT3 Uk )
'_L’;mﬁjl}j:

FUINEE 20054 TFET Fall) SEALtE

FIEE 19964 578 Lt

FUINEE 20044 TFET “Pfe) AL

167



FIEE 20034 TR MR 2L

FEAMEVR « BRI « K EEF IR 19894 [ IR Brifseih  SaTHI0
AINEE

Fkrthim 20074 TIAERSGE BEONIR) EIEEIE

MREEE 19924 THREEERIfRAEIL) /NP

SEF 7K B L R 7+ Al ) 1181« RIS - P32 BAR 7 20094 TKANJI LOOK
AND LEARN A A—U TR %% WFAZ]) 7235 512] The Japan Times

ANUA Ny 7 AR 20064F T N A AGEHEEOBUR AR R

HAW=Zp & LT
FERBEIR - BRIIE - KILERER  19814F  [EREEdL ) KEfE &L

168



AAREFEEE ORULREICE T 2 BilRE
—BAFEEROFEARFEEEZRRIZ—
A SURVEY OF CROSS-CULTURAL ATTITUDES OF JAPANESE
LANGUAGE LEARNERS IN CHINA

k5
Yong Zhang
ERR AR « BORIIERF R
Japan Foundation & National Graduate Institute for Policy Studies
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A REEE O B I EES MO BTz, R, FNENOXAREEICE ENHHE O
HMINREAZFH LT, 22 noxt HREEOE S E L TNV, T—4 %
BriZ, SPSS17.0 ZHWTiT-7=,
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WTRFD 3 DOxt HREFEDIHE FEHE RS 2R LT D,

2 XFHAEEEDOHEG| « FAERIONENE (REHER )
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B, ®H5WITHFAEFICBWTHD E B2 5 B EEEZ b OB & o, 7
DOENZBVEATEY T 5 2 &7 EICHHEN TE 5 (Billiez & Lambert 2005 : 16) .

EE VT I KD ERE U,

O = (FEANE, BEER =5, e

©® #E (e, TV/—vxz—3a v, BUR)

@ FHhkL OBfR (K, ik, Wi#)

@ HHEE GBRBE, %S SUbrYIEED)

R EDHEBICENTED L IITEADBITENZ T HNICE s TEDLSTL %

(Billiez & Lambert 2005 : 17) . £7=Z D X 5 72 EAOIEENL, EREICHTFLFHFT
B b, BEESREZ O TRIBMICETHAERHD (Fx v b, Vo v F—,
AHAT, Ta sy

22.F2EDELEY T 4

FAEDOEEY T 1%, BRI A THERIZ/R > T2F TiEZewy, I—a vX Tk
HFHRF 5 3 — v vy NERNTOFAOBED, HRNEE) & L TIThh T,
BAETIEH, 1998FDY LR/ XESE, 199 9FORe—=vEHSEHKIZ,
RFH-CHREO I —1 v A DOIEROY, mEHERBEICE T D52 ECHF 2
FELHEOBENE ()T 1) BEETIHEHELEOHE BNEAIC -T2
(3 —nm v/ NHAARGEHEN S, EFESRRW A4S 2005:26) , 721 9 8 7THITIRES
=7 A L AFHHE (The European Community Action Scheme for the Mobility of
University Students)iZ K5 I — 1 v RO KFM OREERHE T, FAOBENN LV
HEOBGZ, ELIHERBHEEOBSGIIRE L TEXTEE XD,
TIUATDRAEDEC ) T A &HDHE, 2T ALAFEICIT 5 BHEOH
EZ20054~2009FOHBTHRL L, 77 U AGEE SFEERDBITN A
A UREFEE DA F Y A~OMWIEDR L Z HDTWDHR, SEMOHER Tt o
VAROR—F 2 RADEEBI 2 TV D,
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Evolution

2005-2006 2006-2007 2007-2008 2008-2009 2009-2010  Part du total 2005-2009
Espagne 540 5454 5 281 5233 5 487 22 5% 0,1%
Royaume-Uni 4 499 4673 4299 4 400 4 543 18,6% 1,0%
Allemagne 2 888 2800 2618 2853 27T 11,1% 1%
Suéde 1238 1257 1439 1576 1 676 B,9% 35,4%
e b2 16W  16% 19 158 6% &%
Irlande 1202 1241 1177 1274 1237 5,1% 2.0%
Fintande 34 g 881 047 ag4 4,0% 18,0%
Danemark G606 G20 14 G176 B3 3,7 47 4%
aystas m @ B B e 3% 4
Pologne 459 514 533 539 564 2.4% 272%
Nombre total d'étudiants
Erasmus frangais 22 50 22 881 22 556 23 560 24 426 100,0% B.6%

¥ T T ALR

#1

& ORI EBFRITLUT O TH D,

Commission Européenne, Unesco 2011

P LT ALARIEIC L DT T ADFEDEEE

RSN T, 3 —r y SEEZ T TR MoOE~EYT 5%

2005 2006 2007 2008 2009 2005- 2009

A XY R 11 865 12 456 13 068 12 685 13 089 12 %
TAUT 6 847 6 876 6 852 7058 7299 6.6 %

[N % 6 545 6 055 5 960 5102 5711 -12.7%

AL — 7 583 9171 8 949 2 091 5651 - 25.5%

AA A 4185 4 876 4 876 4 895 5413 29.3 %

I H 3 729 4 698 4 880 4 880 4 880 30.9 %
ANA 807 892 833 1070 1376 70.5%
A=A K7 U7 590 711 872 1027 1209 104.9%
AZ2VT 844 915 1083 1013 1013 20.0%

- AR 340 377 445 489 553 62.6%

ARt 47818 | 52240 54 040 | 44 412 51154 | 7.0%

Commission Européenne, Unesco
2011

#2 T ALREEUUND T T ADFEOWHAEEE
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PR T T v AGEBICE T D AEIIEREIC S, 22 THER LEZWoIXH
RERRZLHRITRSPAEORE, WL LTID R0, SEMOHBZ 2D L1
ZFET TONDENSNDL, -, 201 2EED T T A NEFAEOREBIZT 4
04Tl 10 FELUNOHERB THD L 2 0 0 BAEND 2500 FFAER 2 T 5
HRNGMD,

23FFEFEEELY T 2 BT B EITHE

I—n v RXOFEEFEEY T 0 RBREE L CEiEULES & T T 2 e THFSE
T
oMM ERFE I 2B LEETRBREFZEFTOXRTESG O BIK
(Papatsiba,2001)<X°, YAEE A ¥ B o —OFEREZ o L, FEE 0 B bibE
TIOFM G E =B LT2F2E23 % 5 (Anquetil, 2006) , Lallemand (ZFAEDEE
U T ¢ OIRBRFR & 508k, o8 L. FRCEES TR bR D8R o TcHERE LY
T 4 BB TR K U H L v b (Lallemand, 2007), £/ A J Ak
Fu v—ohHiEfwma o 2R U b w2 FFlo 2 Ve Rl L OS5 58
(Perrefort, 2008) 72 &, tHEZHEFNT Fu—FITHESWEMENEEZL H 5, =
S DOWFFED SRR & LC, Erlich [ZLATD 2 IZO>W TR L b, O #HF3E
TEE M REGRIIIER IR TH D, @ T—FIZRO BBV | FRE Mk
T HDITEE LV (Erlich, 2012:126) ., E YU T ¢ Wi ik & HEa O, 7
—ZWEEDTEIL, BRI TRERERFBED 1 >ThDHEE2 D, 2, %
HEEE U 7 4 ICBAT A0, FEEOELY Y 7 ¢ BRBRIT R M BfR %
B9, HOWVIAT VA XA TEMETLH, LW L2 7T A RBO—i
BIZARFIRECTH S L, Fln-oMER, EEECE N ZE D S 3ED 5D AR OlE
LREE 7257259,

INnbESELX, SHICIT—m Yy NEEOAREFEEDOHIAR~DELY T 4
PRERICBT M- AR EZ L CARD L, FEEREEB VR NEEDOI 5250
(f5l 1% Twasaki, 2013, Takahashi et al., 2013) , 7 7 > ADEHHE OHLE T,
AAR~EFT HFEZEOR T E B FHROBBFIIFEAILRLTEBY . AAREEF
FEEEOPTHAED AARMEDRRZ DWICRFH LR ESE D, Tt b5
EROEFRRE IR T D700 T — X IWEE ED X H AT H h, Zibh & HEH
BN E HICR ) REREENWR DA 9,

3. WEDORKLEZTDEM

FAOEEY) T ICETLIERZOADOLELT, 201 1LY 7T A,
AXVR AARO=HELFE a7 22T, o7yl NOHB

1 Japan Student Services Organisation ( B A4 SCHEFER#E)  http://www.jasso.go.jp/statistics/index.html

2oy FURY (SOAS) DRI IX, KA R FOE BB K, 7 7 v AEHK
S RE Uk BE (INALCO)IZ & 2 #F %2 [H & PLIDAM (Plurality of Languages and
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L. HARGFEEZZSFAL, HRTT7 7 U RAEEFZSFAEZRIZ | A XV R,
T T UAML AR, BARNDS T T U ANE T DA DR L R DS RE
Bl A L (Kern & Liddicoat, 2011), tE2MfT74E & L COREDOHESHE X
{bHET) (Coste, Moore & Zarate, 1997, 2009) Z &2 C\ 5, TDOH T, fADOT
AT T 4T 45T 5 5303k DS (Kern, & Liddicoat, 2011) °F
RESUbHEfR, 2% (Bae, 2007)IZET H2FAEDNSA AT T 7 40— (HAGE, B
AVARER) D EEEMESCHEEE 7 1 7 ¢ —)1 (Duda & Riley, 1990, Lin-Zucker et al.,
2011) #EE L. NEEBEHEOBRL COHRCODT AT VT 47 A EEICHTHE
A & N 2R T HE RO FIEm AR T 5 - ORBEHEZIT> T\ 5D,
A TIE, ZOMETa Yoy MIESE, 77 0 A0 HARFESEEH O FH
BOEFEL /N—= MU —OZ{LIZOWTHEEB L, BRHIEAR > TWDHHE O S5E
Sai L /3— kU — : verbal repertoire) &, fEH AL SUIR T T2 556
(2l a=4—v 3 b 3— kU —:speech repertoire) DZILEIIZ DN TH L
L 7= (Richards & Schmidt, 2012, Moore, 2008) ,

FIAEXNRERAEFIE

FEXRIT., KFEFa T T201 1ENLS 1 FEMEA~NEFLEALNT
AT = )VRKFHAGBER O~ AX — 1FEADOFESY (BEd4., k44, 21
D 235%) T, [E#BAR— L — 1) (Krumm, 2008, Himeta, 2013) DOFtal
E¥REEA A a—FE i LT, EBLOPFETHBAENT T U AEDONT
NNEBEIREIET-EZ A, A— L — FUlII BN HARGE TR L, g s
VEEa—IZ 14 ETTURFET, THERARFETIToT,

SiEAR— F L — MIEANOH OESFEOFRMSCOE S TEE MK T 5 o
REHEOHTHEDLIL TV D EFERMOFAE (Krumm, 2008 :109-112)X°, HAD
RFEDOIFELROFAEZNENOREE SFEOME ST 2 HF4A (Himeta, 2013)
THEHINTWD, AR THLFEDHASTHEONMAICHT HEME., X HIT
ENODOEEEHEALTCWHEDBIETHIO0ESOTRND & LT, REPIZZO
S — ML Mo T2 To7c, K1 DXL D7 NMEDOT v ¥ 25 AR
D, FALESHEEZEZIAL, ToHB LR THELE (BF1) , £ ¥ =
—TlX, AEEICEDEER—FL—MIOWTOHAL, FiROEMEFEICEZ
TH b o,

OHA

@uE

)y 3

FE S
A

Identities : Didactics, Acquisition, Mediations) TR T 5 AR E
DylﬁF
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@AA AARFEICKTHAM A=Y (AAZERWEZTERE ZDOA A —VITE
BELG2TnHEESEHE) |

@ HAFHTOaIa=r—rar WOSHEFTEREOEN HAGETH
FTHRICRFLZLE S &) !

!

3-2 ZB£

S A— ML — FORBFERLL, LLTO3RIZONVWTHELET L (BES
) L !

(I N4 A0TERD) . !

K1 :S@HK—hL—

!

O HCEOH O HARFE!

Jigg !

(BE51%) |
NARGFETHDE 7 T RETEXZETN, HRESCEFZPGZFIANSETRES S E, &
DEDSFHETEZ S L IRV ET, TLT, 77 RFTHRITELVWERHSE, O
WIZ, JEGERCH ARGE TORBDIENPA TEXET,

THARN S>> CEEFNPE S o E HARZFTEZR S L DI >77,

TARIZHS o512, bol EZELEWEE S DT, Mkl BN Kb 02D T
7,

!

BRI ENIRE S BB EL 52 TOT, AAGEIL. 2hrbHEAZET
HLDEEBEZLND XTI NE WS AL L MICEZIATDFAENNZN, ¥
TR, BMOPICREE, BEESREOEEZH T, BRBENZED I LD 122785
TWAFAL, ARERLTEZRT 240NN, £EEHELE L TOSETIE
el BB ARELY FESEEVWEWVWOITELNL, MioEEL Lol
AFEOHFEDET b, !

!

i
(B mm) !
[HARDPKLF & R @B DI T, ZOHBTETCOLAT, ROBEKR DS (LIHK
DICANE KGN RLENIZ D Do )
TAREZZ 2 XE L FVIPHFETT,
(BH51%) |
VHKGFEDZ & X BICKENICE>TEE,
TAARE AARGEZFRES BT/,
[HARGEIT— i ik | CHES S TI 00, b3 EFV R D> T, MIZEK L F T,
Wz k> TE L= T, J
[ARIZEGEPRESE > 72 HERGFIZEDERD TT o &0 T, KEIRMEIZH DK T
7,

DLOHO BARFEONEIL, BFEATOH & &0 5 EAFCBR ) b B AR I B R
e, BRI AAGREPERET 25/ E LTODIRF DI DB 5, !
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!

QOBRARFBEES!

=}

(B mm) !

77 v AGE!

[ 7 Z D RGEIZREGEE S, BRES TOHBICOPSH TS 5, 772 Xz,
Az >, !

(BH51%) !

HAGE!

[ZD—EDRHEDIBNT T, HERZBNO6 6o EHICH TS 3L 512>, H
Iﬁ%b%Aé@Mé;o&i%bf@f D0 THARGZFZK 55, | !

$®%'
(B51%) !
AR —AKNZENETNH> TWAHERE (77 RFE, #Gik. BHARE, A VA,
HERE) !
[FNFIZ J > T, FREHEDHFIZL > TEBKIZREDE L T—FMHI LWSE2 0
£9, J!
!
Hﬁé%ﬁ5kw5ﬁfﬁ\%$ﬁ Tox D LIk oo lz, L
ML, BFEEZTIE, EBRICGETEEIEI I OEZRLTWAFEAEL, AHARENRZ
22— ary b RX—=R)—=D1DOThHDHEEI I EETFOHRTELTNDr—
ANR.Bne, !
V
® HBHODOHDOHEEFE!
Z - !
(B 5a 5F1%) !
JEOE Sy OFER e O EE T T TB#) (k17) 3251 &b,
%%%*fé%$#k1%§@oto.
GOV R TEFEINTNHEDT, BEDL SICBESE - S, | !
FHTIFE A EDETL L THFIANWDD T, JITTI3E0ICHENET, J !

g
F - !

(B 5a/ B 51%) !

(FEY FHRY ) . TREE) | TAEM) . BEBOSFEETOY ATy —LF
META A= NEL STV, !
!
ANRA U EE!

[EEDE EITHHE L Tmy RN D GHIT IR D FIR D Tt d 787506, FTRANA L iH
ERECET, 4!

HAGE (HF) 772 A (EF) !

TARNIZZ FZ ZNE D FHFEZELS SAT D, BbEFE TFEEFN LEF, ZEFIL
B FEEBO O THDOANEZEX HIFT 7 7 ADEEX G TT, | !
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D
(Rl 51%)
[WAEL 72N TEEDN S R DR A~FELT)
IRTR L7 TN EEH LR WEES, FE LR LW E B S3ER 20
FEICALE LT,

KA >k

['1 B LIITIE It TR R, DVNZEHD S DI DT ~BE) L 7=,
KSR B RV, )]

=R

2 FREZ T 5 DI 1 ELIT7E 572, KL 721 1 FEDIZHT LT L7 7
Ny NEFSDIFEE Lo /o0FE, KEIZHL S T, BTEE, ZLOEVHTT, 1K
PIET, —FRICLERVBEIZTNIOEIEEE B> TNEDT, R T#EDMES L
T ZZEAT, |

WRIZA L Z a2 —fEREZET DL, Sdh— M—FOBEOME L LT,
ICOERELNN— R —LLTOHEKEOAS A—Y, QaIa=r—Ta v
(speech) L' /X— R U —L LCOHARFE, @QHAKR- HAFEIZKT DA A — I
LTWAEIZDOWTHEHH LT,

EBBLX—PN)—LLTOREREFEDOA A=Y

BMFEHDODHAGEIZHT DDA ATV ELTENSEEL3IOFET T boTn, £
DOHFTHENE NS TZSEIILUTOEY TH5H, (1] WITHREDREE, 77
ARFEDA VH — B a2 —THREHERTEENR LTS, )

a) BOK  THARGFCARLICES O OFDBRIZPRPER, AEEDTRNESIZEF
DRV EDPELSEADEDE, RHIZE>TH DV DODRPERVERD 5, J !

bESR  [RETHALTFXFT, B TERVWXERD >/, EOXENPENIT
. RBICRIR S R0, )]

]

Qr L HN [HRZBED W T T TS FFH9EE B S, 7T RGEE R THR LT
W, TRTCES Y25 ES, !

]

d) LW THDE7EE B3> T, HARZZ WIS S0, 75 L 23k b 13 T!

% 5 o J !

BEEE & BAR S W) SEND, ZHICBWTHARBIZH LW W) A A—=URH D
E2ICHRZTONDMN, ¢) Dulhibtn)f A=, ZOFAEICE>TH
FBCala=r—Taric T HROAEBIZORNDLEEN A A —T LIRT
HIENTED, £l2 DEHDHE ARGEICK L THEREE UEOFE D X 3580
EWV) ZEMBDEFTELHEARTIVRNEEETWDEZ EMAR D, ZDOEFEE

1RR



AEDFEO S X, EBEOa I 2a=r—va BV, Y7 ADERE~ AT

ADVERANE 2 bND, BlzlX, —FH T, Eif&ULDOFE Xz Ta /T

—a VOBEENE L RLAEEENDH D, Lo LT, SUBMER N FE O

FFR—T g EEDLENIZELEZOND, !

!

@aIa=4,—var (Speech)b/X— U —L L TDHAKGE!
HAECOaIa=r—Tay (MOFEELEETRE OEFE, HARRE CRbd I

WICRELZEEHIE) 2oV ToEM»S, ala=Fr—Tarsl/X—hrJ—¢t1L

TOHAREIZOWNWT, UTFTDOLIREzR™HoT2, (1] WITERADRSE, 77

VABETODA A —E a—TEENHAZEIZZRL TS, ) |

!

a)! [ 7 2 XGELIS, HGETHOHARZETH, HODDEW/ EWFIZTEHEZ < T, A

D FDEEENETNOEEZILENET, RADPHELRSEEZ RO T L EFT 56,

B DE W WEPFGEBANCEZ RV AL FET, ) !

!

by (AR E LHEEOE T A—. HROSHLFSOEGANSHEL T,
T RFEIT L oADK EENES, !
!
) [HI>TWBL~NDHAARZETH LET, TISHLHWFrHH L EZIZ, FH
RHARGFETGFEIRINE, DEVHMOELRNVEEESME S LD THHRRN, EPHID
LEHLSErE2ET, !
1
d) (ZRFETHFICLE > T, GELEF L TIFOIDP—FEAFE T, ThEFIIT I
LT, L, ~FTEEO>DEDLTAT, o, EhEEI XL, 77O
50, !
j
e) [HARZETiHTE &I, T NI Tl a2 S5, #HICTH [~FF) 2465
DTIERLS Ty KEEITRBIG 20> TR L7EmD, X7 —DFEIEFPa =D A
1T o ETEICGELZD, . o (HRICITS Fif) RETITHE L0 o7 1!

!
) [KFTIE [TI, FT) EDPWFELIHFELLVITE, HRADKEEGFT L 512
2o T, HAERGE TEE L WRBIZTND Uit B ok, | HOHKRKANPES TS
INSIWHRBZ 572006, HARGEIZTH > EZ o000 iE/EE ok, () T2 957
AP GDIEPASTEZD LT, BERA X =B o7 !
_!
g) [HARGHETGETHE, BEITAFLELE S, 77 XTI BEEZEZTHLE>HT
iYL, FRET T RGETITIEEIES THHEDLLRWEE I ANNZL, | !
_!
hy [HIZKE O TT 06, ACGELITIRCPA EGGTHRIC, =9, (FEFrESLTE
FHET DL 2R 2 AT v —2 LRN6) BHE IS 2 X F ¥ —58T5D08 0208k
B !
!

REEELIAND EFEA T AR, B DOEZ TWAHH L EBROREETIEZ 5 H
DEZEDOX Y v T HE L TWDZ ENFZD, FOLH7EELBEDLE
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DM DIEE HHDHTZD, ¢) DEHIBRTEDLETHDRH - TV D HAGEEMH -
TCala=lr—varz3HLVWHIANTTUO—LREZITOND,

Fo. d). o) IWRBND X HIT, SABMRICE > THUIZRFEL HE2E XD LW
IRL, BHFERBRAEL CHRENE U EARECOAI a=r—a VOEER
KAV RTHDLHZ ENTND,

) DX RHAARFEIIKT DA A=V OELERLD & BFERNIKRFEDO HAFED
BRHETHESEILENEFTDOaI 2= —2 g |l TEERY V—ADDED
ThdEELD, T, g DEICHABOREIIRELE LV BERGEHRA
LINTEN, — HFTHEBICHTAEERHED SN TWRNWEWIHEELEZLHTE
A (7T UVABORELRLIIV KETHD) , EIC, h) DL I REFERICE
FTAHY 2 AF v —X°, KoBhx, fF L OB U2 B WIZ OV T (Bae,
2007, Neuliep, 2012) fEfi 2 i & 407=,

@ BAX-BEAFBIHTIAA-VIIEETLE

AEE2—THR ARGFEDA A —VIZH L TEELZ L TNDLHEIIONTH
Fll:ﬁL/f:o

a) (RETHADESIZONTDOTF X FEHR LT E, AROESIZTEFEHAK TR
LN, ZDOTFX FDOERPT IS LS o7 !
/

by [HADEEZSNTDFF 2 hEHIH Ll HAROBOE S A2 Eo M L | H
Koz Ty HEAD AL X—2TF, | !

o) MB¥ETHIRT LI LITAA—TICTEELTVWDLEES, —FHIZHROERIZON
TR LTZRE, RO RN T I A A=V R EDY £ L, |

IFEAEDFANHARTRER L=, BHARTKEIZRSTZNEEZT, a) X
DX IIZEE Y T 4 BB THERRIL, BRBAKTEET IO TIERL, flx
X7 7V RICRERS TOBFEEERT 5 L &2, FEEBHORTHREI N TV,
— 5T, BFEHZRLFAEICE ST, BETESFIT, FAEOBARE - A AZEBICE
I Bz hEFE LIS TWALE I, FEUT AN A A =22 TnAHAH
AT DAL, BFEHDLKRFETREESENA A —VITHET LA TDOEENRND
ZEMND,

4. LB

AR TR T 2IE, BHILOWEOTIE R, BEICE<EbhTniH=HE
ThbH, LLAZZTEHERDIX, F=H 77—/ (Learning styles) D2tk
PETéH % (Duda & Riley, 1990) . AT FHNC TN TOFEEEN I, WL
EOCEC Y T4 RBRET DL VIERZFF > TV D 0d Ly, L LEF
FEICBWTHETTIE T, 2OFE a7 4 —LOLELEBE L, BFOHT |
et 7 | CBE % DS BEENC O W TEZ R T IER L AN TIEARNWE S 9
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7> (Lin-Zucker, et al,, 2011), = —1 v/ OZHEIFEKL TIE, Kelly et al. 28855 L T
Wéi5K:@§%ﬁ%ﬁﬁbtﬁﬁiﬁ%ﬁ@1wé(mmgdﬂm%
WERER @ L T2 b L CWSHE S EUbRE I 2 BT 2 72 O 2N
@® %mﬁﬁmﬁm\V~w%ﬁ%@¢m(mzﬁ\ﬁ—h7¢Uﬁ\ﬁ%ﬁﬁ
— b, BFHROBEERYE) HTE D,
@ FEHEROAMER LY —L, HiEROISATE %,
@ FERICHABOBG TEE LIS LT, ZOFEEERITI- WL THHE & AR
<
ELEVHIDLHANDEELREH THDHEEF R D,

BBIC, FEEITIEICHCOITAICOWTNAE L, BoOBHFO a2/ M %
Rt itAE o5, FLZEHMIL. NEERT XX IV —L7 a7 MZ
AL AR T =% ROLNTNDLEEZDDTIIRWTEAS D D,

235 3K

AJE (2 —nwm vy RAERGEHAS) EEEAAE4(2005) [3—m v 2B 5 H ZIKE:.
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PIFOFE 21E, FAENBRAUZRZEOETHYEZ LD T, AL 3 MLIZHED T,
() FEELEFHED A NHERLTWD,

AR - THE)
—FHEEH T iV VEER(4) LU E(2) B CARIT 3 (1)
—HFEEL o T A=k 3) | HETT A NQ) AR EDOIE-EQ)
/N SC(1)
—& G5 Lol JIHD (5) BT A R (1)
R EDOEE()
—HH Lo T /N 3L (5) 74— k(1)
JUAICL)
—FBISL o T /N 3L (4) R EOREBEQ) | ETT A M)
— BRI 2o 1= | I (3) T 4= (2) BT A R (1)

204




R EDORE-(1)

#*2

R2WHbNDEHIC, —FHAP->TZHDOE LT, MWVEE, LB, BHEHW

NLE, BTIAT 4 TOHERFET ONT, FRICEZEDTMHOEEX. 145
FCOMDOFE L b T, ALEMERMPIL, BARGETCEL OITmAN -] 7
F—~y "B HHATEXIRST)Ho] EWno X RAEONT-,
JIENZ. 5 Lavotz) THRICSITZRdvoT2) b L L THERM, B ER R R
MHTHD0, TFEHOBRPTOWNWMATIZ 2 ~72) | THA»MS7Z) W) EHE
H7ea X RRFEF b, JIBNEX, FEICE > TR L~LTHLTEH 2 L
DEIITRLTWE LR, ZOLNATEINS 2%, MExiEg, STEEXRY
AT, [GkTe] ZEBRTELZOTITRWINEEZZBND,

TA_X—ME THAL 2otz THL»-o7z) RIS T RhoT2) ok
LTER-TBY, (MR ED Zeholz] TERTEZBERE 2 TWVWAHI ENIEL
WIENE D Db bieiholz)  TLOSEA L _THSOFET IRV LKL,
avZlEol] LWH XIHBRBEMN L aA L MRFEF LN, P, TEAR
FEIZDT. TAN— B WO BRSNS, TOXIRERNG,
TANR— R NETAT 4T a—ATERY ANDSZ LiF, ABZZ T LERD
Dt LIL,

BT A N EHREOFEIL, BEmmAb o7, BEOEENRa A M
LT, M3 X VEINDLIBEL 572D T, VT otz [ x 2
LB SNTNT, LA B o ELholz) b0, BENRaA ML
LT, BL3E70, L3 L) RCZEDYIRLIE-T-) &
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I—ZAHERDORNY BENR ST, KEARD—DOTh D,
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A b=V —ZELEXICR LN D FHE - HIETORE
—BABEEE L HEFEA AR T—
EXPRESSIONS OF ASSESSMENT AND JUDGEMENT FOUND IN
STORYTELLING COMPOSITIONS: A COMPARISON BETWEEN
L2 LEARNERS AND NATIVE SPEAKERS OF JAPANESE

Kk i+
Noriko Yabuki-Soh
q—7 K%
York University
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wombjﬁk@ Bk D~ — 71— kbfﬁﬂé EbdHsb (Mori 1999) , i
(2003: 233) %, FHIERILOE REES N DR FERE O NECITEHRIZOWN T,
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FHE 304 (REE - PEGE - SEFES 104) 2L, HAERGERE 20 4
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WHDIFBLIZDEIHNLZWNE DT 308 £ THo7z, 1EXHICHENZE
ETFORMECHIM 2 KT RBLZ, FEE - EEEE O —7 28 FEEILE
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42 XRIEHE Lo ik
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&1 FHil - PIErORILO 53

TH H RBNRE il
B N o L ELRTE SLEIFE L EATWE LT,
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Il 5] H RS DO I YR BREAUDDBIWZEFENH - T,
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H ke d D fEE P EFHRAFDUENTEE L,
WA - B N O LBLIRAE BRIAIFTETHEIN LN TT,
A B N9 D gk ERVICENNREZD N T TWTE,
HkE - o gk Mo ZWVWWIR—X 2RO S ELE L,
e B8 N oL ERIR R BOFITO-L D LELE,
" B N DL PNBR S THIZNERVE LT,
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AR FRH S5 E DT, FRIIAKREENT-OTT,
BEDSET - L Bibo AR CTLEWVWE L,

FEXFOTBAEHE « Hkr 2R ITNEICE 0, BlEE. OBEAYOLFIREEZ
KTHO (F]: L -BLEHIT) L) TEWIZ) ) . OHBREFIC
ST AMEHEEESL0 B bl R0 MHEE) ) | O
KFEORRIFHERIZE T2 b0 (B T2z TE2E9) Twazayn) ) | @
HRFEOREIZET b0 (. 5y RIL<) ThuoiEvyy ) . O
KFEOREIZET L HD (B T4HL) [&TH) [FVSA)) 5L,
R - R IL, OFSAMOLEREEZR T O (B o500y 3
LW IRl ) . @QB8GAMoREZRT O (. TEhn) Thrb
W T TER) ) OHRRESORBMEEZRT O (B 0 oy 14
ezl TRICE S22 ) I2H¥EL. 2L ORAMNEEKRE F/2ITREOEH S &
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[(RE72) ) 3R W TkH72) TeLw) ) -3ilERT o) ‘o=
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FEOEX Y7 4 GEL<IE53 Tulh) 12z, #ifE - HkFOE TR %
#£T ICLEI] ITHELT,

ORI - IBEG EREE]) - BhiEofFAHEEIX. 2E 0RO
BOEFHE 7 NV—THNCEME DO TE > T AHZ0 O EH L, CRFH
OHBBEEICE L X, Hx 0RO 7 —TRloEFEREEH L=
TN —T7 T L7,

5. RHAMG - IR O REL O &l B
5.1 Rl

PESCIZH N 72 E & F O EBIR 23 HI-OHIWr 2 K3 RlE o BT R 2 o
ERVTHD,

%2 R - BT E R TRAOTIEAE O v 2 A3 AFHER )

L1 %55 L1 H[EGE L1 fEERE FHEEAR RERERG A

n=10 n=10 n=10 n=30 n=20
DR TE 0.1 (1) 0.1 (1) 02 (2) 0.1 (4) 0.8 (16)
A4 7 1.0 (10) 2.4 (24) 1.0 (10) 1.5 (44) 1.1 (21)
I F 0 4 1.3 (13) 2.3 (23) 2.4 (24) 2.0 (60) 1.0 (20)
ERAE 0.7 (7) 0.3 (3) 0.7 (7) 0.6 (17) 1.1(21)
FEE 1.1(11) 2.0 (20) 2.2(22) 1.8 (53) 2.3 (45)
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MZzdT _XTHEFLTET, 77AZ2V—FTH& 0D EETavy=r b | F
2. ZOFEFHOAREIFEATIT (BT VAR 2VWH, BERLFEEZTA
T, BB —FHATHICWARLZREBESRET L7027 MaefTole, 2
X, WLV OHARGEERY 77 o — 2 RIS TEY . KEEDY
V= ZAxEN, BAREEWRY T 7 —FIH LN T2 FEED TN
HLOTHDH, WK, ZOEBRRECHRIZONT, AAGEHEICKEHEE D
BIALEFLHBENWTEWNWEEZTND, S5, HAGERERY 77 v —%00
FEERICHEN B 5 B AGEHEICK B E DO T 4 LT, U—20 v a v 7OMEes
REZRRTIZD, T4 OARBFEENITHEL Ea—2 T T 2Eo720
T&EH, LEZRELLIBIT OO, A% BIEHZHIT THETZNEE D,
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FEHEEROMREE - HENLERBEHEOEFREZHEHFLT
LEARNER-CENTERED CLASS TO PROMOTE AUTONOMOUS LEARNING:
PRACTICUM IN JAPANESE TRANSLATION

EH Rk
Y oshihiro Mochizuki
NN N =
University of Michigan

1. Uiz

DA R GC 2012 AELSEINC B L2 B AGERIRR B E 2 — 21k, AR
EHOSIEHE (content-based instruction) DFRFHUCIES X, HAE L W HH
Siaz il L CHIERIER - AR OEAR R A L2 S8 L RIRFC, FEER 72 H
FUWEEZ B U CHIRRICK B HAFER N ZFIIHOTHZ LW E LTS, =
—ABREOE ZIZIX, 7T AU IENOKRTE, FRZFER L0 HAG 7m77A
IZBWT, BIRROEMN 2SS 13FEF 12072 (Hasegawa, 2005) & BLIK
DD, HROPTHEBRIFUCEHME L, FHEGLE - O3 AE - #ihi~v=a
TV NG BV IO TE D AEBM e T B E L THW, *”% ZFEEARHY
7R FIRR BN & X T

ERRZa—AZEE L TSR TR TE=0, FROERZE2S5E VW)
Kz—X@igi\i@%ﬁ%ﬁ%&&m%E;Oiét X, F=EENa—
XWT%%E@LTW%%%?%Z%ﬁ%%kw5_kT%é ZTOX O AME
MR EEECHREOIZ, Ka—xTiE, FEERLOB@CEETLZBE, §
ROMERHIRCHE 70 =27 b Wos72E T 7 —=27 (peer-learning) % i
U T, FEE RO EIEE 2R AT,

AR TIE, 2012 FFRKF ) - 2013 A4 F W 0 A ARGERIRR EE 2 — X O 2ETEE)
ZHARRICHI L, ZOHWEAET I —= 7 L WO AN LR T D, T LT,
T — MABEMBREEZEIC T ADORRIZOVWTHETH L LB, BT T—=
VT ED L DI BREEIZORIT TV 0, SBOME LIS E 2 720
HERTD,

2. 7 I7—=uv 7 L BEEEICEET 5 TS

V7 T —= 7 OMBEMME N EE S, BARGEEHE OB L RERIIZELY
ANsns Lo TALY, £ (2012) (X, 77 —=0271% T#HMTEED
HE LT —HEET] bOTHD LR, ZORHE [HENTOFERNTEBWT,
FHEEBERLO RN RFOPHAERIZERA L, #hh, #EE L LIZZEOFVO
Fﬁ&ﬂ%%ﬁ%éj%@tk@%bfwé T 5 — = S OREITFEE
DOFI A 72 ERIZ L BRSO EE L W otz [EEER L O X )TN E G
Kﬁ@ﬁ@%ﬁéjkwo@m*&%ﬁﬁmfkéo% . EXOE T VAR

T —Z & A kL : ASIANLAN 441: Practicum in Japanese Translation
Zmaéﬁ@mﬁ BOEFE LT, G-k 201D 1 M SEELEL CERES, £
LT, ZOWBTT I T I v/ REH/AFTAZMITT L] LRI TWD,
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A (peer-response tHHABIE) 2L - T, FEHEANRZEEFL L TORAEREIT TR,
MAFLELTOHRLESRL, XELZES LTHRAFEZERTDLLIICTRD LWV
MRS (Mori, 2010) 1%, K2 —2A0H Y FICTHEHBERREEZ 52 T\W5,

F£7-. Smith, Wood, Adams & (2009) X, HRADZ T A IZBWTH, FHE
MW ORFEITMEICB T 2R A2 % L <IED, ZN—TFWTIEMEMDHE NN R L
EH. FELAI) LI Ko TIEMREEEHT Z LN TE D &0 ) BREOFHAR
PR LT 5, [AEEOHEIX Johnson, Johnson, Smith (1998) 2% H &4,
FEE O - Wix, EARNAFEOFEE, JLHEE R EoRIZB N T, K
ERFEDENHDH E LTS,

— 5T, ET7 = 7 OMEREERTLIF LS BEEUEE S ISR
FREFNIHVEEL V FEEMOBERZBIZEN THWD D, BAZELT V7 Xtk
B OFEEITZDFERZ A IZTENL T 2Wzd, FIOIEFRWEK LD
(Mori, 2010) WO MERE L H D, T2, 0] - PRFEFE T, FEEMICHE
NOZENG DEGE, ESRCET LW =B RMBEICKAE L, KOEWERR
ZHE L2 (Mor, 2010) EWHEREH D, LL, Zb OO,
JBIEZ DORYNE « EREEE DT AV D NFAETH DI AT —RAITE > T, K&
REER TR0 ERNEZ X OND, BBIDEICONTIE, # - Pkl bie
LA EROFZEEMOTTNENRKRENWEELCONDDTHDLN, ERICFEEOY
T VAR AZBEL TR LCDH0F, BBEHOEWEEE LREIDOIRNEEE NS
MNP LBERLTIHELLDONRDHENS Z ETHD, RNIV, BT T7—=TDORE
FFEEMOMAERIERICHY . B (2008) HIEXTWD K92, FEEIL
MELDA BT 72 aORTTATTE2/BE0, BWOHTFREFEMM- T
DNTEXLHDOTH D,

FATIRIC L DL, BT T7—=0 7 L BEFEICE. MO ER3H D L5
ZHNTWS, FTAFT 2 (2010) 1F, 7 7—= 720 A\hi=7 =y
FohRE LT, FEEDNAGOFEICETEFF 2L IcRhbr &) THRAE
MEEDaI =T 4 =S URHEELZB LA THRRICRDZ &) 23T T\ 5H,
A—2ETHHHELFE M L T EWV I TTAIL, ST, #HETHE
NEZEEBENTEMEIET, SAoaIa=F —~LoORIF TN EWNH T
ETHY, ENNBARNRFEEE L L TCORENRETHA I,

AN FEEOLERRAE LT, =% - JEH (2009) X, TEHNZEFS) |
(B EFBICRD ) . FEARLEFEEZRINT D) . [V Yy —R&ENT)
DA4AOEFTFT TS, &6, A (2009) 1. O X5 R EENRFEEE X
BT 2HENOREBIHFRICOWTIRARMICE LD, [HEXDHZ 2/ >2 L)
(FEFEOFEEBET L L) . [FEEOR(EZR DL L) . [FEEE
BrLarzZd) . TREHMHBZESZL ] OSHERLERAARTHD ETEL
TW5D, FEikE (1998) 13, BEMFEEEN ZBKT D= OICHAMNT LB /R DI,
15 B D X4 (psychological preparation) & J54 D 1% (methodological
preparation) T 5 LR TWAHN, BEHOZT S S HE X, £ O EH O 3R
IZEETHTHA D,
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f( W2, BT I—=u 7y )un Y —0Rf%E LT, Hershock (2012) |
W SRR, Tﬁ/m/~i*”%ﬁ®%@®ﬂ%%%b<m@ékh
%waé BRio, 799 REHWEA T4 v ETomit, FEEM., #bh
EFRBERMOA L H T v a v EHENTHREIZT S &V ) SIUICBWTRIRNE
wkﬁm\ﬁ/74/27TV—Va//~W%ﬁ@% [CHEOBGITIENT 5
ZEEHEREL TS,

3. o— A
HAGEFNARNSEE (ASIANLANA441: Practicum in Japanese Translation) (3 3 Hfi{j@
I—RAT, 1a~80%, M2 a~DE¥EEITH, I T T RFEARGERC
%5mm$A(H$ 4$$VAw)@n—X®1oT%5 @ﬁ:~ka
éEL HARGE - 555 & bICEERSHEMRBNZBEFITRD THDLIR, &
(L E L T 5 L BIEER %@mmétw JLPT N2 ¥ % B 5
P@HK ERES R RUE L LT,
2m2$ﬂ%ﬁ@ﬁﬁﬁisﬁf WaRIZ, 3ANTFEAREREE L, 2 40k
EERHEREE THAFETH -T2, FADHAGE L ~LX, ACTFL OPI A%
‘~%®tﬁﬁé#1% Lﬁﬁé#4%f%é 2013 FEA I D JEEE BRI
134 C, WNERIE. 11 &0 E 4 REEGE 1L ADEEEE AARFEDONSA Y T
»/1%@$l;%!l;k#é%éf%oto%é@aﬁ LU, B AR
MB24, ERFEE 84, kO FAHY N3 A TH D,
ARKa—ADHPNILLTFD 3 mThH 5,
1) FERICE 7 HAGERE ) —SBE ) « §ifR)) « REUI—%FIZOF 5
2) FIFVERICKLE R AR AR NV EHIZOT D,
3) BHRROEBE A FATFEEN, a—AMETHRITH BERNZRFIZ ST T
T EIZE-T, LVHEMPHBRFRNATEXDL L1275,
AFaTIE, ZOWN, $Z3) OEHIZOWTEEL < R_7z0y,

4. FREEET

FIIREE o — 2RO EEB L FESTH0IE, F—I2, ETT7—=27Tho,
BURESIC L. 2B E DB ORRAE T - WHILA S (BT LAKL A - BT
WD Z itk - T, %”%£¢@77X@@§ahb O RE TR B
2LV B BRI O 7= DI BRI 2T TSRS E Lz, 72,
i Tiblte ﬁw~77m7:7F%WUlm5 LT, BT T —= T ERE L,
BT, FEERIRO KRR [5HE - Hig - 2% of& (6, 2011) OFEA
TH D,

’ Media Japanese, Business Japanese, Academic Japanese, Japanese Translation, Classical Japanese.,

Japanese Pedagogy ® 6 2 — A THh 5,

$2013 AEAFHICR LTI, JBIEHE D% < IX JLPT N2 (R F58 T, NILIRFFEE b T4 02,

PARTIE. ZORIZOVTREL SRRV A, fRICE LD D & BHomWEIREES N7
i, WIIROFEE LD, O XS RHETHEDND DN, EDOX D RHMEBRD LT

DI ONTEBMIINZRDMER DD LN 2L Th D,
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FEEROFRMRIEZEICADANT, EEARR 22 TR B GR 2 IR EA LT, WA
AR EITRITR T 2o T 75\ Yoko Hasegawa % The Routledge Course in
Japanese Translation (Routledge, 2011) & HIOAAT « SR 73 [HH AR 7
H75§¥,/125%E“75>6@%ﬂ]§ﬂ7< Xl (=B, 2008) @2 A& E LTHNWD

ZEMEnole, Fle, B, T4 ATy ary ey WEHEE ST,
B OEM LRI TH D,

ﬂ?ﬁ%@#'& %ﬁi5%%%@@MM&%%LLT%QE§;@ﬁﬁﬁﬁﬁﬂf&
oo EFERITIZ, 2V % VT D EHM Z WD, RO TH RIS
FIRRIC Jn%ﬂﬁ tﬂﬁﬁwﬂﬂ%ﬁﬁwai%iwi&bﬁﬁVﬁg %ﬂﬁim®

—IE, Hﬁﬁigﬁﬂﬁﬁuﬁot (AR SO BIR DO RHDS . e-mail IRk
DFRE WS TEEZBIR TH DL EBLLNDHINLTHD, IHIZ, HIL - ik

(2008) DFHAIZ LD L. AXRITIKIT 2 FROFTEITFEBIRD 90%LL L4 5
HDTEY, Ra—RADBEFENRERT v OFRFEIZ 2> T84, IV EHFNR

FIZHH Z LR D06 TH D, o, LEEMOFFIT, FIRRENTFESZ
EDTEDHEMMLFROR LEL AR 28I, FEARELELRS LD
e UTRHEZSEE LV &0 ) S H o7z, 2012 4Rk - 2013 AT
RNIZBM DA ZANE D% VIZLLTOEY Th S,

[x %1 1]
—a— X HERE - A X — Ry FEE - HEGLE
7 v :iPhone DFEMZ DD, BN LF~DOTHK
EURAE RN LET T a CDOEN
~=a T HE~ =2 T L
EN  BDE ST SMENANT AT =2 T L
JRE 2 - KRS - N R - RS O IR
FOATIC - BENEE
[Vr o]
R - SR8 - BV A R -BUR - HE -7 7 /nd—
Trvar s Ve — B KIT - B, F
ARKa—ZATi&, Reiss (2000) D7; fﬁ%ﬂ% Z. 7% A K% informative .
instructive\ operative, expressive @ 4 FEIHIZ /7S, BRI DBR, 7 F X h OFESH
(ZEFRAVIZ 72 D K D fRE L7z, Informative k X, HRELEZDDOEEHE L2
BT, LOfITIE=a—ARNZNITEE YT 5, Instructive X, {7]7>DFNE % 7
TH50OBMELTELET, OB TIEI~=o2 7 /V035%47 %, Operative I1,
B B NOITEN AR T OZ BN E LI XET, LOBITITIAENEY T 5,

ﬁ%ﬁ . expressive & X, {EHEMUNEZRBLTH02BE L2 CET, WmHY7R

BNISCEEES TH D, EOFITIE, AT REITEYS T 5, B e LT,

SRl 2B M,

THEIRRIC ik%< MWIT3OoDV Y U ARDHD, IT, BETE- EVRAREL V-T2, ZThT
NOSBIZHH L LT2FER (EBEFER) &, XEESR EOFER (WRREER) « £ LT, B2IER
@ﬁﬁ(%@@ﬁ)f%é

l
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informative — instructive — operative — expressive ONAIZFFR D 7 7 0 —F N JF L
B (ER) POFRSCEMR (B 1825720, FiREILZZ OIEETH 2 72,
BERD b L—=0 7 %2 TORWFEEEIIEFER T L HRO T, fII3%eE
AR RIS WEIER SR O 55 7 F 2 M &2 W, THFHROEMENE - ST S
AT ST, £ LT, MIRMICERD RO LNDTF A MA~EBITL, I
OV, LY HHAZREROAZ A NVTEREOERE T S0 TH 5,

4. 1. ©75—=7

HREE a—2ATiX, ©77—= 7L B EOMBE %2 U e rarseic sk
DE, BT T =0 T WO TEEE EROBREEH ALK L, M s
W) RO ANTZRFINTIR, EARMRFEREIN 2575720 Lt s 7, L0 HEMAW
ZREIRRICEA L Tk, FEFEO I — A% O EBICERD L) oTz, £ T,
7Y 7 —=0 7B L CEEEORRFE LML, 1628 K0 R e FER BT
DO, a—AETHLBAEL T EZHIT TS ZEEHNE LD TH 5,

BRI, R OFMIZ SNt » THEEF R L THOORRZJEFE - IKEIT 5
EWVIET VAR ADFEEZTY Az, £ 2121, BOUANOFZEEZ RFIER
L7 DA LB - ST 52 L1k - T, BIREEFP T CIIA+4o7. BiE
EEBNCEHL, BET I EMIETEVIIHWEH -T2, Fo, thoFEEE
OWIRZEZ B Z & T, FEEHFFHE L LTCOMRSELEE L, EARFREN
AT EARBERDNFEAC WO EEERBRE LT, FERNICHE &
B LN SHRcE ke pi e Ex -,

BT DTN > TET VARV AT 57-01201%, FEERLEN T T 244
TEROB@EZITILENDH D, THhIIE, 7T 7 R —E X2 TéH 5 Dropbox’
W=, UTIZ, E7 VARV ADFIBEEREOTHENEZTLT, O~@DNR7 T A
HDIEE) (EE) . @B T ANOIEEICTH D,

O HROBEE 52 5, #EIL Dropbox ® 2 —ZAHIH 7 4L FIZT »
Tr— N1 5,

@ FANHEEZFER L. fRHEMR £ TIZEIFRSC (Microsoft Word 7 7 A
M) % email TR 2, SEHBIRRGIC, B2 A&% A OBIR
L% Dropbox M t— A A 7 VAT v Fu— R4 5,

@ %413, Dropbox HICH 2 EEOHRICEEZE L%, —O%RAT,
Word @ = A > MERER VY, BRI 7 4 — Ry 27 (LN FB) X
RO Z T 5 (FHERERE O IR & 24 FERILIN)

@ ZEMA A OFRR 2 7 I - BT 5,

® BRORMEEE - SHICONWTT A AT v a v &2179,

Sty . TEE - HE - R 2ERME TS 2 21, HomEmWHIROZDICBHERA K
HitfcHh 5,

’ Dropbox  (https://www.dropbox.com/) &%, kx4 27— R7 7 A L% Web LICIRIETE 54
VIAL VARV —ERATHD, BRDEKNOAGOT —ERT 7 ANIT IV EATED
TR, TEHETZANVTEERTHZEICEY, AT — 277 A NVERFETHEET
x5,
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QOFLESEH OB, EAENEHE Dropbox 27 v 7B — KT 50T, —H,
UM e-mail TEY | BEENT v 7 r— R 5 ML, FANFRIEEO/IC
fOFREZHIZLTLEW, BFICLIZY, EEZTV T 205720 T
%, @D FBONEIL, WMo« K< v BoE@ire, 2958
o2 FRH, IR O T BB & o 7= 7, B, % Th D, OOFR
ORI - G880 O, B E BT D BICEHCRIE L 727208, BEL V&
BUTROZ L Ths, YOMEICL, TAENEG OGRS FEENDERY |
REEHOTLTH DT 4 AH v a ik, Rl RERRSZD RVIEEICH
L7z, 1 HOREL UEOON»SOF COmRBTHK SN,

FHRRIT A SERIRR - A BRRO BT 21T o7, £, AERIRROBRE TIREL
TV, ZOWRDOEITIE, RLAZA L (@Hiz, RLYy o n) oFF A T
HEER O EAT o7, 2O 2 [EOFRSE (AR - RARR) T, 1&y R &
0%, HIERMOBEZLIATV, HHMRE TO®RICLEBE, £9. —K
A TRIRR L0 B2 6TV D RHERE~ORIFRZ#E L. £ & RS,
HAGEDT ¥ A M &gt 2 28T, OV vy YA TREED L D R HAGERI %
5 DM, FE v IRALA MBET DA ED D0 Th D, ZOIEFICT
52 & T, FEEIDEREF~OMFRICHRIIBIT T2 L3 TE L, £, b
By 7 RALA BT 2HBICHONWTIE, FIDbREY TE 2R HDOTIE
<, AARFEDT A N RGBICHRT 52 LIck-T, MIE@ED 74—~ b
RALANDENT, FEHEHEPERCR S ZE 2R LT,

4. 2. fREH
ZZTIE, EBRICZ 7 ATHER L-RIFGREZ B, SRRy 2 i 2 B A AT

T5 (D~G0FFF ERRBREOIICHIL) » £T. BlREL2 5225 (©) .
ZHUTEAFIRROB] (X —F v MER) ThD,

XU Vv by s IRA MZH# - 72 Right-to-Work $EIZ B9 2 #3iitE T,

AARDFEAICRR AT 2 2R LS, (XA F, 1.2.10.)

Ten reasons why Michigan’s right-to-work law matters

1. Union thugs resorted to violence that the mainstream media largely ignored and the White
House refused to condemn. The association with union thuggery is a problem for
“progressives.”

2. Democrats soon will have to find a substitute for the money and foot soldiers supplied by
organized labor in campaigns. Who will replace Big Labor as the Democrats’ main patron —
Big Business? If so, that will take a serious reorientation in policy.

<HI %>

10. The essential principle behind right-to-work legislation should not get lost in the shuffle:
No one should be forced to join a union against his or her will. It is antithetical to a free people
to have the state invest unions with the power to collude on labor costs and take union dues
against employees’ will. Liberals are in favor of forcing employees to join a union;
conservatives are in favor of allowing employees to choose not to and to protect employees’
property rights against compulsory dues deduction.
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FIRRAREICIE, TORRRIERICERCTFELRH L O ZRELIICHE L, Z
OFNZH TZHFT v b« RA RMIHi- 7= Right-to-Work {52 B4 2t id
FTT, HAROHHMIZHRHE CHALZHSZRR LRI EHdEHIT, FIR
EIZIE, EOX D R TEORRE T HTENRE L O E LT HIET 5
Foltlic, IR A2 XEOR SIL, REIC L > TV R bDD, —fatk
e 2728 LT, iRz ofREITHR— L7,

WIZ, FENZORBEEFIERL, Loty EClcd8diiciziss (@) . #H
ST EREIT Dropbox EOIHF 7 22T v e — K&, FEIZBAEWIZ
AL - RHILE D (@) o RIFFAEDOET LARUADHITH 5,

| 2. REFBEGF QEEEHO DS BE S b [ Smerl L TR |

PRBERE L TENE RO BTG 0, NS S

DD VICREEREOERBIBEIC RS 20, BEARELS

S22 ThE, BEEOEMEELET ORLER,

10. HHEROENOAELERIT S JBFIE Sha s {go;n;et [LEST: BB D RRIOIE S > ]

________________________ "~{ Comment [LE4]: T D EBE I B & o L&
L | EREEEST. BEVIERL ACEECE
%

Comment [LE5]: “Against his orher will 21> 5

5 ANERP SEPFOGEEEICRS, BEREGHERHES
WCABESZ LICEBN, RFRBGEEPMAGUNCA DR (REEEALENS L SR Hared 5
EERD LT D EPUHEOHERN R LS BOMIRER seme
¢z EICESIE. (Formatted: strkethrougn )

aAVRNLE2ZRDE, T“FIb r o LE[LIEERD T, 122 biceny

ITTM?] EHV, AC—FAXA VI L TFB 252 T35, EBE%E 5

ZHTET, ZOary bMIE, BRHAETLARRIZEEELT, TR

DPEFRLHHEFAHTHA D, LE4 HFIEKD FB T, LE3 [IFEEEOERRICEET

HHDTHD, A NLES 2% L, [“Against his or her will” &\ 9 i3 T

B LToh ol b 2 AR o L H T, “HETHLNERICK LT, 7 [%]

ANT=BHEITTN?)] LoD, 2L, L ERXOFICET S FB T, #£

BETIE AW, KDBROCARICHN TS Z EngEbns, -, a A MEE

TOTIERL . BETFA MR L TWAE S EERTR O, B 7 IRE] S R

BINTATR DN TND Z E RSN D,

BT VAR AR, BB FAEOTREZ N - 32 (@) . BEROFAR
FHEIT | Hasegawa (2012) OPE 2 % [EHRRICKLERAIRIRRES) « A%V o
mL<, mAOL—F Y v T EER LT,

PLEDTEEYZ 7 T ATV, 2 2B 7 7 AIEEICAS (®) . 77 AT,
KIEBVIRT 4 2Ty g A THERORENZ) EWO T LA VA F—I
JHIREEZT 5, ZORITIE, BEREICHFIEEZ T oM EARZ A2 Y —
FL7znif LAV,  [Right-to-Work JEI22>W T . [T by« RRX MO

' Hasegawa, p.22. Translator competence:
1) Linguistic and sociocultural knowledge of the SL and comprehension ability in it
2) Linguistic and sociocultural knowledge of the TL and expressive ability in it
3) Transfer competence
4) Knowledge of the topic and related research skills
5) Knowledge of text types and their conventions
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R AZ A TZORFEORLFEDOBURIIA L A | . ZNENNRHNTE
2%l TARKREIA L, ZOFEOERIL. 20X iy smik/ia LT
IFEOEWEIRIIEY /e nbn ) Z L 2EEFICERMbSE5 2 L TH D,
F72. ZORRENFE URSFIRICH > CTH@EE#ROMRE T2 HITE»NTZ b
DILOD>, BT, FEFIRICKTT 2 HEOFAS &V ) BRI TENNTZ S DD )
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PO ERHSTL D, LTEN-T, ZZTRhRENRTUIRBRWZ Bix, THENE
) TidZe<, TABER] EZDOBEDORKTHDHRE EEZ D,
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L VAT LAOBERIZ R L T HHNREIRICL > THIZO O TIEARL,
ZOENDEFHIZ L > THEEOREKE L THRBINDIRELDTH S,

IDXEHCEZDEE, ZEROHEELIF, T LFEH D ZETiERL,
[Z LRI E-»TEEIT 2 $HE2o5< 2L ERAH, 2O i, THEER)
2L S THREETH D, [HEiER] LW H AT LAEERLESHE, 22T, 2h
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IZIR> 722 & TlidZewn, HEEERZOLORN, BifiE Lz (2K 720, 2o
2K opT, FoXiricEz=ZTiEDOD, HEEERL, FOXIHRiE
MmA R TE D00, TRTOMANHEONT TEEXDHZLE2EZDHTDHD]
FEHFILIRDTH D,

AV —=ANTF v— (FBEEM) L%, BEOT AT T 47 4 ZRF LD
SfTbns, BEAPSHEFEE CoOIEIERARIZBIT S, MhF & O AR
BEZFOLOERL, [SEHE) &1L, ZoMikEo, SFSFAxE, &1
ICAEZE TV 2O OEE2TBRT A 7200, Bee, Z LRIk 215808 &
ZOFEET, LERnoT, ZZTW)H [SHEHE) LiX. SE2HxbH L
ZHMME LW, UL, Sl X280y (LEER) 2RELEKRT 28F
D EThb,
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W Y —
Seiichi Makino
TU AR RS
Princeton University
1. F VI,

2. What are obviously lost in translation?
A.Sounds ¥ (BE&) ,

HAONZHRTRDRLD b D,

A-1. Case of Poetry ¥ D&,

(Paul Verlaine (1844-1896) @ FF

“Chanson de 'automn” (£k @ &)

(Ex. 1)
[Original] [English] [Japanese 1] [Japanese 2]
Les sanglots longs ~ The long sobs FKJE D MDHD
Des violons of autumn’s AP e =) AP e =)
De I'automn violins HiZe N ZBE D P TZHNED
Blessent mon cceur wound my heart HDEZ NI LA HIZLHT
D'une langueur with monotonous oyl (OB Y b
Monotone. Languor. Ho< %, IbAEL,
Tout suffocant Suffocating IRF O $it PEDF LI
Et bléme, quand and pallid, when Y G HoIE, fifg 572 &
Sonne I'heure, the clock strikes, O bMEEY, BT
Je me souviens I remember Bz s R<Te
Des jours anciens  the days long past kLFIZ WELHD
Etje pleure; and I weep. FRITE < BHOTR,
Etje m'en vais And I set off HHHER DR Flzhiix
Au vent mauvais  in the rough wind H 521305 I BHSENT
Qui m'emporte that carries me oY AW N,hLZ
Deca, dela, Hither and thither VARYA A I7EH72<
Pareil a la like a dead MEENEK L UHLD 5
Feuille morte. leaf. R X HHIEN
(Peter Low) (Daigaku Horiguchi) (Bin Ueda)

Paul Verlaine: Chanson d’automne.

ar

=N
http://www.wheatoncollege.edu/Academic/academicdept/French/ViveVoix/Resources/chanso
n dautomne.html

A-2. Sound Symbolisms (Phonomimes, Phenomimes and Psychomimes)

ERE(F /< b)) @ @EFE (fBAD), #ERE (D))
(Ex. 2)
WOHFZZHIZHENRNHE (DIF) > TWehb, ~UORIZ LA LAEHTETY o LED
AICILEVEDZ L E o L LIEATRIEDTHIZZ L& LTEFTA LT (HIste) (FI2HE (2
B) hTLE-T,
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(I was climbing a mountain puffing and blowing, a snake came along slithering and stopped right in
front of me. It looked at me with wide open eyes while licking its tongue. [ was so frightened that I fell
flat on my back with a thump.)

(Ex.3)

T (b0OA) BH (ZF) o Twd e, Fr (TALW) OMIZT I > LHDORE (DHA) D

BB (b)) fvE L, WEDBIETRIIm () 7o THEE (LX) 2LET, THHO

bINT, ~ZV, H (bicE) 2F (&) FrE, BIFE (F27) = (F) LELi, +5&

EO9TLE, An—H (Fv) SV &t (9) LRV THOH~RATRETEDHY FHEA

7

(When Chihiro didn’t know what to do, the Faceless Man showed up glided into the side of the watcher’s

seat. The Faceless Man bowed to Chihiro, who in turn bobbed her head. And the man was gone. What

do you think happened then? Lo and behold a bill started to float up lightly and flew towards Chihiro!)
(FIRER(2001:68-69) [T & TR L] 7T = ABA 24, Bl : fEEE)

B. Pivot words, Puns and others based on homonyms. [R5 2 %EE (EHBAWE D) %2405 #5
(T2 &3, v L L

(Ex.4)

a. WENEH (-9 & A TA L= painful commuter train) (< H#@EFEHE (09 & A TA L% commuter

train)

b. s (W5 X9 good stomach ) (< PRI (W5 X 9 good condition) ). c. HF (< 5)

WE (<) B L (darklife), etc.

(Ex.5)

Lotk the colors of the

IO Y 7 blossoms have faded and passed
W3 5612 as heedlessly 1

Tatt (bRAH L) 1255 squandered my days in pensive
BROELEIC gazing and the long rains fell

RN AR EED (&2 Abhr e H) OFFE . [T Laurel R. Rodd #R(1981:80) )

C. Written representations. & (0 x 5 ¥),

C- 1 .Katakana and Hiragana. 7 # 7 7 L ‘¥4 (Ob 23 72),

(Ex. 6)

LOPVDEERHNTND /T IULANZAT/ B Eo TV /T bo TWeAER,/Th

EbWVEETRWEND DI LEBZODTWEAER /e Y D3 TWeble L@ doD

T TNV L/ o BODTWEALER/ TALRIEDEDZEICHDE DL bt o LE&

12D/ TILANZATY DEZIL TS HIEDIEFEOVONRHIZY

(B (DT - £ X F)(2009) TR (R2de) nudhik A (7200 &) ] (A Sleeping Traveler) D H1 D
[Zo&1)

(A seatin front of me is empty/a small hollow left behind/still warm/someone must

have been sitting there/someone who isn’t here any longer/gazing at me/while I kept

sleeping/and kept dreaming /gazing at me quietly/the train reached the next

station/I, too, leave the seat quietly/the seat with a small hollow/is getting

comfortably warm sunshine again this morning)

(Ex.7)
FEAERE (FLehWTA) BEARLDESTNTm->Tnia? |
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(v WA ESMPAVITRELE,
DCH MRS OB N EE > T, HE (FAL L) WE (Th) oh (EH) ITWAALRE
Mxzd 2, TELEOND, Oko& LELTLELRDLIND LIV, HIlE)
(Y EVETD] E5NPZVIEE (27) .
Mo EREZ L, BRENISRFEZT D
TEART YTV (kf E#FH (2009:364) Vol.1))
(“You know what press interview is all about?”
“Press interview” Fukaeri repeated.
“News paper and magazine reporters get together and give you all sorts of questions.
They will take your picture. And TV people may also come.” --- omitted -----
"Giving questions?”Fukaeri asked.
“They will give you questions, and you answer.”
"What kind of questions?” )
(Haruki Murakami (2009:364) 1Q84, Vol.1)

(Ex.8)

THRBZEPTDHEVVART EICNTRDTT —FIZEHE 2Ty, TADETDHIEIN ZoHDITEH N
73D, TADLIEELEZ LT DInbnben, brobkboTAHATEDT,
AT LY U T ARV ETS AP VIZE L, L LA IR S TEES Ry, (R R
FHf (2009:534) Vol.1)

(I wish I could write a letter, but I'm not good at it, so [ will record it in a tape. This way
is easier than calling you. Someone may be eavesdropping my telephone conversation.
Just a second. Let me drink water. )

(Ex.9)

—HHH, .. AHIT—HER (Fo9) ALTWS, —HEE (o0 Wz (W) 9138 T
MO RIS LR (D) LEb L . PhELNTZoT—0f (D x9) B (5) AT
T OEAN S ANTLE LTS, (BIEE—AE (1956) T#] (X))

Today my head ached all day long. I wasn’t quite a hangover, though I must have had a little too much
last night. Mr. Kimura seem worried about my drinking. (Translated by Howard Hibbett (1960) NY:
Alfred.A.Knopf)

—HHNH, .. ABRBERETNESRE (CALSEY) =F v, RETRT, MATERE (L
1<) FH (D) yTFAET (Snbe )) =Ll (8E2) ATy 7 B (LiE
b)) VR (bE) vTRKIA /T, [RUFRAYZ ) TE®Y] MAMTmEH T, (Ibid)

Tonight Ikuko fainted. We were sitting around the dinner table with Kimura, when she suddenly got up
and left the room. She didn’t return, and Kimura asked if she might be ill. (Ibid)

C-2. Ruby (Kana giving the pronunciation of Chinese character. L' £ (& (%) VR4 (3 72)),
Note: Katakana often gives pronunciation of an Indo-European word that corresponds to a

Chinese compound, as in Ex.10.
!

tEx.lO)
T2 =0 7F=%) L LT, BREREWALADL X I)RiKELZ Lz, bhbhizn-ot
B& (BALwI) (7417 Volk) tHchbo, BE (711 7) O—FB (WHWA) Thd, ]
(ZEHKR (1960) [Z=odH L)

“At this Goering grinned, but his answer was profound.' We are always at one with the people and part of
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the people.
(Translated by Donald Keene (1963) After the Banquet, NY: Alfred.A.Knopf)

D. Metaphor based on analogy. tb# (0OM@)
D-1 : Simile ER (b & < ¥)

(Ex.11)

Translatable Cases. IR FAIHE (IFA R 0D D) B A,

a B EITBANED L 72, She is like a doll.

b. NAEITRD X 972, Life is like a journey.
c. HDFIIA~OHTNTE, That man is like a snake.

d R BIEELE Y FBRTZWE, We are like guinea pigs.

Almost Untranslatable Cases. FFRAFRE (IFAR 50D ) ITEWESR,

eRHLPADTFITEA LD X 9 72F72, The baby’s hands are like maple leaves.

f. BT ARAHREE D X 5 22 A LTV 5, ??He looks like Takuya Kimura.

g AX XY UHNANBNED5D K HITHTE 7, ??Scandals surfaced like runners of
sweet potatoes.

hELREX DX 5 72 RIK/Z,  *tfeels like a pancake when you eat it.

D-2  Metaphor B (WA W)

(Ex.12)

Translatable Cases. FIRFRE/R B4,

a. M &I N2, She is a doll.

b. N7, Life is a journey.

c. HDFIFT~WT, That man is a snake.
dR7=BIxELE Y M2, We are guinea pigs.

Untranslatable Cases. =D £ EOFRBARARRE G,

e. EIX&HE (M 725H) 72, *I am a hammer./I cannot swim at all.

LR (L& w 9)IEE (T30) DR (72A472) 72, *My hourly pay is sparrow’s tears./
My pay on hourly basis is just so little.

g WA DBEITREH (D 9 D AT, *Her face is a Noh mask./Her face lacks
expression.
W AT REME (2 <iELn) 72, *He is the central pillar./He is the breadwinner.

D-3. Synecdoche is a metaphor based on inclusion. #M& /> X7 F¥% —,

(Ex.13)

Translatable Cases. IR A RE 72 55 &

a. fEHIPYIZP TIIZERF > T & £ 9, Every day I bring a boiled egg for lunch.

b. NI/RU 7200 TAZ 5@ TlE7evy,  Man doesn't live by bread alone.

C. BRANZATZ 9 D, Shall we go for a drink?

Untranslatable Cases. = D £ £ OFRB AW RERE A,

d. BRIZ EBFAREICIERIZIT > TE 7z, *I went to Ueno Park for flower viewing./I went to Ueno Park
for cherry blossom viewing.

e. NVITHEVIFE U2 AT L, *ldon'tlike bird so much, you know./I don’t like chicken so
much, you know.

f. Bt ZEUIIATRED & TH D, *What time is cooked rice?/What time is dinner?

258



D-4. Metonymy (based on spatial contiguity). #M& (A W),
(Ex.14)
Translatable Cases. #iIFR FIRE 25 &

a. DA (5oL 9) LTWnD, The (hot water in the) kettle is boiling.

b. 7/ (D) »RIZ 2 THK%, Icanhear the (sound of the) piano.

cJB () Tr—Y 7 (D:k) M A7, The wind extinguished the (flame of the) candle.
dE—YT7 /N (OEFRE (BAnK)) ZH< O24FX%72, llike to listen to (the music of) Mozart.

Untranslatable Cases. HIfR R AJ R 2 A, !

e. HiiZH (DX A ) 723,37 L7, *The bicycle was punctured./The bicycle had a flat tire.

LEASD BT, *1 ate a bowl./I ate a bowl of rice (with an eel [etc.] on it).

g XD OK LFEM (/) % 2 fit§iA 72, ??Yesterday I read two Haruki Murakami./
Yesterday I read two novels by Haruki Murakami.

D-5. Translation of Novels. /N85 @D B D BHER
(K &Mt [7 7 #—4%—2] (2004) After Dark translated by Jay Rubin.)

(Ex.15)

a BHA (LATA) BREZLTHATHWDEZAZRDL L, B (< D) LONE (nk))
DARZOP S Ly, — 1717 (WHEEr5b&x9) ZLomnh &l (h) A (L) T
WAHEHR (SA0nE) B35, (idid: 6)

Judging from her intent expression, the book might contain challenging subject matter. Far from
skimming, she seems to be biting off and chewing it one line at a time. (ibid: 5)

b. HIZHIIT o)X (BA) T, RVHWERM (595 5) 2 (&6H) S TEEWE (bF

<) DEIIE, THhbITbE LTS, (ibid: 45)
Her face wears an open expression, but the skin has a tough, weathered look, like long-used
rainwear.(ibid: 31)

cliid (FATD) o (OnY) BN @eLA) OFJE (£H5FA) IZE (%) K5I,

TLEDOHLZWGE (THA) BEE (~X) ozl (T) 5L TWwW5, (ibid: 126)
Like the light of the full moon pouring down on an uninhabited grassland, the TV’s bright
screen illuminates the room. (ibid: 83-83)

d. XN T OBEICH (bl) UCBE2d 25, 8 (O7ewy) I Eofo/hspPh (3 L) %
B (B) Wi (E6) SEED X572, HR (FAICL) O (TA L TE) REIET
(ibid: 155)

Before long there is movement in Eri’s face again --- a reflexive twitching of the flesh of one cheek,
as if to chase away a tiny fly that has just alighted there. (ibid: 103)

e. WORBEDR () . #x (L) 2K (OTHD) OXHi2a (o2) ATWD,
(ibid: 262)

The final darkness of the night envelops the city like a thin skin. (ibid: 173)
!

E. Dialects. 55 (15 FA),

(Ex.16)

e, ZWEA, EFHERADEE, X—2H5HRAT)
(X9 —memmee- J

[ EADRE > TRRIT - T2GFmRR AT &R, - ]
= I J

7Y —<ohi, MBILETEEGH (OB ZH9Z 29080 L=) OfE (LewA) T,

259



[72AESHNHEATHD A

TH# (Fo&w o) DEETE (ZA), R—FTAEZANT _HELFEIHWIZR S A
IMB{LET¥EG s (W) H720, (AR (S0ATHV) OFHSCRAALD )

(BRI —AL (1943) [HIE (S 3Hwx)l)

‘Koi-san, we have another prospect for Yukiko.

‘Oh?’

‘It came through Itani’

‘Oh?’

‘The man works in an office, M.B. Chemical Industries, Itani says.

‘And is he well off?’

‘He makes a hundred seventy or eighty yen a month, possibly two hundred fifty
with bonuses!

‘M.B. Chemical Industries --- a French company?’

(Edward Seidensticker &R (1993) The Makioka Sisters, NY: Alfred A. Knopf.

3. Cases where it is hard to grasp whatever is lost in translation. Grammar & Culture.

KON B LN I WBE -3 & Xk,

A. Tense Shift. F¢fill (L&) O 7
(Ex.17)
NAO+HHRATTZR, RBBNTND, ﬁ@%#%*@%m& EDHEHLHL LWEBHMI A5, 9
LT, SLEECIOENMZ 27z, BUZRY, AEmMAISESHLIVA, LHoIEWVEE T, /h
o B2 <RA DERERITIERT TS, LaL, BUTENTEWRY, FEDOVDIETFOTDOL
EOESHO TR, SEEOWVWDWLIRDORT, EAMIZOHbH L0100, FEIEEOENE
Feolon, RIFVINDOEE o7z, HEWEOFIZELTVDA, HIlGY L THEW I RVENND 72,
H> OO HIZH = Z_f_ctﬁf%)g?)%)@f g iHuéiDﬁ)& Lo T, AR IR THTZ, HITA
o BENRRAULEHRT, BEIRIILO TEIMICEEbNT, EHEZME ShizoT iiﬁb\i))k EIpR
L7, BOEN, HIGY 75) BEIIBEBICE AT OV E TN, FARERE LR NSTZDT
TR Bbhiz, wa\%M>qu®Ei%:21WWg OigERk Mo ] (1954))
Though August had only begun autumn insects were already singing. He thought he could detect a
dripping of dew from leaf to leaf. Then he heard the sound of the mountain. It was a windless night. The
moon was near full, but in the moist, sultry air the fringe of trees that outlined the mountain was
blurred. They were motionless, however. Not a leaf on the fern by the veranda was stirring. In these
mountain recesses of Kamakura the sea could sometimes be heard at night. Shingo wondered if he
might have heard the sound of the sea. But no --- it was the mountain. It was like wind, far away, but
with a depth like a rumbling of the earth. Thinking that it might be in himself, a ringing in his ears,
Shingo shook his head. The sound stopped, and he was suddenly afraid. A chill passed over him, as if he
had been notified that death was approaching. He wanted to question himself calmly and deliberately to
ask whether it had been the sound of the wind, the sound of the sea, or a sound in his ears. But he had
heard no such sound, he was sure. He had heard the mountain.
(Translated by Edward Seidensticker (1970) The Sound of the Mountain)

(Ex.18)

% (B) BDENRL 2o T, EFAMOEICHER (LEA) 28 (90) Lic, M (LeSi37d)
2 (BB) bk (1<) &b () Lz (be) DK (hbE ) 254 (72) &M (F)
ML ODE R (DITA) ITHRA~BE (OA) BoTWiz, ik (FF7220%) W (298 &)
2 (Bb) bEDLIITFR (~WTA) OFIZIINE (ZHB) HE (D) BTWe, £0k
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ISR ANORE () DAEAE (TAZWY) LTWeR, EZIEbER (0hEL) FIRrrol,
(U — i (2008:8-9) [ Al )

(I'lost presence of mind, and moved my eye towards the right of the window. The original river bottom

which had changed to a land covered with growing wheat just continued endlessly, and expanded

limitlessly to the east, too. A path was extending through the prairie as if it reminds you of a narrow

wake behind a sailing boat. Here and there there were small group of people on the path, but there were

houses anywhere.)

(Ex.19)

PV (£5<2) MHEHER (bE) L, AEEFTCE (L220) ZhaHEoTz0L
AATZ, Tk (T720) OfEWAR (55F5) M (D) R®NTIICL- TV, ¥y I A
SAZHEWZRW FIWEO B OFHE (V£ 5 B3 DITIT 5T o, & (WD) LIcE (72) ik (2
AHY) BFELoER (IXX2) NI (D) ATV, BIIEHEESE (ZHARWA) ([T X TH,
HEH (7)) 2 TR TV EELLLE (T7h0NA), 0, B (bW A)INIITWERGRE 57,
BINBEANE . PRI (LEA) 20<HLE, 20552, BHE (FLxo) o, ¥<ERIC
b5 BEAOT vXnL, it (K< KD) OMONEFE (hAtn) BRONA (2) A, (U—F
Bl (2008:86-87) MDA )

(He pulled his head away from the cave, and this time he peeped into another cave right next to it. Five
lean Buddha statues were standing gracefully. What must be Skyamuni with a small, lean face was lining
on each side with two bodies of Bosatsu wearing gently hanging clothes. When he stared at them, they
looked golden, but they were all sand color, or rather yellow close to the color of sand dust. He rotated
his eyes from one face to another. Soon he heard strong voices of joy with strong intonation.)

(Ex.20)

MO (&) 1T (D) 2ESaAB (WLTEA) ZREFEEE, % (LD) O LIZHWEK
A2, BE (D) FOESDESRFHF (bLbl) b (KT) nT, & () 2% (L) &
HREELZIAIFTEZICHRY, BLIDOEFEEATIToZH, 5 (ETpH) o TINLDAIF—AD
HHEV, EREESTL, H (LX) 2 S A2/ o0, ZiRzFb, o078 () 6L
ZLRTNEREZ2VA, £ T 251DI2F, o0 ABE (MAdbVy) OFFpEzl (L) %
FEnZpnE S & XLUTHIEEE (SBLxXY) Zifi (BZ) AFiZiZvbingy, SWEEDHK
ET. 5%E (BHoTbhA) OHElfEOENIC, HH (FFA) bADOLbBEZRD XD ICRE (&
1) SLAEE, Mbobb o HSEER (S0 F2LEFRVEVIHE (< LaA) 125 (B)
Lleob, TOWHE (DWEH) SAEPHIR (CLI<) ok (28) LTERr-htEbh
TERDo ZLTERRZEAN (bAkky) OffE (250 x) Z&WnWie, 2ofE"% (Lwitz)
DITHE (Fx50) B—H (WomA) LTHMERESE (SATHDOI) OffT (MAE X)) T
HHEVIHFE (DL LX) b, NOTIFEZOHITIR (£) 2T LI R5N L, (Z5EH
ok (1960) [ZodbE] )

Kazu’s eyes were still on the stone staircase rising into the darkness as her thoughts turned to death.
The past piece by piece crumbled away under her feet, and she was left with nothing to support her. If
she went on in this way, there would probably not be a single person to mourn her when she died.
Reflections on death convinced her that she must find someone she could depend on, have a family, lead
a normal life. But the only way to do this was to go through with the formalities of love. She could not
help tremble at the thought of still further sins. Only very recently—last autumn, it was --- she had in
the course of her promenade each morning at the Setsugoan looked at the world and at people with the
same clarity as she surveyed the garden. She was absolutely convinced that nothing could disturb her
anymore. But now she wondered if that transparency itself were not a portent of hell ... The priest with
them had explained that the Omizutori ceremony was from beginning to end a disciplinary rite of
penitence and atonement. Kazu felt a personal awareness of what this meant.

(Translated by Donald Keene (1963) After the Banquet)
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(Ex.21)

HIZLTW2oi3h (& L) 0% (F237) 7

2@ (&) SHOR/BOAZBLT, Febidzodts (Z50W) 2E% (Lxro< D)
MHEEHAZTVD, IKOHEF (L) of Tk, #HiiE0L>OER (Fx720) RAESWICRR
5. HHVFE (W) DHDEME (BNDHWTEW) Binbhbo TED HiF e, —2DEAEK

(L5 ZTH5DE2ICAZD, B (T3 9) OME (FohA) B, EHXETADRVER (L
ATe) ORGE (Eo7ch) IZETH () O, ML (B) 2R (LwAihi) S8, KA
fa (SWE9) AN () A TWD, HLWEHR (LroiEd) 2E0, HniFREBEIX (7
Lw9) 5, HILWHE (Lrx>0) k0, HWHEZEIRT 2, FILOFE (LLwA) &
EY . WS EEEIT S, HEIINRE (B0 <IE<) DU XLTHDET, Wb L A THRIK

(TA®HD) L, B (1Fo02) L, 520V TW5S, HE (L) FERFT (FL722) 12
LR (oL D) OE—7IXS TN (Z) 2 CLE-7bDD, Emails (W) &
DI OREHENRH (X220 Le) FBEA2DT LRl (0D WTWnd, HifioFk (E-o)
TR0 IE, BEEE (0DI2ZTVBA) LLTZEIICHD, IR (25L) 0w, Bl (2
ABEd) Te, LLTPEEIIOALE R0 E, (B E&FE (2004) [7 72 —4%—7] 3-4)

Eyes mark the shape of the city.

Through the eyes of a high-flying night bird, we take in the scene from midair. In our broad sweep,
the city looks like a single gigantic creature --- or more like a single collective entity created by many
intertwining organisms. Countless arteries stretch to the ends of its elusive body circulating a
continuous supply of fresh blood cells, sending out new data and collecting the old, sending out new
consumable and collecting the old, sending out new contradictions and collecting the old. To the rhythm
of its pulsing, all parts of the body flicker and flare up and squirm. Midnight is approaching, and while
the peak of activity has passed, the basal metabolism that maintains life continues undiminished,
producing the basso continuo of the city’s moan, a monotonous sound that neither rises nor falls but is
pregnant with foreboding. (Translated by Jay Rubin (2007) After Dark)

B. Number Shift. £t (3 5) ¥ oD 7 b,

(Ex.22)
mith (520iF) The ancient pond 0Old pond 0ld dark sleepy pool
b TRNIAL a frog leaps in frogsjumpin  quick unexpected frog
KDH the sound of water sound of water goes plop! Watersplash.
(AR EE) (Donald Keene) (Lafcadio Hearn) (Bellenson)
(F2B 1L 9
1644-1694)
The old pond Into the ancient pond  old pond

A frog jumps in A frog jumps frog leaping

The sound of water Water’s sound! splash

(Blyth) (D.T. Suzuki #iAKH)  (Cid Corman)

Pond

frog
plop!
(James Kirkup)

(Ex.23)

it (P z72) 12 Autumn evening
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PoTDEFE D5 Acrow has perched

OE (K1) On a withered bough
G AL S (Blyth)
(A)

(B)
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(Ex.24)
B (b x o) ANEOTEEAL, ARIBRRSTH, W (30) Pofebzlid— ALY R
5y (Bb) Foid, ZRICBICARIEZ ST L ZAT, EHHIFLERIIFEATLEIOL, 20
V& bid, ARV EEOR (2h) O (£) OBKEHROTY, FATEAZ TR
STRT, BB Lo THVEDELT, WAALREEZ LET, THEEIRIRLTR-TEZ
PIZHA TS, T2 LAREDTELES T E, MUTHIEE (LBW) BRSNLZLITHY F
A, (K -FHf (2009:152) Vol. 1 [1Q84] )
(I don’t give a name to my butterflies. I can identify each (Lit. each person) butterfly by looking at their
patterns and shapes. And, you know, even if | give butterflies a name they will die very soon. They (Lit.
These people) are just nameless temporary friends of mine. Everyday I come here and greet the
butterflies and talk with them on all sorts of topics. But they will be gone when the time comes. I am
sure they have died, but I have never found their bodies. )
(Ex.25)
<ISEAZZDADBARBICKEFICL TR IAIZFEALEESDORLEID LV ERSTORET, .. <2>
FTRTOLEFMH T2 —2DF VP F NV TT  <B>FENP T AL ANE) LHITHD D —DE
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WEY, <>V ZELATI IV, <S>ARERUEYORMAETT, <6>HEDEHD
JIFETH - T, ZOMBIC L ’)’Cﬁ%iof’;&@ EF3ZDRID 2 EFboTVRET, <7>L 09
L RALHDIFNE=DRZIHEL TR EBVET, <8>LiLl. 2RI TR
DAGEDEIIFH N\ ERGE T, <> RELDIZZNZIEL 2EDLDTTITH 2 D7 L Hwe
£,

(<1>I think a stone one really cares about is worthy of being called a gem. ... <2>Every stone is an
unique and original stone in the world. <3> Just like we humans are different individually, stones
too are different individually. <4>Be sure to enjoy your encounter with them. ..<5> A stone is a
crystal that is made up of a combination of chemical elements. <6> Around each element exists an
electron, and depending on its nature a fixed number of electrons are circling around it. <7>That
means there exists some kind of energy, I think. <8>But with such explanation alone I don’t think
we can measure the charm of stones. <8>What is more important is how we feel about them [Lit.

it'].)

D. Formality Shift. 74—~V 7 4 - 7 b

(Ex.26)
W27 BT I—=E (LX)) T, VF¥—FR - FT7EOZYHFRR - LIF—TEDICRHEIIT
M (Eo&x X 9) RALINI W, TLLxZNNER (TWAAL) THLHITE LT, Vo,
EffiThonb 23Nz 0D, 25 BuEtin, B LFRE [R8 TR L E4MERE] (205)
(I don’t want to be harangued during the Academy Awards show buy some pompous star like Richard
Gere or Elizabeth Taylor. Even if they’re right. In fact, because they’re right. Know what I mean? (Kevin
Steinbach i, ) )

(Ex.27)
5%“(:’( iS/Sx< AHNEBEIH (AL 5) ZSMLIEY ., Mg (0 Lbbb) 2fE-oTWnL,
g (2) OB (L x5w) AT <%¢9&o>f¢5hf¢;oitxﬁébﬁ%1

T & %%Lm 3T () -, L TL (73)73?6) FTEORZIE, B (E0) B3P () Wig
<725, BT IBLOBRLOIBLE S EozA T, Bk (ﬁﬁ“ﬂﬁikb\ﬁﬁ@jﬁlﬂ [t
N2 K], ANz K E 1992 4F 10 A 5, 22)

(At our house, Mum would make manju (steamed buns) and kashiwamochi (rice cakes wrapped in ok
leaves), and the village would come together to make miso and soy sauce. When a visitor came, Father
would make soba noodles. And on those days, a chikcken was sure to die. It was Father’s way of
offering a feast, you see.)

E. Shiftin Person. A 7 K,
(Ex.28)
afEH: NIEL, BRLPBBVE2MERTZN? ]
(Are you (Lit. I) hungry? Wanna eat something?)
b. AL TR, B LAWBRERE K,
(Guess what. I(Lit. Yumi, the speaker) saw an interesting movie.)
c. @( HE)IESERWHLTay hoRXvYoRTy NORERED, ZHOFa—A T A
BEZIZRDOT T, MN<ERDFCUEMALITELY, BICANTY S VIFATE, AT
IV bhe EOLWED, TN L) ESMREERTED TN, HAEHNL TSI D5
2. ADFOBZRIZEBN D LTSN TN o7z, FADHEO P TN EREITE > T D
DI TiEn, ZnFAzZ2B8n L LTWARITE, (R L& (2009:7) Vol.2)
(She (=Aomame) suddenly remembered something, and searched for it in the pockets of her cotton
pants. There were two chewing gums. She peeled off the wrapping paper with a constantly
trembling hand, and put them in her mouth and chewed them slowly. Spearmint. Nostalgic smell. It
somehow calmed down her nerves. While moving her jaws the bad mouth odor gradually faded
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away. It wasn't the case that something was rotten inside her (Lit. me). Just the fear had made me
strange.)

F. Shift of Modality NODA. X U7 4 —® [D7Z] o7 b
EFEXVT4—D O] IFELFR/EETERXOMEOAFTITLEHICEERAENLTNSZ
LERDTHXRAADS—I—ThH 5D,

NO DA is an involvement marker which is used to indicate the speaker’s/writer’s perception

that he/she is psychologically involved with the content of the proposition in a sentence.

(—  AEF (1973), B H (1997), 5 4F (1996 & 2007))

(Ex.29)

L L, ZOREDEITIZBUN & BB & OBIRICHT 2 2EROFHRLE- TS Toivbi
LD EWIBRBNH D, W=7 Y CREHD L O ICHERBE 2> T\ 5D Tid vy, #ix
bbb OB T 2 MERBEAOEENCHK T, v 2Aa 3L TEEINDLRE LD TIEARL
BIESNDIRELDTHD EEZTWDHRET RO,

(But behind the smile is a “We vs. Them” attitude that has set the whole tone for his Administration’s
relations with the press. It’s not that he hates the press the way Nixon did, it’s just that he is
insensitive to the press’ role in our society and sees the media generally as something to be
manipulated, but not trusted.) (K44 (2009 )IZZiF STV B HIDO5 ., )

(511 29)

BRI EOAMELEDOBBCLLRVATL)

(7226 5 £ V7R 2

TR, SEL VDR, EWVIATHRY, EITIEL, HEVRILSTILERILTLHAA L
RRVIALE, THER—HHIZ, HHEFETH LARDIZIONTREE ATV LW S [EFBITIE
RNIR, ZAUCHEEFD LB L, —ATVIORFR LR RWVWEBRALE, 7T A, ELBL
(I NOKAFRIRBIR Z R > TV D LT E AR

(SEVMNRRLIBZNSTEI 2L ?)

TV, MR BIED L, A8 HIE D |

BREAZMELTVDED? |
AT L EDLTICRICE AR LD VB, U o TnD,

Mz LTWBDh, E<HLRBRWAK, EOLZ A LEBIEXS .

(K &M (2004:149-150)) [7 72 % —2 1 )

("My mother’s not my biological mother.”
“So you don’t get along with her?”
“No, it’s not that we don’t get along. I'm just not the kind of guy who likes to stand yup and rock the
boat. But that doesn’t mean [ want to spend every day making chitchat and putting on a smiley face at
the dinner table. Being alone has never been hard for me. Besides, I haven't got such a great
relationship with my father”
“You don’t like each other?”
“Well, let’s just say our personalities are different. And our values.”
“What does he do?”
“To tell you the truth I don’t really know.” Takahashi says. )
(Translated by Jay Rubin (2007:99-100) After Dark)

4. Translation and Japanese Language Education (especially Reading Education).
R L BABHEE (Fic, HAHEEB)
4-1. Learners /Instructers should know the limitation of translation. 35 & /2 Ffi 23 B &R D B 5+
(FAdW) 25, 1 EENZR EOFEF TR EFBEBA(E-> & L TE)NIIET,
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I CHAGENLIERE (HDWITHRFEND AARGE) ~OBIT (W2 9) TEE LS E £ M3
IR EDL LN TE D,
Instructors should make their intermediate/advanced students work on translation and notice
various problems they face in the process of translating Japanese into English or vice versa.

4-2. Learners/Instructors should realize the relationship between translation and curricular
goals. FEF/HMMPPREEFEFZTEE L OBEFRZMS, !
!

R Z 18 LT ic 7 A U 1 OSEFESE thh (American Council on the Teaching of Foreign
Languages) D&ET 24 EREFEH O 5 SO AR (5C. 725, Communication, Culture,
Connection, Contrast, Community) D" @ Contrast % "H LMD 4 DD C & DD Y IZZH O E D,

(— National Standards for Foreign Language Learning: Preparing for the 21st Century (1996))

Through translation learners should notice how translation interacts with goals of language

learning, that is, Communication, Culture, Connection, Contrast, Community with a primary focus on

Contrast.)

4-3. Instructors should place translation in the Content-based Instruction

BENABREANBRMLAET (RVEIBAVE X IWVWL) OFZHE () 25,

PRz 18 U C AARGEHEN & A ASCEEM . (FIRRORRD H 5 EMZEBEAER) LOF—L4 -

TA—F T HE L TNEARMDOEE (Content-Based Instruction) D —#BIZFH A A T e,
Through translation language instructors should team-teach with Japanese literature instructors
who ideally have been engaged in translation and team-teach Content-based Instruction.

4-4. Both learners and instructors experience both difficulty and enjoyment of translation.

FEE/BMPBMROBELE, HASZHKRE D,
FIRRCTADN D bOE LD LELHIRETH —5 v FOFHETERDE 20T 5.

We should try as much as we can to express in the target language (that is, English) what will be lost
in translation.

4-5.Birth of future translators. EIE®H & L THIRE 2= £,

FEMRHCIIRFEIC K D ERI N b D& F HREN, FIRE G « Lo HARGE a2 — 2D %Y
FH D HENIRRE S 2B EH 2 AT,

Ultimately what counts is writing skills in native language, yet courses with translation practice will
find talents for translators.

4-6. Realization of importance of reading Japanese written materials (especially, artistic
writings) in the original language.

BEIZIFEEBECRBBTHRODZILOERZINDOE D, —AAELTWDITHEN, HiREH
I 2D & THMEZFTLZ ORI Z5nbED, HIRTEARDOND bORH D Z LR nrhid
PNDHIFE, ARGEFEBTHROWARRLHDD K II22D,

(— iy - Mk (1989))
It sounds like contradiction, but learners can realize importance of reading the original text in a
course with translation under focus. The more one finds what will be lost in translation the better
he/she will become able to enjoy reading the original language.
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