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PREFACE 
 
     We are happy to present the Proceedings of the 20th Princeton Japanese Pedagogy 
Forum held on May 11 and 12, 2013. The theme of the Forum was  “Connection, 
collaboration, and articulation: beyond differences ( ¿��_U��£Ïj�y+��
���)" ).” We had eighteen presentations including three poster presentations and 
around hundred participants attended the Forum. This Forum was small enough for 
participants to get to know with each other, but we felt the energy and future of the 
Japanese language education throughout the Forum. I would like to thank all presenters and 
participants for making this Forum so successful. This year we asked some presenters to be 
a session chair in order for more people to be involved in the Forum. We really appreciate 
those who agreed to be a session chair. 
!
     This year we had two keynotes: Professor Hideo Hosokawa from Waseda University 
and Professor Seiichi Makino from Princeton University. Professor Hosokawa came to the 
United States for the first time and give a talk about “±·�©���$��±·�]M
Q+©~�'�
���� �r���|d�¸Ç�”. Professor Makino kindly 
agreed to conduct a workshop for “¦²�R�l*('
.” We would like to thank both 
keynote speakers. 
 
     We received very positive feedback and some suggestions after the Forum. Your 
feedback is very important for us to make the Forum better. Based on the feedback, we are 
planning to have more interactive sessions such as poster sessions, discussions, or round 
tables at the next Forum. We also started our own Facebook page 
(https://www.facebook.com/PrincetonJapanesePedagogyForum?ref=hl). For subscription 
please click like or ��� on our Facebook page. 
 
� The PJPF was funded by Princeton’s East Asian Studies Program and we would like to 
express our deep appreciation for their generous financial support. I would also like to 
thank our four lecturers: Yukari Tokumasu, Tomoko Shibata, Hisae Matsui, Rie Tameyori. 
Without their hard work the Forum couldn’t have been this successful. 
 
     The 21th Princeton Japanese Pedagogy Forum will be held on May 10-11, 2014. 
The theme is “Dialogue: Toward creating learning communities of/for/by learners and 
teachers (p¶Ïn¥§��s�n!�4@C;8,I�
&+#���)” and 
we will invite Dr. Yutaka Saeki, Emeritus Professor of Tokyo University and 
Aoyama Gakuin University as keynote. We hope that many people will attend the 
Forum next year. 
 
 
 
Dr. Shinji Sato 
Senior Lecturer 
Director of Japanese Language Program 
Princeton University 
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ĭÜƅȖưɭɞſMcfǥ³ĭȑOȻ[�

##��� ƏƠµĤĭǗJO'Ĵȼ(##�

�

APPROACHES TO OPTIMIZE THE INTERCULTURAL "DIALOGUE": A 
COLLABORATION BETWEEN JAPANESE AND ESL STUDENTS, 

MARIKO ITOH HENSTOCK BOSTON UNIVERSITY 
 

�£|��u¤¾ȣʈɥī� �

�|�£Ĥĭ�

 
	ʎP<]M�

� ɛŅ$ƏƠɂƅȖIPǞƈîɬx���w¥z�£1ceɦȭ9gfÓąM+

e$ƈî´ǂ190kMȤigc-J;H,f%ƠĤĭM/,H^ƆŅã0dĭ

ɤɬɞſjĩ]$ĭÜ ESLƅȖưɭǜĭ­OƏƠµĤĭǗJƏƠɂĭȑȔJO´

ǂjȊȋǡMȤEH,f%ZB$´ǂjȩƆĒOƅıÜOǁëMJK]>$ăƗ

ɠȤǡMƖʀ¿`ɄĢǁëǺ$ƅıĢOǁëM^æjØgH,f%!
� �|�£ĤĭOƏƠɂĭǲPƏƠɂĭȑȔ1ŉW 234µʋ2013ŅƔĭƞʌ$

ƅĿɮPĵ½$ɳĵ½jĈ]$Ȳ 8µjƂ;H,f%¦ƌ$ĭÜMP CELOP!
(Center!for!English!Language!and!Orientation!Programs)!JcQgfĤȬƯL!!ESL!
(English!as!a!Second!Language)!ĭɤ1+e$āĭƞ 60µãœOƏƠµǜĭǗ1ȝ

ɂjĭkI,f%Öĭƞʋ2012ŅǱĭƞʌMPƐǵǙ$ƿƄjP<]J=fĤ

ĭ0dOɪƞLdSMǩƞǜĭǗ1 56µ$¶ĭƞMP$ƋBMǸċʄĤĭ0d

49µOǩƞǜĭǗ17O!!ESL!OĭɤOɫj34EB%!
!
ʑʎʜʣʡĭɤJOɞſ!
� 9H$¨ȴOc-MōĤĭP$ƏƠɂĭǲJʜʣʡĭɤ1ɞſjȤ-MPɳł

MŞZgBǖĝM+f%IP$ÛÄǡMPKOc-LǣƮjŶ.$ɞſj/7L

EB0MF,HɜW$ɅƥȈƣj^JM$@g1įǓI2B0ć0jȓĳ=f7

JJ=f%!
� Z>ĭǗăĞOɞſM/5fƛȅǣƮjƲO²ǋJ;B%!
ʐʌ¦ƗǡL´ǂMJK]>$øɢɭÌOƬǽjP0f%!
ʑʌǏMƅĿųĶ©OƅıǁëIPceǅ,ǥ³ǕȯjP0f%!
!
� įɰMȤEH,fɞſǁëP$ƹĭƞķL3J^»©O§Ǵɾj/7LEH,

f%!
ʐʌƏƠɂJȝɂO´ǂƖʀ¿(ƹɟ 40C70Ą1öçʌ!
ʑʌ´ǂ�n¥ �����ʋƏƠO¡|��£ȥ$�q£pqoǔĜǺʌ!
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ʒʌ´ǂŷƩǁëʋƏƠµǜĭǗ1ƏƠɂOŷƩMöçʌ!
!
ʒʎɅƥȈƣ!
ʒʍʐʎ92µOĭÜ´ǂOɅƥȈƣ!
� ¨ȴOc-M$Ɔ&OȤ±jʜʣʡĭɤJÚăIȤ-7JI$ĭǗăĞ1ÅŇ

^¿-7JjÿȗM=fǖĝjƇ.B%ɞſǁëP=WHĭǗBDOB]I+f

7JPȱ-ZI^L,%;0;$ƣB;HƠōMĭǗăĞP7OɞſǁëjĨZ

;3Ŝ,$/³,OøɢɭÌjǽ,H3gH,fOI+h-0%7OĐ,Mǻ.

fW3$Öĭƞ$Ȳ 92µʋƏƠɂOĭǗ 63µƏƠµǜĭǗ 29µ1ĒǻʌMm

£w¥�Ʌƥj;B%@OȈƣO,3F0jȫH[c-%ʋĔʐʥʓʌ!
!
!

!
!
ĔʐʗThe$exchange$motivated$me$to$study$more$Japanese/English$
$
$
$
� 7gdOĔ0di0fc-M$ƏƠɂOĭǗ$ƏƠµǜĭǗJ^Mʇ,ȺË1

ŕdgB%7JMƏƠµǜĭǗ0dPɞſǁëVOđS1<0MŤ<dgf0O

c-L°Ţjɒ.fȺË1ÞB%!
!



!

 3 

!
!
!

!
Ĕʑʗ It$increased$my$confidence$to$speak$Japanese/English$

$

!

Ĕʒʗ It$helped$my$Japanese/English$conversation$ability$
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$

$

Ĕʓʗ I$made$Japanese/BU$friends$through$this$exchange$

$
� ¨ȴʑIP$ĭǗăĞOɞſM/5fƛȅǣƮO¦FJ;H$øµɭÌOƬǽ

jŴ6B1$»©ʋĔʔʌP@Oƭī1-01.fɅƥȈƣI+f%7gPÖĭ

ƞO 29µOƏƠµǜĭǗOěĉI+f1$77MǮ9gfc-MŷƩ`Ȥ±»

ĢM$ɟƟ`ŷƩœOƗɬjáǘ;B$0LeǁǟLĭǗăĞOǁë1[dgB%!
!

!

ĔʔFriendship$activities$outside$the$class$and$program$
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!

ʒʍʑʎ¦Ē2eO´ǂŷƩǁëOéƣOXKPʘ!
� 9H$7OǁǟLĭǗăĞO$øɢɭÌOƬǽJ´ǂǁëP$igig1ȤE

B¨ȴʑO§ǴɾOȊȋǡLǁëOBZ^OCJȱ.fOCh-0%@gJ^$

BC¦ŇO´ǂI^ăǺOéƣ1ƞŒI2f^OLOCh-0%!
� Öĭƞ$7OĐ,Mǻ.dgf0^;gL,ư¿jŕB%ƏƠɂ 2ŅǗOu�

|O¦F1ĭĢOƕČĤĭ�|�£Ʀ0dO´ǂO/Ɂ,jü5$¦ŇC5´ǂ

ŷƩǁëjȤEB1$ĭÜOʜʣʡĭɤJPXJkKŹȰ;L0EB%@7I$

¨ȴO 92µMç.$7OƏƠɂ 2ŅǗOu�|ʋ9µʌM^ă<m£w¥�j

įƍ;B%1!
� ăɐOv ¥�ăĞjƺɘ=fB]M$ǁǟMĭÜ´ǂǁëjȤEB¹OƏƠ

ɂ 2ŅǗO 2FOu�|Mūĸ;H,BĭǗ 19µOɅƥȈƣJƺɘ$ƝţĽ1

Þf0jɅWB%7gjv ¥�ʙJ;$ÖOu�|OĭǗjv ¥�ʚJ=f%!
!
v ¥�ʙʗĭÜOʜʣʡĭɤJȩƆO´ǂǁëMöç;B 2ŅǗ 19µ!
v ¥�ʚʗĭĢOƏƠµǜĭǗJO´ǂǁëM¦ĒC5öç;B 2ŅǗ 9µ!
!
KDdOv ¥�^$´ǂMĴ=fȺËPʇ0EBOC1$»©O²FOɐĐM

ɭ;HƝţĽ1ȫdgB%!
ʐ)� ÅĒ4d,´ǂȤ±»ĢMƏƠµǜĭǗM¿EB0%!
v ¥�ʙOĭǗP´ǂȤ±»ĢMƏƠµǜĭǗM¿EH,f1$v ¥�ʚM

P@-,EBǁëPȫdgL0EBʋp-value = 0.031� OƝţĽʌ!
ʑ)� !Åµ4d,OƏƠµǜĭǗOĄãjǨEH,f0%!
v ¥�ʙʋńė 1.35µʌOX-1v ¥�ʚʋńė 0.3µʌce^Ƒd0Mģ

3ƏƠµǜĭǗOĄãjǨEH,fʋp-value =0.038 OƝţĽʌ!
� 7OȈƣ0d$,h,hL´ǂOư¿jȊȋǡMŻÊ=f7J1$øɢɭÌƬ

ǽO¦èJLEH,fJ,-7J1Ȩº5dgBOIPL,Ch-0%7O7J

PïÞʋʑʏʐʏʌ^ƲOc-MɜWH,f%'¦ƗǡLŹȰJßEH,gQ$

öçȔPZ9M'Ȯ×İ(ǡLťŇIǁëMș[$ĨĥŘjǈB=C5OǁëM

Lfÿȗŝ^ʇ,%ɪƞǡLǁëJß0EB¨I+gQ$öçȔP/³,OɭÌ

G3ejţɉ;BȤë`ĪìIș\P>%(!
!

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
1!m£w¥�ȌȲP7O 9µOĭǗjĈ]fJ 101µJLf1$ʒʍʐOɅƥȈƣMP7O 9µ
jĈ]H,L,%!
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ʓ.� ƅĿOŐä!
� J7hI$ɛŅǞƈîɬx���w¥z�£ʋʞʛʛʌȗæOʃũ1ɦȪȭ

9gFF+f%7gZIMɜWBĭǗăĞOȩƆĒMiBfāǴO´ǂ9.+g

Q$ĭǗBDOʞʛʛȗæjÂQ;H,5fOCh-0%ƶśL1d$óȁM@

-ȈɇG5fi5MP,0L,Ch-%ǓįMP$ƏƠɂĭȑȔ1'ƏƠµĭǗ

JƏłǗǁ¡� jɒ.Bɕ[ɚkC�¥�Iȼ=ư¿Pƪ]HķL,(ʋïÞ�

ʑʏʐʏʌ0^;gL,0dC%ǓM$ƏƠµǜĭǗO¦µ^m£w¥�I7g

JăƭO7Jjǻ.H,f%!
ʞʛʛȗæȖũMP$óLfǞƈîǕȯMJKZd>$ʦĭȑȔO¯Äŝ(`

'ȚľOÝɀɉ(ʋïÞ� ʑʏʐʏʌJ,EB$Ǟƈîx���w¥z�£OĜ

M/,HOËÏȮOUF0eĂ,Ǻjɝ;BĭȑȔOũɪ1Ƽ]dgH,fOI

+f%7-,EBǋI$ʞʛʛȗæȖũMPņǊʋʑʏʐʏʌOȱ-'Ĵȼ(1

ªÿƱCJǹȔPȓ.f%ņǊP$'ĭȑȔ1ƠōM)ȱ,B,7J*jȧǓ=

fB]MP$Ĵȼjɝ;HÜǦjǅ]$¹ȔO7JQJOȢȣMcEH$Ƌ;,

ţĊjåÞ;H,3ɡǳ$=LiDĴǸ=fËÏȮjUF5+,$¹ȔJOɭÌ

jF3EH,3ɄǳjȇfřȪ1+f%(Jųƀ;H,f%!
� ǭ0M$¶ZIP$´ǂ@O^O1šěOƳǭLÀɢjÐɦ=fȧɴǡL'¿

ȼ(OǼēMJKZe1DI+EB0^;gL,%IP$K-=gQĭǗɬO´

ǂ1$ƠōOµɬĴµɬJ;HɭÌjƬǽ;H,3'Ĵȼ(MFL6H,37J

OI2fǖĝG3ejƇ.H`f7J1I2fO0%77I$¨ȴʑʎIŴ6B

'ǏMƅĿųĶ©OƅıǁëIPceǅ3/³,jǕȯ;$ɭÌƬǽjP0

f%(J,-ǣƮMŪeB,%!
ƅĿP77I$KkLŐäjű-7J1I2$ZBƞŒ9gH,fOCh-0%

ȃļʋʑʏʏʖʌP'Ƌ;,ƏƠɂƅȖĭOƬŢ1µɬJµɬ1ɭÌjûeȈU

B]Ox���w¥z�£ǖĝjF3fB]OȱɂǁëǖĝȶȲM+f(J;$

ïÞʋʑʏʐʏʌ` Stenlev ʋʑʏʐʏʌ^'KDd01¦ƌǡMŽè=fŎ(

IPL3$ùƌOĭǗ1ĴǺMɄɻMûeȆ[$ĭS+-7JjʞʛʛȗæȖũ 
M/,HřɸJ;H,f%!
ZB$ɧ&ýʋʑʏʐʏʌP@O'ÚǗjǣų=Ĵȼ(MF,HOɇƈI$

'Ģĕµ0dŻɑ9gBĐɻMĴ=föçȔOɀɉ1Ġî;H,3ƭǥjȴɜ(

;$'ǥ³ĭȑJ;HOĴȼOţȐ(jǮ;B%ɧ&ýP$ĴȼOũǸMP$

'¹ȔOƤȆ[jćĮ;L,IȚľOƤȆ[jǦĳ=fĪìJ$¹ȔOǟȱjƃ

.fòÔǡLȱɂÈǘIÎɺjȧÞ;L1d$¦ƗǡLĴĺ1ÿȗLǖĝjÆe$

ōƗȔŝjŲEHȚßPK-Ŝ-0jǒǤMɜWf7J1řȪI+f%(J;H

,f%!
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IP$ƅĿPK-`EHĭǗɬO'Ĵȼ(įǓMą5H$´ǂǁëjɠ]$;

,HP$7OĴȼǡĐɻŻɑĭȑIȤigfǥ³ĭȑ!(ɧ&ýʑʏʐʏ)jǗ[Þ

;H,5fOCh-0%¨ȴʑʎIŴ6BʒǴɾO´ǂǁëjȓ.BJ2$´ǂ

ŷƩǁëʋƏƠµǜĭǗ1ƏƠɂOŷƩMöçʌO[1ƅĿųĶ©M+f%ƅı

IP$ƅĿųĶ©M+f1a.$ķL3J^$øɢɭÌOƬǽO[MJKZd>$

Əłjɒ.$¦Ƶɕ[ɚkCɄɻj«.f7J1I2f%@gMce$/³,O

ƈî¤ȑŦ`@gMƧº,Bȱɂj$@;H$µɬJ;HOǥŬjceǅ3Ǖȯ

;H,5fƌąMĶ,H,37J^ªÿȗIPL,%@OɡǳI$ĭǗBDO

ʦƻG2ʧjÍ=7J1I2gQJȓ.BOI+f%ÛÄǡMPKOc-LŷƩ1

Ȥ.fOCh-0%ƲMǮ=OP$@OȻ[OįɔI+f%!
!

ʔ.� ŷƩįɔ!
� ãĒʋãɟʌOŷƩIP'Ɂ,¤Ɗe(MǍǋjȎ,B1$@gMF,HP7

7IPǦ3%¶ĒOŷƩIP'Ɉȍ(jů-7J7JJ;$»©OɷIŷƩjɠ

]f7JM;B%!
ʐʌ�¡o£¤|�¥�£v!
ʑʌɈȍ;L5gQ,5L,ǐƾj«.$¢¥ ¤�¡o!
ʒʌʑʎIOɈȍMF,H$ɾÃǋ$ǥɣǋjȓ.$�n|t�z�£!
ʓʌ��nmjÈ,$ĐɻjŰ605$�n|t�z�£OŸe©6jP0f!
!
»©PŷƩœ=4Mƚ2J]BŷƩOȾȃOěĉI+f%!
!
ʡʟʒʏʓʋʕĭƞǣ$§ŅǗʌOŷƩ� ! ʑʏʐʒŅʑƜʑʑƏʋɨʌ!
ʋƏƠɂOĭǗ 11Ą� ǸċʄOƏƠµǜĭǗ 13Ą� Þŀʌ!
�|�£ĤĭʋʚʤʌOĭǗP 2µ1­ĕµ$¦µ1ɵĕµ$ƶePm��tµ

I+f%!
Z>$ʚʤOĭǗjǸB?$¦µ0²µOǸċʄOĭǗjF0Z.9?$,E;

bMv ¥�M;Hňd?f%ãĒOŷƩMȚ¯öç;L0EBƆµOǸċʄO

ĭǗMǩ3ȚľȄ·j9?f%!
!
ʐʌ�¡o£|�¥�£v!
� u�|ÙÄMƏƠɂ$ȝɂI@gAg$ɈfƗ$K-ȱEHɈf0jB>Nf%

ƆßɬOɬM$KkLǴɾOɈȍ1+f0$ĭǗʋʚʤJǸċʄʌÙč0dŋ2

Þ;B%!
� ʚʤOĭǗMcgQ$Sorry(for casual apology), very sorry,� I apologize, I beg 
your forgiveness OɷMɈȍOɌȞ1Ĥ23LfJO7J%!KkLJ2MK-,
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-T-MÈ-0ȕ3J$z�om£1$īÊOƗM=83=ZL,J2P$ǀ2

L1d I'm sorry!JȱEBJ,-%��y,i3$I beg your forgiveness� P^O

=83ş,7Jj;BJ2$É.QµO^OjǢkI;ZEBJ2MÈ.fJO

7J%!
� ƏƠµĭǗMcgQ$8]k$=[Z?k$ǚ;ȸ+eZ?k$ǚ;ȸ8:,

Z?k$@gMĖ©ň1Á-J$ɈȍO¡� 1¦ǝʇ,$JO7J%(Ǜīĭ

Ǘ1õ$Ė©ňʉJþkCʌ77IĖ©ňOɃƑj;$ȱȠC5IL3$ëÆ^

ɈȍMĤ2LţĊjŲF7Jj/9.f%!
!
ʑʌ¢¥ �¡¥!
� IP$v ¥�I¢¥ �¡¥j;H^d-$JȱEH$��tOʂkI,B$

įɰOʂ[ǎjÈ,$įɰMx¥�¥1Ĩ2LĭǗʋ�ozʌjÈ,L1d$!
'ƏƠµJʚʤOĭǗ1øCDI$ǥŬOx£��¥�¥0$w¥�o0$��

�u��¥LKjÈi?H^dEH,f%J7h1$¶$Țß1ʂkI,Bx¥

�¥j@O¨M7Y;H;ZEH$x£��¥�¥17igH;ZEB%ÅJȱ

EH$Ɉf0%ZB$ǥŬPÅJȱ-0%ǥŬOɈȍjK-ü5f0%(!
!

!
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7-,-ǐƾj/³,M$įɰMȚßCEBdK-,-0jȓ.H¢¥ �¡¥

=fc-MųǮ%ZB$øCDJ,-ȶĮLOI$v ¥�ÜIZ>ȚľȄ·j

;H$øɢMLEH0d$¢¥ �¡¥jȤ-c-ųǮ%@gAgOv ¥�M

10ʍ15 ßXK«.H$ƏƠɂIȚľȄ·J¢¥ �¡¥j9?B%!
� @Oɬ$āv ¥�jZie$¢¥ �¡¥j[kLOãI;H3g@-L!
ĭǗMǣjF5H/,B%ĤÄ[kL1¢¥ �¡¥j;ȅiEB7h$ʒF0

ʓFOv ¥�MįɰOʂ[ǎʋTB1F,H,H$7YgL,^OʌJődO

ŲEH,fw¥�o` iCpad!jÈEHįǉ9?f%!
!
ƏƠµʋǛʌʗǚ;ȸ8:,Z?k%ʋǥŬO�oz1ÖəCJ,-ȶĮJO7

Jʌ!
�ozʗ7gPʇ,OI$/ɨjŮEH^d.Z?k0%!
ʋ7OúŚMƏƠµ1$DbEJSE3eʌ!
!
� ă<¢¥ �¡¥j¶ŇPʚʤOĭǗ1x£��¥�¥j7i=$J,-ȶĮ

I9?fJ$x£��¥�¥j7i9gBƏƠµʒµXKOÙč1¦ƭMʗʋ7

i;H$+`ZfʚʤOĭǗMʌ'+$,,c%(JõȱEH$ȷ=J,-mu

z�£j=f%!
� ¹Ov ¥�OƏƠµ1$ʚʤOĭǗOx£��¥�¥j7i;BȶĮIP$

ƏƠµ1'XkJM8]kʉ(JȱEH+`Zf%@gMĴ;$ʚʤOĭǗO­

I^ʋ­ĕµ^ɵĕµ^Ĉ]Hʌ¦Ś',,c$(Jȱ-Ch-J,-Ȕ^,B%!
!
ʒʌʑʎIOɈȍMF,H$ɾÃǋ$ǥɣǋjȓ.�n|t�z�£!
� �n|t�z�£PȝɂJƏƠɂ1´<eĂ,$ɿS´-7JMLEB%|£

J,-­ĕµĭǗJɵĕµ{�|�£P$ődOĕOµOȓ.ƌPƏƠµĲeC

Jƅ.H3gB%BC$7-,EB$ǶƪǡMPŊÕjƼ]L,ʚʤOĭǗI^$

=83Š;@-Lɼj;H$ǥŬOŊÕj-L1=$JɃƑ;H3gfĭǗ^,

f%!
� ZB$/Ƹ9k1ƏƠµC1m��tIȖEB�¥�O��y1$!
��yʗ@O=4OƗP$',,c(Jȱ-5K$¦ɟɬ+J3d,M$',`

¥$7g$7kLMʇ0EB%(LKJȱ,$ǥŬ1ŊÕ;H3gf$J,-s

�l¥jƞŒ=f%+¥$I^7g$ȚßO­OƏƠµOɤß0L+ʘ(!
7O��yOţȫMĴ;H$ƏƠµÙč1õ'�¥(JúŚ$ƏƠµÑ0d;H

[gQ$��yP@OǋI^ƏƠµ<_L,$J,-úŚ1ɽȡ%ƏƠµƆµ1$

'BJ.¦ɟɬœI^$ŊÕ;H^d-7JP$ȉĴ+e.L,(Jȱ,$@g

MƏƠµÙč1ăţ%!
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� ƏƠµʋħʌO¦µP$x£��¥�¥j7i9gBƗ$=83ȟDɚkI$

ȟDɚkI,fǐťjǥŬ1ȫH$ǥŬ1Å0;H3gf0^$J$ƞŒJZI

P,0L,1$@-,-ƭījȫ?f7JP+f$JȱEB%7g1ď¦OƏƠ

µÑOŊÕjƞŒ=fÿȗŝO+fǟȱCEB%!
� 7-,-Ɋɇj=f-D$ʚʤOĭǗP$ʇ,^OC0d$ǥŬMŮEHX;

,J,-ƞŒŤ1+f1$ƏƠµMP@g1+ZeL,$J,-7J1Ŕ&Mi

0EH3f%ƏƠµÑP$ŊÕPƞŒI2L,;$ƞŒ;L,$J,-ţȫC%!
!
ʓʌ��nmjÈ,$ĐɻjŰ605$�n|t�z�£OŸe©6jP0f!
� XYɊɇOƌąŝM¦ƷȟF,H2BƷɯI$'IP$7O��sjȫH3C

9,(J$ʙʠʚOĻĹ[L[OĘ¯ɹɈȍMF,HOʛʢʢOǩ,��¥|j

ȫ?c-J;B1$=4MPƓdL0EBOIķ;C5ƏƠµMāv ¥�ÜI

ɃƑ9?H0d$ʛʢʢO��¥|jȫ?B%ÙčOǣ1ɩº5JLf%`Pe

įɰMȫf��sPȦƁǡCEBc-C%ʋƏƠɂO��sP7OƏMP=WH

YouTube!0dǄ.H,Bʌ!
!

!
!
� ƏƠIPĘ¯M=f7J1+f0$J,-ȼMLEBJ2$ƏƠµ1'ş,7

Jj;BJ2(JȱEH$²µOǛī1ȏJ;H$ɹjâd9gBȇʅ1+fJ

ŬjŴ6B%Ⱦ;3ȕ3J$`Pe²µJ^'ş,7Jj;BJ2(I$¦µP

ÖǗM$^-¦µP­ĭOJ2$¦ŅǗÙč1ÖəMɹjâd9gB@-C%!
� '-i¥$@kL7J$m��tIPL,I=cN(Jǰ1ȱ-J$��Ć1$!
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��ʗ'o�zl�n�CEBd$+f%(Jǟȱ%@OţĊP$ȚßIÅ0j

ƽ]H`fJ2MȚß1ɹjâf7JP$+fJ,-ţĊC@-C%!
!I^$'ħOµPL,I=cN($J,-J[kL1-L>31$¦µ1$

'Britney Spears!(JþkC%õňMʚʤOĭǗƆµ1$'crazy C0d%(Jú

Ś%!
@7I$ǰ1$'++$m��tIPħOµ1ɹjâfJ crazy C5K$ƏƠµ

Pʘ(Jȕ3%ƏƠµOĭǗBDP[kL$'ɹjâfħOµ1ƻɣ,CJPÙ

3[L9gL,;$¸ɫMØfµ^,f;(JŚ.f%ZB77I$ƏǾOɣ,

1Ÿeɑ79gB%!
� ZB^-ķ;ǅ3Ę¯ɹ±¼jɇ<fOM$ƲO¦ǪjŰ<B%!
'ƏƠOȳɇOǝȆjȫH,Bd$7OĻĹOĘ¯ɹɈȍP$ƴĞOàȘLK$

ƏƠOƒ0dOɈȍJɭÌ1+f7^;gL,$JȱEH,B%K-Ŝ-ʘş,

7JLKj;BJ2$ȚßjÒF5fȤǌj;Bd$@gI$=WH1ȷ9gf$

J,-ȓ.MĚG,H,fOIPL,0%(!
^-ƗɬàgMLeFF+EB1$ƏƠµ[kL1$B;0M@-0^$JȀŕ%

ĻĹOĘ¯ɹɈȍ1ȷ;jɆ-ƏƠǡLȓ.ƌCJ,-ţȫMăţOɼ%@Oɲ

ēƻjĳ=fʚʤOĭǗBD%� 77IƗȲ1 50ßOu�|OƗɬOȅiej

ĉ6f%!
� ']ED_ɴǠ0EB%('ZBơB,ʉ(JȱEHŁfƏƠµĭǗ%Ùč$

ŕf^O1+EBʉJǈɓƻ%ʚʤOĭǗ^=83ƫ;0EBJý&Mȱ-%¬

yo�OĭǗ1țĦƻĊOZZ$ŷƩMŃj©h=7JJLEB%!
� ÖɟPɁ,JƊejɝ;H$ƅǲƚMƚ,H+fęK/eO|�¡s�o�j

ŭDǬf7JM�r¥t|1,EBJŜ-1$¶ƏP$ƏƠµ^�|�£ĤĭO

ĭǗBDʋ­ĕ$ɵĕjĈ]Hʌ^$ă<c-M+`Zf0JŜ,2`$0.E

H$PE2e;B$KDd0Jȱ-J$|�¡s�o�Mɛ,ɣ,1u�|Jv

 ¥�O�n|t�z�£jɝ;Hǃ2ŏeM9gB%!
� ¶ĒOǰOŤŢI+f1$7-,-´ǂŷƩ!O¦FOƌąP$ǗɖOµJŹ

=f7JMce$|�¡s�o�ŭDǬejP0f7JI+f%;0;$ǅ,ǯ

¿ǡLȑŦǺMƧº3ȱɂ`ȤǌMÚăÆƩ`�n|t�z�£1÷UJ2$,

EBkŭǬ9gB|�¡s�o�O¦ɤß1+B0^ŗǁ=f0Oc-Lƈîȑ

ŦOɣ,j<0Mȇʅ=f7J^+fOIPL,Ch-0%|�¡s�o�P^

Dhk,5L,1$|�¡s�o�ǡƈîȑŦOɣ,1~¢ǐťI+f7Jjƞ

Œ=fO^$`PeǓįǡIPL,%7O²FOɬIłMžgH,fO1²FO

ǞLfƈîOɬMǗ2fǰBDOįɰO+e0BI+f7Jj$´ǂŷƩjɝ<

H$ĭǗM^ÄŤ;H,EHX;,JŜ-%!
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� ƛœM7O´ǂŷƩMöç;BǸċʄOĭǗMƚ,H^dEB��O­IǏM

ôɋMƶEB^OjRJFŴ6H/3%'ʆ2OɞȋI;B%Å1ʆ20J,-

J$<UkOłɉ1m��t$­ĕ$ɵĕIPɝ<L,7JI=%LOI$Ƌ;

,ËÏȮMTgf7JMcEH$ķ;C5I=1$ȚßO'7e0BZEB(ȓ

.1Ġî;BJŜ,Z=%7Oc-Lư¿j«.H,BC2$+e1J-8:,

Z;B%(�|�£ĤĭÑOĭǗBD^$7O´ǂŷƩjɝ;H$ƈî¤ȑŦ$

@Oµ$µɬJµɬOɭÌMcEH$^OOȱ,ƌ1ǞLf7Jj$ȇʅJ;H

ģ3ĭkCJŤŧǅ6I+EB%�

�

ʕʎƏƠµǜĭǗMJEHŕf^OPʘ!
� ´ǂO¦ǖJ;H$7Oc-MȚ¯öçOƏƠµǜĭǗ1ƏƠɂOŷƩMƹŅ

öç;ȋ5H,fOI+f1$ĭÜMP$ȝɂĭȑjǣǡJ=fƏƠµǜĭǗO

ƏƠɂOŷƩVOöçjȜ;J;L,ą21+EB%ǭ0MƏƠɂOŷƩPɝł

ƏƠɂIȤ-^OI+fOI$¦ǕP+f0^;gL,%C1$ƏƠɂOŷƩö

ç1$ƏƠɂJȝɂ1ñ&O´ǂƖʀ¿LKKăǺM$+f,P@g»¨MƏƠ

µǜĭǗMJEHŕfJ7h1Ĥ2,JȹƑI2gQ$ődOƃŲj^ŕdgf

Ch-JOŜ,1+EB%!
� @7I¶ĭƞ$^-RJFOɅƥjȻ[B%ǸċʄOǜĭǗǿʒʏĄM'ƏƠ

ɂOŷƩöç(J'´ǂƖʀ¿(jƺɘ=fɅƥjȤEBOI+f%2ődPɅ

ƥãMƎMƏƠɂʐŅǗ$ʑŅǗ$ʒŅǗJƏƠɂOȒȸOŷƩöçj;H,f%

ɅƥȈƣIP'ƏƠɂOŷƩöç(^'´ǂƖʀ¿(^$øɢÆe`ȝɂO¨ɢ

ŇMJ^MɍǑ;H,f$J,-ƝţĽOL,ʇ,ȺËCEB%ȝɂjÈEBä

Ă^$´ǂƖʀ¿$ƏƠɂOŷƩöçJ^MʓʏʊĀJʇ0EB%!
� BC$ƛœOɐĐ±ɶ$'^;$7g0dðƗɬ+fJ=gQ$)ƏƠɂOŷ

Ʃöç*J)´ǂƖʀ¿*@gAgMÅƗɬ>FȤ2B,JŜ,Z=0%(MĴ

;HP$Ɩʀ¿Ońė1ʒʎʔƗɬMĴ;$ƏƠɂOŷƩöç1ʕʎʏʖƗɬJ

ƝţĽ(pCvalue! =! 0.03)!1ÞB%o£���¥IP'ƏƠɂOŷƩöç(OX-1$

ceƏƠɂOĭǗJȼ;`=,JOğ^ȕ0gB%7O7J0d$ǥ³Ǖȯ1c

ec3I2fǖĝ1ƇEBƅĿųĶ©M+f'ƏƠɂOŷƩöç(McEHŕd

gf^O1$ceģ3+EBOIPL,0JźǇI2f%!
!
ʖʎȅieM!

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
2!ÖĭƞʋʑʏʐʑŅǱʌOɅƥµƆǿʐʏʏĄJĂi?fJm£w¥�ɅƥƆĂȲPʐʒʏĄ

MOYf%!
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� 7gZIMɅƥIŕdgBƆ&OȈƣ0d$7O´ǂMcfǥ³ĭȑOįǓ$

Ō,HPƏƠɂĭȑȔÑO ESL OŷƩVOöçOţȐOÿȗŝ9.ǮĎ=f7

J1I2BOIPL,Ch-0%$

!

öȓƈǑʗ!

ïÞŨī��
�	���� �ǜĭǗJƏƠµĭǗOǞƈîɬx���w¥z�£ȗæȖ

ũjǣų;BòÔĭȑŷƩOŻƨ##Ǟƈîɬx���w¥z�£ȗæǕɇJį

ɔ0d� ɇƈȿ)ȱɂƈîƅȖǫǷ*��ƐǵǙĤĭƏƠɂƅȖǫǷ}£�¥�

ɇƈȿ)ȱɂƈîƅȖǫǷ*�!!�������������� ��"������!���

�

ɧ&ýDJ?��
�	���� ÚǗj]:=ĴȼjK-ǽ30#¹ȔJĐɻjÚƝ;

'ȚßBDOĐɻ(J;Hŵ.fɡǳ#)ƏƠɂƅȖ*	���	���	����

�

ņǊČÇī��
�	
��ƅıIOĴȼ1^Bd='ƠōMȱ,B,7J(jȧǓ=f

7JQ#ǟȼOóğưȗJĴȼưȗMǧǣ;Bǥ³ȤǌßƢ#)ƏƠɂƅȖ*

	

�����
��

�

ȃļȝɱ��
�������ƏƠɂƅȖĭO]:=^O#ȱɂǁëǖĝȶȲɇMcfƅȖ

���o�ɗżJ@OţĊ#)ƏƠɂƅȖ*	�
��������

�
Jette Stenlev (2003).  Cooperative Learning in foreign language teaching 
http://inet.dpb.dpu.dk/infodok/sprogforum/Espr25/Stenlev.pdf 
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öȓɏƉʋɅƥǘȂʗʑʏʐʑŅǱMȤEB^Oʌ 
 
 
���� ! ! ! ! ! ! !Ąã!(! ____________________________)!
! ! ! ! c5gQȝɂI8ȴØ3C9,%ĄãPȴØ;L3H^,,I=!
!
1.$Ƚō=f^Oj®IēkI3C9, :!!ƐǵǙ(ʐŅɬOǜĭȆʌ,! ƐǵǙʋ¶ĭƞC5OǜĭȆʌ,!
ƿƄĤĭ,! ʚʤOƏƠµĭǗ¿O�£�¥,! !@O¹ʋ/ƚ23C9,ʌ!____________! !
!
2.$//c@KO3d,OäĂIƏƠɂJȝɂjȼ;Z;B0%7gP$ɨƙƏOʝʣʤO/Ɩ$Ə

Ơɂu�|OȵĐ$x£�}¥z�£¤�¥��¥$9ƜO�¥�¥IOġʀjĈ]H/ǻ.3C

9,% ! (ƏƠɂ:! !%,! ȝɂ! ! %)!
3.$ÅĒ4d,ɨƙƏOʝʣʤO/ƖMȤ2Z;B0?! ! ______Ē!
4.$ÅĒ4d,ɨƙƏOʝʣʤ`ƏƠɂu�|OȵĐǺ»ĢMƏƠɂOĭǗM¿,Z;B0% $
______Ē!
@OĜĂ$ƏƠɂOĭǗJ,E;bMÅj;Z;B0$Ɏ,ǎ`ƘŖʁLKÛÄǡM8ȴØ3C9,%

______________________________________________________________________________________!

5.$Åµ4d,OʚʤOƏƠɂOĭǗOĄãjǨEH,Z=0%______µ!
$
6.$»©P$Ù3@-ŜiL5gQ'ʐ(M$ƠōM@-CJŜ-ĜĂP'ʔ(J,-ŎI$ʐʍʔ

O-D$ȚßOƻŲDMɛ,ƆĬM®jF5H3C9,% $ $
� � � � � 	��Ù3@-ŜiL,� � 
��ƠōM@-Ŝ-�

�

ƏƠɂjêŌ=fĭǗJ¿.Hƫ;0EB   1 2 3 4 5 
ődJ¿EHƏƠ»ĢOĕMĴ;HOțĊ1ǅZEB 1 2 3 4 5 
ődJ¿EH^EJȝɂjêŌ;B,JŜ-c-MLEB 1 2 3 4 5 
ʚʤOĭǗJøCDMLgB    1 2 3 4 5 
7O´ǂ1$Țß1ȝɂjȼ=ȚÎjF5fOMŐǸEB 1 2 3 4 5 
ǥŬ1ă<3ĤĭǗLOI$ȼ;`=0EB  1 2 3 4 5 
7OȱɂJƈîO´ǂ1ţȐ+f^OCJŜ-  1 2 3 4 5 
7O´ǂ1+f7JP$CELOP Oc,J7hCJŜ- 1 2 3 4 5 

7O´ǂ1+f0d$ƏƠOøCDM^ CELOP MơfOjí
==

]B,JŜ-  
       1 2 3 4 5 
ƏƠµ»ĢO CELOP OĭǗ^7kL´ǂj=gQ,,JŜ- 1 2 3 4 5 
ȝɂO¿ȼæjF5fOMŐǸEBJŜ-   1 2 3 4 5 
ődJ¿EH$ZBʚʤMŪEHơB,JŜ-c-MLEB 1 2 3 4 5 
 
7. ƛœMƏƠɂjêŌ=fĭǗBDMǨEHX;,'ƏƠOƈî(PÅI;b-0%3 FXKʋ^EJ+g

Q,3dI^ʌŴ6H3C9,%ơŅŇOŷƩMûeØgZ=% 
 
1)    2)    3)     
 
¹M^-g;0EB7JLK$ŜEB7J1+gQ/ƚ23C9,%ĤĭÑM¶œ7O´ǂjy�¥

�;H^d-OMŐǸDZ=%ƏƠOœəBDOB]$ʚʤOƏƠɂOĭǗOB]MLeZ=%B39k+

gQ$ȨM^ƚ,H3C9,%m£w¥�P¾ȣÖǗ0�¥£9k0$¾ȣÖǗOĭǗMǆ;H3C9,%

+e1J-8:,Z=ʉ   

!
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FOR!!NON&NATIVE!!JAPANESE!SPEAKERS! ! ! !Name!(! ____________________________)!

! ! ! ! ! ! ! ! ! Optional,!but!it!helps!

! ! !

1.$.$Circle$all$that$apply:!!LJ111C112! !LJ211C212! !LJ300!level! !LJ400!level!&!up! ! !!!

former!Japanese!lang.!student! � � JSA!member!! Japanese!House! ! !other!____________! !

2.$What$percent$did$you$speak$Japanese/English!at!the!exchange,!including!lunch,!exchange!classes,!and!

conversation!partner?!! ! ! !(Japanese:! ! !%,! English!! ! %)!

3.$How$many$times$did$you$come$to$the$exchange$lunch?! ! ______times!
!
4.$How$many$times$did$you$meet$up$with$Japanese$students!outside!of!classes/lunch?! ______times!
If!you!did,!please!specify!where!and!what!event!(e.g.!shopping,!dinner,!etc.):___________________! !

5.$How$many$of$the$native$Japanese$students$do$you$know$by$name?!_______________!

6.$Please$rate$1N5$scale$below.$$$ $ $ 1:$Strongly$Disagree$$ $ 5:$Strongly$agree$$

I!enjoyed!meeting!with!the!Japanese!students! ! ! 1! 2! 3! 4! 5!

This!exchange!increased!my!interest!in!Japanese!culture!! ! 1! 2! 3! 4! 5!

The!exchange!has!motivated!me!to!study!more!Japanese! ! 1! 2! 3! 4! 5!

I!made!Japanese!friends!through!this!exchange! ! ! 1! 2! 3! 4! 5!

It!increased!my!confidence!to!speak!Japanese! ! ! 1! 2! 3! 4! 5!

Because!they!are!college!students,!it!was!easier!to!talk!to!them!! 1! 2! 3! 4! 5!

I!think!exchanging!language!&!culture!is!meaningful! ! 1! 2! 3! 4! 5!

This!is!good!part!of!Japanese!language!program!@BU! ! 1! 2! 3! 4! 5!

I'd!recommend!friends!to!take!Japanese!because!of!this!exchange! 1! 2! 3! 4! 5!

Other!language!program!@BU!should!host!such!exchanges!! 1! 2! 3! 4! 5!

It!helped!my!Japanese!conversation!ability! ! ! 1! 2! 3! 4! 5!

Now!I!want!to!go!to!Japan!even!more!because!of!this! ! 1! 2! 3! 4! 5!

Other!comments!(Please!return!this!to!Henstock!(Itoh)!sensei.!+e1J-ʉ)!:!! !

!
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 ���ƈ.	¬ʕ,2̒  
̌ĬĹ˟1ý˲ɼȋɩÝʑ¶ĢǸ1Ǒʐx�`RXk  

WHAT IS “GOOD” JAPANESE CONVERSATION? 
FOUR-COLLEGE ORAL PERFORMANCE ASSESSMENT PROJECT 

  
ǫąʁŹķ 
Mieko Kawai  
r�`nNĬĹ 

University of Virginia    
  

ìǄŽķ 
Aiko Kitamura 

QO�N�̂�N��ĬĹ  
College of William & Mary    

  
 

� ǂȵ+2�Ưǂʚƥɧ/��H�ǚ1N�iOW���_��	(Lange 1982)�
(<GĆ�y�1Ș.HƥɧǛˠ+1˃ơLȟȝ,�Hǰå�-1E�.x�c

aLÜÑ��x�`RXkɍ�ū�ößɤ+
HƯǂʚƥŕĄɬ1ƘǒƬǭȽ/

-1E�.ĩëL@$F�$�L�ľʳȩȷLˁ�*ƱF�/�H� 
  

̉̇ɨƵ̒J-GAP 
    
� ƯǂʚƥɧY��r��N�iOW���_���x�`RXk (§� J-GAP) 
2��ȕ̑VĜ1ƯǂʚƥɧĹ¬�FǕƅ�IHƯǂʚY��r�ohk��X

/E'*Ɲē�I�2011Ś�F̋Ś˟1ʉȔ+ľƭ�I*�HĜ˧¡ǱĢ˖ƣ
Ơ�ǒ+
H[1]�ș² (2011) 2�ȕ1Ưǂʚƥɧ1ȋĤ2�Ĺɡɤ1ƦLĦB
��,�Fƥɧ1ʮL˼?H�,LȟƓ�9�Ƴƿ/ȱɺ�*�H,��£ūƯ

ǂʚƥɧLɓƒțŎ� *��$?/2��ȕ1ǖ�.ƥɧǛˠ,"1ˠ¸ɤ�

˃ơ�*˜ƿȝ/Ĺɡɤ1Ưǂʚɡŭ1]}�kL�H¯ÙLɀ��Ưǂʚƥɧ

ȕÉ¯1ʮ1Ĉ�LěHűʀŷLʜ�*�H� 
� ɂĜ+2r�`nNŒ÷5čʺğġ� J-GAP�j�ğí,�*ˎ3I�2011
Ś̍Ƽ�F̐Ƽ/��*r�`nN1̐VƇ+Ưǂʚƥŕƃʟ¬�˞À�I$�

ĆŚ�ƥŕĆħ1źģ¡ƞ÷5 J-GAP Team̃ũĐ̍ć̄1ǰåʋ˘1$?1P
�e�ohk�1]Pk�ȹ&��FI�§�1̍(1ǰåƓ˗ (ɹ 2012) Lʸ
,�*ǰå�˞Ĵ�I$ [2]� 

•  ůŞ�$ŇʕNx��g 
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•  ȋĤ1ƥŕ1żʁ,Pn_NgwL˔ʂ�H|k��Nhx�Nx��g 
̃ȋĤ�ɟ̄ 
• Ưǂʚx�Y��Ì�Ưǂʚx�Y��˟+1ə,ǚ1˃ơƛ˅ 
• Ưǂʚƥɧȕ,ȏļǦ,1˃ơƛ˅ 
• Ĝ˧¡ǱĢ˖1 JFae�f�l�
=M.1�Can-do	]Pk�1ǰȐ 

� 2011Ś 10Ƽ1r�`nNĪĜʚƥŕ¬(FLAVA)+2Ĝ˧¡ǱĢ˖�FʢŕL
Ɛ�*
=M.1�Can-do	]Pk�[3] 1äţ¬Lľƭ��ɠŚ̉Ƽ/`��
`��Pd�ĬĹ+ɺKI$ J-GAPȻ̉Ė��X_�hx/��*�K-16�y
�1Ưǂʚƥŕ/EH 131¼Öx�`RXk�ʉȔ�I$�ǂȵ+ʾ9ȞĬ
Ĺ˟1ý˲ɼȋɩÝʑ¶ĢǸ1Ǒʐx�`RXk2�"1ƥŕțºĠx�`RX

k14,(,�*ľƭ�I$@1+
H� 
 
̊̇ǰåÌł 
 
̊̇̉.� ̌ĬĹ˟x�`RXk1ʉȔ 
� J-GAPȻ̉Ė��X_�hx+:;ÔŇ˭+
'$�r�`nNĬĹ�r�`
nNœȯĬĹ�U��l�l�nU�ĬĹ�QO�N�̂�N��ĬĹ1̌ĬĹ

̎ć1ƥŕ2�<�ƥȯƺB˅ş�_�ra.-1źģL¡ƞ�ą'$��ȋľ

ȝ	�(�ƒɒÿɩ.	ǰåʉȔǐ�Ǩ?FIH��³Ȑ�*�Hƥȯƺ�Ć�

+
'$$?���1V�W���/Êˁ�HƘǒǰåLƙ�ǱI,.G�ĬĹ

˟1˃ơLěHx�`RXkLʓ=H�,,.'$� 
� ǖ�.x�`RXkǐ�Ǒʊ�I$��ĄĬĹ+Ĺƿǁ/ɺKI*�HsvT

�~�a�y�a1ý˲ʓ˻1ʑ¶ĢǸ1�ʪŷLǑʐ�ɣŅ�H$?�Êˁ1

ʑ¶ɼL²ƅ�H,��ǐ�Ñ�I$��I2rhX��l�j^P� (Wiggins 
and McTighe 2001) (ș² 2011) 1ʃȀ�F�ĹɡƅǊ1Nca��k1ƬǭLȧ
H�,/EG�Ĺɡɤ1țʕ81ƿŪşBƓŉƬ˗1�+1¶½ʃ.-/ˠ�*

Ĺ5ą���F/2ɬʵ1ʑ¶1ĳŤŷLĔ�Ǜ¬LŭFIH1+2.��,�

�ƿŪ�FƝǐ�I$1+
H��ð/ʑ¶ɼL²ƅ�H1=+2ɼ˭ȝ.ąż

%�/,-<G�ȣ/��1ȋȉ81ȌʅLǴ?H�,/(.�F.�1+2,

ƄŴ�HĨ@
'$�"�+�Ļƅ�$ʑ¶ɼL³Ȑ�*ľ˧/Ĺɡɤ1țʕ]

�x�L��r�Ąɬ�ʑ¶��"1ɐǊLūƯɣŅ�H,��ïÂ²ǒ�ʉȔ

ƺ/ȞGʻ<I$� 
� �1ƳȀ1ʉȔƺ+2�ý˲ʑ¶LǥʹǑʊ�Hʓ=,�*Ɲǐ�I�Ë¯ȝ

.ƘǒƤĕ1ƬĈŷ/(�*2ʆIFI*�.�'$��I2¥Ŧſ1N�iO

W���_��ǰå/@ʖŤ�H+
J���ǀȧ1ɤĆħ�˨'*²ǒ/ûG

��HNX_����]�g (Burns 1999) (ǚǹ 2000) +2�ȋȉLƙH<+/˜
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�ƿ˟Lʀ�H$?�ǰå˞ĴƳ/ƱȪ.ˉƅȟǗLŻĽ�H�,ɬ¯�ę˪.

Ĥą@
G�>�JÊ/²ǒ/Ŭ��H�&/��r�Ąɬ�Ĕ˵żʣLƫ$/

�ƤĕLǘɉ�H�"1x�ca"1@1�ǰå1�Ű,.'*C��ɐǊ,�

*Êˁ1ȟȝLʁ�Ñ�Z�a1:��ī�1+2.��,ɣ�FIH�ǽȂ,

�$ʉȔ+ɲLǼ�Ñ�12ˬŘ/ãǧ1�H�,+�ī�1ƥɧɤ�N�iO

W���_��1ľʳ/�1ʱLʴ>ȌȒ+
J���ū/ʾ9Hǰåū1��

r�1ƘǒƤĕ´��E5�1ǰå�FǮ÷�$ʡâǊ��£ūĄğí+N�i

OW���_��ǰå/ˠKHƥŕ1öɣ/.I3ś�+
H� 
� .��̌ĬĹ2ĆŒÌ,2��ƯŗG+�.�ʲ˩1$?�ÔĖ1��X_�

hx+1ʉȔƺƝÑū2�Ĺɡɤ1�y�BeaX1ˎĽ�țʕj�e1_RN�

ʑ¶ĢǸ_�k1²ƅ�"1ʑ¶ɼL³Ȑ�*¼�+]�x�Lʑ¶�$ɐǊL

ʕ�ą�,�'$�˃1²ǒ�9*L�aVPxB��r��Êƽ�H]Pk.

-P�e�ohkLǰȐ�*ɺ'$��I2ŒBĜ1ĥȕɖLʰ�*@�<$ƥ

ŕ1éçǎ
H�2"1čʺğġ1ǰåʭ˖�ǿǪ+2.�,@�N�iOW�

��_��ǰå2ÿɩ+
H,���,Lȫđ�H� 
 
̊̇̊̇� ʝ˵1ǩĽ,țʕj�e1ú˨ 
� <��ÉĐ+ʑ¶Lɺ�$?1ʝ˵²G,"ILȐ�$Ĺɡɤ1țʕ1ú˨L

ɺ����r�1]Pk/Nhx��l�Êƽ�$�ʝ˵2�ĹɡŚƦ1Ș.H

Ĺɡɤ+@Êˁ�*+�HÌł1���x�P,�p��Y1̊(1eaXLȐ

ż�$��ľ˧/ʑ¶Ňʧ,�*³Ȑ�$12���x�P1=+
H��1�

��x�P2�ÔɇĹɡɤ1¬ʕɩÝiak2ƥŕLȡƈ/ʕ�Ŧ�ī�,��

ȋȉLʴ<��ƥŕŇĹȎ,��ʍĽ/�$�<$�˅ş/ˠKF�ˆɺÿɩ.

@1,�*�Ôƿ/ŉÈ�IH�¬ʕ1ȡƈLPy�k/ʙ�,��eaX+ɺ

'$ [ʭƩ̉öȃ]�Ĥ˭ʍĽ�Ĺɡɤ1țʕȡƈ�ƥŕ+
HȀ.-/��*e
aX1ĳŤŷBȣǟŷ (authenticity) .-/(�*ȚĔ1Ĩ@
'$��j�eú
˨1eP��Y��.K&Ĺƿǁ+
'$�,LɣƁ��ʑ¶ɬ¯/Ƴ˟L��

H9�,��ąż1@,�ʓ˻ȝ/j�eú˨/ûGɎM%�țʕj�e1Ɲµ

ɤ,�*�ĄĬĹȘ.H�y��F̊ć�(�Ĺƿ�1ƅɚ�Ș.HĹɡɤ/ï

ÝLŭ�̍Ò˟1¬ʕ1tjUj�e̐(LÒǈŇʧ,�$̃ʑ¶/2U�jO

U1=L³Ȑ̄� 
 
̊̇̋̇�+�H	,��ʂȀ�F1ʑ¶ɼ1²ƅ 
� ÉĐ+�(1ʑ¶ɼL²ƅ�H�+�ƈĴ?,�*Ąɬ�£<+/³Ȑ�$@

1LĝĀ/��ʑ¶ɼL¡ƞ�ą��,/�$�Ưǂʚ1¬ʕiak1��w�

hX/ˠ�*2«Ǉ (2008)�{N�(2010) �ʼɸ (2012).-/��+�H	,�
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�ʂȀ+ʋʾ�I$Ë¯´�Ɍ¤�I*�H��£Ė1x�`RXk+2
=M

.1�Can-do	]Pk�1ʋʾLĬ�/öɣ/�((�żěȝ/Ʈĸ1@1+2

.�ɬÒˉ+��F²G��H�,/ƔƆ�$�Ʈĸ1@1LʯȀ,�$Ĥą�

"1ʋʾɼȋBʚť/,FKI�ƫ��ʂȀ+ʁH�,�˪��.HŸI@
H

$?�Ąɬ1ʑ¶ƬǭLƖGʽG.�F�ÿɩ.ˣGʵʼ.ʇɵLȐ�*�EG

Ë¯ȝ.ʋʾLȎ=Ñ�áÝL˔0$����+ʓǐL¡ƞ�"1ūaVPxL

×Ȑ�$̉�̊Ƴ˟1jOaVh_��LŜş@˔0�ʉ̐Ƴ˟î1aVPx�

�iO�Y1ɐǊ�̏(1ʑ¶˰ȟ�Ľ<'$�[ʭƩ̊öȃ] 
� «Ǉ (2011) +2[��nZ�_��ɩÝ1�j�2ƯǂʚƥŕĄɬ1ɏ˻ȧ
,�*�"�*ǝȻ/ƶ̀ȧ,.'*ĸĞ�*�H��"ILÊƽ�H$?/ʋ

ʾë̃̔ÿʂë�Ʊȫë̄��ƿŪ�IHĹɡ1ƅǊLƱȪ/�H�,Lê?*

�H�ľ˧�ĹȎ1țʕ1Ȉ/-M.Ȁ/ǯȟ�*�H�,��ȥȤȀL��(

�1˰ȟ,�*ʇʚë�H²ǒLˁ��Ĺɡɤ/-M.țʕLƿŪ�H1��(

<G2�¬ʕ���ƈ+
H	,ʘĽ�Hʀė2-M.�,%,ƥŕĄɬ�ɣ�

*�H1��ǝȻ/ƱȦ/.'*�'$�¥1��r�/ʜƱ�H$?ʇɵ/�

H�,+ɬʵ1ƒ(¶½ʃLƤ?*żʣ���F/2ÌȢ�HǛ¬/@.'$� 
´Lƕ�H,���&1ĹȎ2���+�.�*�"��+�H,@',��,

ŵ�M%�-…	B��Ƙǒ�/��2+�*@�ý˲ʓ˻+2+�*�.��
,�ī�	.-1țʇ/Ĕ˵Ɲʯ�ʁFI$���+��ƈ.Ưǂʚ	/űʀ.

ɩÝ2�ƥŀÌĪ+ǖ�.ʄş�FɜGʽ�Ɠŉ�ɺKI*�.�I3ɡŭ�ŭ

��ƘǒÌ+Ć�E�.Ĥ˭LʍĽ�*̃´: ƥŕ,Ĉ�ą'*̍Ò˟¬ʕLɓ
ƒ�H̄ɘɡL�HǛ¬1ŋ.�'$ĹȎˉ/�aX�xkŷ�ɶ�ǌʶ.Ňų

�Ǩ?FIHý˲ʓ˻+˼ş.svT�~�aLʀǨ�H�,/2ȁȌ�
H�

,���ľ/Ĉ�ą�Ǜ¬L��FI$��r�@�$� 
 
̊̇̌̇]�x�j�eL³Ȑ�*1ʑ¶ 
� ǝ/�]�x�j�eL³Ȑ�*ľ˧/ʑ¶�H²ǒ/ûG��'$�"I<

+1Ǣ˦+Ƴ˟L��*ʑ¶ɼ1ʋʾLĻƅ� $�,+���r�2Ć�ĢǸ

Lƒ&¶½ʃLÊƽ�H/ɭ'$�1E�.żʣBɬº�ɳȎ�*�$����

²ǒ/ûG��H,�ʑ¶ʋʾ1�1�ˍÓ.	�ʗ��	�ǖ�.	.-�Ȳ

şLɼ�ʇɵ1ʅ˓/�.G1ř�
G�ÉĐ�ÊˁʘʣLƒ(ȉǬ/2Ȳˋ�

�,�ÕƱ����+<$ʑ¶ƨ1Ƥʈ�Ë¯ëL±Ä.��I$�<$�ŤÔ

2̋Ǣ˦+ʑ¶LĴ?$��Ɋ��aZ��1Ƭ��.!̌+2.�̋.1�	

,�'$Ŧ+ʥʠL˅?B���,�F�̌Ǣ˦+ʑ¶�H�,/�$� 
� £Ė1]�x�j�eLȐ�*1ʑ¶/��*2�ÉĐ1ʑ¶L�ɮ� H�

,ɬ¯Lȟȝ, ��ůŞ�*ÉĐ�Ʌŭ1��<+ʑ¶ʃ/(�*ʕ�ą��
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,/˔ȀL��$� §��Ą˰ȟ+ʑ¶1˧/ʥʠ1�Ű,.'$Ȁ.-Lƕ
�.�F���ƈ	
H�2��ƈ+2.�	,ɣ�FI$Ë¯ȝ.´Lƕ�*

ʜƱLʓ=H� 
 
̉̉  ̄ƨǭȝ.˟ˊ��
'*@�ȡƈ/ɬÒ1żě�H�,L­�H�,

�+�H�  
� �żě�H�,L­�H�,�+�H	,2ɐǊ,�*ˁ�*�I3E�1��

´�3ȡƈ1ƈà��űʀ,.Gà�*@F'$Ĥą��­�FI$	,ʁ.�

IH1%J���ʇɵ/ʔ<'$$?¬ʕ1s�km��à�ɰLÑ�*�HE

�.ȉǬ+1Ĺɡɤ16H<�L-�ʑ¶�9���ʇ�$�ðʚ�.�.�ŵ

�(���ȡƈ/à�*@F��,2Ưǂʚǣʚʕɤ1¬ʕ+@˳ɛ/ʯ�H�

,+
G�<$ȡ�/¬ʕL²G
�*C�12ɬȂ.¬ʕ14,(1Ŧ,ʇ�

E� (Ono, Yoshida, & Banno 1998) (Hayashi 2003)����.�F��I�Éɱȝ
/ȡƈ/˴'*�H,��òʧL��HE�.Ĥą2��1̉1˰ȟ/(�*ɩ

Ý�˼�,2ʇ�.��,�I$� 
 
̊̄ȡƈ1țʕ/Ň�*�ˍÓ.eP��Y+1ȡ)&�ȌʅLȫ�ąě�

ɥ�ʽ��ʇ�ƞ��.-1¬ʕLƒɒ� Hak�i`�L�<�

³�.�F�ˍÓ/ùų�H�,�+�H�  
� Ĺɡɤ�-1E�.ʇʚɺåL,'$Ĥą/�ȌʅLȫ�	�,�+�*�H

,ʘĽ�H1�,��Ȁ/(�*�ðɆ/ȡƈ1țʕ1�ˑLɜGʽ�*ɥ�ʽ

�ƬǭB�¥1ʇɵ+ʇ�ƞ�*Ȫʘ�H,�'$´Lƕ�H,ĆƳ/��IF

1ak�i`��ƘǒÌ+ÆÒ/ɘɡ�I*�.�ÁĈ/(�*@ùȢ�I$� 
� ¥/2�ƥȯƺ/īȐ�I*�H�"�+��	,��ɼȋ/(�*��I2

ȡƈ1ʇ'$�,LȌʅ�*�H�,LƓ�1�-��Ƚ@ʠ�ą'$�ưý1

�ˢʞ+�"�+���	,ț FI�"1ū/ɒ�țʕ�°@.�ĤąB�
�"�+��	3�GLīȐ�*�H,�ʕ1Ìł/ɯĎ�.�,��żŲɼȫ

/@.'*�<�1+2,��żʁ@
'$�Ĥą/E'*2�"�+��	,

��ȡ)&EG@�ȡƈ1țʕLÖ1ʇɵ+ʇ�ƞ�ɥ�ʽ�$G̃´̒���

�A.�M+��̖̄��"�"�"�́	,ÊžLȫ�.-1ùų�EGˍÓ

/ɥ��H�.-1żʁ@
'$� 
� �F/�ˍÓ/ùų�H�,�+�H	12�"1eP��YLċ=�
Hȳ

1ȡƈ1țʇ̃´�3ʙ�.-̄1ū�Ƴ˟L��*ùų�$Ĥą2�ȁˠŰ


H�2�ǛĶ+
H�1E�/ü�ûFIHÿɩŷ@ƓƢ�I$� 
� ��+�eaX,�*2Ļɐ�*�H���ˑ1��r��F
$�@ƥȯƺ

1¬ʕ1E�+�ɬȂ%,ÕĽ�I$¬ʕ1´LɌ¤�E�� 
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̃¬ʕ´̉̄ 
 A̒s�iO�L�< M�� 
 B̒��+�0� 
 A̒-�+�<��� 
 B̒X�a+�< M�� 
 A̒��+�0� 
 
   �I/Ň�*��1E�.BG,G1Ĥą�-1E�.ʑ¶/.H%J��� 
 
 ̃¬ʕ´̊̄  

A: 
1�£˄+X�a�ɍKH1+�X�a1=M.+�E.F 
 s�iO�L�< M�� 
B:  
�s�iO�+�� 1���+�0��',�-�+�<�D��� 

            A:  "�+�0����Ȯ2���·×+��,ŵ�M+������ 
            B:   

�
1 XX1,.G1 (��) +�� 2���+�0� 
� � � �   �A�"��<�D�� 
  
� ´̊1�ɖˑ1�ȡƈ�ʇ'$�,LɜGʽ�*�Fǝ/˅> ̃�ɖˑ̉̄�
<$2ʇ�ƞ�̃�ɖˑ̊̄�"�*țʕ1Ï˲/�
	B�

	.-1�K

CH˟ƋʒLÈIH%�+�[��nZ�_��ɩÝ�˼�òʧL��H1+


H (ǵ 2012) �<$ȡƈ1ʇ'$�,/Ćż�HĤą�˟˽LłI�
H�2ț
ʇ�˔.HE�.eP��Y+ʕ�$:��âǊȝ.Ĥą@
H��1ȡƈ1ʇ

'$�,LɜGʽ�.�F¬ʕL˅?Hak�i`�/(�*2�ȶǓȝ/ûG

ÈI*�Hƥȯƺ@
H�Ƭ+�Éɂ1ĬĹ�y�+E�³Ȑ�I*�Hƥȯƺ

1¬ʕ´/2
<GʁFI.�� 
� j�e1ʑ¶Lʓ=H�+��ÇȎƬ1Ǩ?FI*�HǷȀ2,*@˼ş+�

0�Ȯ1ĹȎ/2Øˉ+�.��y�+��"��'$ak�i`�2Ôɇ1Ĺ

Ȏ/@ʀǨ�9�.M+�D���	,����r�1țʇ@
'$�����

�1ak�i`�Lɡŭ� H$?1ɘɡ/2˪��ƨǭʜƱ@űʀ.��$%

ȡƈ1ʇ��,LE�ɥ��˙,.HðʚLɜGʽ�*ƻū/�ˢʞ+�̗̗̗

+��(�)�	L¦�ß�� H%�1�,+
H�ľ˧�Ưǂʚ�ŚȎ1ÔƯ
�F�̃ɬÒ1ćÚ̄̅+��	,ɬŔɌ¤1ɘɡL�H˧/��

�̗̗̗

�M+��(�)�	,��zN��XL� H�,+�k��n�Y2Ɂð/Ĵ
?FI�§ˢĆǖ/-1ʝ+
'*@ɒ�H�,�ÿɩ+
H� 
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� §�1E�.Ƙǒǰå81ûGÈIƬ.-+ȅ1�@'$ʕ�ą�,.G��

1˰ȟ/ˠ�*2ˬŘ/żɟǴ�żʁ¡ƞ�.�I$� 
 
̋̋̄ȡƈ1żĈBȡƈ�Ȍʅ�*�H�-��1Ȫʘ�ȡƈ1¬ʕößL

âǊȝ/¹�ʮĔL�H.-�*�ȡƈ1ǧƒ&BȹĤLŅ�.�F�

ʕ�L�H�,�+�H�  
� �ȡƈ1ǧƒ&BȹĤLŅ�.�F	,��ˑÒ/ˠ�*�ǣĜʚ̃ɴʚ̄+

@+�.�̃�.�̄Ĺɡɤ/Ň�*2ƿŪ�H12ȁȌ%�,��żʁ@
'

$�"1�Ƭ+�%�F�"�Ưǂʚ1X�a+k��n�Y�Hżɟ�
H,

��Ĩ@ɥ�I$�´�3���E.Fs�iO�2�(�<��	,ɥ�I�

�ǅ˄1˖ƸƯ+��	,��E�
HBG,G/ˠ�*ʇ�3��ǅ˄1˖Ƹ

Ư���,ŵ�M+������M2-�ŵ�<��	,��E�/ȡƈ1˒ą

Lɥ��,LʀǨ�H12�ʁ˪��E�/ŵ�H���ʋ1˰ȟ̊Ćǖ�ƴǢ

1Ƙǒǰå+œĮ�H�,/EG"I�Ť$GÚ1�,,.HZ�a@ʁü�F

IH�ľ˧�ȼɤ1ɏ˻+ʇ�3�Ưǂʚ1X�aLŐ»�$�,/EGǣʚ+

1ľȎǰ1�+@čG81ǧˌ��+�HE�/.'$�,Ė˷�HN��V¢

ĹȎ@ī�� 
 
̌̄ʕ�1ǱI/"'*�ʜƱ�ȌȒ�ƫ��źģ�<$2ˠ˃�$�ǋ

.-Lɾʱ�.�F�¬ʕ1˅ɺBțŎ/ʩȊ�H�,�+�H�  
� �ˠ˃�$�ǋ.-Lɾʱ�.�F	,���,2�´�3¬ʕLĴ?H1/

��ak��+s�iO�L�< M�	,Ēȸ/ÓGÑ�1+2.���s�

iO�1�,.M+�����1�ak��2ĺ�*����,ɥ�$1+�"

�+�< M�	,��E�/��KCHÚɝ�Bˠ˃źģ�
'$:��ȡƈ

@ùų�B����¬ʕ�˅>,��żĎ+
H�"1¥/2�s�iO�/ƒ

'*�H˹=ȇ1ʕ˵/.'$,�/2�Ȯ2[��Lƒ'*�<�	,��ź

ģ"1@1%�+2.���21Ǡ̃§�̄1Ưǂʚ1X�a��k��H�-
��ȧ'*�<���	.-�ˠ˃�$�ǋ/(�*ʇ÷+�I3�ƈ/ɥ��

H�,���´@
'$� 
� �1˰ȟ2�ƻÔ�Fƻū<+ü�ʵ+��ǟ��	ʮĔ/Ⱦ�H1=1Ƙǒ

ǰå+2ʵ/(�.�ɩÝLʓ�@1+
H��F/�¬ʕ1ǱILž�ûG.

�FȝȪ.ÕƪL��.�*2.F.�$?�˼ş.ɩÝLʀǨ�*�H,ŵK

IH�
F��?iak1$?/Ǹ¿�*�$E�.ʮĔLǝ�Fǝ8,ɜGÑ

�Ĺɡɤ@ƳƌʁFIH���I+2ȡƈ1ʇ��,Lɥ�*�.�òʧL���

4,(1ïÂ²ǒ,�*ȡƈ/Ćʞ�.�F¬ʕL˅?H/2ˀâǊ+
H�,

LE�Ȍʅ� Hűʀ�
H%J�� 
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� �1Ȁ/��*�£Ėʕ�ȡƈ,.'$ƥŕ�Ř/�ŉǙLƟG¬ʕL˅?*

�*�"1ɐǊĹɡɤ�ðɆ/Ⱦ�H%�/,-<'*�G�¬ʕ1țŎ/ʩȊ

+�.�.'*�H´@
G�Ĺɡɤ1ȣ1ľÝLš�Ñ�*�.�$?/ʑ¶

�ę˪.j�e@
G�ʓ˻ļ1ũÛBțʕƎÑ1Ɗɻ/(�*@ʕ�ąKI$�

�I/(�*2őȑ (2010) �öɣ/.H,ŵKIH� 
 
̍̍̄��FI$kuhX/ô�*ƨǭ�ʚť�ɼȋLǟȪ/³��,�+

�H�  
 � ˰ȟ̉+2żě�H�,�­�FII3īŋ1˟ˊ�2~Pmaʑ¶�.�
,��ae�a+
H��ǟȪŷ2ǤƯ1Ƙǒǰå1�+˔ʂ�I*�H$?�

ŤȂ˰ȟ,�*2ÈI$�����ľ˧/��r�1ʕ�ą�1�Ű,.'$1

2�Ŋǉ (2000)�˕ȑ (2005)+ƓƢ�I*�HE�/�Ưǂʚƥŕ2�ɱȝ/ʇ
'*ƨǭ˰ȟBǟȪ�/ǧL,FIH
<G��ʋ̉�F̌1[��nZ�_�

�aW�Lƥ�H�,�ūĖ�/.'*2�.�%J���,���,+
'$� 
 
̎̄�ɱȝ.Ưǂʚʕɤ�ɥ�B��ǱƷ��ț˯�P�ko�_��+

ʕ��,�+�H�  
� i�}�˂�I3˂�:-ű��@��ƈ	/ɥ��HK�+2.�,���

,2ÉĐ�Ćż�$��ǓȺ/țʕ�ˇ�,¬ʕ/ɫ>ſş�E�.�,Õƪ�

IHĤąB��

�	��',���	.-1ʇ�E-=�ǤĖț FIH,

˾ˤ��ž�FIH�,@
H�,��żʁ@
'$���+��ɱȝ.Ưǂʚ

ʕɤ	,2°LƓ�1��<$Ưǂʚƥŕ1ʑ¶,ǥʹ�$Ĥą-1E�/ˊ�

1��<$īǖë�HĹɡɤ1-1Ȳş1ĪĜʚȝț˯�ʎ�IH9���<$

ʘ?FIH9��.-1ʥʠ@�I$� 
 
̏̄Ć�ʚť�ɼȋLɜGʽ�*³�%�+.��ƮɡȿĚ/ų�$�r

�SiO�/ńM%ʚť�ɼȋ�ƨĠL³��,�+�H�  
� ��+2�Ʈɡ	,��ʇɵL˰ȟƨ/ÈIH9��Ċ��ʕ�ąKI$��

�1x�`RXk+2�ʑĽɤ�Ĺɡɤ1ĹɡǡLȧF.��,LÚƝ,�H

ACTFL OPI [4],2Ș.G�ɕƑȝʑ¶  (summative assessment),Ŧƅȝʑ¶ 
(formative assessment)1�Ƭ1¾˭Lƒ'$ʓ˻,�*³KIH�,Lɣ��Ĺ
ɡ�$Ìł�Ľȥ�$1�Lʑ¶ĢǸ1ʃȀ,�*ċ>9�,�I$� 
� ����Ć�ƥȯƺL³Ȑ��ɍ�ʝ@Ć�+
'$,�*@��Ʈɡ	Ìł

�Ć�,2ˣF.��´�3�ľȐŷLɣƁ�*ƥȯƺ+Ɍ¤�I*�.�Ȑǭ

LŉÈ�Hx�Y��@
'$�Aǎ+2 �+�D�	,��ƨǭ˰ȟ/ˠ�
*�ƥȯƺB��XwhX/
Hĭǧ�ģ�+�H�,LȟǗ,�H1/Ň��
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Bǎ+2"I/ß�*ĆÃBȟ�1¢/żʁLɥ�Ĥą/�ņ�LÑ���+�
D���	�øˉ,1V`�N�.¬ʕ+1�+�D�́	��F/Ćʝ+Ĺɡ
�$��$:����	���M+�	.-L
K *ƚ�?.NlrPaL�

H˧1��$:����M�A.�+�D��	.-@ƘǒƳ˟�/˔0*ɘɡ

� *�H$?�"I�Ôɇ1Ĺɡɤ1țʕ/ɼIH�,Lƥŕ2ƿŪ�*�$�

Ƙǒ+-M.ǰåL-1�F�1Ƴ˟LʬB�*ɘɡ�$1��ʗɊ<+ģČ�

ąK.�I3��1˰ȟ/ˠ�*1ʑ¶2˪��+
J�� 
 
̊̇̍̇ ɣŅ̒ʑ¶²ǒLɍ�*   
� �.!	"1˰ȟ+ǷȀ1̌Ȁ+2.�̊Ȁ,�$1�LǑʐ�H˧/�"I

<+1ƥŀǰå+°�Ĺɡ�I*�H��ˊ'*�$�,�ƱF�/.'$$?�

ǂx�`RXk1ƳȀ+2ÉĐ�Ć�ȀƦ+ʑ¶�H�,LȟƓ�12ȋľȝ+

2.�,Ƥ?*ž�H�,,.'$�¨/ʑ¶ȀLąK H�,/˔Ȁ���I

*�I3�Ʌŭ+�.�<<īƦǩ/Ǳ�Iɼ˭ȝ/ȡƈ/Ćʞ��Ƙǒǰå1

Ƥĕ/2(.�'*�.�'$�@�I.��<$�īƦżʁ1�+�ùŇ��

¢%�/.'*�<�,țʇżǞLį��"I§��%KHűʀ@żɟ@ž�F

I��-� ɬÒ1ȉǬ2¥1ÇȎ/2K�'*@F�.�1%,įƾ�$G�

HZ�a@ŻĽ�IH�"�*�"I2Ňʕ/2(.�F��ð/x�Y��˟

1ˊ�Lǲ�ŨG/�H%�1ɐǊ/.'*�$ÿɩŷ@
H��ůŞ�$Ňʕ	

LŰ���Ąɬ�ƒ(ʁʅ�ʑ¶ʃLɬȒ/ʾ9ą��¥1��r�/Ȍʅ�*

@F�HE�.ʇɵ+ʜƱ�HáÝLȶ>�,+ȡ�Ȍʅ�Ǵ<'$E�/ŵ�� 
 
̋̇� ƅǊ 
 
̋̇̉. � x�`RXk1ƅǊ 
� ǂx�`RXk1ƻĬ1ƅǊ2���r��"I#IN�iOW���_��

ǰå/ˠKH�,+ɬŔƅ˜Lˆ�$�,/¥.F.��ǰåLˁ�*�¥ɤ1

ʂȀBɏ˻LûGÈI((̎ć�ɬF1ƥƘǭBƘǒǰåLƖGʽG�¼�1á

Ý1=+2ę˪.V�W���1Ƥĕ/ûGɎM%�ɬÒ��1x�`RXkL

ƣ�*�H,��ʫªž�Æľž�x�`RXkLǕƅ�H�Đ+
H,��˃

Ŗž�x�,�*Ĉ�+�HE�áÝLɒ�*�H,��ɬʨ,ɔŢž.-�

ǖ�.ʀė1r��a��<�,I*�$�,�x�`RXk1ƅÞ8,(.�

'$1+2.�%J��� 
� ǂx�`RXk81ößLˁ�*�N�iOW���_��,2ƥɧȋĤ+ƍ

�*�HĔ˵B˃ɐŷ1ǜıL�ʱ˸5/ʅǩ+�H�ɩɷ+2.��>�JǤ

ƯȋĤ+ƥ�*�HȿĚÌ+ʝ˵1ʅǩǭLƙH$?�ȋľȝ.ƝǐL�$GN
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PjNLÑ�ą�.�F©˟,ïÂ²ǒLɑɒ�*ɺ�NX_��x��+
H

,��ʘʣLƫ$/�$�"�*Ąɬ�Ƙǒǰå/ùƲ� *C��,/EG�

V�W���1ʮ1Ĉ�/(.�H,ľž+�$�<$�¥1��r�1��I

*�HƥɧȋĤȍĥ/ô�$ƘǒǐLɣ�àʇ�H�,2�Ť$GÚ/ɣ�*�

$�ƥ�H�,	LĔ�Ƞ�İǛ,.'$� 
    
 ̋̇̊̇x�`RXkößƥŕ1ƘǒƤĕ´ 
    ��+2��r�Ąɬ�x�`RXk+ŭ$@1L"1ū-1E�/Ƙǒǰå
/ûGÈI$�LɁǾ/ʋ�*���.���IF2��r�ÉĐ+ȓ�ąK 

*�$K�+2.��Ąɬ�ɬțȝ/ûGÈI$�.´+
G�x�`RXkɍ

�ū�Ĺ¬+˶LąK $˧�ƱF�/.'$@1+
H� 
 
�ƥȯƺL\��,�.�Ƙǒ 
ƥȯƺ1¬ʕLȟǗ,�H1+2.��>�Jae�kğȀ,�*�ɜGʽ�B

ȢȗLÈI$G�$�EGɬȂ.¬ʕ/²G
�*���,LȟƓ�ƘǒÌł/

ĩƹ��Ȼ�ʝ�FǤƯ1Ƙǒ+ľʳ�H� 
 
�¬ʕ���ƈ	%,��12-����,�Lżʣ� H$?�¬ʕʓ˻1Ú
/ĹȎ/˰ȟÖ1 Can-Do StatementLɴʚ+ɣ�� �[�a]Pk�+Ĺɡɤ
Ćħ+żʁ¡ƞ1ū�ƻɍȝ/ƥŕ�ƧȌ�$ʋʾƨL¬ʕʓ˻1ʑ¶ɼ,�*

³Ȑ�H��  
 
�Ƙǒ�/��ƈ.	¬ʕLżʣ�$ĹȎĆħ1¬ʕɘɡ/ʬB�Ƴ˟LĦB��
ɘɡ�$�,�ǰ� HE�Ưǂʚǣʚʕɤ,¬ʕL¯˻�HƳ˟LƘǒ/ûG

ÈIH� 
 
�ĹɡɤĆħ1Y��x¬ʕL˘˯��ʑ¶ɼL³'*ɬŔʑ¶1ū�uN��
t��Lʓ=$�"1ū1żʣʞǍ+�N�Z�k/Ⱦ�$Ĺɡɤ 28ć� 25ć
��ɬŔʑ¶÷5uN��t��2¬ʕ�ˉ/âǊȝ+
H	,Ⱦ���1ǰå

LɦĽȝ/Ɨ�*�H�,�K�'$�.��ĹɡɤĆħ1¬ʕɘɡ2Ĺƿ�/

ŦLĩ�*̊şɺKI$� 
 
� �ʮĔ—ųȾ	,��ðʞ.[��nZ�_���Fɪ���ɤ˟
H�2˨
Ę1�+1fPm�b�Lž�(( (Ů  2012) �ɬÒ��(-�+°Lʇ�3
E�1�Ř/ɣ�.�FʕL˅?Hɘɡ/�H$?�ƥȯƺ1¬ʕ̃ī�1Ĥą

ȜĤ¢ȇ2̊ć̄L̋ć§�1¬ʕ/ĩ��țŎɘɡ�H�,L�Ĺƿ˟ɒ��

¬ʕʓ˻@ĆʍĽ+ɺ.'$� 
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��1x�`RXk+²ƅ�$ʑ¶ɼ̃Ưǂʚ̄L�ɇX�aLû'*�HĹȎ
/ɴʚ/ɢʏ�H�,LŃ˵/��X�aÌ+��ƈ.Ưǂʚ1¬ʕ	/(�*

jOaVh_��Lɺ��,/EG�ƥŕ1żě�H��ƈ.	¬ʕ,Ĺɡɤ�

ɣ�*�H��ƈ.	ƯǂʚLǥʹ� $�"1ū��ƈ.	¬ʕ�Ȉ/[��

nZ�_��1ˑÒLżʣ�$ɘɡ�Ĺƿ�ɒ�FI$� 
 
̌̇�ǚ1N�iOW���_��	1żɟ 
 
� �ɱȝ/N�iOW���_��,2�ə	�´�3˼ǎ�FĬĹ81ȱɺ

.-La��b/�H�,�(<G�ƥɧǛˠ˟+Ő»�˰L˔ɿ �/Ưǂ

ʚĹɡLɑɒ+�H�,Lȟȝ,�HǰåLƓ��,�ī�E�/ŵKIH��

�ǚ1N�iOW���_��	1żɟ,�*2§�1�˰�ƕ�FIH� 
 

̉̄ÚƝ,�HƘǒƬ˗�V�W����ĹȎ1�y��ƥǃ.-1Ȁ/��*

Êˁ˰�ī��ľ˧1ǰå/ûG��H<+1Ǹ¿ƿ˟�Ȩ�*Ƕ>�.��

ð/ƥȯƺ�Ć�+
I3N�iOW���_��2˅?B��,��12

Ĭ�.ʛʅ+
H�,Lʿʋ�*��� 
̊̄¥1x�Y��,ǥʹ�H�,/EG�ɬʵ�ƏŤ�*�H�y�1ĹȎ�

÷5Ƈŏx�Y��1ȟǗ/(�*ƖGʽH�,�+��ɬŔʑ¶/(.�

GB��� 
̋̄ǰå�FĹM%�,LôƘǒ/ˏÅ�ľʳ�"�*"1ɐǊLʕ�ą��,

+ǝ8,˅>NX_����]�g1ŦL,H�,�+��ƥŕ@ĹȎ@N

�iOW���_��1âǊLȨƿ˟/ľž+�H� 
̌̄ǰå1ƅǊ�ľž+�H$?�ǏÖĬ�.ȟǗLƜ��,@Ŋ�.x�`R

Xk�FĴ?FII3E�,��ĺŰž��gy�_���Ȏ<I�ǝĖ2

ǧʨK�/ʵʼ.�,�FĴ?*ə1N�iOW���_��/@ȶǓȝ/

ˠK'*=E�,��țŻ1ʷƞ/(.�H� 
 
̍̇ƅÞ1Ȱʌ̒N�iOW���_��ǰå1ǯżȀ 
 
� £ū�ʑ¶LN�iOW���_��ǰå/ûGÈIHʓ=�Éɂ�"�*Ĝ

˧ȝ/ŝ�'*���,LƿŪ�*�ǧ�(�$Ȁ/ʆI*=$�� 
� ĪĜʚƥɧx�Y��˟1ÍǺ.N�iOW���_��LȟƓ�*ɺKI$

p�aV��PmŒ1 Foreign Language Project (1999) 2ˠ¸ɤ�Ŵ˲/��9�
N�iOW���_��1 6C (the 6Cs of articulation) Lƕ�*�H�"1̎(1
ʀɈ,2�(1) Common concerns̒ʝ˵1Êƽ�(2) Colleague-ship̒x�,�*1
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º˴ˠ¸�(3) Cooperation̒ïÂ�(4) Compromise̒ĳï�(5) Commitment̒ʫª
ž�(6) Constructive criticism̒ŠʍȝƉÕ�+
H��I2ˬŘ/ƽȐ.Ɲǐ+

G�ǰåLƖGʽ'*=I3�ǂx�`RXk/ˠK'$��r�2�ʑ¶1

ïÂ²ǒLˁ�*�1̎(Lľɺ�¯˻�ɡŭ�*�'$1+
H��1-I�

ǜ�*@�ǂǰå2ƅGȹ$.�'$+
J����I2ǩ�*ǰå�H§Ú�

F¿K'*�$K�+2.�� 
 
̎̇<,?̒�(.�H	�,1żɟ 
 
 � J-GAP1ʡǰåLˁ�*�r�`nNčʺğí1ÔȽ—˼ȽƥɧǛˠ+ƥ�
HƯǂʚƥŕ,N�iOW���_��/(�*ʚGą�Ǜ¬�Ħ�$�ǰåŤ

Ô/ɺ.'$N�Z�k1ɐǊ+2��N�iOW���_��2űʀ.�,%

,2K�'*�H��ƱƯ1Ƙǒ1x��n�Y+Ƀ�ǆ+�±ɽ�.�	�N

�iOW���_��/ɯĎ2
H��-��F-�Ĵ?*��1�K�F.�	

,��Ĩ�:;ĬèLñ?$�����őȑ (2012) +2ƥɧȋĤ/��*ľʳ
ȩȷ�Ŷç+
H�,�̋K=�æ�ɏ˻�ʋƂ	/˴Hƥŕ1ĵ���/ó˥
+
H�,ʤ˚L˿F��ƥɧȋĤ/��*EGE�[��nZ�_��ƥɧ�

.�IH$?/2�ƥŕɬʵ�ɬF1[��nZ�_��Lʁ(?Ƞ��Êˁʇ

ʚ+ĿʃŷL@'*ƥɧľʳLʋʾ��¥ɤ,Êƽ�H,���,1űʀŷLʾ

9*�H� 
� <$��ĪĜʚĹɡ1?B�	(Ĝ˧ƨëvT��� 2012) +2�ĪĜʚLĹ
7żɟ,�*�21�ɄaW�1��F�ïÂÝ	�˼şŵɣɩÝ	�źģǰȐ
Ý.-L˺��,	%,�*�H�ǂx�`RXk/öß�$ƥŕÉĐ�ţ�ž

�$�,2�Ĺɡɤ/ʀǨ�H§Ú/�"@"@ɬÒˉ�"��'$aW�L³

��. *�H1�,��ɬF81Ĕ�+
H�aW�vT��jO�Y 
(Wood, Bruner, & Ross 1976) Lˁ�*Ë¯ȝ/-��'$ƈ˱+ŋ��(˼?*
��9��Lƥ�HȹĤ/
Hƥŕ��k��n�Y1ƈ˱BƬǭLÆÒȌʅ�

*�H,2ʇ�.�,��1�ȋȉ+2.�%J��� 
� �F/�ʇʚĹɡ/Êˁ�HǔŴ,�*Ȅʦ�®ɸ (2010) 2�ɬŔľȋ	
�Ňʕ	�ïÂ	1̋(L
�*�H�N�iOW���_��ǰå/ˠKH�

,/EG�ɬF�<�/�Ňʕ	Lˁ�*�ïÂ	�H�,LĹ5�ľʳȩȷL

<,?�ĤLŭ*țɼ�H�,/EG�ɬŔľȋ	LĂ��ƥŕ,�*1ȩ˛L

ȶM+���,�"I�4�*2Ưǂʚƥɧȕ1ʮL��H�,/(.�'*C

�,º�$�� 
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̓ˠ˃QRw]Pk̕ 
[1] http://j-gap.wikispaces.com/Home 
[2] http://j-gap.wikispaces.com/N��V 
[3] https://jfstandard.jp/cando/  
[4]http://www.actfl.org/sites/default/files/pdfs/ACTFLProficiencyGuidelines2012_FINA

L.pdf 
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ʭƩ̉ 
 
¬ʕ̈���x�P 

.$,øˉ̈ÇȎ2�Ưǂʚ1X�a1��E.Fs�iO�̃�ÖI¬̄	

L�<��"1s�iO�1ʉȔLȹ**�%���s�iO�1Ư/&�Ƴ˟�

ĤƇ�Ǹ¿�H�,/(�*ʕ�*�%��� 
You and your friend/instructor are going to have a farewell party for your Japanese class.  
Plan the party.  You need to discuss date/time, location and things to do as preparation. 
 
 
ʭƩ̊ 
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üüaǙ0%�üaË9%
1 

LISTEN TO THE VOICEɃ   EXPRESS THE VOICE! 
 

ĒūűĂ��������������ÃĻȤSH]������������ƎȡƌĂ�
           Keiko Okamoto                  � Miharu Nittono                Yoshiko Watanabe 

l��}cÿĄ�
Columbia University 

� �

1.   H4UE�
ǽĄœǛGƦƤH�Ąǖǘ)9GǱǽa¶=@l��yk�m��)A*]Z

%E5]0BA#])(Ellis 1996)�­ǺEZ]l��yk�m��E'$@H�
ǱǽH9GǪǄG �
 |�q�vEȜ+6�ƀ\H$`Y]ȴǱǽǪǄ;B2

^@$](Birdwhistell 1952)�9GȴǱǽǪǄG�AǱǽGîȑE#]VGB3
@�Ǻ5ȗ2�ciq�v�e�vz�m���ȪGä\ŘDC)ņ/[^]

)(Vargas 1987)�ĄǖǘG���)�)\�ƁǢAǺ3�R:9G�G�ŖV
ȧ,D]B�0%3:ciq�vXe�vz�m��G�ǜƔ2)Ʀƹ=@*

@�ÈƐDl��yk�m��GĀ/ED]ûé)ǫ[^](ďƇß�ƇȤ
2009)�90A�ĺ�H�üaǙ0%�üaË9% B$%ȷȀGƋÕa�ǃG
ŚūǽGi�oEä\Ã^@�ciq�vXe�vz�m��GƭŽaǹS:�

ūƷAH9GƋÕaǇ©5]BÆE�9GÔůBĲǕE>$@Ǘċ3:$��

 
2.   �üaË9%�üaǙ0% Ɍœćaȉ&@GȷȀƋÕ 
ƛöĺ�)łġ5]�ǃ���GĄƝ)Ł&]ðȼG�>B3@�ciq�v�
e�vz�m��G�ǜƔ2)ņ/[^]�0^aÂť5N,�¬Ð([ŇŴ
ŠȪÇEȷȀGŠȪaǶ.]DC3@�ǳƠƤ�ǌǍƤEŅĎaǥ=@*:�

3(3�0^EHȀb;VG)ǵȦB3@ƀ[D$)Œ�¬�GZ%DȬơ)
#=:�� � � � � � � � � � � �  
1ɆœĘHĄƝGȀS)C^OC�ȝ3:(Ǹ¸A*@V�ĄƝH9^)ĆĴ 
�   A*D$� 
2Ɇ¬ÐGȀSBƛöGȀS)CGƒAC%Țž3:G(ƃȏA*D$� 
3ɆĄŨaȖ3@C%ýĉ3:G(ĥEǸ¸A*D$� 
� �

� 90A ���� ěşĄŨE�ǹɀƤE¡ěƝ¡i�o�ĄƝŕ �� §�aČȇE¶ƞ

œƴš!ȾȎ�Hiyaku: An Intermediate Course"(Ɔå ª 2011) GŕȁGūŖ([
Ƭ$�ƿaȟK�ĄƝEȷȀ�Ȧȷ27�ĥEÿĄGztv��iEä\ȒR7

��������������������������������������������������������
1 ūƯƸaȚU]E#:\l��}cÿĄŚūǽĄƴGxphc�ĊǓĂƄ�ɁźƫµĂƄ����
ȳũĜĂƄ�ƏåĳƄ�Ĕƺ�ķĂƄ�õƆ�ǎƄ�ŭ¤ǧĆĂƄ�93@�ƮźƜİĂƄE�
HþÿD]ōÓ�ÓǱa$:;$:�00Eǵ3@�ĩZ\ĴȅGĲaǦ3:$�R:��
ȷȀG�ü G�ǞÅȩaĭ,ľȄ3@,^:l��}cÿĄŚūǽ¡ěƝGĄƝȃƄE�
V0Gûa(\@ȅĲaǦ3:$��
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]B$%ƋÕaȩā3:��93@�0GƋÕGĲǕaň]:U�ĄŨŪEc�

k�v�Ǚ*ä\ȂŰDCaĆř3:�9GǊů�¬�G0B)Ŝ[(ED=:��

�ɆśŨ�ȧŨE¥=@ȷȀaĎÃ5]ĪǪį)#]��

�Ɇciq�v�e�vz�m���ƣȷGŅĎa²ǁƤ�ǳƠƤEǥ%ĪǪ)�

� �#]��

�Ɇ�u�ȀSBĄƝGȀSGȞ$)ǬǭƤEŜƱA*]ŘƈaŹǅ5]ĪǪį�

� �)#]��

�

� 0GǊůaȋR&����� ěƳĄŨEH�üaǙ0%�üaË9% BƵ5]

ȷȀƋÕa¡ěƝGg�h���EŽğEǉSȒS�­ǺGi�oB¦¢E¡ș

ȪE�Ğǥ`7]0BE3:�­Ǻi�oBȷȀG�d�w{tiHê4 �� )

łġ3:)�9^HŻŲAH®&[^D$0Ba­ǺGi�oAƧŉi�oÄ²

E�93@R:�ĄƝ¼§E®&]0B)A*]B$%Ĳó([A#]�ɅD'�

ȷȀGĹǑHÄ²G 
|�q�vB3:�Ɇ�

�

3ɇɇ�üaǙ0%�üaË9% GƋÕĽȺBƋÕ· 
�üaǙ0%�üaË9% ƋÕGĽȺH¬�GȖ\A#]��

�ɆĄƝH�!SbDGŚūǽ ��"(�� ztv��i 1998) ([ȟI^:Ƭ$Ȁ�
� �SƖG�u�ȀSaǙ$@ǐǖ3�ȷȀaȦȷ5]�ĥE�9^aÿĄGz� �

� �tv��iEä\ȒT��

�Ɇ�� )ĄƝG9GȦȷaǙ$@�ƣȷ�ciq�v�e�vz�m���o�

� �~�wDCE>$@�ǂEš$:VGB�ztv��iEȐ7:ȷüG�Ř�

�A��d�w{tia�&]�Ʌ�d�w{ti·E>$@HżȸóɈaà�  
  ƕ�Ɇ 
�ɆĄƝH�d�w{tiaøEê4ȀSƖaÉĞȷȀ3�Ȧȷ5]��

	Ɇ�� )ǂBȷüA�d�w{tia�&]��


��ĄŨ��ȀSƖH�>#\�9G�>GȀSƖEČ3��Ɇɏ	Ɇaǒ\ȓ��

���5��Ħ=@�ĄŨ�E'.]ĄƝGȦȷòŕHǳ �òBD]���

�

� AH�00A�0GƋÕ)ĆȮECGZ%Eǥ`^:G(ĄƝ �a·EB\�

ǻ3,ǫ@S]0BE3Z%����� ěƳĄŨGƻ�òƦH������ ě � ţ �� ŚȦ

ȷ�H!SbDGŚūǽ ��"(�� ztv��i  1998)GȀSƖ�Ȳú GȦȷA
#=:�ȠĸD)[�0Gǂȵ�AHƝGȷȀȦȷaǇ©A*D$GA#])��

ĄƝ �Gûé�ciq�v)Ȟ%�ȧȷ)ØÌEȧ,¯I2^@$D$B$=:

ƗĨ)Ʀƹ=:�90A �� H¬�ɅóɈɆGZ%EǂEɁ±Gciq�vǵç

X�l��vƽaš$@9GƒaŅŎ3�żòGȦȷGȮ�ƊĲ5]Z%¹3:��

�

��������������������������������������������������������
2 ������ ěşĄŨGǹɀƤǹSH�üaǙ0%�üaË9% GƋÕÇĉBOPêƽA#]�
:U�ĥȔGƻɉȹ�!üaǙ0%�üaË9%"GƋÕĽȺBƋÕ· aàƕG0B��
3  ƝGȷüE1ǝï)#]ŘH�ǣǘ[(ko47@columbia.edu,  mn70@columbia.edu, 
wy77@columbia.edu) RAȘǋ2^:3� 



�
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Hl� TA�#&KZ A��7*;452,� � � ! oTA�7*;452, 
 

   
�

Ò&@��� H��!T		3" AHD,!T	�"�R:!A(Q"AH

D,�!A(��"A#\�ŢĥGȷa3=(\¯I5Z%E B$=:üE
Z]�d�w{tiV�&:�0^[G�d�w{tiaøEĄƝ �HÉĞȦȷ

aǥ=:)��òƦGȦȷE#=@HŅŎ2^:ciq�vGȪȞ$HŶFǲŽ

2^@$:�3(3D)[��A(�� GȧȷEƅa>.]#R\��A

�(�� B�D=@3R=@$:�R:�� òƦGȷȀAHðȼGD(=:�

�A�&�
 )��òƦGȀSAH���*];. BD=@3R=@$
:�Ʌó � àƕɆ��

�

H 2� TA�#&KZ A�� 2G]�7*;452,j� � oTA�7*;452, 
 

�
�

R:��ǵGǂG�d�w{tiGªE�żGZ%DȷȀsfti�ov

Ʌó �ɆVêŠEƞ$�ȧȷ�¹ȷ�ŏȷƽEȫ3@2[Eǆ($ŅĎaǥ=:��

 
 
 

!



�
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H 3� ie1+2,9.3'@��� TA7*;452, 
 

����	�
��
���
������

�
�

4ɇɇ�üaǙ0%�üaË9% ƋÕGǊůBc�k�v 
żE�0GƋÕGǊůE>$@Ǘċ3:$��� HĄƝG � òE¥]ȦȷaǙ*�

�Ʌ�
 ƒɆ��Ʌ

 ƒɆ��Ʌ�
 ƒɆAǸ¸aǥ=:	�Ǧ � H0G �òEáLȦ

ȷGĄƝ 
� §GĚ÷ƒA#]�Ǧ � Z\�èȀSƖE>$@��òƦZ\ �ò

ƦGǸ¸GŘ)Ɂ,D=@$]G)ǫ@B^]��

�

a 1� � �ie��cBn57?�KZNI 
�
Ȧȷòŕ� Ȧȷ�� Ȧȷ�� Ȧȷ�� Ȧȷ�� Ȧȷ�� Ȧȷ��

ȀSƖ� Ȳú ��� Ȳú ��� ƪ\ƙ ��� ƪ\ƙ ��� gt���
��GǺ ���

gt���
��GǺ ���

�
Ǹ¸Ě÷�

 
89.43 

 
93.26 

 
90.77 

 
91.73 

 
89.55 

 
91.93 

 
R:����� ěƳĄŨGǈ`\Ʌ�� ţ �� ŚɆEH�0GȷȀƋÕEȫ3@c�

k�vaĆř3:ɅǦ � àƕɆ�Á6��¡șȪE�ĞȷȀa3�Ȧȷ5]0

B)ģEƹ=:BĮ%( B$%ȈðEH 
	 §
� 	
 §�
�Ʉ�)�H$ Bƾ

&@'\��³Eģƹ;=:( B$%ð$EČ5]ǩŕòƾ �� G%<�

��������������������������������������������������������
4  �� )�&:Ǹ¸H9Gĥ�œĘ)ưǼ3:�D'�A-(91ƒ)�B+Ʌ88ƒɆB$=:�Ȫ
ƒVǼU]VGB3:� 
5  ���� ěƳĄŨG � ěƝGöǀǘŕH 
� ëA#=:)�c�k�vEòƾ3:GH 
	 ë� 



�
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����
��)e�vz�m��ƭŽ��������)ciq�vƭŽ��������)ƣȷƭ

ŽB$%ƾ&A#=:��

�

a 2�   ieXE�g�&):-;3(2012O 12T 10QLP) 
�

�

�

�

�

�

�

�

�

�

�

�

R:������ ěşĄŨGŢĥRA0GǐǖaǍ.:$( B$%ð$EČ3

@H 
	 §� 	
 §�
�Ʉ�)�Ǎ.:$ Bƾ&@'\�9GƜƟB3@ŢVþ(

=:G)��0GǐǖAe�vz�m���ciq�v�ƣȷ)�ȝ3:([ 

B$%Ƚ$A#=:)���ŖAHD,��ĞE ���ÌǍ.@Ǻ27[^](

[Z$ B$%l��vV#=:�Ǧ ����

�

a 3�  ieXE�g�&):-;3(2012O 12T 10QLP)�
�

�

�

�

�

�

�

�

�

�

 
5ɇɇ���� ěƳĄŨGƋÕ([ħ[^:Ôů 
�ĄŨȪEáL�üaǙ0%�üaË9% GƋÕaȖ3@ħ[^:ÔůB3@�

¬�G0B)ņ/[^]��

�Ɇciq�v�e�vz�m���ƣȷEƅa>.D.^I$.D$B$%Ą�

� �ƝGĲȆ)ì�3:��

�Ɇ�ŖAHD,�#]ƶĞRBR\G#]ŖaȀT0BEȍȌ$)D,D=:��

�ɆǜĖǸ¸�ƨ¢Ǹ¸):X5,A*]:U�ǜÌGĆÑ)ĿŌA*:��

Q1. Do you think reading and recording every other week has been beneficial?  
 

Yes No 
 

48 (89%) 
 

6 (11%) 

 
Yes ��  For what points has it been beneficial? (multiple responses: 96 in total)  
   

intonation 
correction 

accent correction pronunciation 
correction 

Other 

 
36 (38%)  

 
26 (27%)  

 
21 (22%) 

 
13 (13%) 

�

Q2. Would you like to continue this reading exercises until the end of the spring  
� � semester? 
 

Yes No 
 

45 (83%)  
 

9 (17%) 
�
�����	����
������
�������
���   -Improved my intonation and pronunciation. 
      -It forces us to speak Japanese consistently for a few minutes at a time rather than  
       one sentence like we do in class.   



�
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	ɆǵȦ)ƀ=@$])ŒE�ĄƝH�ȝ)ĆĴA*:��


ɆǵȦ)ƀ=@$])ŒE�œĘH¼�GĄƝGðȼ)ĿŌA*�ŅĎEãŞ�

� �5]0B)A*:��

�

6ɇ����� ěşĄŨGƋÕÇĉBc�k�vǊů  
2012ěşĄŨEǹɀƤE¡i�oAāU�2012ěƳĄŨEg�h���Eä\
Ã^@ǥ=:ȷȀƋÕA#])�ŨĤ3:¬�GÔů)ħ[^�ĄƝGãĬVȴ

ęEZ(=:0B([�2013ěşĄŨV¡ěƝGg�h���Eä\Ã^@Ǎ
.]0BE3:�R:�ġĄŨGŢǈƦŸB3@��ǜÌGÑAŽ3,ȀU]Z

%ED] aŊ/:�93@�9GƦŸȝĹG:UE�Z\ÔůƤDŘƈHD$

VG(BǗ&�¨òHĄƝɅ50§Ɇa A�B�CG 3>Gj���EÌ.@Ņ
Ď3@S]0BE3:�ŅĎŘƈ�KEĽȺGǻǆE>$@HǦ 	 aàƕ2^

:$� 
 
a 4� �  #%DV\�ie' ���  

� �
�
�ǵGĽȺEÏ\�ĄŨȪEáLj���ÎŅĎaǥ=:ĥ�2013ěşĄŨ
GŢĥEÉĞc�k�vaĆř3:�Á6��0GȷȀGŘƈ)e�vz�m�

�DCG�ȝEģƹ=:( B$%ð$EČ3@�j��� AH�H$ ���
�$$& BVEɋ§6>AÚ�A#=:�j��� BH�H$ ) 9§��
��������������������������������������������������������
6  œƴš!ȾȎ"(Ɔåª  2011) ([�ŚūGǥ Ʌy��o�r�Ɇ�ŚūGƅ½Ʌǰ
ǿɆ�ŝǺɅƖǽɆ�ȿŖÖɅǰǿɆGñ>aä\�/:� 

 Group A� (16§§) 
ɅǙ$@ǵçaš,Ɇ 

Group B� (17§§) 
Ʌǵç)#]VGaȀTɆ 

Group C�� (17§) 
Ʌ2012ěƳGŘƈɆ 

 ��
�

�
�
�
�
� 

ĄƝH�u�GȀSa

Ǚ*�oi��vEc

iq�vǵçaš$@

ŋË�TAHȪȞ$E
Ýa3@ȓÞ�ĥE�

Ž3$ǵçaǫ@�ȷ

Ȁ�Ȧȷ27]�ǂB

üEZ]�d�w{t

iaȓ5�  

ĄƝH�u�GȀSa

Ǚ*�ciq�vǵç

)#]VGaǫD)[

ȀbA�Ȧȷ�TAH
ǂBüG�d�w{t

iaȓ5�9^aøE

ÉĞȷȀ�Ȧȷ�  
 

 

2012ěƳGŘƈaÉ
Ćř� 
 
 
 
 
 
 
 
  

�� Ȁ�  
� S�  
� Ɩ  
�  
 
� Ȧ�  
� ȷ� �

� ŕ  

œƴš!ȾȎ"([G

ȀSƖɊ>6� 
1òƦH�u�aǙ$
@ǵçaš,� 
2òƦHȷȀ�Ȧȷ� 
 
 
ȦȦȷòŕ 4 ò  

œƴš!ȾȎ"([G

ȀSƖɊ>� 
1òƦH�u�aǙ$
@ciq�vǵçaǫ

D)[ȷȀ�Ȧȷ�2
òƦH�d�w{ti

Eø?*�ÉĞȦȷ� 
ȦȦȷòŕ 8 ò  

œƴš!ȾȎ"([G

ȀSƖɊ>� 
1òƦH�u�aǙ$
@ȷȀ�Ȧȷ�2òƦ
H�d�w{tiEø

?*ÉĞȦȷ� 
  
Ȧȷòŕ 8 ò  



�
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�$$& ) 8§A0^VOPÚŕ6>�j��� CH�H$ ) 15§A�
�$$& ) 2§B�ÿþŕɅ88ɄɆ)�H$ Bòƾ3@$]ɅǦ 
Ɇ�
Ʌj��� CGĄƝ)�ǜÌ)ƞ$:ŘƈaŢVŐń3@$]ƜƟB3@H�
0GŘƈHÁĄŨƞ$:ŘƈA�ĄƝ)Ķ^ǯ3bA$]:UAHD$(B$%

0B)Ǘ&[^]�Ɇ�
�
a 5  ieXE�g�&):-;3(2013O 4T 25QLP) 
 
 
�
�
�
�
�
�
�
�
�
� R:��H$ GƜƟB3@�j��� AAH�e�vz�m���ȝG:
UE�u�ȀSaǙ$@ǵçaǵÃ5]GHŤƥ; �j���A BH��u
�ȀSaǙ,;.AHŽ3$e�vz�m��aƫ]GHȱ3$GA�ǵç)#

]GHZ$ �j��� CAH�e�vz�m��aĄL;.AD,�ūŖX
ŗËǽĢVǭ&]0B)A*: B$=:0B)ņ/[^@$:ɅǦ 6Ɇ��
�
a 6� �  ieXE�g�&):-;3(2013O 4T 25QLP) 
 
�

�

�

�

�
�
� �
� 2[E��ǜÌ)ƞ$:Řƈ)e�vz�m��G�ȝEģEƹ:D(=: 

GHD8(9GƜƟačF:B0_�j��� AAH��ǴǐƓ3EɁ±G×
Îa5]GHȴęEȱ3$ �j��� BAH��ciq�vGǵç)#]:
U�(&=@ƅ)Ŕ=@ȀS)�ǜƔED=: DCGòƾ)#=:�R:�j

��� CAH�ģEƹ:D(=: B$%ƾ&H 2§;.A#=:)�%< 1
§H�C%3@(`([D$)�$,[ǐǖ3@V$>VȪȞ&@$: BȔN

@$]ɅǦ 7Ɇ��

Q1. Did the method you used help you improve your intonation?  
 
 Group A� (16§§) 

ɅǙ$@ǵçaš,Ɇ 
Group B    (17§§) 

Ʌǵç)#]VGaȀTɆ 
Group C    (17§§) 
Ʌ2012ěƳGŘƈɆ 

 
Yes  

 
8 (50%)  

 
9 (53%) 

 
15 (88%) 

 
No 

 

 
8 (50%) 

 

 
8 (47%) 

 
2 (12%) 

Q1a.   Yes �  If so why? Please elaborate on your response.  
 

Group A� (16§) 
ɅǙ$@ǵçaš,Ɇ 

Group B    (17§) 
Ʌǵç)#]VGaȀTɆ 

Group C    (17§) 
Ʌ2012ěƳGŘƈɆ 

e.g.,  
-I found it helpful to 
practice listening for 
intonation.  

 

e.g.,  
-It’s very helpful to have 
intonation symbols since it 
is hard to notice the right 
symbol intonation by just 
hearing native speakers. 

e.g.,  
-I was not only able to 
learn the intonation of 
words, but also memorized 
the text and the new 
vocab.  

 



�
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a 7� � � � ieXE�g�&):-;3(2013O 4T 25QLP)�
�
�
�
�
�
�
�
�
�
�
�
� �
� żE��0GȷȀƋÕa¨ĥVǍ.:$( B$%ð$EČ3@H 50§�

47§Ʌ94ɄɆ)�H$ Bƾ&�2[E��0G�>G%<CGŘƈAǍ.:
$( B$%ð$EH�A GŘƈ) 50§� 11§Ʌ22ɄɆ�BGŘƈ) 16§
Ʌ33%Ɇ�93@�CGŘƈ) 18§(37%)BD=@'\�0GǊů([HĄƝ
)ŧTŘƈEHÿ*DĕHǫ[^D(=:ɅǦ 8Ɇ�R:�j��� CGĄƝ
GÿþŕɅ88ɄɆ)9GŘƈA�ȝ3:BǱ=@$]EV((`[6�Úŕ¬
�Ʌ17§� 10§Ɇ)ªGŘƈaŧbA$]0B([Ì(]Z%E�C<[(
B$%Bª§GVGHZ,ǫ&]��ȯGǟƝHȳ$ B$=:Ĵ)#]��
�
a 8� � ieXE�g�&):-;3(2013O 4T 25QLP) 
�
�
�
�
�
�
�
 
�
�
�
�
�
�
� �
�
�
�
� R:��Ǎ.:,D$ Bƾ&:GH 3§A#=:)�9G 3§VȷȀƋÕ
9GVGaíą3@$]`.AHD,�Ǧ 9 Eǫ]Z%E�Ƨŉ­=@ȷȀŅ
Ďa3@V[$:$ B$%VG;=:��

Q1b.   No ��  If so why? Please elaborate on your response.  
 

Group A� (16§§) 
ɅǙ$@ǵçaš,Ɇ 

Group B    (17§§) 
Ʌǵç)#]VGaȀTɆ 

Group C    (17§§) 
Ʌ2012ěƳGŘƈɆ 

e.g.,  
-Without more training in 
how to interpret pitch and 
accent, it was very 
difficult just from listening 
to hear the relative pitch 
distinctions within words.  

e.g.,  
-The intonation lines were 
distracting and I think led 
me to make more 
awkward pauses, since it 
chops up words.   

e.g.,  
-I don’t know why my 
intonation was always still 
wrong no matter how 
much I practiced.   

 

Q2. Would you like to continue this reading aloud exercise in the future? 
a. Yes �  In which method?  
 
 Group A 

(16§) 
Group B  
(17§) 

Group C 
(17§) 

Total 
(50§)�   

 
YES  

 
15  

 
16 

 
16  

 
47 (94%) 

Method A 
ɅǙ$@ǵçaš,Ɇ  

 
7 

 
3 

 
1 

 
11 (22%)  

Method B 
Ʌǵç)#]VGaȀTɆ  

 
3 

 
5 

 
8 

 
16 (33%)  

 
Method C 

      Ʌ2012ěƳGŘƈɆ  

 
4 

 
8 

 
6 

 
18 (37%)    

Other  
 
1  

 
0 

 
1 

 
2 (2%) 

 
NO  

 
1 

 
1  

 
1 

 
3 (3%) 



�
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a 9� � ieXE�g�&):-;3(2013O 4T 25QLP) 
�
�
�
�
�
�
�
� ÁEǱá3:1B,�ġĄŨGƋÕGŢǈƦŸH�ǜÌGÑAŽ3,ȀU]0

B A#]:U�ŢĥE�u�ȀSVciq�vǵçVD3A�!SbDGŚū

ǽ"(�� ztv��i 1998)([B=:�$B0Gȧȶ ɅǦ 10ɆaȀR7:�9
3@�Ǧ 11���GZ%D£ƁȭǸ¸aƞ$@�ġĄŨŢÍGȦȷB�0GǜÑAȀ
b;VGaǜĖǸ¸27@S:ɅǦ 12Ɇ��
�
a 10� � S_j=G]kfi�.,983j��(��QUd II�#%k�
�

�

�
�
�
�
a 11� � ie`McB�JYn>WhcB� (2013O 4T 29QLP) 

 
 
 
 

��������������������������������������������������������
7  £ƁȭǸ¸ǦH�ɂǤ(2010)�ŬǤ�ųđ(2007)�Ɂź(2012)��ŭ(2012) aàǗEƼ
ǘ[)´Ĺ3:VGA#]� 

Score Description 
 
5 

The reader paid ample attention to the pronunciation, intonation, speed, 
accent, pauses, and was fully aware of the emotional changes of the 
characters and scenes.  

 
4 

The reader paid moderate attention to the pronunciation, intonation, 
speed, accent, pauses, and was somewhat aware of the emotional changes 
of the characters and scenes.  

 
3 
 

The reader paid attention to three of the following points: pronunciation, 
intonation, speed, accent, pauses. 

 
2 

The reader paid attention to one of the following points: pronunciation, 
intonation, speed, accent, pauses. 

 
 
1 
 

The reader did not pay attention to any of the points described above.  
 

Q2. Would you like to continue this reading aloud exercise in the future? 
      b. No �  If so why?  Please elaborate on your response. 
e.g.,  
-I think it would be useful to get help in person. It is hard to learn intonation from a 
recording not face to face.  
-It would prefer to receive feedback and mark an pronunciation and intonation in person.  

� � � � � � � � � � � � � � $$B0Gȧȶ  
� ÀHɉſGB*�|vg�E�=:0B)#\R5�ÊG#]ŚGÙĥA3:�â

ȝG¾<WbGĈMțKEǥ0%BĮ$R3:�ƂHĠG�ǺAī39%A3:(

[�ÀH�¾<WbG%<Mǥ,� BǱ=@�§AË(.R3:�'æGȧȶaH

$@$R3:�$B0)ÿ*,D=@H.D,D=:GA�,^:GA5��� 



�
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a 12� � ie`McB (2013O 4T 29QLP) 
 
 
 
 
 
 
 
 
 
Ǧ 13 a1Ǯ$:;*:$�0^H�ĄƝGǜĖǸ¸GǊůaƱ3:VGA#

])�CGj���GĄƝVŢĥGȀSGǸ¸GŘ)Ɂ,D=@$]G)ǫ@B

^]�R:�Ǹ¸G»ȻįaɁU]:UE�2012ěƳĄŨ([0GƋÕEàÒ
3@$] TA¡§EVê4VGaǸ¸3@V[=:�9GǸ¸VŶ3@ÍòGV
GZ\ŢĥGȀSGǸ¸)Ɂ,D=@'\�0^[G0B([�ūƋÕHciq

�v�e�vz�m���ƣȷG�ȝEÔů)#=:BǱ&]��
�
a 13� � � KZ`McB� TAcBn5WhcBNI 
 
� Group A (N=16)�   

ǜĖǸ¸�
Group B (N=17) 

ǜĖǸ¸�
Group C (N=17) 

ǜĖǸ¸�
ƻ�òȦȷ �����
Ʌ�u�ȀS#\Ɇ ��

�
3.24 �

�
3.18 �

�
2.94 �

� � � TA1 Ǹ¸ �� ��	�� ����� ��
��
� � �  TTA2 ��Ǹ¸ � ��
�� ��
�� ��	
�
ŢǈȦȷ ����������
��
Ʌ�u�ȀSD3Ɇ ��

�
���
��

�
������

�
��	���

���������������TA1 Ǹ¸ �� ���
� ��
�� ���
�
���������������TA2 �Ǹ¸ � ����� ���
� �����
�
� AH�00A 2013ěGşĄŨGȷȀƋÕAǫ[^:ȴęEǝïƍ$ ·a¡
>Ǉ©3:$�Á6H�j��� B�5D`<ŢÍ([ciq�vǵç)#]o
i��vaǫD)[ȀS�Ȧȷ3:j���G�§A#]ĄƝ BG·A#]�
ó 4 HġĄŨƻ�òƦɅ1ţ 20ŚɆGȦȷƞEĄƝ BE�&[^:ciq�v
ǵç>*Goi��v�A#]�ĄƝ BH�u�ȷȀaǙ*�0Goi��va
ǫD)[�ȷȀ3Ȧȷ3:GA#])�TA([Hó 5 GZ%DǂG�d�w{
tiɅáK�üEZ]�d�w{tiɆ)�&[^:��d�w{tiG�DÇ

ĉH�Ɂ±ciq�vEȫ5]VGA�Ž3$ciq�vǵçaǫD)[ȀbA

$]EVŃ`[6�(D\GƧ3)#]G)Ì(]�3(3�2013ěşĄŨG
ŢĥGȦȷɅ4ţ 29Ś��òƦGȦȷɆE#=@H�ǽĢGȀSȪȞ$H#=
��������������������������������������������������������
8  ƻ�òȦȷEH�œƴš!ȾȎ"( Ɔå ª 2011)Gƻ�ȁ�ŚūGǥ  G�ȢÌa¶ƞ
3:� 

Please listen to your first (ŚūGǥ  ) and last ($B0Gȧȶ
D)- >

) recordings and self-
evaluate the two recordings using the 1-5 scale. (See the rubric below for the assessment.) 
 
 �Evaluation of the first recording  (     �   ) 
 
 �Evaluation of the last recording  (      �  ) 
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1. Introduction: 

It has been a great challenge for the Japanese teachers in Vermont to provide 
students with a place where they can apply their linguistic skills and cultural knowledge 
outside of the classrooms because of lack of diversity and lack of Japanese communities 
in Vermont.  Therefore, the Online Japanese Language Contest was designed to provide 
Japanese learners with 1) a purpose to utilize Japanese outside of classroom, 2) a sense of 
belonging to a Japanese speaking community, and 3) a wider audience to demonstrate 
their Japanese language and cultural knowledge to.   

First, this article will provide a theoretical background on the roles of community 
and technology in foreign language learning.  Then, I will describe the purposes, the 
framework, and the procedures of the Online Japanese Language Contest and explain the 
benefits and challenges of creating and conducting online collaborative learning 
environments.   
 
1.1 Foreign Language Standards and Teaching 
 The American Council on the Teaching of Foreign Languages (ACTFL) released 
the Standards for Foreign Language Learning: Preparing for the 21st Century in 1996.  
The National Standards consist of five goal areas (the 5Cs) - Communication, Cultures, 
Connections, Comparisons, and Communities.  These standards show the benchmarks, 
sample lesson plans, and activities for Grades 4, 8 and 12 in each goal area.  The great 
impact of the National Standards in states, districts, institutions, curricula, and classroom 
teaching was reported in A Decade of Foreign Language Standards: Impact, Influence, 
and Future Directions (2011).  This report, however, also revealed that the Communities 
standard has been neglected by foreign language curricula and educators.  For example, 
the report above stated: 
 

Communities has often been termed the “Lost C,” with the literature expressing 
the difficulty in teaching towards Communities and its consideration as an 
application tasks after the basic language is learned,…a notion of Communities, 
but also of Comparisons, as having a lesser impact on the profession than the 
other three areas . (p.6) 
 

The same report (2011) also informed that students do actually value the Communities 
standard as a part of their language learning.  This indicates that the educational system 
has been failing to fulfill students’ desires and to provide for the students’ needs. 

The reason for the desertion of the Communities standard is because of the 
ambiguity of how to achieve the goals and how to assess whether or not students have 
achieved them.  This is true for all of the 5 goal areas of the National Standards, but other 
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goal areas such as Communication have been examined and provided with more guidance 
and resources by research institutions and educators than the goal areas of the 
Communities standard.  Consequently, there are fewer discussions of how to guide 
students to achieve the goals of the Communities standard.   

When I think of the achieving the goals in the 5 Cs, I picture a range of mountains.  
One can clearly see the summits from the bottom of the mountains, but some of the paths 
to the summits are not clearly marked or covered by fog.  Therefore, many people avoid 
the paths that are not clearly visible, although they know that, by avoiding these paths, 
they miss the easiest and quickest way to get to the summit.  If one can supply a good 
map and compass to reach the summits, and if one can mark the paths, people will get to 
the summit quicker, more efficiently and will be able to know where they are as they 
climb the mountains.  It is important for educators to demonstrate educational goals to 
learners, and also to explain how to achieve these goals and assess their achievements.  In 
terms of the Communities Standard, I think that the discussions of how to achieve the 
goals of the Communities Standard are fewer than the other goal areas of the Standards.   

Therefore, in this paper I would like to discuss why the Communities Standard is 
important for foreign language teaching and provide one way to achieve the goals of the 
Communities Standard.    
  
1.2 The Communities Standard and Critical Thinking 
 The Communities standard is the last goal area of the Standards and is the only 
standard that was not included in Foreign language standards: Linking research, theories, 
and practices (Phillips & Terry, 1999) by the ACTFL annual volume.  The Communities 
standard consists of two sub-standards: 
 

Standard 5.1: Students use the language both within and beyond the school 
setting. 
Standard 5.2: Students show evidence of becoming life-long learners by using 
the language for personal enjoyment and enrichment. 
(Foreign Language Learning: Preparing for the 21st Century, p. 9) 

 
The focus of the Communities standard is not clear for some people because there is a 
myth about foreign language learning.  Some think that foreign language learning means 
a mastery of mechanics of the language and a vast knowledge of vocabulary and 
grammar.  However, various researchers have been clarifying the fact that foreign 
language teaching and learning involves more than mastery of the mechanics of the 
language.  Many researchers (e.g., Bowerman & Levinson 2001; Chomsky 1975; 
Vygotsky 1978; Whorf 1956) claim that there is a connection between language and 
thought.  Furthermore, researchers such as Benjamin L. Worf (1956) reported that each 
language contains a distinctive thinking pattern of a society, so people who speak 
different languages demonstrate different ways of conceptual constructions.  In other 
words, the way we think is embedded in the language, and the language we learn contains 
subjective views of the people in the society.  Therefore, we, language teachers, must 
teach students a way of thinking that is accepted in the culture.  This is to say, teachers 
are responsible for designing a curriculum where students practice and improve their 
linguistic skills as well as guiding students to analyse embedded thinking patterns in the 
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society.  Therefore, learning a foreign language is a meaning-making process, where 
students examine cultural meanings through communication and collaboration with 
people and texts in the target culture.  The Communities standard addresses the 
importance of providing an environment where students can immerse themselves into the 
target culture in order to examine the thinking patterns in the society. 

To support my understanding of the role of Communities standard, Overfield (1997) 
stated that the developers of the National Standards included “Communities” as one of 
the goal areas of the National Standards to indicate the importance of thorough 
knowledge about the target language and culture as well as the ability to behave socially 
appropriately. 

As I discussed above, researchers suggest that providing a community, where 
students practice their linguistic skills as well as analyse embedded thinking patterns in 
the society, is a key factor of foreign language teaching. Then why is the Communities 
Standard still neglected?  I think that there are two reasons for this negligence.  One is 
because it is difficult to find and provide communities that speak the target languages 
nearby and are also willing to collaborate with students.  When I was searching for 
collaborative ideas among the Japanese programs, I came across various ESL programs 
such as McLaughlin, J., Rodriguez, M., & Madden, C. (2008) that report offering 
collaborative teaching and learning experiences with local institutions and communities.  
This proves that educators value collaborative learning and do provide outside of 
classroom learning environments if they are available and are easy access.  If Japanese 
teachers easily find the Japanese language speaking communities locally and have access 
to them, they can have more collaboration and it will be easier for foreign language 
teachers to achieve the goals of the Communities standard.  

Another reason why the Community standard has been neglected and overlooked 
is that acquiring a way of thinking that is accepted in the target culture requires critical 
thinking.  Benjamin Bloom’s (1956) taxonomy first highlighted critical thinking (Duron, 
et al., 2006) by discussing the two levels of cognitive development.  One is considered to 
be a basic cognitive ability and consists of knowledge, comprehension, and application.  
The other level consists of the skills to analyse, synthesize, and evaluate and is 
considered to be a more complex cognitive ability.  Critical thinking belongs to this 
second level. (Duron, et al., 2006; Savich, 2008).  That is, in order to examine how 
people think and how people deliver their thoughts, students must analyse, synthesize, 
and evaluate the data they acquired from the community of the target language.  However, 
Cotter and Tally (2009) indicate that even college-aged students might not have 
completely developed these abstract thinking and deductive reasoning skills, yet contrary 
to Inhelder & Piaget (1958) who state that children in early adolescence develop the 
cognitive ability to think of abstract ideas and provide reasons deductively.  If this is the 
case, by providing students with a target language community, teachers help students 
develop their critical thinking skills as they develop their linguistic skills.  To prove this 
point, Black (2005) claims that if teachers demonstrate how to think critically, students 
develop their thinking skills.  Furthermore, Choy and Cheah (2009) also emphasizes that 
“although students have a natural ability to think critically, it is important for teachers to 
guide then in order to refine their skills” (p. 198).   

In sum, unfortunately teachers have a tendency to neglect the Communities 
standard because finding a nearby community, which is willing to participate in foreign 
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language learning, is difficult and because it requires critical thinking, which is complex 
and hard to acquire.  By providing a community where students can learn how the target 
language is spoken and how thinking patterns in the society are presented, and by guiding 
students in how to look at the community, students can develop their critical thinking 
skills.  In other words, a community is a place where students learn and apply their 
linguistic skills as well as develop their understanding of the target culture and cognitive 
skills such as critical thinking. 
 Recently, in order to offer outside of class learning environments to students, 
technology has been used in educational programs. Therefore, next I would like to 
discuss the role of technology in education, especially foreign language education, and 
how technology can help fulfil the Communities standard.    
 
1.3 Integrating Technology in Education 
  Both educators and politicians agree that technology can enhance teaching and 
learning.  For example, in President Clinton’s America’s Technology Literacy Challenges 
(1996), he requested that the necessary skills to integrate technology into classrooms 
must be provided to teachers through professional development workshops and so on.  
Furthermore, Margaret Spelling, the Secretary of Education, (2005-2009) urged the need 
to re-evaluate higher education in the US and stated that one of the important skills for 
students to acquire in the 21st century is the skill to utilize technology (Spelling’s 
Commission on the Future of Higher Education, 2006). Therefore, it became essential for 
U.S. higher education to provide both teachers and students with an environment where 
they would be able to become familiar with technology and acquire various technological 
skills.   
 Educators have been integrating various types of technology into their teaching 
since the beginning of the 20th century.  For example, in 1950’s and 1960’s when the 
Audiolingual method was widely used, educational institutions started to build language 
laboratories and teachers provided students with foreign language drills there.  As 
technology improved in the late 20th and 21st centuries, technology-integrated instructions 
such as CAI (Computer-Assisted Instruction), CALL (Computer-Assisted Language 
Learning), and TELL (Technology-Enhanced Language Learning) were introduced and 
these allow teachers and researchers to determine the effectiveness of the instruction.  In 
addition, recent progress in the web-based applications brought teachers new ways to 
engage students in learning and to support education through technology.    
 As technology has been integrated into education, the effectiveness of the 
technology in teaching has been discussed.  It is claimed that technology is especially 
beneficial for collaborative learning.  Johnson (1991) stated that the integration of 
technology helps students learn cooperatively.  Warchauer (1997) also claims that 
computer-mediated communication encourages collaborating with others.  Learning a 
foreign language is a meaning-making process where students examine cultural meanings 
through communication and collaboration with people and texts in the target culture.  
This indicates that collaboration is a key factor for successful foreign language learning, 
and a tool to collaborate effectively with others.  Since technology gives students comfort 
and encouragement to collaborate with others, integrating technology into foreign 
language classroom can enhance students to share and negotiate their understanding of 
the target language and culture.   
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 Although technology can be effective for foreign language teaching and learning, 
the key to successfully integrating it is how teachers plan and utilize technology in their 
classrooms.  For example, Pederson (1986) and Salaberry (2001) describe that the 
effectiveness of technology in education is directly related to whether or not teachers 
have clear pedagogical goals.  Therefore, in my paper, in which I discussed the usage of 
technology in foreign language classrooms (2012), I claimed that, in order to utilize 
technology effectively, teachers must: 

 
a) Have a clear pedagogical goal(s) 
b) Have a clear curriculum/course/unit/lesson goal(s) 
c) Examine which technological tool(s) assist them to achieve the goals  
d) Evaluate the effectiveness of the technological tool(s) 
e) Evaluate the user-friendliness of the technological tool(s) 

 (Yoshida, 2012) 
These five criterion must be considered as teachers design an effective foreign language 
teaching curriculum through integrating technology.   
 
II. The Vermont Online Japanese Language Contest 
2.1 Description of The Vermont Online Japanese Language Contest 

During the annual meetings of the Association of the Teachers of Japanese in 
Vermont (DOHN@{�¢yrW), the difficulty of providing outside of classroom 
opportunities to students was often addressed.   Therefore, the Japanese teachers 
discussed possible ways for collaboration among the Vermont institutions to help 
students utilize Japanese language and demonstrate their knowledge of Japanese culture 
beyond the language classroom. Based on the discussion, the Online Japanese Language 
Contest was designed to provide students of Japanese with: 

1) a purpose to utilize Japanese outside of classroom 
2) a sense of belonging to a Japanese speaking community 
3) a wider audience to demonstrate their Japanese language and cultural 

knowledge.   
The Vermont Online Japanese Language Contest consists of three levels – 

Introductory (`�), Intermediate (R�), and Advanced (P�).  These levels do not 
reflect the proficiency guidelines that are set by the American Council on the Teaching of 
Foreign Languages (ACTFL).  In fact, the Japanese programs at Vermont institutions, 
except one high school, used the same textbooks for lower-level courses.  Therefore, the 
levels for the contest were tied with a textbook such as below: 

� Introductory Level – Genki I: An Integrated Course in Elementary Japanese 
(Banno, el al., 2011) 

� Intermediate Level – Genki II: An Integrated Course in Elementary Japanese 
(Banno, et al., 2011) 

� Advanced Level – post Genki II textbooks 
The reason why the Association of Teachers of Japanese in Vermont decided not to 
follow the ACTFL proficiency guidelines was to based on the number of the courses 
offered at institutions in Vermont.  Although all the institutions offer introductory level 
courses, intermediate and advanced level courses are not offered at some institutions.  
This means that more introductory-level students are expected to participate.  Thus, 
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dividing students in the introductory level courses into lower introductory and upper 
introductory groups made sense to balance the demand and supply of the students.  In 
addition, the members of the Association of the Teachers of Japanese in Vermont 
specifically wanted to avoid using the grade as an indicator of students’ levels because 
although most Japanese programs utilized the same textbooks, the pace of teaching the 
textbooks differ from one institution to another.   
 In addition, the Japanese teachers from the participating institutions discussed and 
carefully selected an appropriate category of the Online Japanese Language Contest for 
each level.  For the Introductory level, students were asked to create a three to five 
minute-long commercial in Japanese.  The Intermediate level students had to produce a 
skit and perform it.  The length of the performance was limited to ten minutes.  Lastly, 
the Advanced level students competed in a speech contest.  Students wrote an essay or a 
short research paper and presented it online.  The length of student’s paper was limited to 
800 characters (400n¡(d��� 2�).    
 An online tool called Vimeo, was used to share students’ video entries, and the 
Japanese teachers from each institution were responsible for uploading their students’ 
work.  The Vermont Online Japanese Language Contest was not open to public, and the 
access to the contest site was limited to the teachers, the participants, and the judges of 
the contest.  The participating institutions could upload their students’ work anytime 
between January 15th and March 29th of 2013.   
 After the deadline, one Japanese teacher from each institution was asked to 
evaluate each student’s entry using the rubric (see Figure 1. Rubric) and report one first 
place, one second place, and one entertainment award from each category to me, the 
facilitator of the contest.  After all the evaluation forms were handed in to me, students’ 
entries were tallied up by the nominations they received. The first place entry gained 5 
points, the second place gained 3 points, and the entertainment award gained one point.  
In addition to the Japanese teachers in Vermont, the parents of the Albany Japanese 
Language School (5KDBO{�¢���) in Schenectady, New York, also acted as 
judges.  All of these parents were native speakers of Japanese.  They were asked to 
choose one the first place and one entertainment award from each category.  The first 
place nominations by the Japanese Language School parents gained two points and the 
entertainment award nominations gained one point.  After combining the scores from the 
Japanese teachers in Vermont institutions and the parents of the Albany Japanese 
Language School, the student’s entry with the highest score from each category was 
awarded first place, and the student’s entry with the second highest score won second 
place, and the third highest point entry won the third place or the entertainment award.   
 The winners of the Vermont Online Japanese Language Contest were announced 
at a cultural event called Matsuri, in which the Japan America Society of Vermont (DO
HN@{�cW) in Burlington, Vermont, organizes to introduce Japanese culture. This 
year Matsuri was held on Sunday, April 7th.    
 
2.2 Vimeo and Other Available Online File Sharing Tools 

As I mentioned in the previous section called Integrating Technology in 
Education, technology is beneficial for collaborative learning.  The term Web 2.0, which 
are online tools that allow users to share and edit their content and communicate and 
collaborate with others, has gained popularity and has been seen in various educational 
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conferences.  However, in order for technology to effectively enhance students learning, 
teachers must have clear goals – these include pedagogical, curriculum, course, unit, 
lesson goals – and must evaluate and choose effective technological tools to achieve the 
goals.  Therefore, in this section, I would like to briefly describe and compare the four 
technological tools that provide video file sharing space and the reason why I, the 
facilitator of the Vermont Online Japanese Language Content, chose Vimeo.   
 
1) Vimeo (http://vimeo.com/)  

Vimeo is a video file sharing website that allows account holders to share their 
creative work.  The site is arranged to be very user-friendly so that account holders 
should be able to set up their own site easily.  Vimeo account holders can upload, share, 
and view video files on the Vimeo site, although free account holders can only upload 
500MB per week and 1 HD video file per week.  In order to have a larger storage space, 
account holders can upgrade to Vimeo Plus, which requires an annual fee, currently $60 
per year.  The storage space for the Vimeo Plus members is 5 GB per week and the 
uploading speed is faster.  Vimeo Plus also allows account holders to upload unlimited 
numbers of HD video files.  Another difference between free and Vimeo Plus (paid 
version) is the advertisements on the account holders’ sites.  With Vimeo Plus, there is no 
advertisement on the account holder’s site.  In addition, Vimeo Plus allows multiple 
numbers of account holders to manage the same site.  This was one of the reasons why I 
chose Vimeo to host the Vermont Online Japanese Language Contest.  Instead of one 
person uploading all the video files from various institutions, each institution could 
directly access the website and upload their students’ video files.  This was a wise 
decision because participating institutions did not have to deal with the video file size of 
students’ work in order to send their files via e-mail to the person in charge of uploading 
the files.  

In addition, the account holders of Vimeo can control whether or not the contents 
of their work is open for public viewing.  Being able to create a private channel is 
extremely important to protect participating students’ privacy.  The content of files on 
Vimeo must be fully original.   
   
2) YouTube (http://www.youtube.com/) 
 YouTube is one of the most popular and accessible video sharing websites.  
Because YouTube is a higher profile website than Vimeo, YouTube account holders will 
be able to reach a wider audience.  In fact, uploaded videos on Vimeo and YouTube can 
be viewed internationally, but YouTube is more popular in some parts of the world than 
Vimeo.  Like Vimeo, YouTube account holders can also control who the audience of 
their video files are, but unlike Vimeo, YouTube sites contain advertisements.   
 
3) Moodle (http://moodle.com/) 
 Moodle is a learning management system and a software platform.  This platform 
is widely used among educational institutions and businesses.  Similar to Vimeo and 
YouTube, account holders can upload, share, and view video files.  Yet, unlike the other 
two, Moodle has more educational learning features such as assignment submission, 
grading, and file downloading.  These features help users broaden their opportunities to 
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integrate technology to classrooms.  However, the server space to host video clips on 
Moodle is smaller than Vimeo and YouTube. 
 One of the drawbacks of Moodle when I was organizing the online contest was 
that I had to be the one to upload all the video entries.  In addition, if the video clips were 
directly uploaded to Moodle, people could not view a video clip while someone else was 
viewing the same clip.  In order to avoid this inconvenience, the video clips on Moodle 
had to be imported from either Vimeo or YouTube, but again I, the facilitator of the 
contest, had to manage the video clips to be imported and deal with tedious technological 
work.  It is possible to have multiple teachers to manage a Moodle site, but it takes 
additional steps to set up compared than Vimeo and YouTube.  Because the Vermont 
Online Language Contest required multiple numbers of site managers and because having 
multiple managers with Moodle required extra steps to set it up, Moodle was not the best 
choice for the Vermont Online Contest. 

One of the benefits of using Moodle is the ability to track comments made by the 
viewers of the video clips.  Viewers can comment on uploaded videos using Vimeo, 
YouTube, and Moodle, but only Moodle allows teachers to seek out and track one 
particular student’s comments.  Therefore, Moodle is a more suitable choice for 
classroom use.  
 
4) VoiceThread (http://voicethread.com/) 
 VoiceThread is a web-based content management tool that requires Adobe Flash.  
Like the other three, VoiceThread allows account holders to upload, share, and view 
media files.  VoiceThread and Moodle are similar in the sense that they are suitable for 
classroom use such as conducting discussions on the uploaded contents.  All four 
technological tools that are introduced here allow viewers to write comment on uploaded 
contents.  VoiceThread, however, is the only application that allows viewers to leave 
audio comments.   
 
Figure 2. Video Sharing Tools 
 Vimeo YouTube Moodle VoiceThread 
Types Video hosting 

service 
Video hosting 
service 

Content 
Management 

Content 
Management 

Video Sharing Yes Yes Yes Yes 
Text File 
Sharing 

No No  Yes Yes 

Creating 
Private Groups 

No 
(Yes w/ paid) 

Yes Yes Yes 

Advertisement No 
(Yes w/ paid) 

Yes No No 

Written 
comments 

Yes Yes Yes Yes 

Audio 
Comments 

No No No Yes 

 
2.3 Criteria and Assessment: 
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 The criteria of the Vermont Online Japanese Language Contest (See Figure 1. 
Rubric) consist of seven categories – pronunciation, intonation, accuracy, fluency, 
cultural understanding, organization, and level of entertainment.  I designed these criteria 
to address the three important elements in foreign language learning – language, culture, 
and thought.  By including the category of cultural understanding, participants are able to 
demonstrate how knowledgeable they are about Japanese culture and judges will be able 
to assess how culturally appropriate the participants’ entries are.  In addition, I included 
the category of content organization and the level of entertainment to evaluate the 
participants’ understanding of thinking-patterns in Japanese culture.  Often students try to 
convey humor in conversations, but the attempts often fail due to the lack of 
understanding of cultural differences.   Therefore, I hope that having the category of 
entertainment helps students to give thorough consideration to what a Japanese audience 
is interested in and how to capture their interest.   
 The rubric was also created for all Japanese teachers acted as the judges of the 
contest to have the same criteria to evaluate students’ work.  Although most Vermont 
institutions utilize the same textbooks in their introductory level courses, the ways they 
teach differ and the contents of the courses vary.  What a teacher values might differ from 
another, so having the same rubric to evaluate students’ work is necessary.  One teacher 
from each institution became a judge and evaluated each entry using the rubric.   

Next, there were seven categories each consisting of four points – 1. poor, 2. fair, 
3. good, and 4. excellent.  Therefore, the perfect score was 28 points.  The sum of the 
points from all the judges became the final score of the entries.  However, the parents of 
the Albany Japanese Language School were not required to use the rubric to evaluate 
students’ entries. 
 
III. Findings and Discussion 
 After the winners of the contest were announced and the awards were given to the 
winners at the Matsuri, Burlington, Vermont, I conducted a survey with my students who 
participated in the contest (n=14) [Figure 3] and participated institutions (n=6) [Figure 4].  
The purpose of this survey was to improve the organization of the contest as well as to 
understand their experiences of online collaboration.   
 
3.1 Students Feedback on the Vermont Japanese Language Contest 
 Overall, the feedback from my students who participated in the contest was 
positive.  The Vermont Online Japanese Language Contest was created to fulfill the goals 
of the Communities standard, and the goals of this contest were three-fold: 1) to provide 
with students reasons to study Japanese, 2) a sense of community, and 3) to apply their 
skills and knowledge to an environment outside of the classroom.  I would like to explain 
my findings about each goal from the students’ comments in their survey. 
 First, most of participating students expressed that the contest gave them 
motivation to be better Japanese speakers.  They mentioned that knowing that teachers 
from other institutions as well as local Japanese people would be watching their work and 
evaluating it made them more conscious about their pronunciation and intonation as well 
as the organization of their work.  This indicates that students not only became motivated 
by collaborating with outside of classroom, but also became more cautious about the 
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accuracy and the Japanese way of thinking in order to convey their thoughts.  This 
achievement was addressed the goals of the Communities standard.  
 Next, in terms of providing a sense of community, students expressed that they 
felt a sense of belonging to three different types of communities – to their own Japanese 
class, to the language learning community in Vermont, and to the local Japanese 
community.  I found it interesting that collaborating with other institutions and the 
Japanese speaking community made students in Japanese courses unite as one.  One of 
the students explicitly expressed that the process of producing a creative work with peers 
was fun and a great way to connect with classmates outside of the classroom.  Students 
also described that it was important for them to know what students from other 
institutions were capable of, and knowing the fact that students from other institutions 
struggle to produce some sounds and sentences just like themselves gave my students 
comfort and confidence to continue studying Japanese.   This means that having a visible 
learning community is beneficial for foreign language learning.   
 Lastly, the most common feedback from participating students was that the 
contest was beneficial and enjoyable in a sense that they could apply what they have 
learned in their classrooms in various contexts.  This application process is exactly what 
the Communities standard suggests for learners to become able to do, so it is clear that 
collaboration through the Vermont Online Japanese Language Contest was a valuable 
tool for students’ improvements in learning Japanese.  It also revealed that collaboration 
through the contest can fulfill the goals of the Communities standard.   
 
3.2 Teachers Suggestions on the Vermont Japanese Language Contest 

Although all five institutions were extremely positive about participating in the 
online language contest, several improvements were suggested.   
 
1) Editing Guidelines 
 For the advanced-level speech contest, no editing was allowed while students 
were taping their work.  I, however, did not set specific editing guidelines for the 
introductory-level commercial contest and for the intermediate-level skit contest in order 
to encourage students to write creative scripts and commercials.  However, the end 
results of students’ work differed tremendously.   High quality editing skills were 
demonstrated in some of the video entries, and some Japanese teachers who acted as 
judges indicated that might have influenced the results of the contest.  Therefore, stricter 
editing guidelines will make assessment fair and reliable.   
 
2) Assessment Guidelines 
 There were two judging groups – Japanese language teachers and the parents of 
the Albany Japanese Language School.  Language teachers, who are trained to assess 
students’ linguistic and cognitive skills everyday in their classrooms, evaluated the 
students’ video entries consistently.  However, the results from the parents of the Albany 
Japanese Language School were varied, and they also chose different video clips from the 
teachers’ choices.  The parents, who are not trained to assess language skills, had a 
tendency to choose energetic and humorous video clips as the first place over 
linguistically accurate and fluent video clips.  Therefore, an assessment guideline, that 
could help non-teachers analyze students’ linguistic skills as well as their understanding 
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of culture, would make the contest results fair and reliable.  If the parents are unwilling to 
learn and follow the unfamiliar assessment guidelines, they might be able to choose only 
the entertainment award winners.   
 
 
 
3) Specifying a Topic 
 The participants of the Vermont Online Japanese Language Contest were asked to 
create commercials (Introductory-Level), perform skits (Intermediate-Level), or give 
speeches (Advanced-Level).  However, there was no specific topic for each category, so 
the contents of the students’ entries were diverse.  Therefore, it was suggested in the 
survey that students should have a specific topic and/or the same characters to use in each 
category.  For example, for the commercial contest, students would create commercials 
for the same imaginary product, and for the skit contest, students would use only the 
characters from the textbook.  Having a specific topic and characters makes judging the 
contest and assessing students’ entries easier and makes assessments fair and reliable.  In 
addition, non-teachers might find that it is easier to assess students’ entries if the content 
of the contests is limited, and the assessment gap between teachers and non-teachers 
might be reduced. 
  
4) Timeframe 

Each institution has a different academic calendar/ schedule.  For example, the 
first day of the 2013 spring term at the University of Vermont was in January 14th, but the 
spring term at Bennington College did not start until February 20th.  Therefore, it was 
difficult to arrange the deadline for the video entries because each institution had to have 
enough time for students to work on video production while avoiding examination times.  
The deadline for this year’s Vermont Online Japanese Contest was set for the end of 
March because the announcement of the winners had to be made at the Matsuri, which 
was scheduled on the first Sunday of April.  However, many teachers wrote on their 
surveys that the ideal deadline for the next year’s online contest would be one or two 
weeks later than this year’s.  It is hard to find a deadline that is convenient for everyone, 
but negotiating and setting an agreed deadline is a key factor to having more institutions 
and communities participate in this collaborative work.  

 
5) Levels  

There were only two entries for the intermediate-level skit contest compared to 
the sixteen entries for the introductory-level commercial contest and the six entries for 
the advanced-level speech contest.  This was due to lesser amount of students in the 
intermediate level courses, but also to the way the Association of the Japanese Teachers 
in Vermont decided to divide the levels.  We all agreed that students, who were studying 
Genki II: An Integrated Course in Elementary Japanese (Banno et al., 2011), were 
eligible for participating in the intermediate-level skit contest.  However, one of the 
institutions did not use the Genki II textbook during the spring term and another 
institution had just started to use it.  Because of this, students were not confident 
competing with other institutions.  Therefore, the teachers from the participating 
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institutions must have a further discussion on this and decide on a better way to divide the 
levels.   

 
IV. Conclusions and Implication: 
 As I discussed in this paper, although the Communities standard is not the most 
popular standard among educators to discuss and implement into their programs, it can 
raise students’ awareness of the importance of understanding thinking patterns in the 
target society as well as enhance students’ linguistic skills and cognitive skills.  Moreover, 
technology helps educators implement an activity and/or a program that fulfills the goals 
of the Communities standard.   

Therefore, I would like to conclude this paper by providing a step-by-step 
procedure for the future online contest organizers. 
 
1) Before announcing the Online Language:  

� Find institutions and Japanese communities.  For example, go online and 
search the Japanese programs in other institutions, Japanese language 
schools (Hoshuko), and the Japan Society preferably nearby your institution.  

� Brainstorm for possible collaboration ideas and goals you would like to 
achieve. 

� Contact the institutions and communities that you found and present possible 
collaboration ideas and what you would like to achieve through the 
collaboration.   

� Once agreeing to collaboration, discuss and refine the goals of the 
collaboration. 

� Rethink what types of collaborative events/activities that will help you 
achieve the goals you set. 

� Discuss and negotiate the details such as levels, topics, technological tools, 
deadline, and editing criteria.   

� Create a site for the collaborative event/activity. 
� Search for possible funding support and contact them. 
� Create an assessment guideline for the collaborative event/activity. 
� Create the technology guideline such as how to upload files and file sizes. 
� Announce the collaborative event/activity to participants of the event/activity. 

 
2) While the collaborative event/activity is going on,  

� Send the uploading procedures twice – once right after the announcement is 
made and another a month before the deadline. 

�  Send the participants e-mail reminders of the deadline three times - a month 
before, one week before, and a day before the deadline. 

� Check the hosting site regularly for troubleshooting. 
� If any, contact sponsors and make sure the prizes will be ready for the 

winners. 
 
3) After the collaborative event/activity is done,  

� Conduct a survey on the event/activity. 
� Share and discuss the results with the participated institutions. 
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� If possible, set up an opportunity for the participants of the collaborative 
events/activities to interact face-to-face and/or via Skype. 
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Figure 1. The rubric of the Vermont Online Japanese Language Contest  
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Figure 3. Questionnaires: Advantages and Challenges of Collaborative Work 
 
Please answer to the following questions:   
1) What did /didn’t you enjoy most about the online contest? 

Enjoyed: 
 

Did not enjoy:  
 
2) What did/didn’t you enjoy most about the event (Bennington, Union, the Albany 

School collaboration) this Sunday? 
Enjoyed: 
Did not enjoy:  
 

3) What do you think of the benefits and challenges of participating in online 
collaborative work with other institutions? 
Benefits: 

 
Challenges: 
 

4) What do you think of the benefits and challenges of face-to-face collaborative work 
with another educational institution? 
Benefits: 

 
Challenges: 

 
5) What do you think of the benefits and challenges of collaborative work with the 

Japanese people from the local Japanese community? 
Benefits: 

 
Challenges: 

 
6) Do you wish to have more collaborative work with other educational institutions?  

Why? 
 
 
7) Do you wish to have more collaborative work with the local Japanese community?  

Why? 
 
 
8) Comments and Suggestions? 
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Figure 4. The Questionnaires for The Vermont Japanese Language Contest 
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Fʠ$�,U��P�3ĞĬ�ĞĬʁ\�bKƝ��

ǕĒ CUNYË¹3ĬǗƊ4 27�¥1Bò9�ƠǠȬ3{�aRYn�ȫJH&
`lO�V�ja (CC) 3X��vb4���tjg�3Njv�QSbn1µ
Ș��łĬCŐȀĬKĸƅ GĬǗ�ĝ���Ə�u��YĞĬʟu��Yʠ4�

P�bn��tjg��25 �Ǧªɡ1
F�warb��¹3V�ja-
G�
CUNY4ĬǗ3ĝƯť (ethnic diversity) -ǬEH,�F��ƦÍ1N��V-Ɯ
BĝƯť3
GĞĬ1��Y�H,�G2� 
�  
2.2 ©ƈȡƱɽ.3ɩſ  
� � Ơ{�aRYn-4�u��YĞĬ 3 the Bernard L. Schwartz Communication 
Institute (SCI) .ɩſ GƱ²Kŝ&�SCI � 2007ō1{�e�l�`��ʡv
yT���b3ȽÁk��.�,�m_P��ɻǠ�&lYs�a�k��

VOCAT (Video Oral Communication Assessment Tool) K½��.1DF�ĬǗ3{
�Pu`��Â&H��Ʀ-wmU3ȱȞ�ȽÁʟ��z�jY3b\N�ƈŉ

�E3\��nʠKɾȳ�ȤņʩxNȽÁ3\��nȹÊ�\��n3CF.F

� VOCAT3�*3ǜʋ--��ɾȳ÷ȣ.0)&�3   ¢Ʀɼ- VOCATK½ǘ
 G34 CUNYÖ3ȿ?')&&A�SCI1¢Ʀĸǘ3NVQ�nKǒØ1m
_P��,BE)&� 
 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
1CUNY3~��}�añǍ  http://www.cuny.edu/about/history.html 
2 US News and World Report 
3
Ơ{�aRYn�1�ĬǗ4ȤÔ3\��n¬Ĝʟ©Ȝ�Eʠ3\��n�ɾȳ-�0�.�

�lYqV�S���Ǘ��lYq`��1Ťɳ{�Z��3m_P�KĚƙ�,BE��\�

�n3ɾȳ�¤Ž�-�GD�10)&�$3óʋ�ȤÔ3b\N�ȯEH0�0G.��Ċʓ

�Ǘ�&&A�Ø3}�a-��z�jY3b\NKǯɂ G.��ÒȘK.)&�!
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3. ıɛƭȮ  
� 	ƑƠɄmObVu��i��r�@ CUNY
.ʓ�H&ƠwmUÙ»{�
aRYn1DF�¢Ʀ-ƑƠɄKĬȚ GĬǗ�Z��{-ĞĬ�ĞĬǗǁ3w

mUKÙ»��ŦĕK¤Ž�ÍƝ�&�$3Ŝ�ĬǗɼʡ¢Ʀɼ-»ĆKȱȞ�

\��nK�û)&�ƑƠɄ-/�ȤņȬǕ-�G�Kưȅ GĖK»F�»Ć

3�1Ɠǯ0l��Kŵ*�.KŨɌ��ºK³�&�3��$�,ȤÔɯ3�

jd�aKǨů1/�³�G�Kț��ɀ�û�ƕɼKȻ�Gǽ�»ƫ3ɭǷK

ɸȱ�&� 

3.1 ķɑĬȚȜ  
� Ơ{�aRYn4�ƑƠɄ 2ōǗŜì3ĬǗʟCC17ý�u��Y 19ýʠK
ķɑ1ȫJH&�CC-4ƈǴƚ	The Spoken Language Volume I
K½ǘ�10ɇ
¬ɿKĬȚ���Əu��Y-4	�L� II
K½ǘ�17ɇ¬ɿKĬȚ�-

G�¦ƞ3V�X���1ÿ>HGU���lbn�yMPp�{�aRYn1

«JGB3.�,Ơ{�aRYnKĺÊ�&� 
 
3.2 {�aRYn3ǦǢ  
�  
� ƜÖ1¬�3ǦǢKĬǗ1żǰ�&� 
 

! ƑƠɄK½),úĞĬ�ƐȻ�ɡŮ�ĬǗǗǁ3ȇ§3wmUKÙ»�
ȯ"G�.1DF�ȤņKȬǕ G� 

! ȤÔ3ț�C�jd�aKǨů1³�G� 
! wmUȱȞ�ȤņȽÁ�xNȽÁKɦ���£�3ʖ´ǈ�Ǩɰǈ1
*�,ǬGʩǖȵ G� 

 
� >&�ȤÔ3ǕĒ3ƑƠɄ�|�-/�³�EHG�Kț��³�&��.K

J�FC �³�G14�aRbi���Ę3Ğ���n���P��a�

BGM0/Bțū G.��ǈBŶǰ�&�ȱȞȜ�D7\��nȹÊȜ.�,
4�ƑƠɄĬȚȜ'�-0��ƑƠ¥ĬǗ�ƑƠɄƈŉ�ƑƠ¥ƈŉ1Bñà�

,BE��$3D�0ȱȞȜKBŨɌ�,wmUÙ»K GD�Ŷĺ�&���

 G�.-�ĬȚȜ3�i|�`��KʛA�ã?10G�.Kƞś�&� 
 
3.3 {�aRYn3ůʏ  

1. Z��{�Z��{ýKƽAGʟĬǗɼ-ƽAGʠ 
2. wmU�g�3¤ŽʟƠ{�aRYn3XjYʩUy.�,ƊÔ3wmU3

�-úƦ3ƑƠɄY�b3ĬǗ�ƈŉ3Ȥņȇ§K��¤Ž�&ʠ 
3. 0#$3nxjYKɲL'3��/L0�jd�aK³�&�3��ȱȞ

Ȝ 14/L0��jn�
G3�Kț�G�Z��{ɼ-ɀ�û� 
� � ʟ{���_�3żÓ ʟ���n�o���oX���g�ǽ3a�� 
� � � �4ȤÔɯ-ƽAGʠ 
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 4.  wmU»Ć3ȽÁĔǅKY�b-mObVj`�� G 
 5.   First Draft K»G�żÓ� ʟżÓÛ1Z��{ɼ- xNSmOlO�Zʠ 
 6.   Final Draft K»G�żÓ� ʟżÓÛ1Z��{ɼ- xNSmOlO�Zʠ 
 7.  úZ��{- ȕȚʟǠʌʡP�nr�`��3Ŷĺʠ 
 8.   wmUƃŘʟZ��{ƺʠ 
 9.   wmU3ȔʅʟDropboxKɦ�,»ĆżÓ�SCIųŕȜ� VOCAT1źɝʠ 
10. ȤÔ3Y�b3wmUKȱȞ 
� � ʟVOCAT�-Ȥņ ʡxNȽÁʣ\��nCɗĊ3ȹÊʠ 
11.  ǨůƦ3Y�b3wmUKȱȞ 
        ʟVOCAT �- ȤņʡxNȽÁʣ\��nCɗĊ3ȹÊʠ 
12.    \��n�ɗĊ1ķ���£�yO�oujY G 
 
3.4 {�aRYn3ɭǷ  
� wmU�g�3Ù»4ĬǗ1.),B�bY�¶����jYb�&ʈĐƼ3

�-Ù»��£�3wmU�g�ȱȞKƬ�L'� 
� ƜȈ»Ć1ķ GȽÁ1*�,4�>!xNȽÁ4 1*�,Y�b-ɀ�û)
&�<.L/3ĬǗ�xNȽÁ1ķ�,�ü��|�3ĬǗKȽÁ G34ʇ�

��ɱÕ-40��Ãʒť�0��.��ŨȯKŵ),�&�xNKȽÁ G.

��ȫǉ4�5�5Ȥņóǩ.ȤņȽÁKĔƠ1�,�G (¸Ȫ�ǎɏ 2010) �
.�E�ɭð1ȤÔ3{�e�3wmUKȱȞ�&ʄ�/L0�.1Ƽª�&�

K&!2&.�I�ȕȚ�ɚ�bY�{n:3Àīŏ�nxjYʡl���J�

FC ���bx�i3bx�o�Ę3Ğ���yO���ȶɄ¬Ĝ3\��q

[�`��1şȮ0ȮȄʟaRbi�����jYb�&ȬŦ�NP\�gYn

ǽʠ0/�ŷ�EH&�$3D�0ȱǈ-xNȽÁ�\��nK�,?G�.K

Ŷĺ�&� 
� ĬȚȜʟȽÁ�HGȜʠ3ĘK���.4�ƈŉ1.),ʟ{�aRYn3ʠ

Ǝ��ȯƏCʟ{�aRYn$3B3Cʠ$3Ũă1*�,3ǀĶKż¿��G

B3ʟShohamy 2001ʠ.��ȴǈ�E�	��wmU.4ʤ
.��ɀ�û�
3ĖKŵ)&�ǁǠ0mObVj`���E�J�FC �bY�{n�ȱȞȜ

.*0�F�ŵ,G�ȱȞȜKŒ�ɟAG�hPp�jY-`��C}�b�Ě

é��ȯ,�,ȥăK$$EHGB3�l���ȱȞȜ1J�FC �āǰ�H

,�G�Ǝ��ŦĕKż¿ GB3�yT���C ��ʌĘʡǜʋ3YU�l

O��wa�N�0P��a3Ǣǯ0½ǘ�Ƶ��îɄʡƋƿ3½ǘ�ǕĒ3�

|�3ƑƠɄ-ɀ �ǠʌʩP�nr�`��ǽ3ǈ�Ŷƀ�H&�¬�3ǈ1

Z��{Ï3íÈKÿA�ƜȈ»Ć3ȽÁ��z�jYK»Ŭ��ŜƑĬǗ1ż

ǰ�&�5 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
4!xNȽÁ4 Topping (1998) 3İș1Ĕ+��“an arrangement in which individuals consider the 
amount, level, value, worth, quality, or success of the products or outcomes of learning of peers of similar 
status.”. G�(P.250)!
5 Appendix B “Collaborative Video Project Evaluation” ñǍ 
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� {���_�»Ŭƹʃ-4�l��C�jd�aKƽA�2,�GZ��{�

��*�
)&3-�	/L0wmU��B�I��ʤȤÔ')&E�/L0w

mUKȯ&��ʤºKǬF&�3�ʤ
.Ċ����Ǩů3ǻĖ10),ț��

Z��{Ï-ɀ�û��.KżƩ�&�xNSmOlO�Z1*�,4�ƚ�ǧ

�4ț�ǧ�3ɭǷ-
F�G�>&
G;�'.���.KĬȚȜ1ɂɌ�"

G;�ʟByrd 1994ʠ'.ț�EH&3-�First/Final Draft żÓÛ1Z��{Ï
- Peer EditingK G�.KŶĺ�&6�ĬȚȜ1DGxNȽÁ1��,4�xN

1ķ�,ǈƊK*�G�.4�0�)&�ǈƊK*�GĖû�xN3ɓǔ�íÞ

ŏ1ķ GȯƏ1Å¥Ņ�
GʟGoldfinch 1994ʠ.ț�EH&3-�wmUż
ÓŜ3N�[�n3ĎǾ-íÈ»ƫ3ũŧKȹÊ G�.. VOCAT�-3\�
�n�ɗĊ1ʀ)&� 
� gbY1��Gƕɼ�ʟ»ƫ3ɭǷ-ʠɸȮ0Ȯď (Topping 1998) 10F�G
3-�ǭƕɼ-Bɀ�û�3ĖCưȅ GƕɼKȻ�&��*ĬȚȜKNdb�

�n1Ň�ɟ@�.�Ơ{�aRYnɫȫ14şȮ�÷Ʋ')&� 

4.  ıɛĕĂ  
4.1 ¡¾.ÔƣƏƿ 
� ĬǗ�Ù»�&wmU4�ĞĬ3ɡŮ�ƐȻ�Y�z3ȇ§0/ĬƦȇ§3�

��g�ŗő�>&oX���g��P�gw��ʟƦÏ-©ĬǗ1P�gw�

��&B3KƑƠɄ1Ā�ƛ�&B3ǽʠ�ġĩĬǗ�ĬÏ-n��p�.ȸȕ�

ąʗKʗ;�hPSjn1Ŭß G.��\�mO�>-�ı1u�SlO�1

ĵL'Ïĳ�a���-
F�>& BGMBȤÔɯ1DGƑƠɄ3»Ⱦʩ»Ƙ�
ǆĠ- Gǽ�Ýɨťɐ�0»Ć�ĝ�)&��H4�ĬȚȜ3ƑƠɄCƑƠ3

Ƌé:3ȥăɽŞ���1ĝƯ0B3-
G�.���..��H�ŚE1.)

,ÝɨÞKǠž-�GƱ²-
)&.���.-
I�� 
� Ơ{�aRYn3 3*3ǦǢ1ıɛĕĂ3m�g�/3D�1ķŢ�,�G�
K¬�1ǰ �>&\��n3¡¾�EǠǗ�&Ċʓ�ķŢKĕĂ G�m�g

4�ƜȈ»Ć�ȱȞȜ�E3\��n�Y�b-3ɀ�û��ȱȞŜ1ȫ)&N

�[�n�ĬǗ:3P�gw���ĬǗ.3 E����EŝEH&� 

 
4.2 {�aRYn3ǦǢ.ıɛĕĂ3m�g  
4.2.1  ǦǢ  �ʣwmUÙ»K G�.1DF�ƑƠɄ-ȤņKȬǕ G  
� ǦǢ�1ɽ G¡¾.�,�`lO�V�ja1ɦ�Ǜġʢ¥ȉ3Z��{�

	�ajYƨ
(MM)�»Ŭ�&	CCNY �Ǟ��ĞĬ
.��»ĆKôF� 
�G��3»Ć4�vvř3ĬǗ7�p�o.Ħř3ĬǗ��yM��ȑ1 
ĞĬɲ73&A1�`lO�V�ja3X��vbKȺH,�&.�I�Ǻ 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
6 Byrd, D. (P.120) 3xNSmOlO�Z3WPo�P�KñǍ���H1Ơ{�aRYn1û�
D�1ɅƓKà�&�Appendix CñǍ!
7!ĬȚȜ3{�Pu`�ÂɎ3&A��3ɉƋ1ǡĖ GŚE3ýÛ4Ë,­ý-
G� 
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ģ�ɊA�&}l�ŉ3D�0X��vbNpQ�^�ʟaQ�ʠ�ǕH�	ǳ

�ƩÏ G�E*�,�,ʝ
.ŔŒ1 2¥KɃ��X��vbÏK 3¥-�ȑ
1ƶ�ĎG`���EĤ>G�NpQ�^�ř3aQ�4�	CC��Ǟ��Ğ
Ĭ'ʝ
.���.KȼƓ G&A1�2¥KX��vbÏ3�I�I0Ů1ɩ
H,�),?GB33�ĬǗ�Ŕǥ1ȭJHG`��KǦƂ�&F�đƚʙ-Ĭ

Ǘ�æŔ"!1lXbn�jd�a5�F�),�&F�ĬǗ3ů14ľ�0�

D�0 500o�3 ��VyRl�N-4ęEH,�&F�.Ƴ�EƳ:.�ɬ
1BǤȟ0ÓƢ¡�vv.Ħ3Ǧ3Û-ɘ�,��.���ɆB�ţJ!Ǽ),

�>�D�0ʊŋ1����b0ȱǈ-Ż�H,�G� 
� Ɩƹ4ʢ¥.Bʊŋ1ǪʋǦ-Ǒʉ�0ĬǗ3ŚE��W��.ĚJ)&\�

V�0řKı1PXPX.wmU3�-J�FC �ƑƠɄ-ǆ�G�.-�Ȥ

ņKȬǕ�,�&�$3ȬǕ3ŗ¹�D7wmU3�Ƨ4�ʧǤȟ�
-�$H

KȱȞȜ1Ô�FC �³�G&A�NpQ�^�ř3aQ��$H%H3`�

�3Ñʐ-�J�.Ğ��1 CC3D�Kvvř3ĬǗ�p�o.Ħř3ĬǗ�
�yM1Nx���&�	X��vb4.,BĮË-�ĬǗ4�*BǪʋǦ1æ

Ŕ G�VyRl�N3ʗ¡BĮ�,����
0/.ȶ)&ȠİǢ0ȶȩBd

�y3�-ĝ�ǘ�&�$�,����&ȠİǢ0ȶȩ.4ķǍǢ0�.�Ǧ3

Û-ɘ�&1B��JE!�	CC�ĞĢ�- ʝvv�CC1ȫ�&�-
 ʝ
.Ĩ�$�1ö9Ħř3ĬǗ��yM.$HKǄɚ$�1ȯ*AGNpQ

�^�ř3aQ�3ĥ-wmU�ȓA��EH,�G�ŚE�wmU3�-��

1Ń?1�*Ƭ��ȤņȬǕK�,�&���wmUȱȞŜ1 VOCAT�1Ĵ"
EH&Y�b��n3¬�3\��n�EB³J),�G� 
 
ĬǗ A: This video is hilarious! I loved how creative each person was with their 
characters. Their energy was all the same where I felt each one was really into the video. 
I loved the newscaster approach to the project, but I was impressed by how much fun 
they allowed themselves to have with it. They show a lot of the campus and what people 
do, while at the same time being entertaining and engaging. Their Japanese was also 
really good and easy to understand ^_^. 
 
4.2.2 ǦǢ  �ʣƑƠɄ-ȤÔɯ3�jd�aK³�G   
� ǦǢ�1ɽ�,BŒ�ȏ�ǦǢ�-½ǘ�&Ǜġ 3¥ȉ3Z��{�	MM

3»ĆK¡¾.�,ôF��&��{�aRYnȈ�Ŝ1ȫ)&ŚE.3P�g

w��3�-��3wmU-�Ǟ³�&�)&�jd�a4�	J�.ǤȟǢȱ

ǈK.F�HG�.1D),�º'��>���Ƒ�
)&F��>���0�

ƑB
GȤÔ&(3ĞĬǗǁKǼ�-8�.5$�. GÛþ�0ĥèK�œ�

&�)&�$�,��>���Ƒ�
)&ƕ4$H1ķ Gũɋ3Ƽŵ(KŠH

0�-�D�.���jd�aBÿL-�G�
.Ʉ),�&����&ȤÔɯ

3�jd�aKȱȞȜ1ǭƕɼ-`�{�1�*Ô�FC �³�G&A�ŚE

4Ư�0ȶȩ�ȱȲǢP��a�aRbi���Ę3Ğ���n���åƤʌ�

ĻɮÎ0/3łğ1âÞ�&�¬�3\��n�EŚE3ǠÃ�&�jd�a4

ȱȞȜ1ëÔ³J)&�.�J�G� 
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ĬǗ BʣI loved your video it was very satire – like of CC = CUNY system is not perfect 
and brought elements of Japanese culture via media (newscaster, noise effects, etc). 
ĬǗ C: The best part of the film was the exaggeration used to elaborate on the shenanigans 
that ensure at CCNY– the funny part is that most of is true! 
 
 
4.2.3 ǦǢ  �ʣ�£�ʟĞĬ�D7ĬǗʠ3ʖ´ǈ�Ǩɰǈ1Ƽª��ǖ
ȵ G  
 
>!�ʧǨɰǈʨ1ɽɩ�&B3.�,�N�[�n�E�¬��
�EHG� 
 
�wmU3Ó'��E�Ʀ3ɰ�Kũ�ôG�.�-�& 
��Ʀ3�3{�aRYn1ķ GN{��i�]���ɰ),�&� 
� u��Y4ŦĕKż¿ GwmU�CC4ħƬť3
GwmU')& 
�CC3 casual form1ķ��u��Y4 polite form -ɀ��Ŧĕ1ǋǈ 
�CC4nxjYC¥ɼ1yT�Vb Gǈ�Y�SPlOz�u��Y4 
� ĞĬCƐȻ1ǋǈK
,�l��C�[�`��1��,Y�SPlOz 
�u��Y4warb3ĬǗ5�F'��CC4Ư�0ȢƗCĸƅ0/ 
� ĝƯť�ȯEH& 
�u��Y3<��ƑƠɄ3»ƋCǇĪȣÞ�
G�-B�CC4X��Y 
� g��
F�Ǥȟ�a��YB½),�& 
 
�Ə�ʧʖ´ǈʨ1*�,4�¬�3ĎǾ�?EH&� 
 
��Ʀ.B<.L/3 CUNYĬǗüƯ�ȤĭɦĬK�,�G�.�J�)& 
��Ʀ.B�3{�aRYn1ŦǏKŵ),�Z��{-âÞ�,�& 
�	ʗ;Ǒ
4�Ʀ.BĞ�0nxjY')&�ĬǗǗǁ3ĞÕ0�ɴ 
� � -
G.���.Kǰ�,�G� 
�¢Ʀɼ14Ǩɰǈ4&��L
G��ǳ&( (“we”) ƑƠɄĬȚȜ14� 
    ƑƠɄCƑƠ3Ƌé1ķ�Ǐ�ţ�ÊHKŵ*.��Ʒǌ&GÍɦǈ�
G 
 
¬�3ĎǾ�E	£�3ʖ´ǈ�ǨɰǈKǬF�ǖȵ G
.��ǦǢ�ëÔ1

ɯŬ-�&�.�J�G�$�,�N�[�n�-4	ȤÔ1
),Ǩů10�

B3Kƈ��á�û�&�
	¦ŏ4íÈ-ǨůƦ.ü�Z��{-{�aRY

nK�&�
�\��n3CFôF3�-4�ʧ¦ŏ�ȑ1ʌƬK»I�ʝʨ�

	¦ŏ�ȑ1��iKʗ;0�Eɀ$�ʝ
.Ą7��,�GĥBȯEH&��

ȹ�Ȓ3\��n1
GD�1ȤÔɯK “we” .Ą7�ȤÔɯK�*3Z��{�
\��qlO�1ŀ�,�G.?0��£�K®ɼ.�,ŨɌ�,�GƯĩ�ȴ

Ķ�H&� 
�  
4.3 ĬǗ3\��n3¡¾ 
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� ¬�1ĬǗ1DGǠȶ�\��n.ƈŉ1DGķŢ�$3Ŝ3Ŀɻ1*�,ɣ

;G� 
 
4.3.1 ĬǗ D1DG\��n  
� ƈĲ-ǨůƦ3wmU»Ć 5ƠKȯȈJ)&ǫɼ1�“We are better!”� .ȶ)
&ĬǗ��&�ƈŉ4��3ĬǗ D3Ǡȶ�ǠŧKĊʓȱ��>&Y�bËć
�$3Ė1�&�.Bț��	�ȹ3ǠȶK��&�Ơŕ1$�ţ��ʤ�3w

mU{�aRYnC\��n¤Ž4º3&A1C),�G3�ʤ
.Y�b1Ċ

���&�ĬǗ3Ə�E�¬�3D�0ĎǾ�Ũȯ�ũŧ�-&� 
 
� �ǨůƦ�ĬǗ1*�,ǬG 
� �ȤÔ3ĞĬCĬǗǗǁ1*�,ȇ§���jd�aKɥG 
� �ǨůƦ.3ɰ�1Ƽª�ʞƼª�& 
� �ƑƠɄK½),�£�Kǖȵ�D�. G 
� �ȤÔ&(�CE0�ʟCH0�ʠ�.�NPmNKȯGʟǬ)&ʠ 
� � $H1ķ�,\��n�û� 
� �Ƽª�&�.-�01�ƳĎʟ3{�aRYnʠ1řǻ,G�.�
H5� 
� � NPmN0/KżƩ�
� 
� �ü�ɇʓK��EH,B�Ʀ-ôFȉ?Ə�ȵɷ3¨Ə�ɰ),�& 
� �ǨůƦ3<��Ȧ�0ʋ(ĸƅ�wmU3ŗ¹)-ĝƯť�
G.ţ� 
�  
� $3Ŝ�Ơ{�aRYn3ǦǢ.�,żǰ�&Ûɣ3�ǈBÐŏǯɂ�&.�

I�ƭ2ǦǢ4ɯŬ-�,�G.ţ��.Ǿ�&�/L0\��n�Ǩů1.)

,��3�Kț�,�ȹÊ�,���.K³�&�$3Ŝ4/(E�D�)&�

.��\��n4Ó!�VOCAT�B�£�K�ȹ3ɀû�Kțū�,ƚ��H
&\��n�ʌƬCNPmN1ķ GɁȆ0\��n�ɖɕ�ɗĊǽ�Ĵ"EH

,�&�!
!
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 I feel sorry to be harsh on this team. Bad sound quality, bad script, and even bad acting, 
complicated grammar structures. However I can definitely say they did not spend much 
time on their project.  
 
�3\��n-�E4ȤÔ3ũŧKʧű×ʨ.��ŗ-ɣ;,�F�ÏĳBǨů
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ɀ�û),?G�.1�&�ǨůƦ� B3\��nKȯGÛ1ǧŹ²),ɀ�
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E:     “Probably, I didn't fully understand what this project tried to propose for those 

students including our class too.� ʟ�ǝʠI hope I get what Sensei tried to 
deliver the message to me.…….Can I summarize my thoughts and  leave the 
comment by Monday please?� Thank you sensei” 
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6. ƑƠɄȣÞ  
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Appendix A.{�aRYn ��z�jY 

 

Category DUE DATE: Points 

1. Initial Group Proposal Wed, 03/13 +10 points  

2. First Draft Submission Wed, 03/20 +10 points  

3. Final Draft Submission Fri, 04/05 +10 points  

4. Self Evaluation Tue, 04/23 +10 points 

5. Peer Evaluation (to be 
filled out by group 
members) 

Tue, 04/25 +10 points  

6. Final Video Wed, 04/16 +50 points 

  Total Points _____/100pts 

 

Appendix B   ƜȈ»Ć3ȽÁ��z�jY  

� � � � � �  Collaborative Video Project Evaluation:  

As mentioned in our project guideline, Evaluation Rubric for this video project has now 
been finalized based upon the students’ responses derived from class discussions at both 
City College and Baruch College. Please take a look at the rubric below and keep these 
elements in mind during your video filming.�  

ʟLow: 0~3, Medium: 4~6, High: 7~10ʠ 

Category: Description: Points: 

1. Language 

 

 

a) Incorporate previously studied  
grammar/vocabularies as much as possible. 

b) Use of correct grammar. 

c) Have proper pronunciation, intonation, and tone. 

  /10 points 
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2. Content 

 

 

a) Theme/Message is introduced and 
communicated clearly in the video. 

b) Making the content accessible, engaging, fun, 
and interesting to the audience. 

c) Making sure that the video appears interactive 
and informational to the audience. 

  /10 points 

3. Presentation 

 

 

a) Having music and images when giving 
examples. 

b) Body gestures and facial expression are 
observed. 

c) Editing is planned and purposeful, adding 
visual/auditory impact to the overall content of the 
video. 

  /10 points 

4. Consideration 

 

 

a) Script is easy to follow and comprehensible to 
the audience. 

b) Have a proper scene transition, picture/sound 
quality, and pacing. 

c) No overuse of music and images. 

  /10 points 

5. Collaboration 

 

 

a) Everyone takes part and contributes in the video 
planning and production. 

  /10 points 

Total Points:    /50 points 

 

Appendix C   �������	�����  

 

a. Clarity of meaning:  

   Is everything clear for others to understand? Does it make sense? 

b. Structural Accuracy:  

   Please check grammars, conjugations, tense, particles, etc. 
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c. Vocabulary appropriateness:  

  Are you using the vocabularies of your current level of Japanese?   

If there are any difficult vocabularies that others perhaps do not understand,   �
please change them or try to explain them in the skit. 

d. Effectiveness of the organization:  

How is the organization of the skit? 

 Is/are your theme/message(s) clearly laid out, presented and conveyed in the skit? 

e. Mechanics: 

Does it move naturally?  Does it have a good/easy flow for others to follow and 
watch? 
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Appendix D   wmUȈ�Ŝ1ıƐ�&N�[�n9 

 
 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
9 Yes, No.��ĎǾ'�-0��0#$�ţ�3�BȹÊ G�.K AĬǗ1�YSbn�&� 
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INCORPORATING FACEBOOK IN THE JAPANESE  
LANGUAGE INSTRUCTION 

 
Sachi Schmidt-Hori 
EVSJL�c° 
Furman University 
M:]R[�� 

 
 
I. INTRODUCTION 
     This paper is based on a small-scale survey of 41 instructors and 65 students of 
Japanese language as a Foreign Language (JFL) on their practices and perceptions of 
utilizing Facebook as a platform of student-faculty communication.  As the most 
fundamental step towards communication via Facebook, this survey pays special 
attention to the behavior of “friending”1 one’s own current student/instructor on this 
social networking service within Japanese language courses in American higher 
education (as well as high schools to a lesser extent).  Being the only study investigating 
the practices and perceptions towards student-instructor Facebook “friendships” 
exclusively within the context of JFL, the findings may help JFL instructors with 
reconsider the possibility of actively utilizing Facebook as a communication tool their 
students.   
     First launched in 2004, Facebook has become the world’s most popular social 
networking service and so far one of the only two websites (along with Google) with one 
billion active users.2  According to the website Socialmedia Today, almost a half—41.6 
percent—of the entire population of the United States is estimated to have a Facebook 
account as of 2010.3  Due to its enormous popularity, especially among younger 
generations, colleges and universities have begun to take advantage of Facebook as a free 
and highly effective marketing, communicative, and instructional device.4   
     It is well known that Facebook was created by a then-Harvard student, Mark 
Zuckerberg, along with some of his schoolmates.  They originally targeted a strictly 
academic audience, as only those with a .edu email address (i.e. college students, faculty, 
and staff) were eligible to create an account.5  This indicates that “friending” one’s own 
student or faculty may have been an intended part of the original design of Facebook.  
Nevertheless, student/faculty Facebook “friendships” are not nearly as popular as those 
among peers.  My personal experiences confirm this tendency.  For instance, some of my 
non-Japanese colleagues have gasped when I told them that all of my current Facebook-
using students are on my friend list.  My fellow JFL instructor, who refused to become 
Facebook “friends” with her students, also told me that she would be too scared to “find 
out who [her] students really are” by accessing their profiles and seeing Facebook 

��������������������������������������������������������
1 For the majority of Facebook users, one cannot view their background information, photos, or their 
activities such as “status updates” unless one becomes their Facebook “friend.”  To “friend” someone on 
Facebook, one must send a request and is accepted by the recipient. 
2 October 4th issue of The Wall Street Journal 
3 http://socialmediatoday.com/index.php?q=roywells1/158020/416-us-population-has-facebook-account 
4 Lora Helvie-Mason, p. 62. 
5 Ibid., p. 66. 
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activities.  On the other hand, as more and more university faculty experiment with 
various ways to communicate with their former and present students, the magnitude of 
the taboo seems to be diminishing, as supported by some research. In the next sections, I 
will more closely examine the current trends of Facebooking in American higher 
education.�  
 
II. PREVIOUS SCHOLARSHIP 
     For the past decade, the use of Facebook in academic settings has become a “hot topic” 
in many fields including psychology, sociology, communications studies and education, 
inspiring a series of studies.  Just to name a few, the corpus of studies include research on 
student motivation for using Facebook (Sheldon, 2007), analyses of students’ “wall” 
activities (Selwyn, 2009), Facebook’s role in establishing a sense of community in 
language classroom (Blattner & Fiori, 2009; Damron, 2009; Mills, 2011), the effects of 
instructor’s self-disclosure on student motivation (Mazer, Murphy & Simonds, 2007) and 
uncertainty reduction (Palmiery, et al., 2012). 
     In a related area of research, there has been a substantial amount of evidence showing 
a positive correlation between educational outcome and so-called instructor immediacy— 
verbal and nonverbal cues that create psychological closeness between students and 
instructors (See McCroskey & Richmond, 1992).  Verbal immediacy includes such 
behaviors as calling students by names, asking for students’ feedback about the lessons, 
using collecting pronounces (e.g., “we” and “our”), and engaging in conversations with 
students before and after class (Gorham, 1988; Rocca, 2007).  Nonverbal immediacy, on 
the other hand, may refer to a wide range of nonlinguistic communications, including eye 
contact, gestures, touch, and even dress (Thomas-Maddox, 2003).  At the same time, Witt 
& Schrodt (2006) investigated the interplay between the use of instructional technology 
and teacher immediacy on student motivation, and concluded that, “the optimal learning 
climate is one in which students perceive the teacher to be close, available, open, and 
approachable as they supplement classroom lectures and content with multimedia or 
presentation software, as well as with other technological innovation.”6  Based on these 
findings, I would argue that the students’ online connection with their instructors via 
Facebook as well as utilizing the site as an extension of classroom have a great potential 
to elevate student motivation.  Because it is known that many students feel more anxiety 
in a foreign language classroom than any others (e.g. Campbell & Ortiz, 1991), given that 
careful measures are taken, Facebook may be especially useful in foreign language 
education.   
      With that being said, how do students feel about connecting online with their 
instructors?  How do instructors feel about becoming Facebook “friends” with their 
students?  Within the limited amount of available research today, the result is often mixed.  
To answer the first question, Helvie-Mason (2011) surveyed 73 students at a historically 
black university and asked them open- and closed-questions in regards to their 
perceptions on “friending” faculty members.   The results were mostly negative, as 69.6% 
of the students expressed their desire to keep their academic and social lives separate.7  
On the other hand, according Sturgeon & Walker, who conducted an extensive study at a 
mid-size private teaching university in Tennessee, over 90% of the interviewed faculty 
��������������������������������������������������������
6 Witt & Schrodt (2006), p. 10. 
7 Helvie-Mason (2011), 74-75. 
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agreed that Facebook provided an open line of communication between  faculty and 
students.8  This statement can be supported by their “friending” behaviors, since 40 out of 
the 72 faculty and 64 out of 74 student informants say that they have faculty/students as 
friends on Facebook.9  Furthermore, over 50% of the faculty interviewees expressed their 
belief that Facebook could give both faculty and students “the opportunity to know each 
other better, in a more personal way.”10  Simultaneously, however, nearly 75% of the 
faculty showed concerns about the chances of blurring the boundaries between faculty 
and students by becoming Facebook “friends.”11  Nonetheless, based on the qualitative 
and quantitative data collected from both faculty and student informant groups, the 
authors concluded that there is a positive—albeit indirect—correlation between faculty 
use of Facebook and academic performance.12  The authors add in the final statement of 
this paper that their findings somewhat conflict with the past research such as Hewitt and 
Forte (2006), in which Georgia Institute of Technology discovered that one-third of the 
student population believed that faculty should not be on Facebook.13  It is obvious that 
further investigation is necessary in order to sort out how different variants, such as the 
instructor’s gender, age, and personality, influence the students’ perception of becoming 
Facebook “friends” with their faculty. 
 
III. METHOD 
     While the abovementioned three studies on “friending” did not limit their questions to 
a particular discipline nor to “friending” when the student is enrolled in the instructor’s 
class, the present study concerns more limited online relationships.  The informants are 
(former) students and current instructors of JFL, while the questions are concerned with 
behaviors and perceptions of “friending” between the students and instructors of Japanese 
during the term of instruction.  With these narrowly defined conditions in mind, my 
hypotheses are as follow: 

1. Japanese language instructors have general aversions to “friending” students on 
Facebook due to their cultural belief that faculty and students must maintain a clear 
vertical relationship and “friending” on Facebook violates their concept of such clear 
vertical relationship. 
 
2. Conversely, the students of Japanese do not share the same kind of aversions. 
 
3. For the instructors who have actually become Facebook “friends” with their 
current students, that experience did not damage their vertical relationships with their 
students. 

 
     To investigate, I recruited 65 current and former learners of JFL and 41 Japanese 
instructors (one recently retired) who teach Japanese at a high school, a community 
college, or a four-year university in the United States.  Five randomly chosen student 

��������������������������������������������������������
8 Sturgeon & Walker (2009), p. 4. 
9 Ibid., p. 6. 
10 Ibid., p. 4. 
11 Ibid., p. 4. 
12 Ibid., p. 11. 
13 Ibid., p. 12. 
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informants and three randomly chosen instructor informants received a 20-dollar gift 
certificate for Amazon.com as a recruiting tool and compensation for their time.  The 
online surveys were conducted via a website surveymonkey.com during December of 
2012 for two weeks.  Each survey consisted of a brief demographics section, a section 
exploring Facebook use such as how many hours per week they actively use Facebook, 
and a section on their own experiences, behaviors, and perceptions about “friending” 
one’s own current student/instructor with both open-end and multiple-choice questions.  
As expected, the student group on average far exceeded the faculty group in the amount 
of time they spent on Facebook.  While the most frequent answer for the student group 
was “4 hours or more (per week)” (26.2%; n=17) followed by “1-2 hours” (23.1%; n=15) 
and “2-3 hours” (21.5%; n=14), the instructor group’s most frequent answer was “less 
than 1 hour” (31.7%; n=13), followed by “1-2 hours” (24.4%; n=10).  This contrast 
already shows the gap between the two groups’ general interest in utilizing this social 
network. 
 
IV. RESULTS 
     In regards to the informants’ personal experiences, 35.4% of the student group 
answered they have received a Facebook “friend” request by their instructor during the 
academic term in which they were enrolled in their JFL class.  Out of these individuals, 
all of them answered that they had immediately accepted the request.  In contrast, 87.8% 
of JFL instructors indicated that they have received a “friend” request by a current 
student, of which only 44.4% of them accepted immediately.  25% of them postponed 
until the end of the term, while 13.9% declined the request (16.7% gave no response).   
     Next, the informants were asked if they have been on the other end of the “friending” 
behavior.  That is to say, to the question “Have you ever sent a ‘friend’ request to any of 
your current instructors (not limited to JFL)?”, 63.1% answered “no,” and 33.8% said 
“yes” (3.1% did not give a response).  As for the teachers, the great majority—80.5%—
indicated that they had never requested a Facebook friendship, whereas only 4.9% said 
they had solicited a Facebook “friendship” from a current student (14.6% did not 
respond).   
     To investigate the informants’ perception of student-teacher Facebook “friendship,” I 
presented two hypothetical situations to each group and asked for their presumed 
reactions.  The first question for the student group is: “If you find out that one of your 
classmates (from any class) was sending Facebook friend requests to his/her instructor, 
how would you feel? Please describe freely,” to which 64.6% (n=42) responded.  Among 
the 42 student informants who described their imagined reactions, 26.2% (n=11) of them 
felt positively.  Examples of their positive reactions include: “I would feel that, if I 
enjoyed the instructor, that I might want to send a friend request myself,” and “I would 
not have a negative feeling towards a friend sending a friend request to an instructor. It 
would be just another great way for a student to interact with an instructor for extra help 
and advice on a particular topic/subject of the course.”  16.7% (n=7) individuals indicated 
a negative reaction as in, “I might think the student wanted to be favored by the teacher, 
since there are other, more ‘appropriate’ or professional means of communication with 
current instructors,” while 6 people answered, “It depends.”  The most numerous answers, 
however, were, “It does not matter/I don’t think anything of it” (38.1% of answering 
informants).  
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     Next, I asked the student informants a similar hypothetical question except that they 
have discovered that their classmate was receiving a Facebook request from their 
common instructor (not limited to JFL faculty).  This time, their reaction turned out to be 
even more positive than the other situation.  Out of the 39 informants who responded to 
this question, 41% (n=16) of them answered positively.  An example is: “I think its [sic] 
a good idea. Facebook is a tool that can be used for many things other then [sic] just basic 
socializing. Kids spend a ton of time on Facebook, its [sic] a great way for professors to 
keep in contact with there [sic] students as most students check their facebook [sic] far 
more frequently then [sic] their email.”  Another commented, “They have a great 
relationship!” and still another stated, “It could mean that sensei is pretty down to earth 
[sic]. I have never seen one though.”  The second most numerous type of answers was 
negative (n=7).  For instance, one student reveals his expectation that “friending” should 
be initiated by a student, rather than the instructor: “[I would think] ‘Wow, they couldn't 
wait til [sic] after the class ended?’ Unless it was being used educationally, e.g. for group 
discussions. Even then it would be surprising for that to be coming from the instructor as 
those responsibilities are usually left to the individual students.”  Another suspects a case 
of favoritism: “I would feel left out because I didn't get a friend request from the teacher! 
And depending on the student, I would be curious as to if the teacher is favorizing [sic] 
the student/ dating the student, etc. haha.”  This was followed by answers that can be 
summarized as “It depends” (n=6) and “It does not matter” (n=5) respectively.  In 
addition, three people indicated they had mixed feelings. 
     To the JFL instructors, similar open-ended questions were asked.  The first is, “If you 
find out that one of your fellow Japanese language instructors was accepting Facebook 
friend requests from his/her current students, how would you feel?  Please describe 
freely.”  Out of the 41 instructors, only 8 people gave a response.  The exhaustive list of 
the responses is below: 

A. �'zi�¸s&Ï74l�8QGL�!	�3��+3&NW=O]L%�#8�	
!%	%2©&£7%	� 
 
B. I use FB for non-professional purposes, so I would not expect my colleagues to do otherwise, and 
therefor, I would think it a little strange. 
 
C. I don’t think it’s appropriate. 
 
D. �.�zi�a��Â��%2�5"		#�
��¹n(�ª# FBvË&%4�.
3(%	��ª
2(�FacebookvËXC@GL13 Linkedin  Invitation���¨�	
��±($�2&.��!	%	�tsj'��"( SAKAI Collaboration and Learning 
Environment8 course management tool#�!e�!�3�=[GLWCI]'xD]
G�#& SAKAI'P]F�Á�25!	4'"���\Å���ª#'¯_Ê´�� Î
�/ZQ]L�m��¾`�%$& Facebook³'H]EUYTK<;8e
�½�8��
4zi(	%	#�
 
 
E. �5(haha�¶���4#�
'"�p&%9#.�7%	� 
 
F. CWG'��&.14'
.�5%	��Ìo"(%	#��4� 
G. ��'¿q&w�4�#%'"�/-41
&À
#�	+�� 
 
H. ¼Ð�¹n¹Æ(���Ã�~Ó�'�ª(�Â�!��ÃCWG'�ª(g­&�!
	!��'�§&�	!.È	��4�±(��&	4��=BXG"(.�#u���!
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     Interestingly enough, the same group of informants felt much stronger about the 
situation when the question became being about their hypothetical colleague who sends a 
Facebook invitation to his or her own current students.   Unlike the above question for 
which only eight responded, all but four individuals responded this time, with the most 
numerous type (i.e. 16) being negative or critical.  Examples are:  
 

I. �ª
2'¬Ä(£7%	����
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     Nevertheless, 10 people, or 27 % or the answering informants responded, “It depends,” 
and the same number of people expressed their indifference.  Unlike the case of the 
student group who mostly viewed a teacher’s initiating Facebook “friendship” in a 
positive light, none of the instructors felt positively towards their imaginary colleague 
who would “friend” their current students. 
     Finally, I asked those who have become Facebook “friends” with their JFL 
students/instructors during the term about the benefits and drawbacks of such 
relationships within their experience.  The first question was phrased as, “Were there any 
drawbacks due to becoming FB friends with your Japanese class instructor while you 
were in his/her class? (Choose all that apply).”  The second question was identical except 
the part “drawbacks due to becoming” was replaced with “benefits of becoming.”  The 
following chart illustrates the overwhelmingly positive responses. 
 
 
 
 
 
 
Drawbacks 
(All that apply) 

I have never become FB 
friends with my teacher 25 Benefits (All 

that apply) 
I have never become FB friends with 
my teacher 25 
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 Nothing in particular  33  Nothing in particular 4 
 I had to limit what I 

could post. 2  I feel closer to my teacher than before 30 

    My teacher seems to feel closer to me 
than before 24 

    It is easer to communicate with my 
teacher than before. 31 

    It is easier to receive various Japan-
related information than before 

20 
 

    Others 4 

     Although the number of JFL instructors who became Facebook “friends” with their 
own students during the term was limited, their experience turned out to be also 
overwhelmingly positive.  The chart below illustrates how the 25 people’s benefits of 
being Facebook friends with their students collectively far exceeded its drawbacks. ! ! ! !  
 
Drawbacks 
(All that apply) 

I have never become FB 
friends with my students 16 Benefits (All 

that apply) 
I have never become FB friends with 
my students 16 

 Nothing in particular  12  Nothing in particular 4 
 I had to limit what I 

could post 4  I feel closer to my students than 
before 11 

 I found out something 
about my students that I 
did not wish to learn 

4  My students seem to feel closer to me 
than before 13 

 Others 3  My students ask me questions more 
frequently than before 8 

    I can answer my students’ questions 
more easily than before 9 

    I can disseminate various Japan-
related information to my students 
more easily than before 

10 

    Others 4 

 
V. DISCUSSION 
     As far as the present study is concerned, it is clear that there is a significant 
discrepancy between the behaviors and perceptions on student/faculty Facebook 
“friendship” between the two groups surveyed.  First of all, students were far more likely 
to seek for a Facebook relationship than faculty and when they received a “friend” 
request, 100% of them accepted immediately.  When the faculty members were invited to 
be on their students’ “friend” list, 13.9% declined the invitation, 25% postponed the 
acceptance, and only 44% of them accepted the request immediately.  This seems to be 
accord with the first part of my Hypothesis 1 and Hypothesis 2: JFL instructors are prone 
to greater aversions to Facebook “friendship” than students.  Hypothetical scenarios 
further confirmed this trend. 
     First, the students were asked to express their reactions in a conjectural situation of 
learning a classmate’s sending a Facebook request to their instructor.  The most common 
reaction was indifference (38.1%), followed by a positive feeling (26.2%), negative 
feeling (16.7%), and the comment “It depends” (14.2%).  When the sender of the request 
switched to the instructor, the student informants feel even better about the situation: 41% 
of them felt positively, while 17.9% of them felt negatively due to the potential 
favoritism at play (as the informant supposedly did not receive an invitation), rather than 
feeling negative towards the student/faculty Facebook “friendship” per se.  In other 
words, the same students may have as well felt positively toward the situation if s/he had 
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also received the request.  Compared to the first situation in which 38.1% felt indifferent 
towards a classmate’s pursuit of Facebook “friendship” with their teacher, only 12.8% 
remained indifferent to a classmate’s receiving a “friend” request from their instructor.  
All in all, it is safe to conclude that JFL students tend to welcome developing online 
relationships with their instructors.   
     Why do the student informants relish becoming Facebook friends with their teachers?  
One possibility is that students tell each other of their pleasant experiences and they 
already anticipate the benefits of such relationships.  Among the 35 students who have 
instructors on their “friend” lists, only two mentioned a drawback of having to limit what 
they post on their Timeline, while 31 of them appreciate the ease of communication, 30 
of them mention that they feel closer to their teachers thanks to Facebook “friendship,” 
and 24 of them feel that their instructors seem to have increased psychological proximity 
than before.  In addition, 20 of them find Facebook a superior way to receive Japan-
related information than other means such as email. 
     Unfortunately, the student informants’ overtly positive insights into the online 
“friendship” between students and teachers do not mirror the faculty informants’ 
perceptions.  When asked about a hypothetical situation in which they witnessed a 
colleague’s receiving a Facebook request from a current student, all but eight people 
expressed an opinion, of which six were negative.  The two non-negative responses were 
E’s indifference and A’s “I would not particularly mind it unless the colleague is posting 
matters related to his/her work or something very personal.”  D turns this question around 
and explains how she has no intentions to become Facebook “friends” with her students, 
how social media is unnecessary for her profession, and how her colleagues would agree 
with her.  Two people, B and F, explicitly mentioned negative feelings (“a little strange” 
and “not appropriate”), while one person (G) would tell the colleague to stop, because it 
is against their institution’s code of conduct.  Finally, H gave a lengthy response 
including his belief that “it is better to follow more strict regulations (such as ones in the 
UK).  The fact that the vast majority of the informants did not express any opinions may 
mean that this depends on the colleague’s rank, age, gender, nationality, personality, and 
their friendship. 
     When the imaginary sender of Facebook “friend” request was shifted to the colleague 
in question, the informants became significantly more opinionated, of which none were 
positive and most (39%) were highly critical.  All but one (I, who mentioned the risk of 
potentially pressuring the students) of the negative opinions resulted from the colleague’s 
being “unprofessional” and “deviating.”  Some, including J, mentioned that it would be 
OK for a student to send a “friend” request, but not the other way around, and K used the 
phrase “inappropriate as a Japanese instructor [italics added],” which may suggest that 
she believes that student/faculty Facebook “friendship” is a greater taboo for JFL 
instructors than others.  Among the comments that criticize the colleagues for being 
deviating, some were quite emotional such as kangaerare masen (L) and sugoi (M), 
which mean “unthinkable” and “incredible,” respectively, as well as okashii and hen, 
which could be translated as gently as “strange” or as harshly as “insane.”  Interestingly, 
five of the people who criticized the fictional fellow teacher, including I, L and M 
accepted a friend request sent by their current students.  This means that they are not 
against student-instructor online relationships, as long as it is the student who initiates the 
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process.  In addition, 25.6% expressed indifference, while another 25.6% answered, “It 
depends.” 
     Despite the robust discomfort conveyed by the faculty informants about student-
faculty Facebook “friendships,” particularly when solicited by the teacher, those 25 
people who have developed such relationships generally have positive feelings about 
them.  When asked about the downside, four people answered they “had to limit what 
they could post.”  Two of these four informants as well as additional two informants said 
they “found out something about their students that they did not wish to learn.”  As for 
the benefits, as the chart illustrates, 25 informants collectively cast 31 votes on the 
benefits of being Facebook “friends” with their current students, ranging from “My 
students seem to feel closer to me than before” (N=13), “I feel closer to my students than 
before” (n=11), “I can answer my students questions more easily than before,” and “My 
students ask questions more frequently than before.”   
     Based on these findings, my hypotheses appear to have been mostly confirmed by this 
survey.  As for Hypothesis 1, the JFL instructors’ aversion towards Facebook 
relationships with current their students was clear, yet it is impossible to state what 
percentage of the teachers’ reluctance can be accounted for the fact that they are 
educators of Japanese language and culture.  This may be an interesting future research 
question.  Although this study is not statistically sound enough to generalize, within the 
corpus of the data, Hypotheses 2 on the students’ more lax attitude and 3 about the 
positive experience of the instructors who are “friends” with their students seem to have 
been confirmed.   
     
VI. CONCLUSION 
     As often remarked, teaching is an art form and it involves far more than simply giving 
instructions to students.  For a JFL teacher, she is far more than a walking grammar 
dictionary or an audio player.  As 21st Century Skills Map stipulates, the foreign language 
instructor’s role is shifting from the unidirectional “presenter/lecturer” to a 
“facilitator/collaborator” of student learning.  One of the effects of this gradual shift 
means that the communications between teachers and faculty are expected to be 
bidirectional and transparent.  This does not mean that faculty must become the students’ 
equals, as one instructor informant likened “being Facebook friends” and “being friends.”  
In Japan, it is extremely common for university students to socialize with their professors 
(especially advising faculty) outside the classroom, eating and drinking together, which 
obviously did not destroy the hierarchy relations.   
     To effectively use Facebook as a communication tool with the students, there are 
things to keep in mind.  Aside from the basic commonsensical ones (such as “Don’t post 
offensive remarks”), some ideas are: 
 

1) Spell out the expectations of Facebook use on the course syllabus, such as 
“You are welcome to friend me.  I will accept from all students.  I will not send 
you a request, but I expect you to “like” the course Facebook page.” 
 
2) Don’t be afraid to show who you are.  Having family photos or occasionally 
making a silly joke does not discredit one’s quality as an educator. 
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3) If a student comments on your Timeline or sends you a Facebook message, etc., 
always respond just like when they email you. 
 
4) Don’t use Facebook as a platform for homework, because it is not a primarily 
educational platform unlike Blackboard, Moodle, etc..  It is significant that the 
instructor and the students share the online space to communicate as Facebook 
“friends.”  Forcing the students to write/post something as an assignment creates 
a situation the students are writing for the credit, not on their free will. 
 

     It goes without saying that Facebook does not substitute for great face-to-face 
communications nor does it make up for poor teaching.  Given this, it can be a highly 
effective tool to foster and strengthen relationships between the students and instructors, 
because a great learning environment is one wherein the students can feel trust and 
psychological closeness to their teachers.  I hope this little study is able to assuage some 
of the unscrupulous images that my instructor informants had on online relationships 
between students and faculty.  Just like an automobile and a credit card, a convenient 
device like Facebook needs to be handled with care and caution.  Once the instructor 
feels comfortable navigating the water after a few trials and errors, the benefits should far 
outweigh the downsides, with one of the best benefits being the realization that we are all 
human. 
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� >.Cïɬɒǭ� -88²GE&
D�8!�Ƌ(Ƌ-ʤ+Ʌǣ*ǑE<*


!;�ʇËE�#*åɴ-ƋȜ�ȳ
&
D��-�%-¯Ƌ³�B.��Ȩ

Õâ(Ŏâ-ʤ-ğȾɀ-¯ƋɄØ+�ʌǁ.7(I)ɛī�E*
� 
� �ȨT�]'.ACʱ�
Ƌǎ>ɬŊ�įÂ�E�fK]Rc[~�>t�`

�e�[~�*)-ǐÝHʈ�&�ğȾɀ-ïʸ'-Xy}jV�[~�ɄØ.

ö��&
��(�F�Őƫ-R�S}�z'.�ğȾɀ-¯ƋɄØ+.*�*

��ʐ�ɗBE���Ȩ�u�(.ɟ
ʱ
Ĝ´-A�*¯ƋHƞ�ȳ�DğȾ

ɀ�Ė�$!-'	D� �&�Ĩʺ' -ʘŁX{�g�&ʓË*ƞ�ƎHƀ

ȍ�&<Ģȅ���ƅĀ�ɗBED�(.ı*�$!� 
 
2-2.  èąșƕ 
 
� �Ȩ¢ʧ-¯ƋɄØ-ö�Hʦ:ɖą(�&�1) ğȾɀ-Ȇɲ-ƻę�2) R
�S}�z-ƙʤǼÑȧ�3) ƑĞ-ƆƩ�ɼ�ȿ�BED� 
 
2-2-1.  ğȾɀ-Ȇɲ-ƻę 
 
� Ȟʸ+Ÿ�BED-.�ğȾɀ-Ȇɲ3-ƻę'	F��%8C��Ȩ�u�

-Åħ+ʓ�!Ƌ¬>ɒɤǎH�ğȾɀ�ȆB*
-'	D�(CG�ɩ�ɟɍ

��������������������������������������������������������
��˅Ƨȗ-¯Ƌ³Ã&+ʓǲˆƋ¬¢ĕ-aLwȟ-ʤʑ
.�ƆĻ+ACɠǀ�E&
D��
�� žȳɒǭ�ŷȍɒǭ��ɬ(ʅɬ-ûŕ�ǃɌ>¯ƋÃ¬-ƸŦ-�Ǝ*)<ø8ED��
ɱƓHȯD!;Ƨȗ'.ǧɤ�*
� 
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(ƞ�ɟɍ-²
Ê�Ǝ.��Ȩ¢ʧ-ƋȜ¯Ŧ+�ñƻ*ďƧǼȆɲ'	D+

<��GB���ĿȀ-ŻƵ'ǧ+îC	�&ŷį�&
DƆɂƺʥ.ı*
A

�"˅ĵƧ�ėɕ 2003ˆ�MIT+

&<�ğȾɀ.ÌȨT�]'�Ƌ¬H�
Ĭ¬�ƚʈ¬'Ȱ��(
�ǋ8CHƆ�BED¢ĕ�ƞ�ɟɍ+%
&ǧ+ŷ

į�E*
88�Ȩ��Ȩ5(ʌI"!;�ĵƧ�ėɕ˅2003ˆ�ɟ�A�+�
�Ɔ�BE&
*
�.ŉǣɫɲ'���ɫɲ'�*
�(Hʎǲ�D-.�ñ

Ʉ�"$!-'	D� 
 
2-2-2.  R�S}�z-ƙʤǼÑȧ 
 
� '.�*�Őƫ-R�S}�z'.��Ȩ-ŻƵ'ƅ8$!ƞ�ɟɍ�ŷį�

E*�$!-"F��� E+.�R�S}�z-ƙʤǼÑȧ(
�ÿʺ�	D�

ƒƧɬ�Ȩ�u�-ƋȜ¯ŦɄØʾŦ+.�Ė�-ƙʤHɖ�D˅ʞƥ�ƭƧ

2006ˆ��MIT-�ȨX�].�50ÊŻƵ�ʋˋĄ8!.ˌĄ4-9'�ïʸ'

-Xy}jV�[~��¬-ŻƵǐÝ+Ǆʛ�Ȼ�E!ȵóŻƵ'	D!;�ƞ

�ɟɍ-ŷį+Ė�-ŻƵƙʤH×�®ɓ�*
(
�-�ģŞ'	D�ʈļ-

ŻƵ+Ù�&�LeK�U-X�]<±ɥ'�E/ǮŠǼ"���-(�F -

A�*�Ģ.*
��  
 
2-2-3.  ƑĞ-ƆƩ�ɼ 
 
� 8!�ƑĞ-ƆƩHɗ&9D(��ĿȀ-ƒƧɬğȾɀHĭɴ+�!ȵóǼ*

ƆȒƞ+ø8EDƞ�ɟɍ-ɭƕ>³Ƌ�ȸȾÿʺ-ʝ.ʨBE&
C�ƆȒƞ

+Ǎ$!ŻƵHɐ�"�'.�ƞ�ɟɍ-Ⱦő>Ģȅ+.àÊ'.*
� -�

Ǝ'�Ĺɷ�E&
D�Ȩö�-¯Ƌ�ɱƋŷį-!;-ƆȒƞ.�¯ƋŷįĮ

ʢ-ŻƵ-!;+fZL��E&
D<-�Ė��ȵóŻƵ'±ǲ�D-.R�

S}�z-ƙʤǼ+Ćʱ'	F�� 
 
2-3.  ŔɖřːÛǫǼ�¬ȥǼ*�ƞ�ɟɍ�-ŷį 
 
� ğȾɀ�¯Ƌ-§2ŝ9HŬȊ���Ȩ�u�-¯ƋØ+Ðʐ�D+.�­A

C<8��Ƌ��BïɬɒǭHżʪ�DŔɖ�	D(ŗGE!� -!;+.ğ

Ⱦɀ�ɩ�ɟɍ(ƞ�ɟɍ-ʑ
Hɫɲ��ƅ8$!ƞ�ɟɍ+ĈƢ-ɘÓ�ɒ

ǭ�ƸƋ>ɬŊHȾő'�DA�ŷį�*�E/
�*
�8!�ĢȅHćD!

;+.�Ȇɲ-Ⱦő"�'.*��àÊ*íŒȸȾ<Ŕɖ'	F�� �&��

EB-ģǭ-!;+.�ƑĞ-R�S}�z-ÅħHÔ$&ƞ�ɟɍŷį-ƙʤ

HźÉ�D��Őƫ+.*�$!ÛǫǼ*ŷįǎHʣǺ�D�-
�E�HɐG

*�E/*B*
(ŗGE!��
� �

��������������������������������������������������������
�����-�ȨÕâT�].ʋˌĄ��ȨŎâT�].ʋˋĄ'�ŻƵƙʤ.ˍˈÊʤ'	D��
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3.  ģɽƷɖː�ƞ�ɟɍ�įÂt�\NTg 
 
� �ƞ�ɟɍ�ŷį-ŔɖřHǹŢ�*�B<ɝǋ-Ȥï�ɗ%�B��ǭǨȴ

Ŷ�ȳ
&
!�����2010ĿŁ�BɐGE!ƆȒƞ-ĔƝ5+¦
R�S}

�zHÒƍ�D-Hƺ+��ȨT�]'-ɮ9ƞ�-ŷį-ĊCƎ+%
&��

8'->CƎHɗȁ�+Ɇ$!� 
 
3-1.  ÛǫßːeTl�\�-Ïǲ 
 
� ƙʤǼÑȧ-ė�
R�S}�z'�ƑĞ-ŻƵǐÝHÔD�(*�ƞ�ɟɍ

-ŷįH¬ȥǼ+Ȭ9ʂ:!;+.�ŷį-Ûǫß�Ơė-wL�g(*D-'

.*
�(ȿ�!� �'Ƨt�\NTg'.�ŻƵƙʤH²G�+'�DʗÊ

.eTl�\�+ʹC�ACĖ�-ȸȾÿʺHÛǫA�ȲȳǼ+��D(
�ŷ

įǎHɨ9!� 
� Ïǲ�!Q��L�Ɔɂd�� Quia <www.quia.com>+.�ğȾ-Ûǫß"�
'.*��ƆĻ¾-ƆƩʣǺ+<ėĔƢǾ*ƺɄ�¿G$&
D�8��Q��

L�ȸȾÿʺ-¯Ŧ.<#FI�Q��L�'-ɯʺƀÉ�ɅÝŽǡ�çƙ-r

K�hmcT<ñɄ'	D�8!�ŦȺ.ɅÝǼ+ɤʟ�ED"�'.*��ğ

ȾɀÎ-f�a�ľčǡ�T�]-ŦȺÊĺ�ɻÿ�(-ǀɝǫ*)�ƹ�*ɜ

Ł�BɗBED!;�ğȾɀ-Ňǡɝƕ�ʳļ+ħƖ+ɐ�D��B+�Q��

L�J�V�g-ƺɄ.�ŷįǎ>ƆƩ-ƅĀǡHɗÉ"�!C�ğȾɀ-ɖƣ

HȆD�'ʳļ+Ō+ț%� 
� �EB-ƺɄHÏǲ�E/�ƞ�ɟɍ-įÂ>Ⱦő+��Dƙʤ�ėĽ+ȇȹ

�E�ŻƵƙʤ.ƆĤ'��'�*
ǐÝ+ʯ�'�D-'.*
�(ȿ�!� 
 
3-2.  ƆƩʣǺːQ��L�ȸȾÿʺ 
 
� ƆƩʣǺ.�t�\NTg-nL�cg-!;-Q��L�ȸȾÿʺ-¯ŦH

�œ+ɐ$!�ÀÁ��!ʶȀ.�ɩ�ɟɍ(ƞ�ɟɍ-ʑ
�ƞ�ɟɍ-ɒɤ

ǎ-ǋ8C�ʊǲ�ƿŋ>ƋƦɒǭ-A�*ďƧǼ*ƋǎʶȀ(ŔɖƠ©ʨ-ɬ

Ŋ'	D�Q��L�ȸȾÿʺ.�ʔűɁ�Bǀ�
ȡ�Hʔ4aLt(���

BE!ɬð>ƋȜ�ǃɌHƞ�ɟɍ-]aL�'ƞ�ȁ�<-Hǲš�!� 
 
ʔűŅ-ȸȾÿʺ 
 
� �-aLt-ȸȾÿʺ+.�ƞ�ɟɍ(�&ʓŉ*<-Hʔ4<->�ɬŊ-

šú>ǲǎ�Ǯɝ'�&
D�Hȋɫ�D<-�	D�

��������������������������������������������������������
�MIT'.�2009ĿŁ8'Ã&-ƒƧɬX�]' Japanese: The Spoken Language (JSL) �²GE&

!��2010ĿŁACƆȒƞ-ÂEƟ��ɐGE!�8� 2010ĿŁ-ÌȨT�]'��I� 
vol. 1��Ƽ+ 2011ĿŁ-�ȨT�]'��I� vol. 2�� �& 2012ĿŁ-�ȨT�]'
��Ȩ5-(2B�HįÂ�Ě;��Ŀʤ+ǚDƆȒƞ-ÂEƟ��ġ��!� 
�
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[ʔűŅȸȾÿʺ-³] 

 
 
ɩ�ɟɍ�Bƞ�ɟɍ5-ƞ�Ɓ�-ȸȾÿʺ 
 
� �-aLt-ȸȾÿʺ.���BE!ɬð�ƋȜ� �&ǃɌÃ¬Hƞ�ɟɍ

-]aL�'ƞ�ȁ�<-'	D� 
 
[ƞ�Ɓ�ȸȾÿʺ-³] 
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3-3.  �ȨT�]'-ɨ9 
 
� 2012Ŀ-ƗğƤ(ȑğƤ+�Ƨt�\NTg-nL�cgHMIT-ƒƧɬ�
ȨT�]'ģƏ�!�ĭɴ(*$!ğȾɀ.�Õɀ� 13��Ŏɀ� 24�'	$
!�ƗğƤ-ģƏ.�Ģĕ-��ɨˀǼ*<-6"$!!;�ƧȜ'.�ȑğƤ

-�ȨÕâ'-ģƏÅħ+%
&Đù�D� 
� ģƏ+Áț#�Q��L�ƆƩH¯Ŧ��T�]v�\�ğȾɀ-JRM�g�

n]��hHɥĢ�!�8!�ğƤʣĚƙ+�ƅ8$!ƞ�ɟɍ�-ȾőHX�

]-ȀǼ-1(%(�&Ù��[�m]+<ƕɤ�!� 
 
3-3-1.  �ƞ�ɟɍ�-įÂ�ɭƕ 
 
� Q��L�ȸȾÿʺ+îCȬ:ǝ¿(�&�ŻƵƙʤÅ+ˋĄ�ˉˈÊȔŁ-

ƞ�ɟɍ-įÂ(ɭƕHɐ$!�ʶȀ.Ƽ-(
C'	D� 
 
� 1) ɩ�ɟɍ(ƞ�ɟɍ-²
Ê�ˇƞ�ɟɍ-Ƌ¬˅Ƌ�ːʊǲ�ƿŋˆ 
� 2) ƞ�ɟɍ-Ƌ¬˅ƋƦ� -�ˆˇɒɤǎ-ǋ8C˅ȫÚɧ�ŢĂɧˆ 
� 3) ƞ�ɟɍĈƢ-ɒǭ>ɬŊ˅Öɧ�Ǹÿɧ�ŷȍɧ�žȳÚɧ -�ˆ 
 
� įÂ-ʭ+²ǲ�!n��wL�g.�T�]-MNsYLg+ſʁ��ğȾ

ɀ�
%'<JT_]'�DA�+�!� 
 
3-3-2.  Q��L�ȸȾÿʺ+ADďȌȾő 
 
� òʶȀ-įÂŎ�ğȾɀ.Q��L�-ȸȾÿʺ+îCȬ9�Ƥƒ8'+ɝȡ

HQ��L�'ƀÉ�!�ƀÉ�E!ɝȡ.ɅÝŽǡ�E�çƙ+ğȾɀ5rK

�hmcT�Ĵ�BED((<+�ŦȺ.ɅÝǼ+[]ez+ɤʟ�ED�Q�

�L�-Ĩʺ.óɡˏĄ'�ƍ�
ʶȀ-Ⱦő"�'*��ƑȾʶȀ-ŒȾ(í

ŒȸȾ<ɐ�DA�*ÿʺ+�!� 
 
3-3-3.  Őƫ-Ūƞ�-¯Ƌ'ŕǲ 
 
� Q��L�-ȸȾÿʺ'Ⱦő�!ƞ�ɟɍ-ďȌȆɲH�ğȾɀ�ģʭ+²�

DA�+�D!;+�Őƫ-Ĩʺ-¯Ƌ.�ƞ�ɟɍ-Ƌ¬'Ūƞ�'ƞ��&

ƀÉ��!�Žǡë2rK�hmcTHɐ$!-.�ƆĻ'	D� 
  

��������������������������������������������������������
�Ƨt�\NTg-nL�cg.�MIT'-ƆȒƞ-ÂEƟ�˅Ǐ 5êǤˆ�ȫG$! 2012Ŀ
ȑğƤ+��ȨÕâ-ŻƵ'Ì;&ģƏ�D�Ģ'	$!��ğǱ�B-ɖƣ<	C� E+Á

ț# 2012ĿƗğƤ-�ȨŎâ-ŻƵ'��ʗ-ȸȾÿʺHnL�cg(�&ģƏ�!� 
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3-3-4.  J�V�gģƏːğȾɀ�B-ɦ¶ 
 
� ƠŎ-Ĩʺȫ�Ŏ+�ƞ�ɟɍįÂ+%
&-J�V�gHģƏ��ğȾɀ�

B-šɗ�ŢŠ�ɖƣHő!��-ȮƯ-ɪȩ+%
&.ƼȜ'ɪ��Đù�D� 
 
4.  ȮƯ 
 
� ƧȜ'.�ƞ�ɟɍ-įÂt�\NTgģƏ+A$&Ǳ9É�E!ȮƯH�ğ

ȾÛƯ(J�V�gȮƯHȪ��*�BĐù�!
� 
 
4-1.  ğȾÛƯːįÂÕ(įÂŎ-¯Ƌ³-Ǆʀ 
 
� Ƨt�\NTg�)-A�*ğȾÛƯH<!B�!�ɛī�D!;+�ƞ�ɟ

ɍ-įÂÕ(įÂŎ+ô�ğȾɀ+A$&ƞ�E!¯ƋHǄʀ�!
�8��į

ÂÕ-¯Ƌ³H<��Łɗ&9A���ȶʗÊ.ïɬɒǭ'	D� 
 
[įÂÕ-¯Ƌ³] ɚ(�&Ĝ´+��D6��( 

� Ĝ´�­ū�+A$&Ãǣʑ
8��)�ğƱ+ɐ$&DĜ´.�ğǱ(�&

-
FI*ɸ£�	C8��B�İ�
Ĝ9!
+ʍ/�#=
�8�I�#=

I(ĨʺH��!C�ƆȒƞHɮ8�!C�!Ǝ�

��Üň"��=*�

&�Ħ-�'<Ū¥G�*�=
�*
�(�
$0
	C8��˅Ƿˆ>$0

C�ɚ+*D-.($&<ėĔ'�@�,� 
 
� Ƽ.�ƞ�ɟɍ-įÂ(Q��L�-Ĩʺ-ȁŎ+ƞ�E!�ô�ğǱ+AD

Ūƞ�-¯Ƌ'	D�ǳɇ(ʘ¤HǄ6&�)I*ʑ
�	D��)#B+ª9

!
(ŗ���ɅÊ-šɗHƞ�ɟɍ-]aL�'ƞ�(
�ɯʺ'	D��ʛ

�ȶ�ņ�E&
D-.ƞ�ɟɍǼɒǭ'	D� 
 
[įÂŎ-¯Ƌ³]� ʘ¤(ǳɇ-Ǆʀ 

� ʘ¤(ǳɇ-Ǳǐ.�>.CďƧǼ+Ã�ʑ�-'.*
��˅Ƿˆ���ʘ

¤+.ńǦ�Ė
!;�ƹ�*ÿʺ<	D�³�/�Ʌǣ�ı*��ǳɇ+	D

�E
*Țǅ>ʲ�*Ǜ.*
� E+�]�z>Wcg�-A�*æʫ'ǈ


đũ<	D�ʆ+�ǳɇ.ʘ¤7)·Ï'.*
��Ʌǣ-ǰĒ�Ė�ǂ�E&


C�½ł>ĠÃ�Hœʙ��+Ǳǐ'�D�˅Ƿˆ
�E�Hʔ/*�E/*

B*
đó�Ȑ.ŚB�ǳɇHʔ4'	F�� 
 
� įÂÕ-¯Ƌ+	E7)Ė�ɗBE!ïɬɒǭ.�įÂŎ-¯Ƌ'.ěHǔ�

&
D� �&��ʛ�ȶ-Ə�E!ʗÊ+�ƞ�ɟɍ-įÂ-ŦƯ�ǭE&


D��-Ĕß.Ɏ���ïɬɒǭ�ǙD"�'<�Ã�ʑ�åɴ-¯Ƌ+*D(


��(�ɛī�E!� 
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4-2.  J�V�gȮƯ 
 
� ğȾɀ��-ɨ9H)�ɦ¶�!�HŰƂ���Ŏ-ƆƩʣǺ+Ōț&D!;

+�ƞ�ɟɍ-Ĩʺ�Ã&ȫ�Ŏ+�Q��L�-J�V�gHģƏ�!�AC

ǫȁ*šɗ�őBEDA��Ąȡ5-ɤõ.ɅǴ(�!��*ĄȡHĐù�D� 
 
Q��L�ȸȾÿʺ.ƞ�ɟɍ-���Hə�D-+Ō+ț$!��  
 
� 67%��ėĔŌ+ț$!��25%��Ō+ț$!�(ȡ�&
D�ǂC- 8%
.�)#B'<*
�(
�Ąȡ'��Ō+ț!*�$!��ÃǣŌ+ț!*�

$!�(
�Ąȡ.ǽǢ'	$!� 
 
ƞ�ɟɍ-įÂ+Ơʓ"(ŗ�ƙƤ�  
!
� �ȨÕâ(
�ȡ��Ã¬-ˎˊ˄Hä;&
C��ȨŎâ 15%��ȨŎâ
9%��ȨÕâ 4%(ȳ��ÌȨ.ÕâŎâ(<�0%'	$!� 
 
�Ŏē>�&7�
ƞ�ɟɍ-ȸȾÿʺ 
 
� �ɩ�ɟɍ�Bƞ�ɟɍ5-ƞ�Ɓ���Ơ<ɖƣ�Ė�$!��ȇ
<-H

ACĖ�(
�šɗ(�ʆ+ǃɌ-A�+ʡ
<--ƞ�Ɓ�ÿʺHē>�&7

�
(
�šɗ�	$!�8!��ƞ�ɟɍǧƢ-ɒǭ�(�8(;�-ȸȾÿ

ʺHǇ;DğȾɀ<
!� 
!
�-įÂǎ-A�$!ǡ 
 
� X{�g7.ė��¢�-ˋ%+Ê�BED� 
 
• Q��L�ȸȾÿʺ-Ė� 
�  �)I*ÿʺ'<�ȡ�E/ȡ�D7)ƞ�ɟɍ-����Ê�DA�+ 
�  � *C8�!� 
�  �ǌĵǋ8C�	D�B�­Ł<Üň�D�(�A�$!'��!
 
• çƙ-rK�hmcT 
�  �ƞ�ɟɍ-ĨʺHƀÉ�!Ŏ��+ʤʑ
�Ê�$&�Üň+*C8�� 
 !
• Q��L�ȸȾÿʺ(Ūƞ�¯Ƌ-Ȭ9óG� 

�MNs-ĨʺH>$!Ŏ�ƞ�ɟɍH²$&ɉ�*ʴǻ
gqcT+% 
�  � 
&ƞ��&<B$!-�A�$!(ŗ
8��ƞ�ɟɍ+ţEėĔÜ 
 � ň+*C8�!�!
 
��������������������������������������������������������
���� �Å.�ğȾɀ�B-X{�g˅èƋ-88ˆ'	D��
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� �-įÂǎ-A�*�$!ǡ 
 
� ƆƩ-Åħ+ʥ�DX{�g.*�$!��eTl�\�+ʥ�DX{�g�


�%�ĩ�BE!� 
 
• ɅÝŽǡ-é�� 
�  �ƞ�ɟɍ-ȸȾ.

I"�)�Quia-ŦȺ-îCƎ.ŗ$!¢�+ 
�  � é��$!�İ�
Ƌǎ-ʤʑ
�aLw���*�$!-+� -ȡ 
 .Ã&ǀ��*�*$!�'<ÁǱ�ʗÊǡH��$!-.A�$!�� 
 
• ůɑ�-g�s� 

 �MNs-mU�	D(�­<'�8�I� 
 �save�D%<C'�submitHŲ�&�8
8�!� 
 �X�q}�a�Ř+ǔ�&� E8'ƞ
!ȡ��Ãʗǔ�&Ć$!�
  
5.  ȿī 
 
5-1.  Ïǡ 
 
�  E8'Ĩʺ+
�BX{�g�&<Ģȅ�*�$!ƞ�ɟɍ-ɒɤǎ��Ƨ

t�\NTg+ACǄʀǼȇƤʤ'ȾőñɄ+*$!-.šȽǖ
�('	D�

�E.�Ƨt�\NTgHʈ�&�ğȾɀ�ƞ�ɟɍH1(%-8(8C(�&

Ź�BEDA�+*$!�(+Ù��eTl�\�-ɶǪ+ACğȾ�ŷį-Û

ǫß�ģǭ�!!;'	F�� 
 
5-1-1.  ğȾʴːÛǫß(Ģȅ¹ʌ 
 
� ʼ¨ÿʺ+ADíŒȸȾ(ɅÝŽǡ+ADrK�hmcT-çƙř.ğȾɀ-

ƞ�ɟɍȾőHÚ��ĢȅHė
+¹ʌ��!�8!�ȸȾÿʺ'ďȌHȾő�

!ȁŎ+�¯ƋĨʺ'ƞ�ɟɍH²$&ŕǲ��D(
�Ȭ9óG�<ėĔÛƯ

Ǽ'	$!� 
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1. Introduction 
      Numerous research studies have been done on error analysis and acquisition order of 
grammatical items by L2 Japanese learners.  However, Japanese language maintenance 
and attrition after learners have stopped receiving language training or have lost daily 
contact with Japanese are not discussed much so far.  In this paper, we will analyze 
Japanese spoken in old Japanese colonies and see how much people retained Japanese 
after 1945 and if there is any language attrition in their Japanese.  We also discuss if there 
are grammatical items that are easier to acquire or more easily affected by attrition than 
others.  Our study should provide important data for conjecture on language maintenance 
and language attrition for L2 Japanese learners, too.     
   �  
2.  Methodology and Subjects Information 
     In this paper, we analyze the natural conversational data obtained from people in old 
Japanese colonies, mainly from Taiwan.  We also use data from the Micronesian Islands.  
The number of subjects is 17 Taiwanese1 (12 males and 5 females), 5 Palauns (2 males, 3 
females), 5 Yapese (2 male, 3 female), and 2 Korean native speakers who immigrated to 
Guam (1 male, 1 female).  The total number is 29.  Their ages varied from 67 to 90 at the 
time of data collection and they are currently 78 to 94 years old.   
     The data was garnered thru interviews from 1995 to 2010.  Interviews ranged from 10 
minutes to 2 hours depending on the subjects’ conditions.  We extracted a maximum of 
30 minutes of data for analysis.  Transcriptions are made based on Du Bois et al (1992, 
1993).  The utterances are divided by ‘Intonation unit’ (IU) proposed by Chafe (1987, 
1994) and Du Bois et. al (1992).  According to Chafe (1987, 1994), an IU is a speech unit 
that has an association with a coherent intonation contour.  The criteria of delimitation of 
an IU are (1) pause, (2) final syllable lengthening or slow speech rate at the end of an IU, 
(3) fast speech rate at the beginning of the next IU, and (4) pitch reset. 
     The subjects’ backgrounds are briefly illustrated below. 
 
Table 1: Subjects’ background  
 

Taiwan� Yap 
ID� Sex� Education� Years of 

Education� ID� Sex� Education� Years of 
Education�

1 F girl’s high school more than 8 18 M kogakko supplemental course 5 
2 M medical school more than 8 19 F kogakko supplemental course 5 
3 M army boy flight academy more than 8 20 F kogakko supplemental course 5 
4 M army boy flight academy more than 8 21 F kogakko supplemental course 5 

                                                             
1 Taiwanese include Min-nan and Hakka people in this paper.  They are majority group.  In addition to 
them, there are also Chinese who came to Taiwan after 1945 and indigenous people in Taiwan. 
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5 M middle school more than 8 22 M kogakko 3 
6 M college more than 8 Palau 

7� M� kogakko advanced course� 8� ID� Sex� Education� Years of 
Education�

8 M kogakko advanced course 8 23 F kogakko supplemental course� 5 
9 M kogakko advanced course 8 24 F kogakko supplemental course� 5 

10 M kogakko advanced course 8 25 F kogakko supplemental course 5 
11 F kogakko advanced course 8 26 M kogakko  3 
12 F kogakko 6 27 M kogakko  3 
13 F kogakko 6 Korean Speaker in Guam 

14 F kogakko 6 ID� Sex� Education� Years of 
Education�

15 M kogakko 6 28 M middle school 8 
16 M kogakko 6 29 F middle school 7 
17 M kokumin-gakko 6     

 
3.  Previous Studies 
     There are not many studies that analyze the characteristics of Japanese used by 
Taiwanese, however, there are several studies on the Japanese used by Taiwan 
indigenous people2 who also learned Japanese in school before 1945 (Nakano 1998, Kan 
2000, 2005, 2011, Sanada & Kan 2008, etc.).  Nakano states that the Japanese of Taiwan 
indigenous people is retained after going through a simplification of grammatical 
categories, and Kan claims that simplification of the language structure has taken place. 
These arguments are made based on some characteristics of their subjects’ Japanese as 
follows: 

• lexical errors (transfer from a mother language, semantic extension, new coinage) 
• overuse of dekiru (able to) instead of producing a potential form of verb 
• not much use of passive and causative 
• many non-past forms 
• limited variety of sentence final particles and moods 
• mixture of plain form and polite form 

     There are also several studies observing Japanese used in the Micronesian Islands 
(Shibuya 1995a,b, 1997, 1999, Yui 1998, 2000, Miyawaki 1995, Matsumoto 2001a,b, 
etc.).  Yui (2000:136) states that there were many bilinguals of Japanese and the 
indigenous languages on the Micronesian Islands before 1945.  Matsumoto (2001a:87) 
claims that most elderly Palauans were Palauan-Japanese bilinguals, but their competence 
in Japanese has diminished rapidly after 19453.   
     As seen in these arguments, previous studies presuppose that people in old Japanese 
colonies had a high level of competence in Japanese before 1945 or that they were 
bilinguals before, but their language ability has been lessened through attrition.  But note 
that such claims are not accompanied by empirical or historical data in their articles.   
 
4.  Critical Period 
                                                             
2 There are 9 indigenous groups.  They have own languages.  Indigenous children entered different school 
from Taiwanese children.  Different ethnic groups could not communicate with each other before the 
Japanese occupation.    
3 The term ‘bilingual’ is, in a narrow definition, often reserved for those with native or native-like 
proficiency in two languages.  In its broadest definition, the bilingual is anyone who uses two languages.  
Matusmoto (2000) and Yui (2000) do not clarify in which sense they used this term.  
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� Lenneberg (1967/1984) suggests that there are maturational constraints on the time 
when people can acquire a language.  This is called the "critical period hypothesis".  The 
period is considered to be before puberty when the lateralization of the brain occurs.  This 
theory has often been extended for second-language acquisition.  For example, Long 
(1990) advocates that native-like morphology and syntax is possible only for those who 
start learning before age 15.  Children in old Japanese colonies started to learn Japanese 
in primary school from the age of 6 or 74.  This is before puberty.  So we may conjecture 
that they could acquire Japanese in the same manner as native Japanese speakers.   
     In the following sections, we first examine if our subjects’ Japanese is the same as 
native Japanese speakers’.  If it is different, we should find deviations in their Japanese.  
If there are deviations, the next questions will be if it is caused by language attrition. 
 
5.  Overall Results 
� There are deviations in Japanese spoken by our subjects.  Deviations include errors and 
variations.  Errors were seen in word choice and grammatical categories.  Variations are 
not grammatical errors but rather unnatural usage of words and unnatural expressions for 
native Japanese speakers.  There are 11 types of deviations: 1) word, 2) unnatural or 
incomprehensive IU, 3) tense, 4) aspect, 5) verb and adjective inflection, 6) causative, 7) 
potential expression, 8) passive, 9) lack of morpheme, 10) demonstrative, 11) particle.  
Graph 1 indicates the mean frequency of deviations by area. 
 
Graph 1: Comparison of mean frequency of deviations by area 
 

 
 
     If a subject does not speak much, the number of deviations would naturally become 
fewer.  So we cannot simply look at the numbers of deviations; however we can still see 
some tendencies from this graph.  The most frequently occurring deviations are word, 
tense, and unnatural/incomprehensive IU in order.   

The word deviation is a usage of an inappropriate word for the sentence.  One example 
of such is a usage of aru ((inanimate) exist) instead of iru ((animate) exist).  Another 
example is sabetsu (discrimination), by which the subject meant ‘difference’, and the like.  
Unnatural or incomprehensive IU is not just one inappropriate use of a word, but a whole 

                                                             
4 Elementary education was not obligatory, however, children who turned 6 years old by March 31 could 
enter primary school. 
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sentence that is unnatural or incomprehensive for native Japanese speakers.  Such 
examples are: 
(1) atama no ookii yatsu ga iru  (there is a person with a big head) meaning  ‘there is a 
smart person’. 
(2) aiueo no junjo ga chigau (the order of aiueo is different) meaning ‘the grammar (of 
Japanese) is different (from Taiwanese)’.  
     Most tense errors were the case where subjects used the present tense in talking about 
past events.  
     In contrast, not many aspect errors were found in the data.  Japanese verbs and 
adjectives inflect, and every sentence requires particles, but there were not many errors in 
these categories.  There also were few deviations in causative, potential, and passive 
forms.   
     The result shows that even people who have learned Japanese since childhood show 
some deviations in their Japanese; however the number of deviations varies with each 
category.   
 
6.  Language Maintenance and Language Attrition 
� There can be two explanations for deviations.  One claim is that their language was 
affected by language attrition.  The other is that deviations reflect items that the learner 
did not acquire well.  Previous studies see the deviations produced by people in old 
Japanese colonies as a result of language attrition.   
     Bahrick (1984) investigated second language attrition by Spanish language learners 
after 1 to 50 years had passed since they received training.  He found that the process of 
forgetting does not continue indefinitely.  Although their portion of knowledge acquired 
in Spanish classes is lost 5-6 years after training, the remainder did not continue to drop 
for at least 25 years, and much of the content survived for more than 50 years.  Neisser 
(1984) states that information that is tied into an extensive and redundant cognitive 
structure is sharply resistant to forgetting: critical threshold is reached.  
     There are interesting samples in our data, which support Bahrick and Neisser’s claim.  
The first case is from subject # 1.  Her data was obtained in 1995 when she was 67 years 
old.  I visited her again in 2009, when she was 81 years old.  As Table 2 shows, there are 
not many deviations in the 2009 data, either.  The deviations in words and unnatural IU 
are the types that sounded a little unnatural for a native Japanese speaker, but they are not 
ungrammatical or incomprehensive.  One instance of such is o-hone instead of o-kotsu 
(ash).   
 
Table 2: Comparison of numbers of deviation in 1995 and 2009 from subject #1 
 

Year of 
Interview 

Age at 
Interview 

Deviations (Errors and Variations) 

Word IU Tense Aspect Infle
ction 

Caus
ative 

Pote
ntial 

Pass
ive 

Lack of 
morpheme 

Demon
strative Particle 

1995 67 10  1      1  3 
2009 81 13 4         1 

 
�� This data shows that the subject #1 retains her Japanese language ability for about a 
century since 1945 without being affected by language attrition.  Bahrick and Neisser 
claim that the more years of language the learners takes in school and the better they 
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learn it (as indexed by grades) the more they will retain later on.  This subject received 
education up to female high school.   
     Another sample is from subject #2.  He was a fluent Japanese speaker when I first met 
him in 1993.  When his Japanese data was recorded in 2004, he had dementia.  In spite of 
that there are not many deviations as shown in Table 3 below.  
 
Table 3: Number of deviations found in Subject #2’s Japanese 
 

Age at 
Interview 

Deviations (Errors and Variations) 

Word IU Tense Aspect Infle
ction Causative Potential Passive Lack of 

morpheme 
Demon
strative Particle 

80 14 12     1       1   
 
     One difference caused by aging is speed of utterances.  The number of IU per minute 
has decreased.  This happened to subject #1 also.  Another thing is, since subject #2 aged, 
sometimes his utterance was not logically clear.  This was reflected in a number of 
unnatural or incomprehensive IU.  However, his grammatical competence does not show 
attrition.  Subject #2 had also received higher education up to medical school.  
     Subjects #1 and #2 do not show overt grammatical errors and language attrition.  They 
both took more years of Japanese education in school and they learned Japanese well as 
indicated by the fact that they passed a test to enter upper school.  As Bahrick & 
Neisser’s claim, our data also exemplifies that the better we learn a language, the less we 
lose it.    
 
7.  Usage of Words 
     Olshtain (1986: 197-198) claims that the last learned forms that have not yet been 
fully mastered, are early candidates for attrition.  Forms and functions not fully acquired 
by the onset of attrition will be attrited first.  Subjects who received a longer period of 
education in Japanese did not have many deviations and maintained Japanese well.  
Subjects who received education only up to kogakko and lost contact with Japanese after 
1945 showed more deviations.  We claim that deviations reflect items that the subject did 
not fully acquire at the time of onset of losing daily contact with Japanese.  The items 
which were not acquired well became a candidate for attrition.  Then, is there an item 
which is more vulnerable to language attrition than others? 
   Berko-Gleason (1982) claims that the traditional linguistic subsystem (phonology, 
morphology, syntax, and vocabulary) may suffer a different loss in attrition, since they 
are learned separately.  Schmid & De Bot (2006) quotes that lexical items are borrowed 
more easily than functional or grammatical ones, therefore language attrition will first 
manifest itself on the level of the lexicon.  The area in which the lexicon may be affected 
in language attrition is that of specificity of meaning: what has been called “(semantic) 
extension”, “semantic transfer”, or “loanshift”.  The most frequently occurring deviation 
in our data is also word usage.  Deviation of word usage can be the result of language 
attrition, although subjects who have fewer grammatical errors have fewer word 
deviations.  The average number of word deviations by area is between 20- 35 as 
indicated in Graph 1.  The number of word deviations by subject #1 and #2 are both 
lower than this.   
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8.  Predicate Forms 
It is not deviations, but there is a noticeable characteristic in our subjects’ Japanese.  

Previous studies mentioned this (Nakano 1998, Kan 2000, 2005, 2011, etc.), but there are 
mixtures of polite form and plain form in our subjects’ Japanese too.  

Graph 2: Predicate Type (Polite form vs. Plain form) 

 

As graph 2 shows, 12/17 subjects in Taiwan, 3/5 subjects in Palau, 5/5 subjects in Yap, 
1/2 subjects in Korean speakers used plain form more than 50%.  However, it is well 
known that Japanese native speakers also mix the polite form and plain form in 
conversations and in writings (Mio 1942, Kindaichi 1982, Maynard 1991, 1992, Mimaki 
1993, Noda 1998).  And also, since the subjects are all older than the interviewer, it is 
acceptable to use plain forms even in the first-time meeting context, which is rather a 
formal situation.   Usage of plain form itself is not an issue.  The unique characteristic of 
their Japanese is a usage of plain form without any sentence final elements (SFE), namely 
bare predicates.  SFE in this paper includes final particles, conjunctive particles, and 
modalities.       

Graph 3: Plain Form IU with or without SFE 

According to the National Institute for Japanese Language and Linguistics (1980:49-
60), Japanese native speakers hardly use an assertive sentence ending with desu or masu.  
Mizutani (1985:62) claims that most Japanese sentences are accompanied with 
conjunctive particles like kedo, keredomo, kedomo,  kara, te.  Maynard (1993) states that 
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particle 
aspect 

complex & compound sentence 

Japanese native speakers often use final particles in conversation and a bare predicate 
without final particles are hardly used. 

Graph 3 shows that overall subjects in the Micronesia islands used bare predicates 
more often than Taiwanese.  All the subjects in Yap and 3 subjects in Palau used bare 
predicates more than 80% of the time.  The difference between Taiwan and the 
Micronesia islands is the length of education.  Kogakko in Taiwan and Korea had a 6 year 
education.  There were higher educational institutes up to the university level.  On the 
other hand, kogakko in the Micronesia islands was for 3 years, and some could proceed it 
with 2 years of supplemental courses.  Most Micronesia island children did not have 
enough chances to acquire usage of a variety of SFE from school education.  Taiwanese 
(Min-nan language) has final particles like � (ba) or � (a), but indigenous languages in 
the Micronesia islands do not.  These factors can be the reason why subjects in Yap and 
Palau used more bare predicates.  

9.  Development Stages of Japanese Acquisition 
The Japanese language proficiency level is diverse depending on subjects, and it was 

based on length of education and contact with Japanese after graduating from school.  
Overall the grammatical errors such as aspect, particle, and voice are not often found.  
The noticeable difference in proficiency level was embodied mainly in: 1) usage of 
correct word, 2) natural expression, 3) appropriate tense form, and 4) predicate form with 
correct and variety of SFE.   

From our data, we shall illustrate a brief diagram indicating the development stages of 
Japanese acquisition.    

Table 4: Diagram of Japanese development stages 

H
  �

 proficiency level �
   L

 

�

 

Subjects who graduated only from kogakko can speak Japanese continuously, however, 
many such subjects produce incomprehensive IUs and there are simple sentence 
structures and short IU.  Subjects who received a longer education utilized a variety of 
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vocabulary, SFE, longer IU, and honorific forms.  Subjects who learned better have not 
suffered from language attrition.       
 
10.  Summary 
     Our subjects learned Japanese in school when they were 6-7 years old.  The shortest 
period of their education is 3 years and the longest is more than 8 years.  They learned 
Japanese extensively.  Their Japanese do not contain annoyingly noticeable mistakes in 
grammatical categories like aspect, inflection, voice (causative, passive, potential 
expressions), demonstrative, and particle.  All subjects produced not only a simple 
sentence but also compound and complex sentences.  This suggests that these 
grammatical categories can be learned well and are relatively easy to acquire.  On the 
other hand, there are deviations in word usage and unnatural/incomprehensive IU in all 
subjects’ Japanese more or less.  Errors in using correct past tense are also common, 
except in those supreme level speakers who received a higher education like subjects #1 
to #4.  Subjects who learned Japanese only up to kogakko used more bare predicates.  
Subjects who learned Japanese for more than 8 years utilized not only the polite forms 
but also honorific forms.  Their IU is longer, too.   
� The result from our data indicates that even if people started learning Japanese before 
puberty, 3 to 6 years of education was not sufficient to acquire Japanese at the same level 
as natives.  However, those who received a Japanese education for many years could 
acquire a high proficiency level of Japanese and also retained the language without being 
affected by language attrition for about a century.  The deviations reflect how solidly 
subjects learned Japanese before the onset of loss of daily language contact.       
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ISSUES IN THE PEDAGOGY OF JAPANESE VERB CONJUGATION:  
FOCUSING ON TWO TEXTBOOKS  

 
Guohe Zheng 

Ball State University 
 

Introduction 

Japanese is a highly conjugational language. Its intricate verb conjugation, in particular, 
presents a major hurdle to beginning students. Finding effective ways to teach Japanese verb 
conjugation to these students, therefore, is one of the top priorities for any pedagogy of Japanese 
language. This paper addresses issues in the pedagogy of Japanese verb conjugation as seen in 
two textbooks widely used for English-speaking students: Japanese for Busy People published by 
Kodansha International and Nakama published by Houghton Mifflin Harcourt Publishing 
Company. 

The Pedagogy of Conjugation for the -!! Form, the -%� Form, and the -� Form 

Let us first consider how verb conjugation is introduced for the �! form and the �%
� form in these otherwise quite different textbooks.  

Lesson 19 of Japanese for Busy People I classifies Japanese verbs into three categories—
called Regular I, Regular II and Irregular respectively1—and presents a table of conjugation for 
each of the two forms for the three verb categories. The following is a shortened version of the 
conjugation table for the �! form as appeared in the book.2 
 

���	������
������0�� ��!�
�	����810�� 8?"�
��
���0�� ��!�
��
�	��0�� � ��!�

���	�������
	���/0�� �/!�
����1�0�� 1�!�

�����	����
���	�0�� �!�
���0�� �!�

�

�������������������������������������������������������������
��The same Lesson ������	
	��������	�

�����������	���
	�������
�	����	����������
�����	����������
���	�
���	����������
�����	������		�Association for Japanese-Language Teaching. (1995) Japanese for Busy 
People I: The Kana Version of one of the most effective guides to learning to speak fluent Japanese. Tokyo: 
Kodansha International. P. 121.��
���	

�
�
����
���	������	������	���
	���
����	��
�����	�����	���
��Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 
120.�
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Following the table, the book states that “[a]s shown above, the �! form can be made 
from the –0� form” of verbs. Indeed, that is what the students are told to practice and 
memorize, as seen in the exercises questions two pages after the grammar is explained in the 
same chapter.3 

 I  Verbs: Memorize the following �! forms: 

meet 
�0� 
�! see 10� 1! 

go ��0� ��! do �0� �! 

read 810� 8?" come �0� �! 

eat �/0� �/!    

  

 Similarly, the following is a shortened version of the conjugation table for the �%�
form of verbs introduced in the same chapter.4 

���	������
��������������0�� �=%��
�����
� �
:0�� �
9%��
����� ���0�0�� 0�%��
������ ���0�� ��%��

���	�������
�������������/0�� �/%��

��������1�0�� 1�%��

�����	����
��	������0�� �%��
������������0�� �%��

 

No explanation is given in words as to how the �%� form is derived, but the pattern given in 
the above table suggests that it is also derived from the corresponding –0� form of the verb, 
just as the �! form is. This understanding is confirmed by the exercise questions and the 

�������������������������������������������������������������
��Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 
123.�
�
��Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 
121.�
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subsequent clues given in Lesson 24, I and II of which are copied below verbatim, in their 
entirety.5 

 

 

 

 I Verbs: Memorize the following verbs and their �%� form. 

 –00�  form �!! form �%%� form 

inhale ��0� ��! �=%� 

stop, park #30� #3! #3%� 

take #:0� #�! #9%� 

use ���0� ���! ��=%� 

open 
�0� 
�! 
�%� 

close �30� �3! �3%� 

   

II Practice the following pattern. 
  ex. �+�>��0�� � �+�>�=%�"����� 

 1. �;0>#30� 
  2. �5�?>#:0� 
  3.�).6>���0� 
  4.0$>
�0� 
  5.B@>�30� 

 In fact, the �� form of the verb denoting the plain past tense is also introduced as 
derived from the  –0� form. The grammar section of Lesson 4 of Book II, for example, begins 
by saying that “let’s see how they [namely the! and the � forms] can be made from the0�
�
�������	��	���



������������������������� “[w]ith Regular II and the two Irregular verbs it is 
only necessary to replace 0� with ! or�.”6 While no explanation is given in words about the 
rules of conjugation regarding Regular I verbs, samples of 3 types of conjugation are provided in 

�������������������������������������������������������������
��Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. Pp. 
148-149.�
��Association for Japanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 40.�
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a table as illustrations of the pattern.  The conjugation pattern of the �� form for all three verb 
categories, as introduced in the book, is summarized in the following table.7 

 

 

 

 

� 00� ������m!�� ����� ��

�����������
�	��
�
���������

���� g/i0�jkmg/!�g/�� `i0�jkm`!�`
��

���
������
���� Vi0�jkmV!�V�� ����
���� �i0�jkm�!���� ����

�
��������
���
����!��� �
� � � �"l�

� �

T�0�FmT�!�T���
�8�0�Fm���"l�8

���

^�0��X�0��
(�0�����0��

���
����!��� � e�0�Fme�!�e���
Q�0�FmQ�!lQ���
O:0�FmO�!lO���

a�0��49�0��
0�0��]�0��
J:0��):0��

���
��??"�?� � 
�,0�Fm
�?"l
�
?��
h�0�Fmh?"�h?��
�&0�Fm�?"l�?��

d10��
9,0��
�10��d10��
�����	�������
�����	

�
���������

 

Again, the students are told to memorize the given patterns, as seen in the following exercises 
taken from Lesson 4 of Book II, in a shortened version.8 

 I Verbs: Study the examples, convert into ! and � forms, and memorize. 

A. Reg. I  
ex. 
T�0�FmT�FmT�!FmT�� 
d10�Fmd2Fmd?"Fmd?� 

�������������������������������������������������������������
��Association for Japanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 40.�
��Association for Japanese-Language Teaching. (1996) Japanese for Busy People II: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. Pp. 
42-43.�
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B. Reg. II and Irreg. 
ex. 
��0�Fm��;Fm��!Fm��� 
f�0�Fmf�;Fmf�!Fmf�� 
V0�FmV;FmV!FmV� 
�0�Fm�;Fm�!Fm�� 

To summarize, Japanese for Busy People introduces all of the three forms as deriving from the �
0� form. 

 Virtually the same approach is seen in the pedagogy of verb conjugation in Nakama. For 
example, Grammar III of Chapter 6 of Nakama 1a introduces the formation of the ! –form of 
verbs as follows: “The !-form of ;–verbs and irregular verbs is easy to form. All you need to 
do is to replace 0� with!,” with the following illustration provided.9 

Verb class  Polite affirmative 
form 

!! -form 

 
;; -verbs 

to eat �/0� �/! 
to watch 10� 1! 
to make a phone 
call  

��0� ��! 

 
Irregular verbs 

to come �0� �! 
to do �0� �! 
to study /?�7��0� /?�7��! 

 
“The !-form of �–verbs is more complicated,” the chapter grammar notes continues. “There 
are five basic patterns and they are determined by the sound before0�, as shown in the chart 
below.”10 
 
 

Verb class  Polite affirmative !! -form Formation Patterns 
 
 
 
 
 
�-verbs 

to talk *%�0� *%�! �Fm�! 
to listen     ��0� ��! �Fm�! 
to swim �8�0� �8�" �Fm�" 
to enter *�:0� *��!  

:����Fm�! to say     ��0� ��! 
to wait     0�0� 0�! 
to read     810� 8?"  

�������������������������������������������������������������
��Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1a Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. Pp. 230-231.�
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1a Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. Pp. 231.�
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to call     8,0� 8?" 1�,�&Fm?" 
to die     �&0� �?" 
to go � ��0� ��! Exception 

 
Note that all the conjugations are listed as deriving from the 0� form. Given such an 

approach to the conjugation of the!–form, it is only expected that the students are given the 
following homework in Nakama’s accompanying Student Activity Manual, as practice of the 
formation of the !–form and reproduced below in a shortened version.11 
 
 
 
 
 

A. Complete the chart, following the example. 
 
Verb Verb class !!� –form 
�/0� ; �/! 
/?�7��0�   
*%�0�   
(0�   
)10�   
0�0�   
�0�   
��0�   
��0�   

 
Similarly, the %� form of verbs are also introduced as deriving from the 0� form, as 

seen in the following explanations from Grammar V of Chapter 7, in Nakama 1b, which focuses 
on )" as a particle indicating reasons when following the plain form of a verb.12 
 
� ;; -verbs: Change 0� to %� to form the plain negative form. 

00� -form Dictionary 
form/Plain 
affirmative 
form 

Plain 
negative 
form 

nn)"  
Affirmative (Plain) Negative (Polite) 

�/0� �/; �/%� �/;)" �/%�)" 
%0� (; (%� (;)" (%�)" 

 

�������������������������������������������������������������
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1a Introductory Japanese: 
Communication, Culture, Context, Student Activity Manual: Second Edition. Boston, MA: Heinle Cengage 
Learning. P. 163.�
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. Pp. 34-35.�
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�� -verbs: To form the negative of a �-verb, delete 0� from the0�-form, change 
the vowel sound of the last letter [i] to [a], and add %�. 
0� -form Dictionary 

form/Plain 
affirmative 
form 

Plain 
negative 
form 

n)"  
Affirmative (Plain) Negative (Polite) 

810� 82 80%� 82)" 80%�)" 
��0� �� ��%� ��)" ��%�)" 

  
The � form of verbs is introduced in Chapter 11 of Nakama 1b when introducing the 

plain past form and casual speech. Here the students are told that “[t] plain affirmative form of the 
verbs is formed by taking the !-form of a verb and replacing it with �(or�).”13 Since the !-
form has been introduced as deriving from the 0�-form, as seen above, it is clear that Nakama 
adopts the same approach to the pedagogy of verb conjugation as that of Japanese for Busy 
People—namely the -! Form, the -%� Form, and the -� Form are all introduced as deriving 
from the 0�-form. 

Problems of Japanese for Busy People and Nakama in Their Pedagogy of Verb Conjugation 

That approach, however, is problematic. Several reasons can be given for such an 
assessment. 

Linguistically, the pedagogy of verb conjugation in the two textbooks violates the 
fundamental principles governing the composition of conjugational elements. For example, based 
on the cumulative fruits of studies of Japanese verb conjugation by Edo period scholars including 
Motoori Norinaga (1730-1801), his son Motoori Haruniwa (1763-1828), Suzuki Akira (1764-
1837) and particularly Gimon (1786-1843), Masayoshi Shibatani formulates the Japanese verbal 
morphology in the traditional grammar of modern Japanese as follows: 

Root + Inflectional ending (+Auxiliary) | (+Particle) in which Root + Inflectional ending 
= Stem14 

In this analysis, the �0� form, the �%� form, and the �� form are all “sibling” auxiliaries 
to each other, all can be attached to the stem of verbs, but can never be in any derivational 
relationship with each other.  

 This analysis is confirmed by the phonological study of Japanese verb conjugation by 
Natsuko Tsujimura using slightly different terms. She points out that “a verbal root is the most 

�������������������������������������������������������������
 "�Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. P. 196.�
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basic meaningful form to which various endings are added.” Based on this analysis, she comes up 
with the following paradigm, in Romanization, for the verbs for “eat” and “stand.”15 

 “eat”  “stand”  
Non-past   taberu  tatu 
negative   tabenai  tatanai 
past   tabeta  tatta 
conditional  tabetara  tattara 
provisional  tabereba tateba 

Based on the above analysis, in turn, she isolates the endings for non-past, negative, past, 
conditional and provisional, as follows (boldface mine): 

 

 

 A  B  
Non-past  -ru  -u 
negative   -nai  -anai 
past   -ta  -ta 
conditional  -tara  -tara 
provisional  -reba  -eba 

As it turns out, this analysis serves as the theoretical basis for the classification of Japanese verbs 
into the so-called –u verbs versus –ru verbs, as is seen in the boldface in the non-past form under 
A and B above. As we can see from the above lists, the negative �%� form and the past tense
�� form are fellow endings to be attached to the roots of verbs, evidence that they are “siblings” 
to each other. We can easily add –! or F0� to the same list following the same logic with the 
former requiring a phonological change of the verb root in the case of –u verbs. Given this 
analysis, it is very problematic indeed to tell students to derive the above-mentioned three forms 
from the F0� form, which is not “the most basic meaningful form” to which some endings are 
attached, but one of the endings to be attached to the root to indicate “politeness.” 

But pedagogically, the problem presented by such an approach is more serious. In the 
approach adopted by the two textbooks, the students have no choice but to memorize the category 
of each verb before they can apply the “Formation Patterns” introduced in the books. In fact, in 
all of the examples from the two textbooks, the categories of verbs are given. For example, in 
order to apply the “Formation Patterns” of the  !-form of �–verbs introduced in Nakama and 
reproduced below, the students have to memorize that a particular verb is a �–verb, otherwise 
they would be at a loss as to whether they should apply the “Formation Patterns” from the 
following table, or just replace 0� with!, as is the case with ;–verbs and irregular verbs as 
introduced in Nakama, or with Regular I verbs as introduced in Japanese for Busy People: the 
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reason for this is simple—every verb can end in 0� form and there is nothing that can help the 
student tell one unknown verb from another. 

Formation Patterns of The !! -form of �–verbs, from Nakama, Reproduced 
 

Verb class  Polite affirmative ! -form Formation Patterns 
 
 
 
 
 
�-verbs 

to talk *%�0� *%�! �Fm�! 
to listen     ��0� ��! �Fm�! 
to swim �8�0� �8�" �Fm�" 
to enter *�:0� *��!  

:����Fm�! to say     ��0� ��! 
to wait     0�0� 0�! 
to read     810� 8?"  

1�,�&Fm?" to call     8,0� 8?" 
to die     �&0� �?" 
to go � ��0� ��! Exception 

 

But the fact is that the students DO NOT HAVE TO MEMORISE much to tell which 
category a verb belongs to—the verb endings in the root form, commonly known as the 
dictionary form, contain sufficient information for the students to tell easily and fairly accurately 
which category a verb might belong to. For example, with only few exceptions, none of the –u 
verbs have -ru at the end preceded by the vowel [i] or [e]. The implication of this observation is 
that a verb ending is –ru and preceded by the vowel [i] or [e] is more than likely a –ru verb; 
otherwise, it is a –u verb. Unfortunately, however, the largely predictable nature of Japanese verb 
category is totally absent in the pedagogy of verb conjugation of the two textbooks. Note the 
predictability of Japanese verb categories hinges on the dictionary form as the starting point of all 
conjugations, as is supported by the analyses of Shibatani and Tsujimura, but in Nakama the 
students are trained to “create the dictionary forms of verbs from their polite form,” namely the 
0� form.16 

The next problem is the lack of consistency in the approach of the two textbooks. 
Chapter 11 of Nakama 1, for examples, tells the students that “[t] plain past affirmative form of 
the verbs is formed by taking the !-form of a verb and replace it with� (or�),” as mentioned 
earlier. Since the !-form of verbs itself has been introduced as deriving from the 0� form, as 
discussed at length above, one would expect that the  �-form would also be deriving from the 0
� form. In the table following the grammar explanation, however, the !-form of verbs are 

�������������������������������������������������������������
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. P. 19.�
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illustrated as deriving from the dictionary form of verbs. The table below is taken verbatim from 
Nakama 1b.17 

Verb types Dictionary form !! -form Plain past 
affirmative form 

�� -verb � �(to continue) � �! � ��(continued) 
d2(to read) d?" d?�(read) 

;; -verb S<;(to become 
sunny) 

S<! S<�(became 
sunny) 

g/;(to eat) g/! g/�(ate) 
Irregular 
verb 

�;(to do) �! ��(did) 
V;(to come) V! V�(came) 

 

The inconsistency is more striking when we look at the homework designed for this piece of 
grammar. The following is a shortened version of the workbook assignment for this grammar.18 

 

 

 

A. Complete the following chart. 
Plain Present 
Affirmative 
(dictionary form) 

Plain Present 
Negative Form 

Plain Past 
Affirmative Form 

Plain Past 
Negative Form 

f�; f�%� f�� f�%��� 
�;    
g/;    
h2    
_�    
`;    
�;    

 
As we can see from the above table, not only the �–form, but even the %�–form, is 

illustrated as deriving from the dictionary form, not the 0� form, as they were first introduced. 
There is neither warning nor explanation for this dramatic change. For any beginning students, 
such inconsistency is bound to cause lots of confusions. Given such a textbook, it would be hard 
for an instructor as well to tell a consistent story about Japanese verb conjugation. 

�������������������������������������������������������������
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese: 
Communication, Culture, Context, Second Edition. Boston, MA: Houghton Mifflin Harcourt Publishing 
Company. P. 196.�
���Hatasa, Yukiko Abe, Hatasa, Kazumi, Makino, Seiichi. (2009). Nakama 1b Introductory Japanese: 
Communication, Culture, Context, Student Activity Manual: Second Edition. Boston, MA: Heinle Cengage 
Learning. P. 127.�
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Inconsistency is also seen in Japanese for Busy People. As seen in the beginning of this 

paper, this textbook classifies Japanese verbs into three categories called Regular I, Regular II 
and Irregular respectively. In fact, some notes, copied verbatim below, are added to this 
classification:19 

 
Regular I: Five-vowel conjugation 
Regular II: Single-vowel conjugation 
Irregular: There are only two irregular verbs, �0� and� �0�. 

Some further notes are added on the same page, which are copied verbatim in its entirety: 

Regular I verbs are conjugated according to the Japanese vowel order: 
, �, �, 
, �. 
Regular II verbs are based on the vowels i and e only. From the �%� form it can be seen 
whether a verb is Regular I or Regular II. If the vowel preceding �%� is a, it is a Regular 
I verb. If it is i or e, it is a regular II verb. 

While the first statement might help students make sense of why these verbs are also referred to 
as “five vowel conjugation” verbs, this is almost of no help at all since this alternative name plays 
no role whatsoever anywhere in the book. The last statement about how to tell the category of a 
verb by checking the vowel sound proceeding its �%� form might help students, but, as we have 
seen from above, verb conjugation has been introduced throughout the book as deriving from the  
0� form. The statement only confuses the students due to the inconsistency between these notes 
and the body of the grammar explanations in the book and the accompanying exercises. Needless 
today, the last statement makes it appear that the �%� forms are the basic forms of verbs, but, as 
we have seen, this goes against the cumulated evidence of linguistic studies, as we have seen 
above. 
 

The Negative Impact of the Verb Conjugation Pedagogy of the Two Textbooks 

If verb conjugation is rendered into a matter of memorization, then the immense negative 
impact of such an approach is only expected. One student wrote in her paper for a Japanese 
linguistic class that “I have studied Japanese for 6 years—two years in middles school and four in 
high school, but I feel I can never see the end of the tunnel about Japanese verb conjugation.” The 
following are two examples of the negative impact of such an approach. The first shows how the 
students try to memorize mechanically the verb conjugation for the –! form for �-verbs 
(Regular I verbs in Japanese for Busy People), which presupposes that the students already know 
a verb is a �-verb; the second a quiz on the conjugation of the –! form in which students are 
trained to start from the F0� form. 

�������������������������������������������������������������
���Association for Japanese-Language Teaching. (1995) Japanese for Busy People I: The Kana Version of 
one of the most effective guides to learning to speak fluent Japanese. Tokyo: Kodansha International. P. 
121.�
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Proposing A More Effective Approach to Verb Conjugation Pedagogy 

Now that the problems of the pedagogy of the two textbooks are pinpointed, they can be 
addressed fairly easily. The following are the two handouts that I have used to teach Japanese 
verb conjugation when using Nakama as out textbook. I find them quite effective. Note that the 
handouts try to take advantage of the students’ knowledge of verb conjugation in English, their 
native language and thus making Japanese verb conjugation less intimidating, or at least not 
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exotic. The above-mentioned students wrote, after taking Japanese 201 with me using these 
handouts, that “one handout in one class solved the problems I have had for years. Everything 
makes perfect sense to me now. I feel I see the end of the tunnel with Japanese verb conjugation.”  

A Comparison of Verb Conjugation in English and Japanese 
 

 
English 

 
Japanese 

     
Regular Irregular Irregular Single-vowel 5-vowel 

   (Regular II) (Regular I) 
     
work  (body) be-is,are,am- �F%� � � 1 �; ��F%� 
    -s   (tail)          was, etc.  �F0� � �/ �; ��F0� 
    -ed (tail)   �; ��
F; ��    (dict) 
    -ing (tail) drive-drove-driven 

arise-arose-arisen 
 �<F+ � 
�F; ��F+ 

  �F8� � ��F; ��F� 
    -s   (3rdSgPr)     
    -ed (Past) blow-blew-blown 

grow-grew-grown 
�F%� �%� (neg) 80F%� 

    -ing (Progrss) �F0�  �0� (pol) 81F0� 
  �; �;     (dict) 82 �  
 feed-fed-fed 

bleed-bled-bled 
�<F+ �<+ (condit) 83F+ 

 �F8� �8� (volit) ���� 
  There are only 2 

words here. 
1-Vowl: End in ;, with� or 
. 
5-Vowl: without ;, or without  �
or 
 before ;. 

Rule: Take a verb, 
add one of the 3 
tails. 
 
Note: English 
conjugates for 3rd 
person singular, 
past tense, 
progressive, etc. 

No general rule. 
Have to memorize 
one by one. But 
there are small 
rules shared by a 
few verbs. 

No rule. Have to 
memorize one by 
one. 

Rule: The vowel in 
the stem of the 
verbs remain “i” or 
“e” all the time.  
 
Drop –;, add the 
appropriate tail 
and you will never 
be wrong. 
 
Note: Japanese 
conjugates for 
negative, polite, 
conditional, 
volitional, etc. 

Rule: The vowel in 
each of the above 
conjugations is 
distributed as 
“a, i, u, e, o” in 
that order. 

There is nothing else the student needs to 
worry about beyond the rules given 
above about English verb conjugation. 

There is one more thing the student has to master before she or 
he can handle regular Japanese. That is the so called –te form 
of verbs which is ubiquitous.  Please refer to the next handout 
for details. 
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How to Convert a Verb into Its -Te Form?  
Applies only to 5-vowel Verbs 

The magic word:  
Regret  ��                 Fm�F!  
Study—nd,   0%-  Fm0%F?"  
Reflect—tte,  ��;  Fm��F�!  
Su—shi.  �   Fm�F!  

 
1. �E�FFm� 
Examples: 
;� ZRKW&
;�!� _�� 
    I  go to school by walking everyday. 
  �8� N)H��&�8�"� _�� 
    I will get to the other bank of the river by swimming. 
 
2. 2E'E-i0%-jFFm?" 
Examples: 82  U>d?"�0�� 
    I am reading a book. 
  Y'  
)\*� 4�� Y"�0�� 
    That dog has died already. 
  ��- ������#��?"�0��� 
    “Ouch,” I shouted. 
 
3. ��;FFm�! 
Examples: a�  ���"�(	#��!�0�� 
    He said “That’s good.” 
  P�  0�!����8� 
    Please wait. 
  ��; LIM*�<�&G�!�;� 
    Mt. Fuji looks beautiful in the picture. 
4. �F� 
Examples: *%� RUc"b�!�;)*� $%�"��� 
    Who is it that is talking in Japanese? 
  ��  �;��"��9�ADC>[�!����� 
    It is too noisy. Please turn the TV off. 
 
Important implications: For verbs in 2 and 3 above, each conjugated form may have 3 
possibilities for the dictionary form if you don’t already know the verb. This is important 
when you try to locate a new verb in the dictionary. Reversed conjugation will be 
practiced in class on a regular basis to consolidate skills of verb conjugation. 
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INTRODUCTION 
 

J-GAP or Japanese Language Education Global Articulation Project2 is a three-
year project that started in 2011 involving member nations of the Global Network of 
Japanese Language Educators, a subgroup3 of the Tokyo-based Society for Teaching 
Japanese as a Foreign Language (@AN?H7/ in Japanese). As of today, eight 
countries and a territory including the United States participate in the project. The project 
is led by Professor Yasu-Hiko Tohsaku of The University of California at San Diego, 
sponsored by the aforementioned Global Network, and funded by The Japan Foundation. 
In each participating country, a particular region was identified and representatives of the 
region were charged with developing a three-year plan to demonstrate what can be done 
within the area in order to establish coherent connections of Japanese language curricula 
among institutions, programs, and levels. 

 

�������������������������������������������������������������
1 Any errors or misrepresentations in this paper are solely the responsibility of this author.  
2 http://j-gap.wikispaces.com/ 
3 http://www.nkg.or.jp/menu-global.htm 



�

 
 

132

The states of Virginia and Maryland were selected as the only locations where J-
GAP activities were to take place in the United States. The J-GAP USA project leader 
(So) and contributors (Kawai, Marshall, Otani, Sato) formed a team to initiate and 
facilitate activities that could lead to the building of coherent connections of Japanese 
language programs in the Virginia/Maryland area. This paper describes what has been 
done during the first two years of the project in the area, discusses preliminary findings, 
and presents plans for the final year of the project. Before doing so, however, the past 
articulation efforts in foreign and Japanese language education in the United States 
should be reviewed, albeit briefly, because an abundance of experience, lessons, and 
wisdom gained through the past attempts, particularly those in the 1990s, served as useful 
guideposts for us to plan to tackle the problem of Japanese language program articulation 
and execute the planned ideas with the goal of building a model for sustainable language 
program articulation. 
 
 
ARTICULATION EFFORTS IN FOREIGN AND JAPANESE LANGUAGE 
EDUCATION IN THE UNITED STATES4 
 

Program articulation is not a new issue in foreign language education in the 
United States. Back in 1947, for instance, there was an article titled “The articulation of 
high school and college foreign language study” published in The Modern Language 
Journal (Freeman, 1947). And yet, 35 years later, in 1982 Lange talked about articulation 
as an essentially unexplored area of research in foreign-language education and lamented 
that it received almost no attention (Lange, 1982). Considering that, what happened in the 
1990s was truly remarkable. At the beginning of the last decade of the 20th century, the 
American Council on the Teaching of Foreign Languages (ACTFL) declared that 
articulation be a priority for the 1990s; in 1994 a conference organized by the Coalition 
of Foreign Language Associations that included the Association of Teachers of Japanese 
took place in Washington, D.C. under the theme “Achieving Consensus on Articulation 
in Foreign Language Education.” 

 
On that occasion the Coalition issued a statement that (a) declared their conviction 

that work in vertical, horizontal, and inter/multidisciplinary articulation was needed for 
students to become competent users of a language, (b) provided a common understanding 
of what was needed for articulation to take place, and (c) challenged the profession to 
work together toward the goal of articulation by implementing the common standards and 
developing dialogue across all levels and institutions. Furthermore, the Modern Language 
Association and the Coalition jointly sponsored eight two-year projects in different parts 
of the country with the goal of achieving better transition from secondary to 
postsecondary foreign-language programs, one of which was the Japanese program 
articulation initiative in Colorado (Saegusa, 1999). 

 
More writings on articulation have since appeared; some progress was made; 

clearly the efforts have led toward some common beliefs about language learning that 
�������������������������������������������������������������
4 Portions of this section overlap with parts of the 2008 occasional paper on articulation initiatives written 
by So (http://www.aatj.org/articulation/index.html).  
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bridge many of the divides previously hindering the achievement of alignment. As Van 
Houten (2005) observed, we have come “closer than ever before to achieving an aligned 
curriculum” thanks to our improved understanding of theoretical and practical 
dimensions of foreign language program articulation and the development and 
implementation of national standards (National Standards in Foreign Language Education 
Project, 1996, 1998, 2006), proficiency guidelines (ACTFL, 1986, 1999, 2001, 2012), 
performance guidelines (ACTFL, 1998), and language learner portfolios (e.g., 
LinguaFolio5). 

 
Nonetheless, much of what was said about the problem of articulation in the 

1990s is still the substance of discussion today.  The momentum gathered at that time for 
dialogue on articulation among Japanese language educators also did not lead to a full-
swing national movement of articulating Japanese language programs within and across 
educational levels that would seek coherence and transparency in the student’s continuing 
experience of learning the language. However, when the College Board added Japanese 
Language and Culture to its Advanced Placement (AP) Program6 in 2006, because of the 
very nature of AP, it has stimulated an appraisal of Japanese language programs at all 
levels—elementary, secondary, and higher education. Gradually, more and more people 
seem to have come to an agreement that secondary schools and colleges in particular 
could and should work together to avoid repetition in coursework at the high school and 
college levels and allow motivated students to work at the height of their capabilities and 
advance as effectively as possible. It was against this backdrop that two forums were held 
to kick off conversations on issues surrounding articulation between and across Japanese 
language programs in the Mid-Atlantic region; one in Washington, D.C. in March 2008 
(So et al., 2008) and the other in Richmond, Virginia as a part of the 2010 Annual 
Conference of the Foreign Language Association of Virginia. There was a growing 
interest in articulation activities and initiatives among teachers and educators of Japanese 
language in the region. 
 
 
J-GAP USA AT THE BEGINNING 
 
 The work of J-GAP USA7 is conceived as a study that explores all possibilities in 
real-life situations in order to build a model for sustainable articulation work for the 
future. It provides professional development opportunities for teachers of Japanese while 
generating material for designing educational research studies that can systematically 
develop or refine theoretical and pragmatic aspects of language program articulation. The 
approach to the study is necessarily emergent and unsettling at once. A perceptive and 
flexible attitude is a must for those engaged in the work. 
 
 In order to successfully manage the work’s emergent process, several parameters 
were laid down at the beginning. First, the vision for the J-GAP work should evolve 

�������������������������������������������������������������
5 http://www.ncssfl.org/links/index.php?linguafolio 
6 http://apcentral.collegeboard.com/ 
7 Additional funding comes from a Title VI grant awarded to the University of Virginia’s East Asia Center 
by the U.S. Department of Education. 
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around the following three pillars of activities8 that create practical challenges for people 
concerned: 
� Networking and dialoging among Japanese language teachers of educational 

institutions of all different levels (i.e., K-16 and beyond) 
� Informing our articulation activities to stakeholders and relevant parties (e.g., 

students, parents, school administrators, other subject teachers, businesspeople, 
government officials) 

� Exploring the possibility of developing common curricula, assessment 
instruments, or pedagogical frameworks 

As shown below, needless to say, all three wheels must be in mesh to realize our vision. 

Secondly, the workings of human factors and programmatic directions must be 
recognized in carrying out articulation projects. The 6 Cs of articulation (A Foreign 
Language Project, 1999, p. 221) sum up the lessons on human aspects: 

1. Common concerns. From the beginning it is important to define the task clearly 
and agree to find some acceptable path for reaching it. 

2. Colleagueship. Teachers need to be supportive of one another and need to work in 
an environment where their views, expertise, and experience are respected and 
valued. They can agree to disagree.

3. Cooperation. Articulation is a cooperative endeavor. It involves many different 
people at many different levels. Teachers need to be able to work with one 
another to complete assignments and contribute to group work. 

4. Compromise. Through compromise, teachers can design a plan that is acceptable 
to all parties concerned. There may be times when consensus-building activities 
may be needed to end a deadlock. 

��Derived from the categories used in Lange’s analysis of the articulation projects (Lange, 1997) 
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5. Commitment. Teachers who are reluctant to change hinder the process for 
everyone else. It is important to seek the commitment of all persons affected by 
the changes. 

6. Constructive criticism. Differences in philosophy and opinions must not be 
regarded as personal attacks on one’s credibility, integrity, and ability. Criticisms 
must be placed in the proper perspective and must always be accompanied by 
suggestions for remedying the identified concern. 

 
The following are broad programmatic directions (Lange, 1997) that should be kept in 
mind in proceeding with articulation work: 

1. The focus of articulation should be on the learner’s continuing development, 
which is crucial to the acquisition of language proficiency. The direction of 
learning should be agreed on across levels and institutions to ensure that the 
learner is the true beneficiary of articulated programs. 

2. Articulation should take into account the learner’s physical, emotional, and 
cognitive developmental characteristics and link them to their learning. It is 
important to create a language learning context where expectations are gauged to 
the learner’s development. 

3. Goals, content, instruction, and assessment should be aligned toward building 
authentic communicative and cultural competence. Without this alignment within 
a course, articulation within and between programs is not possible. 

4. It is important to understand the nature of language. Because language is involved 
in any aspect of knowledge, communication, and human activity, its connection to 
other aspects of the school or college curriculum provides a variety of foci to be 
exploited in developing language competence. Such connection extends the 
breadth of the learner’s experience and motivational potential to achieve higher 
levels of proficiency. 

 
Thirdly and finally, the following five tenets identify the critical factors directing 

the planning and execution of J-GAP activities taking place in the Mid-Atlantic region: 
1. A dialogue approach 
2. A creative, genba-based approach 
3. Vertical and horizontal intra- and inter-Japanese program articulation 
4. Articulation between Japanese programs, citizens, and the government, industry 

and business sectors 
5. Effective utilization of the Japan Foundation (JF) Standards and the minna no 

"Can-Do" site9 
 
 
J-GAP USA IN YEAR ONE (2011-12) 
  
 From May through August of 2011 a total of seven small-group dialogue sessions 
took place in five different locations in the state of Virginia that has an area of about the 
size of Japan’s habitable area (around 110,000 km ). A total of 58 teachers of all levels 
from elementary to middle school to high school to college and university took part in 
�������������������������������������������������������������
9 http://jfstandard.jp/cando/  
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these networking and dialoging occasions of their own accord. There the participants 
were able to confirm their “common concerns” and develop a sense of “colleagueship.” 
In order to help the participants to maintain and grow their networks, a site called J-GAP 
USA Community 10  was created online. The site can be joined by anyone with 
authorization to login at any time and it has 84 participants as of today. These initial 
activities relate to Pillar �. 
 
 In September 2011 So was given an opportunity to discuss the current state of 
Japanese language education in the United States including the J-GAP work in front of an 
audience of 50 businesspeople, government officials, researchers, and scholars at an 
event organized by the Japan Commerce Association of Washington, D.C., Inc. (So, 
2011). Through this opportunity, Pillar � was realized as the project was beginning to 
take shape. In October 2011 one of the JF staff members directly involved in developing 
the JF Standards and minna no "Can-Do" statements was invited to give a series of 
workshops on them in Virginia, in preparation for Pillar �. By this time, the ideas of 
“cooperation” and “commitment” for articulation appeared to become more concrete for 
many participating teachers. Thus, when 23 teachers of Japanese got together in January 
2012 and planned their own articulation projects, 11 yearlong teacher-initiated projects 
emerged just in a day. 
 
 
J-GAP USA IN YEAR TWO (2012-13) 
 
 The 11 teacher-initiated articulation projects were carried out in the next 12 
months in consultation with the J-GAP USA team. Results of the projects were as 
substantially different from one another as their content. For instance, a group of high 
school teachers from different school districts gathered on a regular basis throughout the 
year in order to improve horizontal program articulation. They shared their curricula 
among themselves and discussed their respective achievement goals using the JF 
Standards and Can-Do statements. Another group consisting of middle school, high 
school, and university teachers organized events at which their Japanese language 
students of different levels could experience Japanese culture and use the language 
beyond the school settings together. Afterwards, the teachers concerned were faced with 
the question of how such out-of-the-classroom activities could be integrated into their 
respective curricula meaningfully and systematically and lead to better vertical 
articulation of Japanese programs. This question made them realize the need of a 
common curricular framework and consider the JF Standards as a viable option because 
the Standards provide a holistic view of language learning in a systematic manner. 

 
Yet another group of high school teachers conducted a survey of Japanese 

teachers of several nearby universities and visited their classrooms to find out what and 
how university students learned the language and tried to use the information to promote 
articulation not only between high school and university but across high school programs 
in the same county. Understandably some projects were more fruitful than others. Some 

�������������������������������������������������������������
10 https://collab.itc.virginia.edu/  
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teachers presented their articulation work to Japanese language educators from different 
parts of the United States at national and regional conferences. Regardless, all 
participating teachers developed or renewed their understanding of program articulation 
through their experience of designing and doing what they believed could or should be 
done to build curricular connections between and among Japanese programs. The third 
and final year of the J-GAP USA work builds on such teacher experiences to further our 
understanding of what can be done to enable sustainable articulation work for Japanese 
language programs. 
 
 
J-GAP USA IN YEAR THREE (2013-14) AND BEYOND 

 
The educational and professional development contexts, where various 

articulation activities took place in the preceding year, are now turned into an object of 
study in order to uncover most useful and meaningful findings about language program 
articulation. Inspired by the recent methodological ideas proposed by such scholars as 
Zoltán (2013) for the study of second language learning and teaching, our final-year J-
GAP work takes a complex systems perspective and makes use of Zoltán’s “retrodictive 
(rather than ‘predictive’) qualitative modeling” approach in its conceptualization and 
design. Thus, it begins with the system outcomes (i.e., various articulation activity 
prototypes we identified) and then traces back to see why certain elements in the system 
(i.e., articulation activity context) ended up with one outcome option but not with another. 
To facilitate the research process, we use the focus group approach to obtain, document, 
and analyze in-depth perceptions of the second-year articulation project participants and 
observers on multiple dimensions of articulation activity. 

�
To prepare for this phase of the work and test the water, we conducted discussion 

sessions with K-12 and college and university teachers of Japanese on different occasions 
to sample a variety of aspects concerning articulation, by asking what their opinions were 
regarding the current status of Japanese program articulation in their teaching contexts, 
and also by having them articulate the goals, content, instruction and assessment in their 
Japanese programs. Some teachers have expressed optimism that articulation is 
happening, citing increased involvement with teachers of other schools. Most of the cases 
cited are on the local level where contact and cooperation between programs are an effort 
consciously developed and monitored. Some other teachers, on the other hand, indicated 
a less than favorable evaluation of the status of articulation. While there seems conscious 
desire for improvement in program articulation, there is also a sense of frustration, 
ignorance, or detachment (e.g., lack of desire to know what is taught or how it is taught in 
other teachers’ classes in the same or different programs; not thinking the responsibility 
for articulation to be that of the teacher). What is clear from our observation so far is that 
Japanese program articulation is inadequate in most cases. 

 
The primary goals of articulation efforts in foreign language education are the 

continuing development of the learner’s proficiency in the target language and seeking 
the direction of learning that can be agreed upon across levels and institutions. Needless 
to say, the articulation work must focus on such things as program goals, performance 
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objectives, teaching materials, instructional approaches, and assessment criteria. It also 
needs to take into account individual learner characteristics in terms of physical, 
emotional, and cognitive development. Without such a holistic approach it is hard to 
imagine the fruits of articulation work. One of the objectives of program articulation is to 
have the teacher rethink the teaching culture and processes with a different lens. It also 
needs building a social layer that stimulates conversations, connections, shares, and 
interactions inside and outside one’s own program. Obviously it is difficult to generalize 
the process or mechanism of articulation since numerous variables come into play (e.g., 
location, program, parental support, community standards, student motivation, class size, 
pedagogy, levels of teaching abilities). However, through the final phase of the J-GAP 
USA work, we hope to present the what and how of enabling Japanese program 
articulation in the United States.  
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A CASE STUDY OF IMPLEMENTING FLIPPED-TEACHING IN A 
BEGINNING JAPANESE COURSE 

 
Koji Tanno 

Arizona State University 
 

I. Introduction 
As language teachers, we often encounter need and urge to include a wide variety 

of activities that could improve students’ cultural and linguistic knowledge and abilities, 
ranging from socio-pragmatic skills to maneuver conversation to culture competency to 
understand and carry out culturally appropriate behavior.   Nevertheless, the reality of 
having a limited amount of class time prevents us from carrying out these extra activities.  
One approach of overcoming this dilemma is to adopt what is called flipped-teaching.  
This paper explains how this teaching model could be implemented in Japanese courses 
by illustrating advantages and challenges encountered in a college beginning-level 
Japanese course. 

Pushing lectures outside of the classroom and devoting class time to critical 
thinking and interactive tasks such as problem solving, discussion, and experiments, Lage, 
Platt, and Treglia (2010) propose the Inverted Classroom.  Their rational is to allow 
students to spend more time in class on modeling higher-order thinking and to create an 
environment where a wide variety of students with different learning-styles can receive 
more benefit. They called this method of teaching inverting since “events that have taken 
traditionally taken place inside the classroom now takes place outside the classroom and 
vice versa” (p.32).  A simple web search reveals that there are many terms to describe 
this instructional design, including reversed instruction, the inverted classroom, the 
flipped classroom, and flipped instruction.  This paper uses the term flipped- teaching, as 
the order of lecture and homework flipped in this method of teaching. 

Flipped-teaching has come to be adopted in American post-secondary education 
in a variety of subjects such as economics, mathematics, engineering, and foreign 
languages (Kim et al., 2012; Lage et al., 2010; Strayer, 2007; Warter-Perez & Dong, 
2012; Toto & Nguyen, 2009). Most often in flipped-teaching students watch a pre-
recorded lecture video before coming to class for each lesson and engage in exercises that 
encourage the use of the new concepts learned through the video.  Bergmann and Sams 
(2012) discuss at length advantages of flipped-teaching over the traditional teaching 
model. They point out that the format of online video lecturing appeals to and suitable to 
today’s students, who understand and feel comfortable with digital learning.   These 
students grew up with online resources such as YouTube and Facebook and portable 
digital devices such as cell phones and iPods.  Once the format of digital learning is 
introduced, students will easily accept it and make use of the technology.  Another 
advantage pointed out by Bergmann and Sams is that students can take control of 
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learning pace and scheduling.  Students who participate in a course that adopts flipped-
teaching can decide when and how to view lectures.  Video lectures enable busy students 
to choose to work ahead when their schedules allow.  When students are unable to attend 
class, video lecturing helps students catch up with course content.  In addition to this 
schedule flexibility, video lectures allow students to control the pace of viewing lectures.  
Students can pause, rewind, and repeat any segment of videos so that they can process 
course materials regardless of the instructor’s pace.  Pausing could be a tremendous 
advantage for taking notes, referring to the textbook, and looking up words in a 
dictionary or reference book.  Thus, from this teaching model, slow students, who are 
often left behind in the traditional classroom, benefit significantly. 

According to Bergmann and Sams, flipping the classroom has another advantage 
of increasing classroom interaction.  By moving the lecturing of concepts outside the 
classroom, the teacher can spend more time on discussion and more engaging activities.  
More time in class could be used to mingle and interact with students, and students also 
have more opportunity to engage with other classmates.  Students can actively engage in 
tasks rather than passively absorb lectured concepts.  Since students come to class 
knowing the concepts covered in lecture videos, teachers can provide more advanced 
activities that require group interaction and are cognitively more demanding.  Overall, the 
time spent on lecture in the traditional classroom can be used for teacher-student and 
student-student interaction.   

Adding to this change in how the classroom is being used, students’ attitudes 
toward homework is another aspect of learning on which flipped-teaching can produce a 
positive impact.  Dill (2012) examines the effect of flipped-teaching on students’ 
homework completion rates and reports that flipped-teaching on average encourage the 
completion of homework assignments.  This change in student behavior toward 
homework is in line with the rational of introducing flipped-teaching as a method to 
encourage autonomous learning.  Dill’s study also points out that students who received 
flipped instruction were more engaged in classroom activities, another positive impact of 
this teaching model.  In a way, flipped-teaching seems to encourage students taking 
initiative in and responsibility for their learning.    
 
II.  Case Study 

Flipped-teaching was incorporated in two sections of the second semester of a 
first-year Japanese course at an American public university.  In total, 38 students were in 
these sections.  All of them were native speakers of English, and no heritage students 
were present.  The course used the second-half of Nakama 1 (Hatasa et al., 2009), 
chapters 7 to 12, adopting a communicative approach.  The class met five times a week, 
50 minutes a day for 15 weeks.  Two instructors engaged in team-teaching with one 
teaching on Mondays, Wednesdays, and Fridays and the other on Tuesdays and 
Thursdays.  Since this was the first attempt to incorporate flipped-teaching, it was 
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decided to use this method only in a limited way.  Rather than using this format for all 
class periods, the course adopted flipped-teaching only on Tuesdays, Thursdays, and the 
first day of each chapter, on which new vocabulary was introduced.  It was intended that 
the introduction of the new teaching mode was to expand gradually in subsequent years 
that follow, and that this first attempt was experimental in nature.   Observing students’ 
reactions and making sure if there are unforeseeable challenges were primary goals of 
this case study. 

In total, students had 21 days of flipped-teaching in the course of the 15-week 
semester.  Table 1 below lists the content of teaching for each flipped-teaching lesson. 

Table 1.  Flipped-teaching course schedule 
1 Grammar Review of Chapters 1 to 

6 
12 Ch.10 Vocabulary 

2 Ch.7 Vocabulary 13 Ch.10 Resultant –teiru 
3 Ch.7 Suki 14 Ch.10 Noun-modifying Clause 
4 Ch.7 Ichiban 15 Ch.11 Vocabulary 
5 Ch.7 Node 16 Ch.11 Ongoing –teiru 
6 Ch.8 Vocabulary 17 Ch.11 Adverbial 
7 Ch.8 Hoshii 18 Ch.12 Vocabulary 
8 Ch.8 Counters Mai, Hon, Hiki, & 

Satsu 
19 Ch.12 Toki 

9 Ch.9 Vocabulary 20 Ch.12 Time-Span ni 
10 Ch.9 –mashoo ka 21 Ch.12 Noun-modifying Clauses in 

the Past and Present 11 Ch.9 Reason –kara 
 
On each flipped-teaching day, students were expected to watch a lecture video, a 

voice-recorded PowerPoint file.  The number of slides varied from eight to thirty six, 
depending on the content.  Normally, the number of slides became large when new 
vocabulary was introduced.  After watching the video, students engaged in a homework 
assignment, which was mostly exercises that involve closed-ended questions and simple 
form-manipulation tasks from the Student Activity Manual (SAM) that accompanies the 
textbook.    More advanced, open-ended questions were reserved for homework 
assignments for the non-flipped-teaching lessons.  When there are no such exercises 
available in the SAM, a worksheet was created and given to the students as a homework 
assignment. 

At the beginning of each flipped-teaching lesson, the instructor first asked for 
questions on the content of the preview video that students had seen at home.  Typically, 
a few students raised questions, and the instructor briefly provided explanations to the 
class.  Then, students took a simple quiz that tests on the content of the video.  A sample 
quiz is given below as Example 1. 
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Example 1  Preview Quiz 

The primary purpose of these quizzes was to make sure students watch video lectures and 
be prepared for more advanced in-class instruction.   Questions on the quizzes were 
mostly multiple-choice questions on simple conjugation patterns or grammar rules.  
When new vocabulary was introduced, meanings of the newly introduced words were 
tested.  5% of the course grade was allotted to these quizzes. 

For the most part, class time was devoted to activities that focus on interactions 
between students and between student and teacher, rather than on form manipulation 
drills.  When the grammar structure in question, such as noun-modifying clause, was 
considered too hard for students to process, mechanical drills that draw attention to form 
were included.  No lectures on grammar structures were provided in class except when 
providing explanations in response to students’ questions. 

III. Preview Videos: PowerPoint Slides with Audio 
Microsoft PowerPoint was used to create preview videos.  The audio-recording 

function of the program allows anyone with a microphone to record his or her voice 
while going through slides.  The recordings were carried out with the internal microphone 
on a laptop in a quiet room.  For each lesson video, the instructor recorded his lecture on 
a grammar structure or new vocabulary with slides that were partially adopted from 
PowerPoint slides prepared by other teachers for the same course in a previous semester.   
Of those slides from previous years, grammar explanations and simple form manipulation 
slides were included; the slides that were designed for student-student or instructor-
student interactions within the classroom were excluded.  Also excluded were ones that 
go into too much detail on grammar points or word usage.  To enhance students’ 
autonomous learning, a few form-manipulation drills were in most of the preview videos.  
Those exercises asked students to produce certain forms and make themselves 
familiarized to conjugation patterns and producing simple sentences. Those slides were 

1. ���������������(Why don’t we go to movies?) 

a. �	���� b.���
���  

b. �������� d. ������ e.���� 

2. ������������������(Let’s eat Japanese food.) 

a. 
������ � b.
��
�� 

c.  
������� d.
����� e.
��� 
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designed to allow students to listen to the correct forms with pre-recorded answers with 
mouse clicks. 
 
IV. Results of implementing flipped-teaching 

This section will discuss benefits and shortcoming observed in implementing 
flipped-teaching in the first-year Japanese course.  Those observations were drawn from 
the teacher’s observations and limited self-reports made by students. Thus, it is unclear 
how much of what was observed is generalizable and applicable to Japanese course 
settings in other institution.  The reader should be aware of these limitations and be 
cautious when implementing flipped-teaching in his or her course.  
 
1) Benefits of implementing flipped-teaching 

As expected, flipped-teaching provided more time for interaction in class as well 
as more practice on discourse, as students learned concepts at home before coming to 
class.  The extra time provided for such activities, however, grew shorter with grammar 
structures that were more complex and harder to understand.  For instance, on the day 
when noun modifying clause was taught, it was not sufficient for students to view the 
preview video and do homework.  Class time was used for form manipulation exercises 
to further students’ understanding of the structure.   As a result, the class more resembled 
the traditional foreign language classroom, in which a large portion of class time is 
devoted to grammar exercises.  Nevertheless, the flipped-teaching overall provided extra 
time in class and allowed more discourse-oriented exercises than the traditional 
classroom.  

Another benefit of flipped-teaching is that it allowed students to know ahead of 
time the material that will be covered in class.  This helps them identify the confusing 
parts that need extra explanations from teachers.   Once students know that what parts are 
unclear, they can ask for help in class, thus, leading them to more complete 
understanding of the materials.  In previous years, students had had a course schedule of 
what would be covered for each lesson and the textbook provides detailed grammar 
explanations.  Nevertheless, few students read the textbook on their own for previewing 
purposes in the traditional classroom.  Preview videos with PowerPoint files and preview 
quizzes at the beginning of each lesson seem to have positively affected students’ study 
behavior.  Most students viewed videos, although some preferred reading explanations 
provided in the textbooks or PowerPoint slides.  The audio-visual format of PowerPoint 
slides seem to have appealed more to the current generation of students than textbook 
reading assignments.  In fact, it has been reported that college students across campuses 
come to class without engaging in reading assignments (Nathan, 2005). Given such 
students’ tendency to avoid reading assignments, audio-visual presentation seems to be 
key to reaching to more students.    
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PowerPoint slides also had another benefit of providing students with some 
freedom in how they study.  Students were able to change the length of time depending 
on the difficulty of content.   Ideally, a student should watch the videos through once 
entirely, then repeat slides he or she does not fully understand.   How much time students 
spent watching the PowerPoint however depended on the subject.  If they could easily 
understand the concepts they watched it 1-2 times.  Some students simply studied a copy 
of slides without listening to recorded audio or engaging in interactive form exercises.  If 
they did not understand the concept well they could watch it as many times as possible.  
They could also use the files to review materials for exams or to memorize vocabulary.  
In this way, the PowerPoint files afforded students to have latitude in usage so that its 
usage fits to their needs and their learning styles, which are hard to achieve through 
lectures in a more traditional classroom setting.� 
 
2) Shortcomings of the flipped-teaching   

One shortcoming of flipped-teaching was the burden of additional work outside of 
the classroom.  The format required more time with video-viewing and homework 
assignments than with the traditional course design.  This extra work might have been 
taken negatively by some students with busy schedules.  Furthermore, the issue of time 
management was compounded by the fact that the course partially adopted flipped-
teaching.  Since Tuesdays and Thursdays used flipped-teaching and Mondays, 
Wednesdays, and Fridays adopted the traditional teaching model, students had large 
amounts of homework on Mondays and Wednesdays from both flipped-teaching and 
standard-teaching.  This burden of additional work is also true for the teacher.  Although 
most of the PowerPoint slides created as preview videos were remaking of PowerPoint 
slides from a previous semester, the teacher still needed to spend extra hours to tailor 
them into preview materials.  The workload was particularly taxing during the first 
couple chapters until the process became familiar and production tricks were learned.    

Another setback was that the technical difficulty experienced by some students in 
watching PowerPoints.  In particular, students who do not have Microsoft PowerPoint on 
their Macs had trouble listening to recordings, because PowerPoint Viewer was only 
available on PCs that run Windows not on Macs.  If students could not afford PowerPoint, 
they were not able to use their own computer and needed to go to a computer lab 
available on campus.  Although visiting one of these computer labs on campus was 
within the teacher’s expectations, it was significantly more time-consuming than other 
students who can view PowerPoint slides at their convenience.  Thus, these students often 
skipped viewing the videos and simply resorted to reading PowerPoint slides or 
explanations in the textbook. 

Another challenge of adopting flipped-teaching was some students’ hesitation 
toward the role switch that takes place between teacher and student.  Unlike the 
traditional teaching model, flipped-teaching expects students to actively lead their studies 
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by viewing videos and solving homework problems on their own.  They need to 
understand new concepts with videos.  When they stumbled upon a difficult problem, 
they need to seek help from the teacher by raising questions.  Furthermore, the classroom 
becomes a place where students actively apply new concepts to solve tasks rather than 
passively sit and listen to lectures.  Some students showed hesitance to this role change.  
Other students seemed to have difficulty coming to class prepared.   Interestingly, these  
attitudes contrasted with other students who welcomed the format.  These students who 
welcomed the format mostly liked it because it forces them to study on their own more 
than they usually do and because classroom time is spent more on practice.  To them, 
learning seemed to mean something which they should take initiative with rather than 
something presented by teachers.  They expected the classroom to be a place to practice 
concepts rather than a place to passively listen to lectures.  This contrast of reactions to 
the new format, therefore, seems to relate to students’ expectations toward student and 
teacher roles, suggesting, what students truly need might be more guidance on 
autonomous learning and how it relates to flipped-teaching. 
 
V. Suggestions for Implementing Flipped-Teaching 
1) Preview Video Access 

One of the challenges of using new technology is how to accommodate students 
who are not good at technology.  The PowerPoint format adopted for preview videos 
caused some viewing difficulty to those who do not have Windows-based computers.  
Currently there are a few options to get around this issue.  If a student does not have 
PowerPoint, they need to download PowerPoint Viewer provided by Microsoft for free.  
This allows a computer to display PowerPoint slides with recorded-audio as intended by 
the teacher without buying PowerPoint.  However, if a computer does not run on 
Windows, this program is not available.  Instead, those who own Macs need to make a 
free Microsoft SkyDrive account and upload a particular PowerPoint file or share the file 
online with the teacher.  SkyDrive, a file hosting service, allows users to upload and sync 
files on a cloud storage account and then access them using a web browser.  Although the 
present study did not adopt this approach, it might be better to ask all students to create 
their own Skype account and share all preview videos with the teacher online.  This has 
advantages of reducing confusion among students and allowing them to use a wide 
variety of devices including smart phones and tablets.  Bergman and Sams (2012) 
recommend teachers who would like to implement flipped-teaching to spend a significant 
time on instruction students how to watch videos at home. They also recommend 
providing multiple formats of video available to students.  PowerPoint files should be 
downloadable on a website, be shared with a program like DropBox, and be accessible 
with DVDs.  In particular, teachers should remember that the issue of access needs to be 
solved in the first week of the semester, and that the more options students have the less 
challenging it becomes for students to view videos.   
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2) Preview Video Creation and Homework Assignments 

As Bergmann and Sams (2012) recommend in their discussion on how to 
implement flipped-teaching, the present study also recommends that preview videos 
should be succinct for a variety of reasons.  One reason is that as a teacher who creates 
videos, one does not want to or does not have the option to spend hours to create fully-
featured lecture videos.  Moreover, not all students have time to spend hours to view 
videos.  Not to mention being forced to spend hours with videos.  If students are asked to 
spend one extra hour with a video each time, it burdens them and also many would start 
avoiding it.  Although students who can dedicate plenty of time to video-viewing would 
appreciate an extensive lecturing on video with all details of grammar and exercises, busy 
students would view it as an unwanted homework assignment.  From the issue of viewers’ 
attention span, videos should also be kept under ten to fifteen minutes.  The main purpose 
of videos should be to introduce and explain concepts.  All minor details could be omitted 
and added later in the classroom as students raise questions.  An optional additional video 
could be prepared that contain detailed explanations and exercises for students with more 
time to spend. Students should also be reminded that additional explanations are available 
in the textbook.  Another thing that needs attention is that homework assignments should 
be linked to the contents of videos.  It is crucial to design assignments in a way that make 
students want to view videos.  Repetitive exercises that focus on fluency or that are aimed 
at the retention of memorized concepts should be avoided.  Instead, exercises that require 
the use of newly learned concepts should be included.   
 
3) Timing of Implementing Flipped-Teaching 

Ideally, all of the preview videos used for one course should be provided together 
at the beginning of the semester so that students can make a plan that fits well to their 
schedules.  Nevertheless, this will be a challenge for most teachers who want to start 
flipped-teaching for the first time.  For the case study reported here, not all PowerPoint 
files were provided at the beginning of the semester.  Since this was the first attempt, and 
the teachers did not have enough time to prepare all files before the semester started.  
Students received preview videos as they were created, most often a few days prior to the 
day of the lesson.  This prevented busy students from effectively incorporating video 
viewing into their schedules. One way to get around this issue is to start making and 
distributing preview videos, but not changing the course format until all preview videos 
become ready to be handed out to students at the beginning of a semester.  This also 
enables to distribute preview videos in a variety of formats including on a website and 
DVD copies, which has to be implemented, since students have different degrees of 
access to different information technologies.   
 
4) Flipped-Teaching Videos as a Learning Resource 
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The initial intention of providing preview videos was to make students preview 
the material and do homework on their own.  As the semester progressed, it became clear 
that students used the same material for other purposes.  Although most used it to 
preview the material on their own, some students told the instructor that they used it for 
reviewing materials after class or for an exam, because they can always look back at 
those slides whenever they forget how to do certain things.  Flipped-teaching also 
allowed all students to study on their own pace because students can repeat certain 
portions of PowerPoints.  This contrasted with a traditional classroom, in which some 
students sometimes feel difficult to keep up in class when all of the other students 
understand something.  Thus, access to those PowerPoint slides could become an 
alternative study resource, although its usage and effectiveness can vary from student to 
student.  Given this, providing access to such videos seems to deserve consideration, even 
if a course does not adopt flipped-teaching. 

One practical issue in foreign language instruction is the introduction of new 
vocabulary.  Often the amount of vocabulary introduced in one chapter is too 
overwhelming to cover in one day.  This holds true for the flipped-teaching approach.  
One aspect of the PowerPoint format that could be exploited for solving this is the use of 
click-and-listen exercises.  Rather than listening to the entire lecture on word 
pronunciations and meanings, which could be overwhelming and monotonous when too 
many words are introduced at once, students can guess pronunciations or meanings of 
words on their own first and click icons to hear the correct answers.  Similar exercises 
could be created for phrases and sentences.  The active participation will keep the 
viewer’s attention and also serves as listening practice.  Students can also use the file for 
vocabulary study and for review as well.  

Another possibility is to incorporate dialogues in PowerPoint slides.  If two or 
more teachers work together for recording, this could easily be achieved.  In the present 
study, only one teacher engaged in voice recording, providing only monologue sentences 
for examples and exercises.  Although this was conducive to explaining most grammar 
points and to introducing new vocabulary, dialogues could be added to illustrate certain 
discourse functions, to introduce conversational techniques, and to provide more 
opportunities for listening practice. 
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�ǌ�3�Ǟ�Ǔ�+ǎɞǍ�ȥ'�Iƹ�ǎɞǍMô@ˀ�ȣ0ō�Iƹġ�ȣ

0Ƞĝ�ʇIƹġ-�Iɷ�
I�#��G�ĥħMƸŲ�IċƤɦȴCɓǩǸʂ�

Si|X�Mɢ���G0�2Ǽ÷2ư¹CǙØ2?/B-Mɢ��>%�ǞǍC

ȣƻƹ2F�0ēLHC��-����2ǍÊ-��ô?B
I2,3/�&K�

��

ʧ˓2ř�Ɲ�Iǋýȋ/ŭõ0)�+3>&Ĩɷ-/(+�/�B2B
I��

�Ŝ�G0ȔȢMʛA+BɕõǛ�Êʫ&-ŦLJI�

˨˨ . ʂřƋĢ�ſȖƋĢ��ŭƋĢ92Ȃ·2ŤǾ  

ʧ˓2�03�ʂřƋĢ�ſȖƋĢ��ŭƋĢ-ñř2B2�ĕ��ŭõBʪɤ

�+�I�-�G�Ȃ·MÍǾ�I�-�ìɑ,
I�ʧ˓0ô>J/�B2B�

ñƹ0äʂȋ/Ȃ·M¦Ų�I�,�I�©�4��ŭƋĢ-�JI���-��

Ģ3���ơ2�,�N,�IƹġM
GL�Ȃ·��Ĝ�3ěŧˢǊɪˣ�ġªM

ů�N,�IȂ·MǾ�J4F��%&��.2ǢĢMʂřƋĢ�ſȖƋĢ��ŭ

ƋĢ-�I�3ɷ�Ê�JIĎðBĕ��ǯĨ2ĤɷCʓƚ0ˊI23ǘŭ�Ţɦ

,
I�

��0ʧ˓-ñř2ʂřƋĢ�ſȖƋĢ��ŭƋĢ2Ȃ·M�© )
�+��

��î�G�˜�ɉMō�+�Iř,�ɉ�s ʂřƋĢ �x��ȥ(+ŵʋMĖ��

ō�+�Iƹġ�G�Ė�s ſȖƋĢ �xê2�0ɇõ��B2MôN,õL�ƹġ

�G�ǻ�s �ŭƋĢˣ,
I�
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˩˩ . ˄ȩ92Ȃ·2ŤǾ  

ʧ˓-˄ȩ0Bñř2B2�
I�ʧ˓0/�ř3�ŭõMF�ɢ�ř0�+Ȃ·

¦Ų�,�I���,3�ʧ˓-ñř2˄ȩ2Ȃ·-�ʧ˓0/�ř2˄ȩ2Ȃ·

M˥© )Ȗ��#J$J2ŭõ�˄ȩMô@ǢĢM
�+���

˩�ˤ . ʧ˓-ñř2˄ȩ©  

 

ƛË2Ȃ·3�ºȧMŕ�Ç�%Ȯ2ř�,�Ł�-/H�˄ 3�W��ŭõ3�ǭ

�2��HCĞA�,
I��2˄ȩMô@ǢĢ03�ɱ��Ȱ��ʈ��ţ�/.�


I�ǀ2Ȃ·3�ć�0Ƴǭ2ɚ�Ǽ�ÇIƹġ�Mɢ��˄3�`Q�,���

>JI����I���2'�-��ŭõMž'��ŧ��ğ��Ǯ��Ɣ�/.2ǢĢ

M)�I�

��,ǘȏ�%�23��Ł��Ǽ�Mʧ˓-�IǢĢ0¨Ǿˉŏ2˘�B2��

;.ĕ�/�-���-,
I�ňǾǢĢ,3�#J$J�Ł�-�ł���Ǽ�-

�ǽ�&���2ʧ˓0ʩĶ�J+�I�#J0ǋ:+��Ł��Ǽ��˄ȩ-�+

ƸŲ�IǢĢ2ƍ�ʪɦ/B2�ĕ�2,
I�
IǢĢƸŲɦȴ��ʧ˓�˄ȩ

2.'G,FHʪɦ/¶�M�I�-���-3�ĤɊɌ0B(-Ȅŭ�!+BF
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�,
K�� 

 

˩�˥. ʧ˓0/�ř2˄ȩ© 

 

 
 

 

� #J,3ʧ˓03ģĆ�/�ř2˄ȩ©Mɧ+?F���ȅȏ3�ơ2�0ĩ�

/(+�Iƹġ�Mɢ��˄3�V��ŭõ3�ĩ(%ƫǭ��ǭ��ĩMȹN&B

2�,
I��JMô@ǢĢ03�ƫ��ɝ��ɹ�/.�
I��ȅȏ3���0

�2ɆMÉǭˢųˣ,ǉ�+Ț0ƀ�I��-�G�ǃ���-M�I��ǭ��ǃ

���-��ŭõ0/H�˄3�X�,
I��Ɉ��ɿ��¸��ǰ�/.2ǢĢM

ƸŲ�I� 

� ���+ɧ+?I-�ǢĢ2ƸŲɦȴ,ŭõMô@23ʧ˓&�,/�˄ȩBñ

ƹ,
I�-�L�I�ĤɊɌ2�03�ʧ˓3ŭõ�˄ȩ3˄Mɢ��-Ŧ�ʔ

N,�+�˄ȩ��LDIŭȩƾɑM§!ž)�-Mɵɾ�+�/�ɌBĲ/�/

��ǯ0ŭõMɢ� ˄2?MȖ�-��˄ȩB
I�-3
I��˂ň0Ɖ�ʹ

GJ�@�K©Ĕ-�+ŷ(+BF�;.,
I�˄ȩ2�˄�-�ŭõ�3�ř

ĒƋĢMǹɭ�I20�ìƿ,
H�ňǾǢĢ2;<˪Ò�řĒƋĢ�#�+ňǾ

ĔǢĢMôAI-�G0#2ǋǵ�˘>I�-�G��ȳ�G�ȳ�ʉȳMȏſ�

ĤɊɌ03ǯ0Ɲȍ/ūč,
H�ǢĢſİ2ǋʏȋƒ�ǈʻ�G#2ʪɦŧMĤ

ɊɌ0ɵɾ�!IF�0�+BF�2,3/�&K��� 

 

 

˪˪ . řĒƋĢ2ſİ  
 

� ËȳŜÞǈʻ�Gäʂȋ/Ȃ·/.M¨(+ǢĢ-ƸŲɦȴ0ɪ�?�ʧ˓C˄
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ȩ92ɵɾMĲ� )˘AIF�0ſİ�+��-��ȊĢ}q|Mʉ�%˅�G

ƤƱÛ�IřĒƋĢ2ĤɊB^u�_0ʛ@F�,
I�ċƤƷťM�(�Hǹɭ

�!+��4�Ŝ3ĤɊɌ2ɓɊ0>�!+B�/H2ʧÊ3úˋ/�Ɋş�+�

��-�,��ÝĢ��ÝĢ2}q|>,Îʟ�IɌBĕ�� 

� ȫɌ2ȸ˖,3�ĤɊɌ3> �ȊĢȝŏɩ�%ƗǦ,�6Ū?�#JMʉ�I

-ǀ0ÝĢMĲ�ʉ�%
%H,�ŏȏ2Ăʿ/ƗƠMʕ�IF�,
I�B'K

N²�ŀ�
I2,�Ʒ03ɮ�/����ɖȋµó-�+ȫɌ3�JM��ȊĢ

2đ��Ý�ȊĢ2đ�-öN,�I�#�+Ȫ�2đM�Hʊ�%Ɍ2?�ňǾǢ

ĢMs^a�,����>,�I-ɓ°�)�+�G0ɕõBĐ�2,�˂ǢĢą

2ĤɊɌ,B�ÝĢ�#J��2}q|>,ɡ�ɌB,+�I�řĒƋĢ2ĤɊǖ

�ʍ0��+�J4��J3�;.ʿ���-,3/�F�,
I� 

� ȫɌ3�Ƶȧ0ʿ��ɸ?ǭ,/�ʹH�ʘň2ƌɎ�ʾɴ�ıɷ�įʴƚCƋ

ƚMɸ@20Ţɦ/ǢĢƉ3ȱ�Ý�Ȋ��Ý¿ȊĢȝŏ,
I-ɧ+�H��J

M�ȳ�ʉȳĤɊɌ2Îʟȏƺ2ȏĦ-�+�I��J3ƑƤ�0F�¨LJ+�

I�ɖȋ/ǢøĢÂ2çʰɧÇ�ĢƉ�#2¡,�ɔ�+�I�-�GBɣ��G

JI2,3/�&K���ĩʼ0CC˘ŏ2ɱ�Cıɷ�įʴƋƚMɸ@03�ň

ǾǢĢ&�,3ʿ���-0�ĤɊɌɓʍ�Ǎ*��-Bĕ�2,
I�>%��

0ʗ:%��ȊĢ2đ��Ý�ȊĢ2đ��/"ʈ�I��#JM¼ƞ�+º0ʛ@

03.��%GF��0)�+3�>%Ì2ƾ�0ÊƩȹƫMȈɢ�%�� 

 

 

˫˫ . ȶLH0  
 

� ĤɊ-3ƤƧƢȓ2�-MɊş�Iʝȝ,
H�L�L��I;.ƶ��B2,


I3 ,
I�ǢĢĤɊB©Ĕ,3/��#2ȓȋü6MÜÊõL�IF�0�

I%A0B�ƈņ3ĤɊɌ��5-H2z�h�Z^fzd]�0ð(%ƍǖ�ƈ

ƥMƄª�IF�0ƛĖʹ2ʩŰM�I:�&�ƛË0Bʗ:%-�H�ƤȈɢ,

ȵ��%˘ȂʄȂ·Mäʂȋ0Ǿ�%H�ʧ˓C˄ȩMÚŽȋ0ǹɭ�+ŤǾ�!

IĤɊǖ��¾+2ĤɊɌ0ó�+�IL�,3/�&K�����ȗ��ĤɊɌ

2Ǽ2Ē0ɍMµ��ŚG�ǐAIF�/�>,0
>H/�(%Oo~�bMô

@ƈƥMʵȈ�+ĩʼ0¨Ǿ�+BG��nP�gkcYMBG(+ƇûMʪ1+

���-3ŭõ�
I-Ŧ(+�I� 
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� �ǢĢ2ăʲ	3¾ňǾǢĢMƶ��s^a����G0#2�0ʛN,��I

ǢĢ2ĩÓMɊş�!I�-Mȏƺ-�Iȗ���ȳ��ȳǼ2ſİǸĎ�GǼ>

J%2,
I��ËȳŜÞ2ȗ��3B'KN�ŉō�}q|2ĖĤǼC˘ƯǼ0

BƝÖ0¨(+BG�Iìɑŧ�
I-Ơś�+�I�ǃ��ūč0ċ*�ȓɾM�

�J�/Qv�]Mɧ/�G�£ȯȋ�)ÚŽȋ0ƶ��Öƫȋ0Ĥ6%�-��

ǁǐ03�ĤǼBȗ��BċƤȋ0¤Gʠ��/�-ɋ�I�G,
I� 

 

ƛŜ0Ȃ·ʤź�F6¦Ų0ĕĖ/àÓM�+�J%ȚȸȇǹĤɌ2ę�]y�

]�YzQ�s�0š�GŮɽ�%�� 

 

 

 

 

 

 

æɋƋǳ 

 

Henshell, Kenneth G. 1998. A Guide to Remembering Japanese Characters. Tuttle  

       Publishing. 

Williams, Noriko Kurosawa. 2010. The Key to Kanji - A Visual History of 1100 

       Characters. Cheng & Tsui. 

 

ĳĻʽ�ʦ�ʨȄƕʽ�ɥĹŖ�ĸǿÙɇ�ĸǿ®ʽɀ  1992ŋ�ĖĢǠ�

ɬľƚŎ 

ʱǿǃ�ȭĸĬĘʦ� 2001ŋ �Ǣɶƪ ƌǬ Ȫ�Ǭ� Ė±˒ƚŎ 

ɠČƓ¯ɀ   1996ŋ �]xhO�O�V�ǢøʓÂ� ĤɊȔȢȗ 

ɠČƓ¯�ÔȲü»ɀ� 2001ŋ �ĤȔǸ�ƺǡǢøʓÂ� ĤɊȔȢȗ 

ɠČƓ¯�ƨƤƖ�ȨǿƘ�ÔȲü»ɀ� 2007ŋ�ǢĢǠ� ƇɯȪāǬ�  

� � ĤɊȔȢȗ 

ȉľˁ� 2005ŋ �ƌɯ� Ģɰ� ŊÆȗ 

ȉľˁ� 1996ŋ �Ģʘ� ŊÆȗ 

ȉľˁ� 2004ŋ �ƌɯ� ĢȻ� ŊÆȗ 



!

 168 

ȉľˁ� 2003ŋ �ňǾĢɭ� ŊÆȗ 

ʮơ±ǀ�ǄʧɗƓ�ǎ�ˁęɀ� 1989ŋ�ɬľƛƌǢøʓÂ� ƇɯƌǬ�  

  � ɬľƚŎ 

ƌƦÇɀ� 2007ŋ �ōʓɛ� ȪÀǬ� ĺǗƚŎ 

ƪĖȎ±� 1992ŋ�Ǹ�Ǣɶ©ɭʓÂ�ıĤ˒ 

ĈʫǏǹ�Ǒǿőġ�ùľũġ�ǿĽ˔ɂ�ǝþƊũġ� 2009ŋ�KANJI LOOK 

�   AND LEARN  Qv�],ɩ�I
�N��/ǢĢ 512�The Japan Times 

p�^fcY��ɠ˟ǹġ� 2006ŋ��ȗ��ƑƤɶƈɏ2ǸǱ� r^f� 

� � � ƑƤà�M©-�+� 

ɼƽʒǀ�ʱǿǃ�ȭĸĬĘʦ   1981ŋ �ŒǢøʓÂ�Ė±˒ƚŎ 

 

 



!

!
!

169 

ŦŦŶșčǯǱ7ƵŠÖňĩ5Ƚ%LņȟȜŽ 
�ŦŶșĖŘ7�÷�ąčƭPĕȢ5� 

A SURVEY OF CROSS-CULTURAL ATTITUDES OF JAPANESE 
LANGUAGE LEARNERS IN CHINA 

 
Į� Ò 

Yong Zhang 
÷ɂ�ƛýȹ�ŚǙǆǓąčȿąč 

Japan Foundation & National Graduate Institute for Policy Studies 
 
1.� ǆǓ7ǶŮ2Ƽƺ 
�÷7ŦŶșŜǵ18ɖ2001Ħ5ąčŦŶșĖŘ7^}n`PŗĐ%LɂɖķŹ7ȏ
ș\w{k[�^|�ǷÐ7ǯĸ5Ñ�0ɖčǯƼƅ2#0Ţ*5ƵŠÖƫȍǷÐ7ǵ

ŋ�ƻKȩAM*
čǯǱ�ŦŶșčǯPȭ#0ɖ�÷2ŦŶ7ƾ�ƫȍ7ż�ƈ54

Kɖħ�ȉȸPő.Z��n��Ÿ5ŋȺ#0���2�Ŵĵ!M0�L
 
�ţɖ�÷2ŦŶ18ɖƌçóɍFɊøǢ�43ɖ��.�7ŚƖțɍPŏ�0�Kɖ

�MJ7óɍ�ŦŶFŦŶ�5ĕ%L�÷�7Șȟ5Ě4�J6ĲɇP��0�L
�

7I�4ƬĀ7�1ɖŦŶșčǯǱ58ɖąč4Ħȼ7ŦŶșčǯPȭ#0ŦŶFŦŶ
�5ĕ#037I�4ňĩ�ıŋ!ML�ɖA*ɖ!J5ħ��ǻƺ4ƵŠÖ5ĕ%L

ƫȍ�3�­Ȯ!ML�8ɖ�÷7ŦŶșŜǵ�ƀȕ%>�ȷȆ4țɍ1�L
 
ŶǆǓ18ɖĕŦňĩ5Ⱦ-0ɖ2 .7ȴÄ5Ä�0ɖŦŶșčǯǱ�37I�4ĕ
ŦňĩPő-0�L�ɖ(7ňĩ���5ıŋ!ML7�Pƀȕ%L�2PƼƺ2%L
 
ǆǓ1ɗŦŶșčǯǱ7ő.ĕŦňĩ5837I�4Ƨĺ�ȇJML� 
ǆǓțɍ1ɗɅčǯǱ2Ƒ>ɖĕŦňĩ5837I�4Ƨĺ�ȇJML� 
ǆǓțɍ2ɗŦŶșčǯƌ5I-0ĕŦňĩ5837I�4ȱ��ȇJML� 
ǆǓ 2ɗčǯǱ7ĕŦňĩ2ĕŦŅþơ7ǦŬƺĂÖ5837I�4Ƨĺ�ȇJML
� 
ǆǓțɍ3ɗĕŦňĩ7ǦŬƺĂÖ5837I�4Ƨĺ�ȇJML� 
ǆǓțɍ4ɗĕŦŅþơ7ǦŬƺĂÖ5837I�4Ƨĺ�ȇJML� 

 
2.� ǆǓ1 
2.1� ǆǓţƗ 
2.1.1� ȜŽĕȢǱ 
ǆǓ18ƇšȜŽ1ɖ�÷7ąč1Ħ�J4ĦA17ŦŶșĖŘ7čȴƭPĕȢ2#
*
ŦŶșĖŘ7čƭ7ȜŽǧŻ2ƑȨ%L*Dɖêąč7ǽșĖŘɖq}�`șĖŘɖ

ů5�ŠǞĖŘ7čƭPȜŽĕȢǱ5¼M*
�7ąč5��LŦŶșĖŘɖǽșĖŘɖ

q}�`șĖŘ8ɖ¾5ƵŠÖƫȍǷÐ7ǵŋPčǯƼƅ71.2#0�L
4�ɖǽ
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șĖŘɖq}�`șĖŘɖ�ŠǞĖŘPéO'*ÿéPɅŦŶșĖŘ2ǎ%L
 
�÷7ąč18ŭȭɖ1Ħ22ĦPýǈƎɁɖ3Ħ24ĦP�ǡƎɁ2#0�L�2�
JɖŶǆǓ18ɖÍǱP¥čĦɖĶǱPɓčĦ2#*
¥čĦ2ɓčĦPƑȨ#0ɖč

ǯƌ5ILĲɇPƀȑ%L�2�æǷ1�L2ǰ�*
 
ŶȜŽ8ɖ2011Ħ 5Ų�J 6Ų5��0ɖȥóǠȜŽPđŤ#ɖg�bPãɃ#*

űǤƺ5799ë7g�bPÄź7ĕȢ2#*
(7ÁȔ8ɖȃ172�K1�L
 

 
ȃ1� ȜŽßÑǱ�Ȋȃ 

 
2.1.2� ȥóǠ¨ŋ 
�¶ȜŽ2#02008Ħ10Ų�J12Ų5��0ɖąčƭ427ëɔŦŶșĖŘ217ëɖ
ɅŦŶșĖŘ210ëɕPĕȢ5ɖ��4*8ŦŶ�5.�037I�4Ty�_Pő-0
�A%��2��ȥóP#ɖ�ŦŶ�8� � � � 
�2��5.7ŠPŰ�0EJ-*
 
Ɗ5ɖǾǱ2 2ë7ÙÐǱɔ3�2E�÷șƏșȖǱ7ŦŶșŜĢɕ1ɖŦŶ�Ty
�_7ȒȫÁēPÄɏ#ɖÃƪɋĩ7ɓ�ŦŶ�Ty�_Pȳ:Ã#*
�7�58ɖ

�5ǴĐƺ4Áē2íĐƺ4Áē72Ǒɏ�ȇJM*
(�1ɖǾǱà:ÙÐǱ8ɖǴ
ĐƺĕŦňĩ2íĐƺĕŦňĩ2#0ɖ(M)M 8.7ŦŶ�Ty�_Pȳ:ɖǆǓ 1
7ȥóǠ7ȜŽɈƼɔ��ɖȜŽɈƼ7ÝŠ8�÷șɕ5#*
ĕŦňĩ�ǴĐƺ�í

Đƺ�PÇš%Lɂ58ɖǾǱ2ÙÐǱ1ÙȠ7�1ƕĐ#*
ǴĐƺĕŦňĩ58ɖ

�ŦŶ�8ȋÅ1¹#���ŦŶ�8ȈÌPȷȉ%L��ŦŶ�8Ǌ¸Ƌ#���ŦŶ�8

��5ǀɆƼ+��ŦŶ8ăŹŠÖ7äK¼M5ǒƂƺ+��ŦŶ8ǍčōȂ�ƸȰ#0

�L��ŦŶ�8ÕÓ4ƒť+��ŦŶ�8d�x��YPȷȉ%L��ȗİ%L
íĐ

ƺĕŦňĩ58ɖ�ŦŶ�8ȃ2Ȅ��L��ŦŶ�8ǿȭ�É�4���ŦŶ8Ł5Ȼř

ƺ+��ŦŶ�8ȋ#B5����ŦŶ�8ƍĽ+��ŦŶ7ǋ¡8ưĘĈØ+��ŦŶ�

8Łſ�ĂO-0�L��ŦŶ�8įǱ5ĭ�ɖĭǱ5į���ȗİ%L
 
A*ɖčƭ7Ȓȫ7�58ĚŞ18�L�ɖ�(M)M7ƒť58�N�N4µɆ��

KɖŦŶEê$+�2�-*�Ǖƺ4ȒȫE�-*
ƾŌPȅǁƺ4ȉƥ1œ�L�7

I�4Ȓȫ8ƵŠÖňĩ7ȷȆ4�µɆPâũ#0�L2ǰ�ɖčƭ7ȒȫPßǰ5ɖ

�ǕƺĕŦňĩ7ȜŽɈƼ4.P¨ŋ#*
�ŦŶ�8Ȼřƺ4�ɆE�M9¯Ďƺ4µ
ɆE�L��ŦŶ�58ȋ#BF%��E�M9ȋ#B5���E�L��ŦŶ�8Ïņ

ĠĆ7�ɆE�M9Ɔ²Eȷȉ%L��ŦŶ�58Ƀöƺ4ȁÔPĉC�E�M9(�1

4��E�L��ȗİ%L
ǴĐƺ�íĐƺ��ǕƺĕŦňĩPéO'L2Ȑ207ȜŽ
ɈƼPĸ*
ȥóǠ18ɖ��7ŒǉŠ5IKɖĕŦňĩPƠĐ#*
 

ƪùɖ�4*8ŦŶà:ŦŶ�5.�037I�5Șȟ#0�A%�
�Ȓ7207ɈƼ58ɖ�į

�
�

�


��

�


����

��


���

�

�

��


��


��	 133 129 46 87 395 �262�

��	 143 135 35 91 404 �261�

� 276 264 81 178 799 �523�
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�Ȥŋɔ5ɕ��Ě#Ȥŋɔ4ɕ��3,J1E4�ɔ3ɕ��Ě#âĕɔ2ɕ��į�âĕɔ1ɕ�75.7

ƎɁ�ȓ�JM0�A%
(M)M7ɈƼ5ĕ#0ɖűEİ08ALE7P1.ȳQ1�+!�
 

 

2.1.3� ÄźţƗ 
A&ɖǴĐƺ�íĐƺ��ǕƺĕŦňĩ7°ɌŁPǉ%�¬ŞPǚÃ#*
(7ǧŻɖ
ǴĐƺĕŦňĩ�=.781ɖíĐƺĕŦňĩ�=.779ɖ�ǕƺĕŦňĩ�=.5762ɖ(M)M7
ĕŦňĩ7ɈƼȼ5şéŁ�ȘDJM*
Ɗ5ɖ(M)M7ĕŦňĩ5îAMLɈƼ7

ÚǟÑǚĥû³PǚÃ#0ɖ(M)M7ĕŦňĩ7ĸƥ2#0Äź5Ʈ�*
g�bÄ

ź8ɖSPSS17.0PƮ�0ȁ-*
 
 
2.2� ȜŽǧŻ 
ȃ28ɖŦŶșĖŘ2ɅŦŶșĖŘ7čƭ(M)M�ɖ½čĦ�¥čĦ�ɓčĦ5�
�0ő.3.7ĕŦňĩ7ĥû³ɔƅƢ´ġɕPǉ#0�L
 

 
ȃ2� ĕŦňĩ7ĖŘÈ�čĦÈ7ĥû³ɔƅƢ´ġɕ 

 
A&ɖǴĐƺĕŦňĩ5.�0ɖŦŶșĖŘ2ɅŦŶșĖŘ7½čĦ7ĥû³PƑȨ

#0 tƀĐPȁ-*ǧŻɖŦŶșĖŘ8ɖɅŦŶșĖŘIKųņɔt(799)=7.25ɖp<.001ɕ
5ɓ�-*
A*ɖŦŶșĖŘ7¥čĦ2ɓčĦPƑȨ#0 tƀĐPȁ-*ǧŻɖųņ
4ġ8ȇJM4�-*
ɅŦŶșĖŘ7¥čĦ2ɓčĦ7ȼ5Eųņ4ġ84�-*


ŦŶșĖŘ7čƭ8ɖ�ȣ#0ŦŶFŦŶ�5ĕ#0ǴĐƺ4ňĩPő-0�L�2�

Ä�L
 
Ɗ5ɖíĐƺĕŦňĩ5Ƚ#0ɖŦŶșĖŘ2ɅŦŶșĖŘ7½čĦ7ĥû³PƑȨ

#0 tƀĐPȁ-*ǧŻɖŦŶșĖŘ8ɖɅŦŶșĖŘ2Ƒ>ųņɔt(799)=-2.97ɖp<.01ɕ
5¥�-*
#�#ɖŦŶșĖŘ7¥čĦ2ɓčĦPƑȨ#*2�NɖɓčĦ7ţ�ų

ņɔt(276)=-4.83ɖp<.001ɕ5ɓ�-*
�ţɖɅŦŶșĖŘ7¥čĦ2ɓčĦ7ȼ58
ųņ4ġ8ȇJM4�-*
čĦ���L2ɖŦŶșĖŘ7čƭ�ő.íĐƺĕŦňĩ

��ŧ%L·ì�ȌĔ!ML
�7ǧŻ�Jɖčǯ�ȮC2ɖŦŶșĖŘ7ĕŦňĩ8

Ú5ĉȧ#ǩ�L7184�ɖĄɆÖ%L·ì�ǔOML
 


��� ���� ��
 ��
 ��
 ����
����

����� 4.39 �.39� 4.38 �.37� 4.40 �.41� n.s

������ 4.14 �.50� 4.15 �.49� 4.13 �.52� n.s

������� *** *** ***

����� 3.41 �.61� 3.24 �.59� 3.58 �.59� ***

������ 3.54 �.58� 3.53 �.60� 3.55 �.57� n.s

������� ** *** n.s

����� 4.19 �.48� 4.11 �.45� 4.27 �.49� **

������ 3.95 �.53� 3.94 �.51� 3.97 �.54� n.s

������� *** ** ***
���

***p<.001�**p<.01

�	�

�	�
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!J5ɖ�ǕƺĕŦňĩ5��0ɖŦŶșĖŘ2ɅŦŶșĖŘ7½čĦ7ĥû³PƑ

Ȩ#0 tƀĐPȁ-*ǧŻɖŦŶșĖŘ8ɅŦŶșĖŘIKųņɔt(799)=6.31ɖp<.001ɕ
5ɓ�-*
A*ɖŦŶșĖŘ7¥čĦ2ɓčĦ7ĥû³PƑȨ#0 tƀĐPȁ-*ǧ
Żɖ¥čĦIKɓčĦ7ţ�ųņɔt(276)=-2.93ɖp<.01ɕ5ɓ�-*
�ţɖɅŦŶșĖ
Ř7¥čĦ2ɓčĦ7ȼ58ųņ4ġ8ȇJM4�-*
ŦŶșĖŘ7čƭ8ɖ�ȣ#

0�Ǖƺ4ĕŦňĩPő-0�Kɖčǯ�ȮC2ɖ�ǕƺĕŦňĩ8ů5�ŧ%L·ì

�ȌĔ!ML
 
ǆǓ15.�08ɖŦŶșĖŘ7�÷�ąčƭ8ɖɅŦŶșĖŘ7čƭ2Ƒ>0ɖ½
¦ƺ5ǴĐƺ��ǕƺĕŦňĩPő-0�L�2�Ä�-*
A*ɖčǯ�ȮQ1Eɖ

ɅŦŶșĖŘ7čƭ58(7ĕŦňĩ5ĂÖ�4�-*75ĕ#ɖŦŶșĖŘ7čƭ8ɖ

ǴĐƺĕŦňĩPǪő#..EɖɓčĦ54L2íĐƺĕŦňĩ��ŧ#ɖ�ţ1�Ǖ

ƺĕŦňĩE�ŧ%L·ì�ȇJM*
 
 
3.� ǆǓ2 
ǆǓ118ɖƇšȜŽ1ŦŶșčǯǱ7ĕŦňĩPȜ>*
ǆǓ218ɖ!J5ɖǭ
šȜŽ1ĕŦňĩ7ǦŬƺĂÖPȜ>L2êŬ5ɖĕŦňĩ7ıŋȆõPŨJ�5%L
 

 
3.1� ǆǓţƗ 
3.1.1� ȜŽĕȢǱ 
ǆǓ 28ɖǆǓ 12ê$ąč7ŦŶșĖŘ7čƭPĕȢ5ɖ2008Ħ2 2011Ħ5 2ô
ȥóǠȜŽPđŤ#*
2008Ħ7Ŭƥ11Ħ22Ħ+-*ĕȢǱP2011Ħ5(M)M3
Ħ2 4Ħ1ɖÂĩĕȢ2#*ɔȃ 3ɕ
©�9ɖȃ 37ŦŶșĖŘɔ1-3ɕ8ɖ2008Ħ7
ȜŽ181Ħ�28�ɖ2011Ħ7ȜŽ183Ħ54-024�+-*
 
ǆǓ 21E 1Ħ2 2ĦP¥čĦɖ3Ħ2 4ĦPɓčĦ2#ɖ¥čĦ�JɓčĦ5��
07ĕŦňĩ7ĂÖEȜ>*
ǆǓ27ɓčĦ8ɖǆǓ17ŦŶșĖŘ7ɓčĦ7�5
îAM0�L
 

ȃ3� čĦ 27ȜŽßÑǱ7�Ȋȃ 

 
3.1.2� g�bãɃţƗ 

2008Ħ2 2011Ħ5 2ôê$ȥóǠ1g�bPãɃ#*
čǯǱ7ő-0�LĕŦň
ĩPȜ>L*D5ɖčǯǱ5��4*8ŦŶ�5.�037I�4Ty�_Pő-0�

A%��2��ȥóP#ɖ�ŦŶ�8� � � � 
�2��5.7ŠPŰ�0EJ-*
 
ĕŦňĩ7ıŋȆõPȜ>L*D5ɖĮɔ2009ɕPE25ɖ26ɈƼ7ıŋȆõ~`h
ɔȃ 4ɕP¨ŋ#*
ȜŽ18ɖčǯǱ5��4*8ŦŶà:ŦŶ�5ĕ%LŅþ8�


�� 2008�(�) 2011�(�) �(�) 2011/2008
�����
�(1-3) �28�1�� �24�3�� ��52 85.7%
�����
�(2-4) �53�2�� �49�4�� ��102 92.5%
�����
�(�-�) �81������73�������154 90.1%

(%�2008��
	�����2011��
	����)
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53��Jĸ*71%��2��ȥóP#ɖıŋȆõ~`h�J5ɈƼA1ȳQ1EJ
-*
 

 
ȃ4� ıŋȆõ~`h 

 

�  
2011Ħ7ȜŽ18ɖȥóǠȜŽ7?�5ɖ3Ħƭ6ë24Ħƭ6ë7čǯǱ5ĕ#ɖ
ĕŦňĩ2ĕŦŅþơ5Ƚ%LqV��ResT�bp{�EđŤ#*
 
 
3.1.3� ÄźţƗ 
� ǆǓțɍ 3PŨJ�5%L*D58ɖA&ɖ2ë7ÙÐǱɔ�÷�ŦŶșŜĢɕ�Ǹ
ƯȒȫ5��JM*ŦŶ�Ty�_5Ƚ%LȒȫP�ǴĐƺ��íĐƺ��a��73.
7Xf]~�5Äɏ#*
ãɃ!M*Ȓȫ8éO'0 761±1ɖ2ë7ÙÐǱ7�ǹƩ
8 83.7%+-*
ÙÐǱ7ÇĐ���ǹ4ɈƼɔ124 ±ɕ5.�08ɖǾǱ�Çš#0
Äɏ#*
 
ǴĐƺĕŦňĩ8ɖŦŶFŦŶ�5ĕ%LĉņɖĘŝ43�âũ!M0�L2ȍȶ1

�LE71ɖ�Ǌ¸Ƌ#�����5A$D+�43�ȗİ%L
íĐƺĕŦňĩ8ɖ�ƌ

çPâƿ#4���Łſ�ĂO-0�L�7I�5ɖŦŶFŦŶ�5ĕ%LċńŇɖȱð

Ň�âũ!ML
a�7ĕŦňĩ8ɖ�ǴĐƺ��íĐƺ�73,J5EŨǇ5İ08A

J&ɖį�ĉ�ċ�7ŇŅ8ƪM0�4�E71ɖ�Rky�ĉ�+�����Eń��

E�L�43�ȗİ%L
 
.�5ɖčĦ 25(M)M7Xf]~��½¦5ÛDLÎéPǚÃ#0Äź5Ʈ�

*
 
ǆǓțɍ4PŨJ�5%L*D58ɖA&ɖčǯǱ�äK��*ŅþơPɈƼ 25
ɃȐ#ɖȳŎǱŞ2#*
.�5ɖčĦ 25čƭ½ñ5ĕ%LȳŎǱŞ7ÎéPǚÃ

#ɖĕŦŅþơ7Ãƪɋĩ2#0Äź5Ʈ�*
 
 

1. 0Z�?d 14. FI�=`-ER
2. 1gJDV�5��iM9� 15. FI�GO-�*%
3. 1;�+#� (.�QT 16. FI�cL
4. 1;�+#�FIQT 17. FI_AK
5. 1;�$���),^ 18. Z@�82��*�&���]
6. FI
b��1;�HS 19. FIX:�4
	Uf
7. 1;�=`-ER 20. �',"��W�Y��	FI2
8. 1;�GO-�*% 21. FI[6
9. !��/�FI�7O 22. FIP<
10. !��/�FI
b��]e 23. FI2D>��B\
11. FI�*��Ca�5��iNHKh 24. FI2�82��B\
12. FI�$���),^ 25. 23
24��	����	��
13. FI�NO-� & 26. ��3
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3.2� ȜŽǧŻ 
3.2.1� ĕŦňĩ7ǦŬƺĂÖ5ȇJMLƧĺ 
ŶǛ18ɖA&ɖŦŶșĖŘɔ1-3ɕ2ɔ2-4ɕ7ǦŬƺĂÖ5.�0ȏà#*Ķɖ¥
čĦ�JɓčĦ5��07ǦŬƺĂÖPǰĔ%Lɔȃ5ɕ
 

 
ȃ5� čĦÈ7ǴĐƺ�íĐƺ�a�7ĕŦňĩ7Îéɔ±Şɕ 

 
 
ɔ1ɕŦŶșĖŘɔ1-3ɕ 
čǯǱ81Ħ5��0E3Ħ5��0EɖűEĄ�ő-0�L7�ǴĐƺĕŦňĩ1
�-*
#�#ɖ1Ħ7ȜŽ1ǴĐƺĕŦňĩ�½¦5ÛDLÎé882.4%1ɖ3Ħ7Ȝ
Ž18(7Îé� 65.8%5ą��ƟĚ#*
XT 2�ƀĐPȁ-*ǧŻɖǴĐƺĕŦň
ĩ7ĂÖ8ųņɔpɘ.01ɕ+-*
 
íĐƺĕŦňĩ8ɖ1Ħ7Îé814.0%1ɖ3Ħ54L220.5%5āÑ#*�ɖXT2
�ƀĐ7ǧŻɖ(7ĂÖ8ųņ184�-*
a�7ĕŦňĩ8ɖ1Ħɔ3.7%ɕ2Ƒ>ɖ
3Ħ7Îéɔ13.7%ɕ�ą��āÑ#*
XT2�ƀĐPȁ-*ǧŻɖa�7ĕŦňĩ7
ĂÖ8ųņɔpɘ.01ɕ+-*
 
ɔ2ɕŦŶșĖŘɔ2-4ɕ 

4Ħ7ǴĐƺĕŦňĩ7Îé865.2%1ɖ2Ħ761.4%IKFFāÑ#*
íĐƺĕŦ
ňĩà:a�7ĕŦňĩ5��0Eɖ(M)M74Ħ7Îé82ĦIKĚ#ƟĚ#*

XT2�ƀĐPȁ-*ǧŻɖ�&M7ĕŦňĩ7ĂÖ8ųņ184�-*
 
ɔ3ɕ¥čĦ�JɓčĦ5��0 
¥čĦɔ2008Ħɕ2ɓčĦɔ2011Ħɕ1ɖčǯǱ�űEĄ�ő-0�L78ǴĐƺĕ
Ŧňĩ1�-*
XT2�ƀĐPȁ-*ǧŻɖ�&M7ĕŦňĩ7ĂÖEųņ184�
-*�ɖǴĐƺĕŦňĩ18ɖ¥čĦ7Îé2Ƒ>ɖɓčĦ7ţ�FFƟĚ#*
�ţɖ

íĐƺĕŦňĩ2a�7ĕŦňĩ5��0ɖɓčĦ7Îé8¥čĦ7(MIKĚ#āÑ

%L·ì�ȌĔ!M*
 
 
3.2.2� ĕŦŅþơ7ǦŬƺĂÖ5ȇJMLƧĺ 
ɔ1ɕŦŶșĖŘɔ1-3ɕ 

1Ħ7ȜŽ1828ëɖ3Ħ7ȜŽ1824ë7čǯǱ�JôǘPĸ*ɔȃ3ɕ
1Ħ18ɖ
26ɈƼ7ĕŦŅþơ7�,22ɈƼɖ3Ħ1E22ɈƼ���JMɖĕŦŅþơǑɏ7Ş
58ȱ��ȇJM4�-*
ȃ68ɖčĦÈ7�4ĕŦŅþơɔÃƪɋĩ7ɓ�ɉ110

��
 ��
 ��� ��� ��

�1	�08	� �82.4%�112� �14.0%�19� �3.7%�5�
�3	�11	� �65.8%�77� �20.5%�24� �13.7%�16�
�2	�08	� �61.4%�162� �19.3%�51� �19.3%�51�
�4	�11	� �65.2%�159� �17.6%�43� �17.2%�42�
���08	� �68.5%�274� �17.5%�70� �14.0%�56�
���11	� �65.4%�236� �18.6%�67� �16.1%�58�

�����
�1-3�

�����
�2-4�

�����
�����
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¤A1ɕPǉ#0�L
 
ȃ6� čĦÈ7ŦŶșĖŘɔ1-3ɕ7�4ĕŦŅþơ2Ãƪɋĩ 

 
1Ħ7ŦŶșčǯǱ52-08ɖŦŶ7ũƱFRky43ŦŶ7ąȀŠÖɔ1¤ɖ3¤ɕɖ
�ɓžŜǵɔ2¤ɕɖ�÷7v`ygSRɔ3¤ɖ8¤ɖ9¤ɕɖŦŶșŔƁɔ6¤ɕ��
Ȇ4ĕŦŅþơ24-0�L
 

3Ħ54L2ɖčǯǱ7ĕŦŅþơ5��0��7 4.7Ƨĺ�ȇå�JM*
Ǘ 1
5ɖƽŕǦɒ�ą�4Ņþơ24-0�L
3 Ħ18ɖŦŶ�ŜĢ27ŕȎ�ű�¤P
ÛD0�L
A*ɖŦŶ�7á�27ŕȎE10¤Á5¼-0�L
(M5ĕ#0ɖ1Ħ
18ɖƽŕŕȎ7�&ME10¤Á5¼-0�4�-*
Ǘ25ɖƽŕƭ7ŅþPĸL�
2�1�LŅþơ�ā�*
3Ħ7�4ĕŦŅþơ2#0ŦŶ7}_WřȬɔNHKɕF
ŦŶ7ęȚ43�}�YT�!M0�L75ĕ#ɖ1Ħ1810¤Á5¼-0�4�-*

Ǘ 35ɖŦŶșŔƁ7ɉ¤�ɖ1Ħ7 6¤�J 3Ħ7 3¤5�ŧ#*
Ǘ 45ɖ�÷v
`ygSRF�ɓžŜǵ=7ªČĩ�¥�4-*
1Ħ18�ɓžŜǵ� 2¤5}�Y
!M0�*�ɖ3Ħ188¤54-*
�÷7v`ygSR8ɖ3Ħ1810¤Á5¼-
0�4�
 
� ŦŶșĖŘɔ1-3ɕ58ɖŦŶ7ũƱFi}vɖRkyɖƣƱ43ŦŶ7ąȀŠÖ��
4Ņþơ24-0�L2��¾ȭƥEȇå�JM*
 
ɔ2ɕŦŶșĖŘɔ2-4ɕ 
� 2Ħ7ȜŽ1853ëɖ4Ħ7ȜŽ1849ë7čǯǱ�JôǘPĸ*ɔȃ3ɕ
2Ħ18ɖ
26ɈƼ7ĕŦŅþơ7�,24ɈƼɖ4Ħ1823ɈƼ���JMɖĕŦŅþơǑɏ7Ş
58ą�4ȱ��ȇJM4�-*
ȃ78ɖčĦÈ7�4ĕŦŅþơɔÃƪɋĩ7ɓ�
ɉ110¤A1ɕPǉ#0�L
 

ȃ7� čĦÈ7ŦŶșĖŘɔ2-4ɕ7�4ĕŦŅþơ2Ãƪɋĩ 

1&D08&E % 3&D11&E %
1 ,/�-5���� 60.7 1 ,/�*%��(; 54.2
2 �C0*:����F3"� 57.1 2 ,/�-5���� 50.0
3 �����,/� 5 39.2 3 �����,/� 5 45.8
3 �����,/�@�	<B 39.2 3 ,/����)?(���FNHKE 45.8
3 ,/�45�
�� 39.2 3 ,/='1 45.8
6 ,/�A2 35.7 6 ,/�$>�+7 33.3
6 ,/='1 35.7 6 ,/��!���(; 33.3
8 �#�������
69 28.6 8 �C0*:����F3"� 29.2
9 �#����,/69 25.0 8 ,/�45�
�� 29.2
9 ,/�@�	�#�.8 25.0 10 ,/�@�	�#�.8 20.8
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ŦŶșčǯǱ82Ħ7ɂɖĕŦŅþơ2#0�5ŦŶ7ąȀŠÖɔ1¤ɖ3¤ɖ10¤ɕɖ
�ɓžŜǵɔ2¤ɕɖ�÷7v`ygSRɔ4¤ɖ6¤ɖ8¤ɕɖŦŶ�ŜĢ27ŕȎFŦ
ŶșŔƁɔ5¤ɖ9¤ɕ5ªČ#0�*
 
� 4Ħ54L2ɖčǯǱ7ĕŦŅþơ5��0��74.7Ƨĺ�ȇÃ!M*
Ǘ15ɖ
ƽŕŕȎ�Ʌģ5ą�4Ņþơ24-0�L
4 Ħ54L2ŦŶ�ŜĢ27ŕȎ�ā�
0ɖŦŶ�7á�F(7�7ŦŶ�27ŕȎEŢ*5ȃM*
Ǘ25ɖNHK7}_Wř
Ȭ43ƽŕƭ7ŅþPĸLŅþơ�ā�*
Ǘ35ɖŦŶșŔƁ�JĸLǃȟ�Ą�4
-*
ŦŶșŔƁ7ɉ¤8ɖ4Ħɔ4¤ɕ7ţ�2Ħɔ8¤ɕIK&-2ɓ�-*
Ǘ4
5ɖčžŜǵF�÷ygSR=7ªČĩ�¥�4-*
2ĦŬ5ɖ2¤+-*�ɓžŜǵ
84Ħ185¤5��Kɖ2ĦŬ510¤Á5}�Y!M*�÷f�p7k{�`ƴǥF
�÷7ęȚ�Šǖ43�4ĦŬ510¤Á5��-0�4�
 
ŦŶșĖŘɔ1-3ɕ2ê$I�5ɖŦŶșĖŘɔ2-4ɕ5EɖŦŶ7ũƱFi}vɖR
kyɖƣƱ43ŦŶ7ąȀŠÖ��4Ņþơ24-0�L2��¾ȭƥ�ȇå�JM*
 
ɔ3ɕ¥čĦ�JɓčĦ5��0 
� ¥čĦ2Ƒ>ɖɓčĦ7čǯǱ7ő.ĕŦŅþơ58ɖ��74.7Ƨĺ�ȇÃ!M
L
Ǘ15ɖƽŕŕȎ�Ʌģ5ą�4Ņþơ24-0�L
ɓčĦ5¼L2ɖŦŶ�Ŝ
Ģ+�14�ɖŦŶ�7á�F(7�7ŦŶ�27ŕȎEā�0�*
Ǘ25ɖɓčĦ
54L2ŦŶșŔƁ7Ĳɇ�ƊǗ5ą��4-*
Ǘ35ɖŦŶ7v`ygSRɔNHK
7}_Wɕ�Jƭ7ŅþPĄ�ĸ0�L
Ǘ45ɖ�÷7�ɓžŜǵFv`ygSR=
7ªČĩ�¥�4-*
 
� ¥čĦ2ɓčĦ7čǯǱ58¾ȭƥEȇJML
Ƨ5¥čĦ�JɓčĦ5��0ɖŦ

Ŷ7ũƱFi}vɖƣƱɖRky43ŦŶ7ąȀŠÖ�ĕŦŅþơ2#0ȷȆ4¤ǮP

ÛDǩ�0�L
 
 
4.� ǫéǰĔ 
ǆǓ118ɖƇšȜŽ1ŦŶșčǯǱ7ő.ĕŦňĩPȜ>*
ǆǓ218ɖǭšȜ
Ž1ŦŶșčǯǱ5��LĕŦňĩà:ĕŦŅþơ7ǦŬƺĂÖPȜ>*
Ŷǖ18ɖ

T�bp{�17Ƹȏ5Eȏà#4�JɖǧŻPǰĔ%L
 

2&B08&C % 4&B11&C %
1 ,/�-4���� 66.0 1 ,/�-4���� 61.2
2 �A0*9(���D2!) 50.9 2 ,/�*%��(: 51.0
3 �����,/��4 45.3 3 ,/��
	)>(���DNHKC 38.8
4 �"
���,/58 41.5 4 ,/<'1 34.7
5 ,/�*%��(: 37.7 5 �"
���,/58 30.6
6 �"
�������58 30.2 5 �A0*9(���D2!) 30.6
6 ,/�?���"�.7 30.2 7 23,24�#�,/���(: 28.6
8 �"�$=�+6 28.3 8 ,/�34���� 26.5
9 ,/<'1 26.4 8 ,/�� ���(: 26.5
10 ,/�34���� 24.5 10 �����,/�?��;@ 22.4
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4.1� ĕŦňĩ 
ǆǓ17ƇšȜŽ18ɖŦŶșčǯǱ8ɖɅŦŶșčǯǱ2Ƒ>0ɖ½¦ƺ5ǴĐƺ�
�ǕƺĕŦňĩPő-0�L�2�Ä�-*
A*ɖčǯ�ȮQ1EɖɅŦŶșčǯǱ

58(7ĕŦňĩ5ĂÖ�4�-*75ĕ#ɖŦŶșčǯǱ8ɖǴĐƺĕŦňĩPǪő

#..EɖɓčĦ54L2íĐƺĕŦňĩ��ŧ#ɖ�ţ1�ǕƺĕŦňĩE�ŧ%L

·ì�ȇJM*
ǆǓ27ǭšȜŽ18ɖčǯ�ȮC5.M0ɖǴĐƺĕŦňĩ�FF
ƟĚ·ì5�KɖíĐƺ�a�7ĕŦňĩ8FFāÑ·ì5�KɖǆǓ17ǧŻ2�Đ
7ɏ£Ł�ȘDJM*
 
ǆǓ 218ɖŦŶșčǯǱ8ǴĐƺĕŦňĩPűEĄ�ő-0�L�ɖ1Ħ� 3Ħ5
4L2ǴĐƺĕŦňĩ�ą��ƟĚ#*�2�ȌĔ!M*
 

2008Ħ7ȜŽŬ71Ħ8ąč5¼-0�JȼE4�-*
ŦŶșĖŘPȳ<ÔƉ8!
A"A1�L2ǰ�JML�ɖƧ51Ħ54-*9�K7čǯǱ8ɖ�M�JŦŶșP
Óį%L2��Ţ#�ƭƚ5ĕ%LŴĵ�ą��2ǰ�JML
#�#ɖT�bp{�

18ɖđɂ5ŦŶ�2ŕȎ#0BL2ɖƾŌ�ŭȭ7�÷�2(M?3ĂOJ4��2

5Ɠ/�ɖčǯ�ȮC5.M0űÆ7ǺćEƊǗ5�!A-0�*2ȫ>0�LčǯǱ

��*
ɔĬƮŵĝ7Ȓè812ë7ȜŽĕȢǱPȟÈ%LE7ɕ 
�1 Ħƭ7ŬɖŦŶ�ŜĢ7ŔƁ��-*
�MA1ŦŶ�5¡-*�2�4�-*71ɖ20

EǺć#*
(7�,ɖŦŶ�ŜĢ8�÷�2I�£0�L2Ň$LI�54-*
ɔS7ɖ3Ħɕ 

�ŦŶ=ȁ�Í5ɖŦŶ5Ʌģ5ŊM0�*
ɔƘɗ3Ħ7ŬɖŦŶ=ǄŴƲč5ȁ�Ɖ¡5ŃA

MLɕŦŶÊǂĶɖŦŶ7ĪƦ8(M?3ɓ�4�ɖ�÷2ą¦ê$+
q}�`Fǝ÷7I

�5ă÷=ȁ-0#A-*I�4ŇƤ84�-*
ɔS8ɖ4Ħɕ 

ƵŠÖ\w{k[�^|�7ǆǓ18ɖX�dz�^|eY2��Ȳľob��ɔU
üX�rɕ��KɖƵŠÖ5Ȳľ%LA1mlx��ŴɖƝ�ŴɖôĹŴɖȲľŴ43

7ƎɁ��L2ȏOMLɔǅ���ǝ 2013ɕ
ŶǆǓ7 1Ħƭ7ŦŶșčǯǱ8,H�
3ĴJ7ƵŠÖŕȎ7mlx��Ŵ5�L2ȏ�4�+N��
*+#ɖĬƮ©�2�

5ȇJM*��÷�2I�£0�L���÷2ą¦ê$+�2��čǯǱ7Ƹȏ�J8ɖ

mlx��Ŵ7Ɗ5ɖǸÄ*,2ê$+2���ĥģŴ�5Ǐȁ#0��·ì�ǉò!

ML
UüX�r7I�4ƵŠÖȲľob��2Ƶ4-*78ɖŶȜŽ7ŦŶșčǯǱ
�ýŶƺ58ǸŠÖ7ƬĀ1ŦŶșPÓį#0�L�J1�N�
 
ǆǓ118ɖčĦ���L2�ǕƺĕŦňĩ�ųņ5�ŧ#*
ǆǓ27a�7ĕŦ
ňĩ5Ƚ#08ɖ1ĦIK 3Ħ7ţ�ɎǾ5āÑ#*
T�bp{�1ɖčǯǱ8ɖŦ
ŶFŦŶ�5Ƚ%Lǃȟ�ā�L�2ɖƽŕŕȎ1ŦŶ�5ĕ%LȘȟ�ĄɆƺ54L

�2Pȫ>0�L
 
�ŦŶFŦŶ�Pƫȍ%L58ŦŶ�Ņ7ŔƁ8Ʌģ5ĳ5Ǖ.2ŀ�
ŦŶ�Ņ58ɖŦŶ

7ɐ®ǯŉɖ¢Ǩȁ�ɖŦŶ�7ŀǰƄī43�îAM0�L�J1�L
ɔS9ɖ4Ħɕ 

�ɔT�b��^es1ɕ���7ŦŶ�ōĢ8Ŷİ5ǀɆƼ+-*
*+ɖ�AK5EǀɆ
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Ƽ%�1ɖFFǿȭ7É�4�2�NE�-*
�÷�¨Ɓñ8IKǜ«4ţƗPǃ-0�

*�ɖŦŶ�ōĢ8I��÷�¨Ɓñ2ȠȞ#ɖǸÄ7ţƗ�¹M0�L2�Į#*
ɔS13ɖ

4Ħɕ 

A*ɖǆǓ118ɖčĦ���L2íĐƺĕŦňĩ�ųņ5�ŧ#*
ǆǓ218ɖ
¥čĦ�JɓčĦ5��0ɖíĐƺĕŦňĩ�FFāÑ#*
T�bp{�1ɖčǯǱ

8ɖŦŶ7ǋ¡óɍPŖ�*ũƱPȇ0ĕŦňĩ�ń�4L�2Pȫ>0�L
 
�űȪɖ�ń���ïƹ�Pȇ0�*
�MJ7ũƱPȇM9ɖŦŶ7ǋ¡óɍ8Ʌģ5ƜË+

2ǰ�0#A-*
ɔƳɕE2E2ŦŶ5���M0�*
#�#ɖ�MJ7ũƱPȇL2ɖ

ŦŶ�8ĂO-0�L7184��2ǰ�ɖ,H-2Ŀ�4-*
�ɖŦŶ8�Í?3ĉ�

184�4-*
ɔS7ɖ3Ħɕ 

�ǌ7úº7Ğȵğ1R�nThP#0�*
(7Ĩ7Ē8ɖ��7ĶɑB5ŹLŦŶ��Ą

�-*
ŦŶ�8ȵPɑQ1�LŬ% ��O�-*
ĴJ8*<Q¡ǋ18��5Þſ+

�3ɖĨ18½�È�54-0#A-*
Ŭ�ɖĨñ2�Ǭ5ȵPɑE�2įȆ#*K#*


ėŹɖŦŶ Ɓ5ěǳ%L�3���ď54-0�*
ɔS7ɖ3Ħɕ 

ŭȭɖŦŶșPčǯ%L�21ɖŦŶFŦŶ�5ĕ%LǴĐƺ4ňĩ�­Ȯ!ML7

�Ŵĵ!ML�ɖǆǓ12ǆǓ27ȜŽ18ɖčǯ�ȮQ1EɖĕŦňĩ�Úǟ5ĉȧ
#ǩ�L7184��2�ǉ!M*
C#NɖƄ�4ĕŦŅþơ5ŕ%L�25IKɖ

ŦŶFŦŶ�7ĄƄŁPȘȟ1�LI�54-*2ȏ�L
*+#ɖǆǓ 118ɖ5Ǝ
ɁĜĩ1ĕŦňĩPƠĐ#0�L�ɖǆǓ218ɖÎé1ňĩPȜ>0�L71ɖ�Ķɖ
ê$ȜŽţƗPƮ�0ƀȕ%L�2�ƔDJML
 
 
4.2� ĕŦŅþơ 
ǆǓ218ɖ¥čĦ�JɓčĦ5��0ɖčǯǱ7ĕŦŅþơ58�ŦŶ�27ƽŕ
ŕȎ�āÑ%L��ŦŶșŔƁ7Ĳɇ�āÑ%L��ŦŶ7ygSR�Jƭ7ŅþPĄ�

ĸ0�L���÷7čžŜǵFygSR=7ªČĩ�¥�4L�2�-*Ƨĺ�ȇJM*
 
čǯǱ8ąč5¼-*9�K7ŬɖŦŶ�27ŕȎ8?2Q34�-*
�ô7ȜŽ

ž18ƐĦɖ2 ë��7ŦŶ�ŜĢ�ŔƁPŐİ#0�L71ɖčǯǱ8ɖA&ɖŦŶ
�ŜĢ2ŕȎ%L�2�æǷ1�L
A*ɖ�÷2ŦŶ8úƫƺ5Ȫ�ɖǦƞ�ƛEƚ

Ƹ471ɖŦŶ�ŜĢ�ă7ŦŶ�27ŕȎE1�L
�ô7ȜŽ1Eǉ!M*I�5ɖ

čĦ���L5.M0ɖŦŶ�7á�F�ǻ7ŦŶ�27ŕȎ�ā�L·ì�ȇJM*


©�9ɖ4 Ħƭ7T�bp{�18ɖŦŶ�ŜĢFŦŶ�Ʋčƭ7?�5ɖŦǞ Ɓ1
7T�b��^es7Ǧɒȝ�Ą�-*
 
A*ɖ�÷ąč7ŦŶșŜǵ5��08ɖ¥čĦ18ōǷ�Ļ7ŔƁ�ÛDLÎé�

ɓ�ɖɓčĦ54L2ŦŶ7ǋ¡ŠÖ5Ƚ%LÁē�ā�0�L
ŦŶ7ǋ¡ŠÖƺ4

ǃȟ7āÑ�ĕŦňĩ7ĂÖ5ĲɇPà@#*æǷŁ�ǰ�JML
 
	3Ħƭ7��ǡŦŶș�58ɖ�ŦŶǑ�ƾ�F�ȡ�!G�7ƶ��L�43ŦŶǋ¡5Ƚ%

LŠǖ��-*
ɔƳɕŜǍŰ58ɖ�ŦŶ�2\w{k[�^|�ĕ�łĿƷ7÷ƒŁ�7I
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�5ɖŦŶ�½¦7÷ƒŁ5Ƚ%LÁē�ƑȨƺĄ�-*
ɔS6ɖ3Ħɕ 

!J5ɖITōȂ7ŭà1čǯǱ8Ŧģƺ5T�b�lehPÉƮ#0�L
čĦ��
�L5.M0ɖ�Lǐĩ7ŦŶșǷÐ�Ȧ5��2T�b�lehPȭ#ɖƽŕŦŶ7

ygSR�Jƭ7ŅþP¼Ō1�LI�54-*
 

;.�ɖčǯƼƺ1ɖT�b�leh�J NHK7k{�`PcU���i#0ǲ�0�*


2011Ħ3Ų11ŦɖąúɄ�Ƹƭ#0�ŹɖƐŦ7I�5NHK7k{�`Pǲ�0�*
NHK

7?�5ɖTBS7u�xt�_5ÔƱERes!M0�L71ɖ(MPcU���i#0ȇ0

�*
ɔS2ɖ3Ħɕ 

� ŦŶ7i}vFRky43ŦŶ7ąȀŠÖ8ɖ¥čĦ1EɓčĦ1E�4ĕŦŅþơ

2#0��JM0�L
�÷7ąčƭ7ĕŦŅþơPȜ>*ŷɔ2006ɕ5Eǉ!MLI
�5ɖŦŶ7ąȀŠÖ8�÷7ąčƭ52-0ȷȆ4ĕŦŅþơ24-0�L
 

�ŦŶșčǯPĊDLÍ5ɖŦŶ7ũƱFi}v8?2Q3ȇ*�284�-*
ąč5¼-0

�JŞĄ�ȇ0�*
ɔS1ɖ3Ħɕ 

��Í8ɖ�ONE PIECE��\j��Pȇ0�*�ɖ�8I�ŦŶ7ũƱFi}vPȇ0�L
Ő

�7»ƭEŬ�ũƱPǣ�#0�ML
űȪɖ�ń���ïƹ�Pȇ0�*
ɔS7ɖ3Ħɕ 

� ��7I�5ɖĕŦŅþơ5ȇJML�MJ7ĂÖ�ŦŶșčǯǱ7ĕŦňĩ7ıŋ

5ĲɇP��*2ǰ�JML
 
 
5.� ǧȞ2�Ķ7țɍ 
ŶǆǓ18ɖŦŶșĖŘ7�÷�ąčƭ7ő.ĕŦňĩ���5ıŋ!ML7�Pƀ

ȕ#*
Äź7ǧŻɖ��7ƥ�ŨJ�24-*
�čǯǱ8½¦ƺ5ǴĐƺĕŦňĩ

Pő-0�L�2ɖ�1Ħ8Ą�7ǴĐƺĕŦňĩPő-0�*�ɖ3Ħ54L2ɎǾ5
ƟĚ#*�2�ȇJM*
�¥čĦ�JɓčĦ5��0ɖǴĐƺĕŦňĩ�FFƟĚ#ɖ

íĐƺ�a�7ĕŦňĩ�ǼĤ�ŧ%L·ì�ȌĔ!M*
ĕŦŅþơ5Ƚ#08ɖ�

¥čĦà:ɓčĦ5��08ŦŶ7ąȀŠÖ��4ĕŦŅþơ24-0�L
�ɓčĦ

54L5.M0ɖ�ŦŶ�27ƽŕŕȎ�āÑ%L��ŦŶygSR27ŕȎ�āÑ%L�

�ŦŶșŔƁ7Ĳɇ�āÑ%L���÷7čžŜǵFygSR=7ªČĩ�¥�4L�2

��ĂÖ�ȇJMɖ�MJ7ĂÖ�ĕŦňĩ7ıŋ5ĲɇP��*2ǰ�JML
 
ŶǆǓ18ɖĕŦňĩà:ĕŦŅþơPȜ>*�ɖĕŦňĩ7ĂÖ�§P�-��5

37I�5E*J!M*7�ɖ�ĶɖT�bp{�7g�bPÄź#ɖňĩĂē7ȯǐ

PŨJ�5#0���2�ļȆ1�L
A*ɖǴĐƺĕŦňĩP­Ȯ#ɖčǯǱ7ŦŶ

FŦŶ�5ĕ%LƫȍPƜDL*D5ɖŦŶșŜǵ�äL>�ĕǙPƀȑ#0��*�

2ǰ�0�L
 
 
ßǰŠƨ 
ǅ�ś��ǝūºɔ2013ɕ�ƵŠÖ\w{k[�^|��À�Ūɐǋ 
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ŷƙɀɔ2006ɕ��÷�7ŦŶ�Ty�_5ȇLygSR7Ĳɇɗ×�17ąčƭȜŽ7ǧŻ�J�
�v`�\w{k[�^|�ǆǓ�69ɖ22-40. 
ĮÒɔ2009ɕ�ŦșĖƁčƭĕŦŶ�ƺĐüÜȢà¿ŋõ��ŦŶčǆǓ�19ɖ175-181. 
ĮÒɔ2011ɕ�Ǘ 2ȏșčǯ5ILƵŠÖňĩ7Ăē5Ƚ%LǆǓƃȌ��Ǘ�ȏș2#07ŦŶș
7ǯĸǆǓ�Ǘ14èɖ116-134. 
ĮÒɔ2013ɕ�ŦŶșčǯǱ7ƵŠÖňĩ5Ƚ%LņȟȜŽɗŦŶșĖŘ7�÷�ąčƭPĕȢ5�
�ŦŶșŜǵ�154èɖ100-114. 
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ƁƁîƠȒ�/2B�1ǆǎ�n�g��1ĆȈI��E� 
-p��]�îƩƫ2ǆǎǃ.ƽǆǎư¼2ƮĘ- 

HOW AN EXPERIENCE OF MOBILITY CAN INFLUENCE THE LINGUISTIC 
REPERTOIRE: IMAGES OF LANGUAGE THROUGH THE DISCOURSE OF  

FRENCH LEARNERS  AND MULTILINGUAL SKILLS  DEVELOPMENT 
 

ȓŗ� ÿñ 
Nozomi TAKAHASHI 
]g�]q��æî 

University of Strasbourg 
��������
���3 ?1 
� �  
� ǣĂ���cn2ȓƘĲƮ1��,�ÙȀƄ0Ə¿Ȗ{o�eLȗ1BEƊǕ

Aǩż]S�Ȗ��-�Eȗ�ƌ�2ƹŰƫ.�,2Ƴþ]S�2ƩĉIŢ?E

îŻ�á�,�,�E	ś1ǆǎIî8Ȁ1�Ɔŕǆǎ2Ʃĉ3$2ǆǎIǌ!

Ù9ƹ),ñȀ1¢ż!E�.�Ʃĉ2ǣǫ'.ƪ�EîŻ@�Ÿ��0�	<

&ĲƮŘǻ1��,@�ƊƄ�ŨAøƬ2ÊưĐIȓ?EîŻ2Ə¿Ȗ{o�e

LȗIĩǨ�,�D�ĲƮŹà-@<&�îŻ2Ə¿ĐI/2B�1.C��ƃ

ù�#E��å�2ǐȍIğ�,�E	ŉƑ-3�p��]2æî-ļŉIîƩ

�,�EîŻ2{o�eLƠȒ1B),ãÁ!Eǆǎ1ö!EMz�\.ǆǎ�

n�g��1*�,ƪõ!E	 
�  
2. p��]1��EǆǎĴÁĲƮ.îƩƫ2{o�eL 
 
2-1. ƽǆǎ�ƽĴÁ�ƨ.{o�eL 
�  
� ǆǎĴÁĲƮ1��,�îƩƫ.3�ƽĳ2ǆǎ2ƩĉȘîƩƠȒȖ$F%F

2ǆǎ2Ʃĉ�s�3�ÜƘ-�),@ȗ.ƽĴÁƠȒ@*ƌ�ƄƹŰƫ-�E

.�(Coste, Moore & Zarate, 1997, Zarate, Lévy & Kramsch, 2008)�p��]2ļŉ
ǎĲƮ2Źà-@�ƌ�ƄKU`�.�,2îƩƫ2ƽǆǎȘƽĴÁư¼.3 

��/�ƮĘ!E�.ƪ�EĲĀ3÷0�0�	 
� îƩȘĲƮǐƐ-2îŻ2{o�eLƠȒ3�ƌ�ƄƹŰƫ.�,Ƴþ.Ƃ0

EǆǎȘĴÁƠȒIĢ*©�.2X�`Ug��E�3ȁÖ-2Xx}jW�[

~�I§!..@1�Ĳó³2îƩIǛ���ƫIǦ ,ƳþIƿ*?EŘ�-

@�E	��-ǆ��{o�eL�2ŒĎ.3�ƓǺ.ŀǺ1��EãÁ�,�

� 
�� ǪƐȖ£�4îƩƫ2Ɓîº.ƁîĈ2ŀǺƄ0ǪƐȗ 
�Ȗ$2ǪƐ1��E�$F%F2ȗŜǾȖŀǺƄǪƐ2�2ƹ¿2]ecrȗ 
�� Ə¿ȖƓǺƄ0Ə¿ȗ 
Iƻ�,�EȖVan den Avenne, 2005 : 7ȗ	 
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� <&{o�eL3��ÉƏ¿ȖMxV��[~�ȗ-�)&D�Ĺƹ1��Ə

¿��E�3ļāŻŧ1��,Ƴþ.Ƃ0EĴÁƩĖI@*ȁÖ.2ĨǅA�¸

2Ù1ƏD�J'D!E�.0/1µȏ�-�E (Billiez & Lambert 2005 : 16) 	 
� {o�eL1BEǆǎȘĴÁĨǅ3� 
�� ��ȖîŻŻŧ�ƬŐƄ0���ƋƒĚȗ 
�� ƨÀȖƟÍ�K_�[O�[~��ı­ȗ 
�� ôĺ.2ǻ¦ȖÅǬ�ôĺ��ǂȗ 
�� ƳžŀǺȖǜÑ�ëő�ĴÁƄŧ¿ȗ 
0/2ȊÝ1��,/2B�1©��ƹ¿I!E�1B),ãH),�E

ȖBilliez & Lambert 2005 : 17) 	<&�2B�0©�2ŧ¿3�ƇĨ1ƈě.ǌ!
àÍ.�Ǧ¨ŘÕI*�),ǺĨƄ1ǌ!àÍ��EȖb|cg�dLc`��

]RMr�q�V0/ȗ	 
 
2-2. îîŻ2{o�eL 
�  
� îŻ2{o�eL3�Ź�1®),ŧƃ10)&�-30�	���cn-3

��ŀ��C���cnÙ³-2îŻ2Ə¿��ƊƄŧ¿.�,ƹHF,�&	

ŹÛ-3�ȚȡȡȠĂ2_�u�kòǆ�ȚȡȡȡĂ2u��j|òǆIŘ1�

ƠūȅAƌ�ȅ2���cnƢÍ2Ġæ2��ȓƘĲƮŘǻ1��EîŻAƋƒ

ƫAĲÒ2Ə¿ĐȖ{o�eLȗI§Ǩ!EĲƮ¹ăİȆ2¿��ƅJ10)&

Ȗ���cnļŉǎĲĀ��ÙȀ�ŨÞǶ 2005 : 26) 	<&ȚȡȠȟĂ1Īŏ�
F&O�]y]ǇƀȖThe European Community Action Scheme for the Mobility of 
University Students)1BE���cn2æîǺ2ĪĭǇƀ-�îŻ2Ə¿�BD
ĲƮ2Źà1�.�1äÙǎĲƮ2Źà1Ūǥ�,�&.ǆ�E	 
� p��]-2îŻ2{o�eLI=E.�O�]y]Ǉƀ1��EƏ¿¬2ǔ

ÙIțșșȞĂ�țșșȡĂ2ĩƏ-ƿE.�p��]ǎ.ǆǎ�Ɯ�ǣ�]t

M�AƶǎÚ2MT�]92ŭÛ�åĳIÃ?,�E��ȞĂǺ2ĩƏ-3Q�

�aAv���h92ŭÛ@á�,�E	 
 



183

 
 � � � � � � � � � � � � � � � �      Commission Européenne, Unesco 2011 

ƻȚȢO�]y]Ǉƀ1BEp��]2îŻ2ŭÛǔÙ

<&�O�]y]Ǉƀ�ä-����cnǔÙ'�-30��2Ù9Ɓî!Eî

Ż2ƥĳ.Ɓî¬3��2ǦD-�E	 

Commission Européenne, Unesco 
2011

ƻț O�]y]Ǉƀ�ä2p��]2îŻ2ŭÛǔÙ

22005 22006 22007 22008 22009 22005- 2009

MT�]  11 865 12 456 13 068 12 685 13 089 12 % 

Kz�R    6 847   6 876 6 852 7 058 7 299 6.6 % 

hMd � 6 545   6 055 5 960 5 102 5 711 - 12.7% 

s�T� 7 583   9 171 8 949 2 091 5 651 - 25.5% 

]M]     � 4 185   4 876 4 876 4 895 5 413  29.3 % 

Ria    �  3 729  4 698 4 880 4 880 4 880 30.9 %

]tM� �  807    892  833 1 070 1 376 70.5% 

Q�]g��K � 590   711  872 1 027 1 209 104.9% 

M`�K 844   915 1 083 1 013 1 013 20.0% 

�� ļŉ 340  377  445 489 553 62.6% 

ÍǇ� � � � 47 818 52 240  54 040 44 412 51 154 7.0% 
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ƶǎÚAp��]ǎÚ1Ɓî!EîŻ3ƈöƄ1å�	��-ťƆ�&�23ļ

ŉIƁî¬1ǰ8îŻ2ĳ'	ƥĳ.�,3÷0���ȞĂǺ2ĩƏI=E.á

�Ƥ�,�E��µ�E	<&�țșȚțĂă2p��]�ƁîŻ2ƥĳ3ȟȝ

șÏ-1� 10 Ă�³2ĩƏ-=E.țșșȞĂ�Cțª��îŻĳ�á�,�E
��µ�E	 
 
2-3 îîƩƫ{o�eL1ǻ!E¬ƹƋƒ 
   
������cn2îƩƫ{o�eLƠȒIǦ�,ǆǎĴÁư¼Iµŋ!E¬ƹƋƒ
-3 
ǎąµŋ.ƃǌµŋIǦ�&ƁîƠȒ.îƩƫ2ƻǈƩĉ2ǻ¦

(Papatsiba,2001)A�ÂœǧM�`o}�2ơŌIµŋ��îƩƫ2ƂĴÁǺư
¼2Ǌ¥ķŤI¡Ę�&Ƌƒ��EȖAnquetil, 2006) 	Lallemand 3îŻ2{o
�eL2�ȒǒIǈǸ�µŋ��Ŵ1ǈǸĴ1ƿCFEǈǤ2�-îŻ�{o�

eLƠȒ-×ȃ1ĕ &�1ťƆ�,�EȖLallemand, 2007)	<&O]lzg
h�\�2ķŤǓI¢)&Î ǆǎĴÁƯŁIĢ&0�ǌƫÎâ2�ǌµŋ

(Perrefort, 2008) 0/�ƌ�ǆǎîƄKr��b1Þ+�&Ƌƒ�ĳå��E	�
FC2Ƌƒ2ơǓ.�,�Erlich 3��2țů1*�,ģĮ�,�E	�� Ƌƒ
ķŤ.ƋƒźǓ3Ȅā1åŔƄ-�E	�� f�`1ǼD��D�ơŌI�ƵÁ

!E23ȃ�� (Erlich, 2012 :126) 	{o�eLƋƒ2ķŤǓ.źǓ2œƚ�f
�`Æȁ2ķŤ3��ĈŌ&!:�æ�0ǐȍ2Ț*-�E.ǆ�E	<&�î

Ʃƫ{o�eL1ǻ!EƋƒ2Ȁ1�îƩƫ2{o�eLƠȒ3ƂĴÁǺźǄI

§!��E�3]e�Q`MrI½ǹ!E�.��B�0{o�eLƠȒ2�Ƶ

Á3�Êư-�E��ĂȕAĐ¸�ÙƛA$F%F2ǆǎ2µȏ2åŔĐ2«ȅ

@Óȍ.0E'G�	 
� �FCI7<���C1���cnǔÙ2ļŉǎîƩƫ2ļŉ92{o�eL

ƠȒ1ǻ!EƋƒ�ǑōIƿ,=E.�<'<'ĳ�÷0�.ǆH�EIĉ0�

Ȗ£�4 Iwasaki, 2013, Takahashi et al., 2013) 	p��]2ȓƘĲƮ2Źà-@�
ļŉ9Ɓî!EîŻǬ2Ɓîº.ƁîĈ2ĲƮ3Ă
Ġæ�,�D�ļŉǎĲƮ

ñǟ2à-îŻ2ļŉŭÛ2�ȒI��1ǍǕ�ƃù�#E��<&$FC2î

ŻǬ2Ɓî�ȒIĝī!E&?2f�`ÆȁI/2B�1ƹ���ĲĀ.ĲƮŘ

ǻ�.@1Ó�:�ǐȍ.��E'G�	 
 
3. Ǒō2ƠƦ.$2ƆƄ 
�  
� îŻ2{o�eL1ǻ!Eƪõ2®DÉ.�,�țșȚȚĂBDp��]�

MT�]�ļŉ2�RÙ°Îr�\NUg2Ié?&	�2r�\NUg2ƆƄ

��������������������������������������������������������
��Japan Student Services Organisation (ļŉîŻįĬŘœȗhttp://www.jasso.go.jp/statistics/index.html 
 
����h�æîȖSOAS)2ûü²ìş�æŊĴÁæî2êŽȔźìş�p��]ÙƕŊ
ŦǆǎĴÁîǽȖ INALCO)1�EƋƒÖ�  PLIDAM (Plurality of Languages and 
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3� ļŉǎIî8îŻ.�ļŉ-p��]ǎIî8îŻIöǖ1 �MT�]�

p��]�Cļŉ9�ļŉ�Cp��]9Ɓî!EîŻ2Ɓîº.ƁîĈ2ǆǎ

ǃIǑō� �Kern & Liddicoat, 2011)�ƌ�ƄƹŰƫ.�,2îŻ2ƽǆǎȘƽĴ
Áư¼ (Coste, Moore & Zarate, 1997, 2009) Iƪõ�,�E	$2�-�©�2K
Mf�eLeLIœĘ!E�ƖȜ2ĴÁ�2œƚ (Kern, & Liddicoat, 2011) Aǆ
ǎĴÁĨǅ�ƺƔ� ������ 	��
�1ĆȈ!EîŻ2mMQV�pL�ȖƣĜǎ�Ƃ
ĴÁ�Ȓȗ2åŔĐAîƩƫr�pL�� (Duda & Riley, 1990, Lin-Zucker et al., 
2011) Iƪė��äÙǎĲƮ2Źà-2Ƴþ2KMf�eLeLœƚ1ö!EĔ
ǕÁ.³ƉI§!ĲƮñǟ2ķŤǓIŖƞ!E&?ǋȒƄǑōIƹ),�E	

ŉŵ-3��2Ƌƒr�\NUg1Þ+��p��]2ļŉǎîƩƫ2Ɓîº

Ĉ2ǆǎ�n�g��2ãÁ1*�,ťƆ��Ŵ1©��Ɗ),�Eƽĳ2ǆǎ

Ȗǆǎ�n�g��Ȣverbal repertoire).�©��ƌ�ƄĴƱ-¢ż!Eǆǎ
ȖXx}jW�[~��n�g��Ȣspeech repertoire)2$F%F1*�,ƪõ
�&(Richards & Schmidt, 2012, Moore, 2008) 	 

3-1 ǑǑōöǖ.ǑōķŤ 

Ǒōöǖ3�æîr�V�y-țșȚȚĂ�C 1 ĂǺļŉ9Ɓî�&]g�
]q��æîļŉǎƎ2w]`�ȚĂŻ2îŻȠÏȖſĐȝÏ�çĐȝÏ�21
Ś�C 23Śȗ-��ǆǎv�g��g�(Krumm, 2008, Himeta, 2013) 2ǈǤ
.ÂœǧM�`o}�Iñĸ�&	/(C2Ǒō-@ļŉǎ�p��]ǎ2�"

F�IǰĞ�#&.�G�v�g��gǈǤ3¯Ò�ļŉǎ-Ī´��ÂœǧM

�`o}�3ȚÏ.p��]ǎ-�ȟÏ.ļŉǎ-ƹ)&	

ǆǎv�g��g3©�2�2ƽǆǎ2ŔƈA÷ĳǆǎIƣĜ!Eì¤Ǭ2î

ŎĲƮ2ä-¢HF,�EǆǎŶţ2ǑōȖKrumm, 2008 :109-112)A�ļŉ2
æî2ƶǎîƎ2îŻ$F%F2ĻƩǆǎ2�Ƨ+�IħEǑōȖHimeta, 2013)
-¢ż�F,�E	ŉƑ-@îŻ2ƽÍǆǎ2ĚŅ1ö!EĔǕ.�/2B�1

$FC2ǆǎI¢ż�,�E�ǃõ!E5.*2ě��D.�,�ǋȒƄ1�2

ǆǎv�g�gI¢),µŋIƹ)&	ØȚ2B�0��2fcZ�IîŻ1ǲ

D�îJ'ǆǎIŃ�Ǣ=�$2źž@ǈǤ!E.�&ȖǘĵȚȗ	M�`o}

�-3�Éȋ1BEǆǎv�g��g1*�,2ǏĽ.��ǈ2ǙÓ�ȉ1ƙ�

,@C)&	  

�ļŉǎîƩČņ¿Ř

�Ʃĉǆǎ

����������������������������������������������������������������������������������������������������������������������������
Identities : Didactics, Acquisition, Mediations) 1Ěú!EǷňđǴş.Ɨƫ-Ǩ?,�Er
�\NUg

� � � � � � � � �� � � � � � � � � � � � � � � �
Ǵş.ƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƗƫ-ƫƫƫƫƫƫƫƫƫƫƫƫƫƫƫƫ Ǩ?ǨǨ ,��,�,�,�,�,�,�,��,���, ErEEEEEEEEEEEEEEEE
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�ļŉ�ļŉǎ1ö!EMz�\� ȖļŉIď�ǚ�!ǆƸȘ$2Mz�\1Ć

ȈI��,�E.ď��ȗ!
�� ļŉǎ-2Xx}jW�[~�� Ȗ�2ǆǎ.ǌ!ŀ.2ǭ�Șļŉǎ-ǌ

!ŀ1æ�'.ď��ȗ� � � � !
� !
3-2�� ƪõ!
� ǆǎv�g��g2ǈǤơŌ�C���2Ȝů1*�,ƪõ!EȖǘĵÄ

Ųȗ	!� � � � � � � � � � � � � � � � !
Ȗ��³3îŻ2ǈǤĴȗ	!
� � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � � ØȚȢǆǎv�g��

g!
�� Ƴþ2�2ļŉǎ!
� ƲƲ!
ȖƁîĈȗ!
�!Å÷#�8PUZH÷#á�/���¶»÷3é÷�õ�98�#Ć�	8$��
(�(ñ÷#á�85
&7/����"�PUZH÷#íÌ#�&	b��8$�!

	'�é÷3¶»÷#(íÌ�É
<#�/��� 
�¶»
6� "��¹
61 $¶»÷#á�85
'& ���� 
�¶»'n�5
'�1 $^Ă��	$£
(#�Õû$ò§��t&1(&(#

����� �   
� !
� Ɓîº3ŝǎ�æ��ďƪ1ĆȈI��,�,�ļŉǎ3��F�Cļŉǎ-

@2Iƪ�CFEB�10D&�.��Ȏņ�CƲ1Ń�Ǣ>îŻ��&��Ɓ

îĈ3�Ʋ2�1ŝǎ�ĻƩǆǎ2ƽĳI���ļŉǎ�$2�(2Ț*10)

,�EîŻ.�ļŉǎ'�IĤ�EîŻ��&	<&ďƪķŤ.�,2ǆǎ-3

0��ƁîĈ@ļŉǎI�Ǭ�#&�.��ŠĢ(�C�ƊǕ2Ʃĉ.�,2ļ

ŉǎ2íÛ@Ĥ�CF&	!
!
� ĊĊ!
ȖƁîºȗ!
�¶»����&að(�
�#��(�Ċ#â"69"�×1æ���8Đ…)¶»
��'�t&iß'�8�� 
�¶»$PUZH$?CVH���#��� 
ȖƁîĈȗ!
�¶»÷(�$;�6'�t'£ "���� 
�¶»$¶»÷;Ê�ÝČ#���� 
�¶»÷)\Í¨�x��"�+ñ÷#�
6�õ�8$ö7�� "�ã'¦�/��

ã;� "õ��	#��� 
�¶»'æ��Ê/ ��¶»÷)�(¾&(#� $�#��t&iß'�8ó#

��� 
 
� !Ċ2�2ļŉǎ2�Ƨ3�Ɓîº2è�.��ĕĒAƴÑ�CƁîĈ1±�
Á�F�ƁîƠȒ�Cļŉǎ��ĕ!Eǆǎ.�,�EŔì�����E	!
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!
��ļŉǎI¢�!
É!
ȖƁîºȗ!
p��]ǎ!
�PUZH÷)Å÷�
6�á�&�"1åÎ'�
6r"�8�PUZH÷;õ�¹�

���l
��!
ȖƁîĈȗ!
ļŉǎ!
��(\�(x�(�
�#�¶»÷��
61 $Û{'r"�85
'& ��¶

»÷;�2-8()�4 $^Ă��(#�d�#¶»÷;¦�698��!
!
ě2ģ!
ȖƁîĈȗ!
ģ�ŉ�ŉ�$F%FƊ),�EǆǎȖp��]ǎ�ƶǎ�ļŉǎ�hMdǎ�

�Ùǎȗ!
�b¤'5 "�/�Ó®(Ô©'5 "�ćÒ&1($�"\ÐÔ¢�	ñ÷;l	

/���!
!
� ļŉǎI¢�.��ů-3�Ɓîº33)�D�&ǈǤ�ƿCF0�)&	�

���ƁîĈ-3�ñȀ1ǌ!.�1¢�ÉIģ�,�EîŻ.�ļŉǎ�Xx

}jW�[~��n�g��2Ț*-�E.ǆ��.Iě2ģ-ƻ�,�EW�

]�ƿCF&	!
!
�� Ƴþ2�2ƽǆǎ!
ǝ� �� !
ȖƁîºȘƁîĈȗ!
ǝ2Ǳµ2ǈǤĴAÉȋǏĽ-��ċƾ��Ə¿ȖĹƹȗ!E��å�¢HF�

ƶǎIĤ�EîŻ�.,@å�)&	!
�é÷)!	'`Ï#õ�9"	8(#�ü(5
' î�$£
��!
�é÷).$<%(�#��#1õ�9	8(#�µì�8�0'l	/���!
!
ě� �� !
ȖƁîºȘƁîĈȗ!
�ǠĥDěĥD���ě�����»ǧĐ�	ñȀ2�ǌ-2\N]b|�.ě

�ƻ!Mz�\�ǵ0),�&	!
!
]tM�ǎ!
�č¿($�'x����HR?Z÷)ý¬7©¬7#õ�÷�
6�©#HR?Z÷

;¦�/���!
ļŉǎȖËěȗp��]ǎȖýěȗ!
�¶»c)PUZHc57©eb;���<�8�×1�u�#©eb�^©��©)

��©�$�1 "×(cÍ;��´)PUZH(��´#���!
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ǝǝ2ģ 
ȖƁîºȘƁîĈȗ 
�ċƾ�0���ȋ�Cǝ2ģ9Əƹ� 
� �º¾Ą�&�F/¢ż�0�ǆǎA�îƩ�&ŀȃ��.ď)&ǆǎ�ǝ2

ģ1�Ƨ�,�&	 
 
hMdǎ 
�Ēē�1x����9%d)õ�Äh�&	�!	'ċ
6k(�(´,Øy���

Ç'&6&	ñ÷��!
�[Kǎ 
�YF>÷;x��8()Ē���� ����¯� �ďď� Ö
'³�	>WP=

QKM;�+()Â�
 ��%�»�'Ĉ��"�·����è�	£	r#��k

qk#�\Ð�'Ù�&	��)��	ü«�$£ "	8(#�YF>÷(iß$�

"��;Ą<��� 
 
� ř1M�`o}�ơŌIƪõ!E	ǆǎv�g��g2ƪõ2Ƽǝ.�,�Ŵ

1�ǆǎ�n�g��.�,2ļŉǎ2Mz�\��Xx}jW�[~�

Ȗspeech)�n�g��.�,2ļŉǎ��ļŉ�ļŉǎ1ö!EMz�\1ĆȈ
�,�E�1*�,ťƆ�&	 
 
�ǆǎ�n�g��.�,2ļŉǎ2Mz�\ 
� ƁîĈ2ļŉǎ1ö!EMz�\.�,ũ�8ǆƸIȜ*Ĥ�,@C)&	$

2�-Ȍă�ȓ�)&ǆƸ3��2ǦD-�E	Ȗ��³3îŻ2ƃǌ	p��

]ǎ2M�`�o}�-ĉ&ƃǌ3Ɨƫ�ǉ�,�E	ȗ 
 
a) łĿ� �¶»÷#»�'ñ	�	b�&'
s
6&	�c;m!�&	5
'ñ
:&	�$����<�8
6�»�'ñ "1		(
s
6&	¹��8��!
 
b)Ůű� �­Á#ù<�LBHM#�àó#�&	²Ú�� ��%(²Ú
¡9��
%�»�'qËs
6&
 ���!
!
c)�\R��¶»÷(²È)���±�Ò�$£
�PUZH÷$Æ-"ø¸��3�
	��-"YGKD�$£
��!
!
d) ĴÁƄ� �f(ñ÷$�� "�¶»÷;x��8¹�°÷$
²z1x�#!
�8��!
 
łĿ.Ůű.��ǆƸ�C�îƩ1��,ļŉǎ3ȃ��.��Mz�\��E

B�1ƿÇ�CFE��c) 2�\R�.��Mz�\3��2îŻ1.),ļ
ŉǎ-Xx}jW�[~�I!Eŀ2Ƴ¨1*0�EƭðƄ0Mz�\.Ǆǳ!

E�.�-�E	<&� d)I=E.ļŉǎ1ö�,ǆǎ.ĴÁ2ơ6*��Ą�
.���.��2ǆǎ.Ş:,BDĄ�.ĕ ,�E�.���E	�2ǆǎ.
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ĴÁ2ơ6*�3�ñȀ2Xx}jW�[~�1��,�r�]2¡ż.wMi

]2¡ż�ƪ�CFE	£�4��ķ-�ǆǎ.ĴÁ2ơ6*�1��,Xle

�[~�2Ʃĉ�ȃ��0EÊưĐ��E	����ķ-�ĴÁƄƾƝ�îƩ2

{bs�[~�Iȓ?E.���.@ƪ�CFE	!
!
��Xx}jW�[~�ȖSpeech)�n�g��.�,2ļŉǎ!
� ļŉǎ-2Xx}jW�[~�Ȗ�2ǆǎ.ǌ!ŀ.2ǭ�Șļŉǎ-ǌ!ŀ

1æ�'.ď��ȗ1*�,2ǙÓ�C�Xx}jW�[~��n�g��.�

,2ļŉǎ1*�,���2B�0ƙ���)&	Ȗ��³3îŻ2ƃǌ	p�

�]ǎ-2M�`�o}�3Ɨƫ�ļŉǎ1ǉ�,�E	ȗ!
!
a)!�PUZH÷g��é÷#1¶»÷#1�ås(ñ	�	b)qąñ�&�"�&<

��7ā;l	/�
6á�)ă	/��&<
Û{&ñê;ï!�"õ�/�
6�

ås(ñ	�	b�Þ¼Ò'ñ�&	¦���/���!
!
 b)�¶»÷�$²�;ñ	/�<�<[�ås(Çª�;ñ	/�<
6Ĉ�	#��
PUZH÷)1 $ås(Çª�;ñ	/���!
!
c)�Õ "	8XQW(¶»÷#õ�/�����Ĉ�	b;ø¸��	$�'�Û{
&¶»÷#õ�&	$��/7Õ6&	ñê;l
$s
 "16�&	��
6	!

1Û{&ñê;á�/���!
!!
d)��sõ�Ô©'5 "�õ�´;�")08(�\Ð�b#��#1�9����
Ĉ��"�5���/�$
l
(;:�9"�� �¡9�$£
$�)����!

6	��!
!
e) �¶»÷#õ�$�)�õ�c'5 "õ�´;��8�ú'#1��/��;l

(#)&�"�~Ă$)Üwô;l ")&��7�IDF[(Āþ©3EZON(c

')1 $]�'õ��7����Đ¶»'ì�vđ­Á#)x��&
 ���!
� � !
f)���#)�#��/��$
°÷�
x��&	�%�¶»c(~Ă$õ�5
'
& "�¶»÷ "�è�	íÌ*
7�2&	$£ ��!ç	¶»c�l "	8
��	íÌ;Õ �
6�¶»÷)1 $½6
	÷�$£ ��Đ���đ� �
>

SVA(²z�p "��7�"	"�|À&?S[G�&�& ���!
!
g)�¶»÷#õ�¹�Ñĉ)�b�$£
�PUZH÷#5�Ñĉ;��"1% �#
1		���9$PUZH÷#)Ñĉ�ă "1Ã:&	$£
c��	��!
!
h)�×)��	#�
6�c'õ�
�8¹3c$õ�¹'��
�Đä;j��"�
ÿo�85
&G@HJT[;�&�6đċ;_�8G@HJT[;�8(�	!1�

�� ���!
!
� ŝǎ�ä2ǆǎI¢ż!Eŀ1�Ƴµ2ƪ�,�E�.ñȀ2ƃǌ-��EƳ

µ2ƪ�.2T|crIĕ ,�E�.���E	$2B�0ďƪ.ďƪ2�Ǭ
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2Ǻ2ŬI�?E&?�c) 2B�0-�E'�Ƴµ�Ɗ),�EļŉǎI¢)
,Xx}jW�[~�I!E.��]g�e\�@ƿÇ�CFE	  
� <&�d)�e) 1ƿCFEB�1�ö�ǻ¦1B),ǯ¶0ǌ�ķIƪ�E.�
�ů@�ƁîƠȒIǦ�,îŻ�ĕ Eļŉǎ-2Xx}jW�[~�2ǵƾ0

vM�g-�E�.�µ�E	 
� f) 2B�0ļŉǎ1ö!EMz�\2ãÁIƿE.�Ɓîº1æî2ļŉǎ2
ĦŐ-î8�.�Ɓî�2Xx}jW�[~�1.),ǵƾ0�_�]25.*

-�E.ǆ�E	 <&�g) 2B�1ļŉǎ2ƃȇ3æ�'.��Ĕƿ@ƽĳƿ
CF&���ķ-ŝǎ1ö!EĔǕÁ��<D�F,�0�.���@ǆ�E'

G�Ȗp��]ǎ2ƃȇ@A3Dæ�-�Eȗ	ńĈ1�h) 2B�0�ǌ1�
�E\N]b|�A��2¿��ƈě.2ǞȂ2ĴÁƄ0ǭ�1*�,@ȖBae, 
2007, Neuliep, 2012) ģĮ�ƿCF&	 
  
��� ļŉ�ļŉǎ1ö!EMz�\1ĆȈ!E� 
 
� M�`o}�-ļŉ�ļŉǎ2Mz�\1ö�,ĆȈI�,�E�1*�,Ǚ

Ó�&	 
 
a)�­Á#¶»(º�'!	"(LBHM;àó���%�¶»(º�)}�¶»#¦
��
6��(LBHM(¥�����5�s
 ���!
!
b)�¶»(º�'!	"(LBHM;àó��¹�¶»(ë(Ď��;£	r���!¶
»(ë)$"1¶»(?S[G#���� !
 
c)�ĦŐ-¾Ą!E�.3Mz�\1ĆȈ�,�E.ď�	�îŇ1ļŉ2Ǘ×1*�
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���ŭEȴ®/ĒɈ+�#� 
� 1/ȐĠǷ�ũ0�Ŧǡź/ȿʄ+�)¾)
#;/*�60Ɲ.-&#Ȑ¿/
Ƿ�ũE 3�Ǣ.�)�ČȩǏ	.ź�>�.ŕǛ�#�!/Ķ/ 2. �Yl�3. 
ľ
ȷ�4.ĝƉ;�¹)�$¨�*�A¨	*ź�>�.ŕǛ�#��Yl0�
Ȑɒ/ă�-�Ŀ
¾/ŪǂEʐ'ɧ2�!/ƁŪ+ª@ŭ/ŎʂEź�>�.

ŕǛ�#��ȿʄ0ƁŪ+ŎʂEź��A/8.ǉ:A�+*��ȩE¸B��

ČȩǏ.ź�Ȁȇ.�)#�!/Ķ/Ǎȟ*0��*��7�¨	E«&)�Ȑ

Ġ/Ŀ
¾++;.ǍȟE����*��$¨�*�A¨	+�*��7�¨	

+ɥ
;įɀ�#�ľ
ȷ0�ȱĊ<úɾ0¹�Ȑǆ+��ƺ.mN�tbfE

ȱ�-�&#�+.>@�Ȑª/ȷEȈ�)�#Ĉǃ;
B1�ȐĠ/¨ʋEČ

ȩǏ.ź
)
AĈǃ;
#�ȷ/ɯ�/ŕĊ$�'��A4/ǅǴ.`n�[
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q�[* 5Ɔ��+ȱĊ�#���.0 8Ɔ��/ȷ.-&#āª;�&#��
/ƹȻ/ȿʄ*0�Ĉǃ;ÉɝÊEǍŜ*���?.ŰƀȻ*ɯ
;/Eź�A

+
�Ȑ¯.;'-�&#+Ȉ�?BA�ĝƉ0ǖ
;/-/*�Ķ/H�U�

f.;�A>�.�ȿʄ+�)0�-@ǲÖ-;/*�&#+0Ȉ�?BA��

�/�p�$�?�!«�AȻá<Ȭ
ñ�-,;�@�Ĉǃ+
�ȥƴ�?/

{h�S-;/�¾�B���*;Éɝŀ�ƽÉŀ�ȟB)
#� 
 
3.2ĕĕɂũ/ȿʄ  
� ĕɂũ/ȿʄ.�
)0�7��HKf}J�/ź�ŭ/ȽŲE��ĈǃȐɒ

�ɧF$d�t/HKf}J�Eś¾��#�ĕɂũ/HKf}J�Eź��*

*āÀ-�+0��ïʄśɌ	*�A�HKf}J�.0�d�t�ïʄśɌ�

�/ïʄEȪƣ�A#:.�Ǖ&)
Aƴ�ɀ5-�B1-?-
ƴ�!�)�

7+:+�)/ǻɂ��A
0ǻɂ.-@!�-��/ĕɂũ*¢�#
�+	

Eź��#��/�ïʄśɌ	*0�7$Ȫƣ�B)
-
ïʄ*�ȪƣŭƧ�

ɂɇ*�!�-;/Ed�t+�)Ŗ�AĻȢ��A�ś¾�B#HKf}J�

Eµ.�ŦĢ�?Ĉǃ4/mI�gjbS�ȞDB#��HKf}J�/ÁǦ*

0��ïʄ	�©����B)-
;/�ÿ��@�ÔŨ��/Ĉǃ��ïʄś

Ɍ	.'
)ǂȪE�)
-
>�$&#��/#:�HKf}J�/ŻǸǦ.

İ#A�ĩǐ/ś¾Ű/ÆĶ.;<@Ǒ�E¾��A>�.ŕĔ�AU�[;�

&#�!/Ķ�ŻǸǏ-d�t+HKf}J��ƣ7&#Ÿƴ*�Ĉǃ0ĕɂũ

/÷Ǭ.Þ@ǹF$� 
HKf}J��?�Ĉǃ07�ÁǦEś¾��ŦĢ�?/mI�gjbS/Ķ�

ǫ�ǦEś¾�#��/ǫ�ǦEµ.±�ɾɁEȞ
�¼Ď+ƓŊE�ĺ.ŕĔ

E�#�!/Ķ�ǫ�Ǧ/ś¾Ķ�ŻĶ/mI�gjbS�ȞDB�ǫðǦEŻ

ǸǦ+�#���0�10�/ßɄǃ�d�t+�)ɧ2�ŻǸǦ+�)¾�#
ĕɂũ/_Jf�/�ȧ*�A� 
 

• Hhw/ǄƏ/�/ƻƦ 
• Hw~O�/þôȻEȇ��+.Ē�AȈ�ŭ 
• Hw~O/ȌƯïʄ 
• J�_�ibf�Ć­.��Aĳʁ 
• ǁ�/~XJS�ïʄ 
• Ȑɱǋ·/t}^� 
• eZ_�Ò�)
A¾Ƹǈ 
• Űƀ/șȻŦȎ.ɴ�Ašɿ 
• ǞĜǫ�ØĆÊǍɼō�ţ/ĳʁ�  
• pZ_~H�/}Jm[_J�� ʍ50ʀʂʎ 
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� _Jf��?D�A>�.�¹)/Ĉǃ�!B"B¹�ɥ�d�tEɧ2�Ÿ

�<ũÒǏȩƴ�?�ÿĚ.ƭ&)
A� 
�/�*�ŻÁ/�HhwǄƏ/�/ǁƻ	.'
)E�ċ¬+�)Þ@��

A��/Ĉǃ0�Hhw.Ē�A±�Ǐ-ȓë�?�/d�tEɧF*
#��

±�Ǐȓë��A;/0�ƺ.�ȩǏ-ņł�¸@<�
#:��ȩǏ-ïʄ*

0-��ČȩǏ.ź�/�ĕɂũ$+Ŧ�)
#/*�ŦĢ²+�)0ĺɩ�)


#������/Ĉǃ0��/HhwƏǈ/ǁƻïʄ.'
)���B$�/

HhwũÒ.;ɴD?��mIRzH<ʀƑ-,/Tb\.Œ�B�HhwȐ¨

�üB-�-&)�)
A	+
�ïʄEŕş��- !/>�-ïʄ�Ɍ�&

)
A/��!/ïʄEȪƣ�A#:.0Hhw¡ǜ�mG�0�Ķ©E�AĻ

Ȣ��A/�.'
)�ČȩǏ.ɇɂ�A�+.ŊË�)
#�ĕɂũ*0�Ĉ

ǃȐɒ�Ǖ&)
A�+$�*0-��~X�aE�)ǕɆEĸA�+;��/

ĕɂũEź�ɢǤ/ȴ®.é:)
#/*�V�[ĶÔ*Ȁȇ�)�#Ĭǅ/�

ŭ�ÚȈũƾ/ȟ�ŭ��%F+*�)
A�;ȴ®�#� 
 
3.3!!/�/ȿʄ�S}[ƩÏʍďʄ�ȶʋ�ĕd[f�eIp�fʎ  
� Ŧǡź/Ȁȇïʄ/��?�ŘƏ*ȫB-�&#;/Eďʄ+�)ȿ�#��

?.�O~Qz}v.0�ȶʋ�Ʊć�Ȼı/ĕd[f��Ȱ*ȫB#�Yl/

Ǎȟ�T}m.'
)/Ǎȟ�ŻǸ/ĕɂũ/Ǎȟ��?.�eIp�fEO~

Qz}v.Þ@¸B#���*0�(1)ȶʋ+�(2)Ʊć�Ȼıĕd[f�(3)eI
p�f.'
)ȽŲ�A� 
(1)ȶʋ  
ĈŽEɜ�)ȶʋE 2ñȞ&#�ȶʋ0�Ŧǡź/¼Ď��.}JdI�T.
ɴ�AȻı�ȟǁEï�ïʄ+�Ŧǡź/�/Ȁȇïʄ�!B�?��ŰƀǉĈ

ȶʋ	/Ȱəïʄ�? 1ï�'�400ć7*/ŅȣũE 20¿*ź�ïʄEǹ8
ɖF$�ŰƀǉĈȶʋ+0�þô�ǉĈǃ+�)�Űƀ/āĈʍĈɨʎǭ.¸Ĉ

Eġż�Aȉ.'
)�Űƀ/āĈǭ*ĻȢ+�AŰƀȻÊÛ2øǚĈÊ/ȴ®

EȞ��+EǐǏ.ċŮ�Aȶʋ*�A��

ŰƀǉĈȶʋEȞ&)
A�ŰƀĈǃŠŝƘƓ	.>A+�ŰƀǉĈȶʋ/Ȱ

əïʄ*0���?B#ȿʄ/ŕǛ.ķ&)�Ȑ¿Ȑɒ/Ȉ�EƋœEŖ�)Ǯ

ɣǩ))ź�#:/ȏÊEƮĊ�A+�@��B0�ĕɂũEź�Æ/

Ȁȇ

.-A+Ȉ�#�ȶʋ/ïʄ0�ŰƀĈǃŠŝƘƓ	/KLnXJf2�?�ơ

ɓǏ�Ĉǃ�ɒɗ.ņ�?BA>�-ïʄEɧF$�ʍ��Úƶʎ 
 

� ǫ�ñȶʋʑ�Űƀ*/ǉĈ��r�v[dJ+đ+,%?.§9ŭ�

�	 

                                                
2 http://www.jasso.go.jp/eju/description_q.html�  



 

 
 

202 

� ǫ�ñȶʋʑ�ėȋ/ɸ�ā��)ĉĊ�#¡ǜ+ĕ��);Ȑ¿/ȏÊ�ǃ

��A¡ǜ+,%?/¡ǜ*´�ŭ�

�	 
Áñ/ȶʋ/Æ.0ŅȣũEź�Ȁȇ-,0¹�Þ@¸B-�&#��2ñǐ
/ȶʋ/Æ.0�Ņȣũ/ź�ŭ��Ȑɒ/�Į0,%?/Ņȣ.ɊŊ� �!
BEXs�f�A»¨ǏƋœ�ċ¬/śǛ�!/Ķ�ǻɂEź�	+
�ɢǤE

S}[*ŕĔ��ċɸ.ź�Ȁȇ;Þ@¸B#�Áñ/ȶʋ*0�ƟȚ;-��

Ȑ¿Ȑɒ/Ȉ�EƋœ+º.ŲǙ.ə5?B-
Ĉǃ�ÿ�&#��2ñǐ/ȶ
ʋ*0�Ė-�+; 1'/Ƌœ++;.�¹ì�ŅȣEə5A�+�*�)
#� 
(2)ƱƱć�Ȼıĕd[f�  
� ȶʋ/�.�Ʊć�Ȼı/ĕd[fEĈŽ.Ȯ 12ñȞ&#�Ǳò0�ŰƀȻ
ȏÊȶʋ/ƱćʍKanji on the JLPTʎ	+
�KLnXJf3E«
��/XJf

/ŰƀȻȏÊȶʋ/ 2ǵ�p�/Ʊć��/V�[/ßɄȉ.0ɦÀ*�A+Â
ū���p� 2.¾)
AƱćE!B"B�9ʒ10±�'¾ʄ��!/ƱćE«
&#ȻıEĕd[f*ï�#�Ʊć�Ȼıĕd[f.'
)0�7#ĈǃH�U

�f��Ķ/ȈĐ*;ȫBA� 
(3)eIp�f  
 � eIp�f+0�ȬȻŦȎ*;àʃȀȇ+�)Þ@¸B?B�%$���ə
�#ŰƀǉĈȶʋ/Ȱəïʄ+å�>�-ɢǤʍ�Ȑɒ/�Į0,%?/Ņȣ.

ɊŊ� �!BEXs�f�A»¨ǏƋœ�ċ¬/śǛ�!/Ķ�ǻɂEź�	ʎ

�ĻȢ+�BA�ʌƗ�ʍ2008ʎ�ə5A>�.��ǵ/}JdI�T*ĻȢ+
�BA�ÝɂEńĊ��Ýʊ�A-,>@ʌĩ-ɂȳEȞ�Ê0�Ĉȇȉ�Ȑ?

Ȉ�A+
�o�][.>&)ʈDBAÊ*�@��/ɢǤ0eIp�f.>&

)ĸA�+�*�A+Ȉ�#� 
ŘƏ*0�eIp�f+0©��eIp�f0,/>�.ȞDBA��eIp

�f/ŭƧEȽŲ��ŦĢ�ǅŅ�#flbSʍ�ŰƀȻ/ŧȻ«ǅ/ŷɽ	ʎ

EśǛ�#�!/Ķ���*a�vEƣ:�!B"B 5�/ȍĊ+èĊ/a�v
.ÃB�a�v¼/ȷä
*ǩɂEư³��#�2ñ/ŘƏE�ŅȣũEź�	
+
�flbS+eIp�f/�ŭ.İ)�!/S}[¼*ư³*�-�&#ɨ

¿0�S}[þ*ư³�A>�.ŕǛ�#�eIp�fİŰ�ŻÁ.�Ĉǃ�ư

³�#!B"B/ǩɂEŦĢ�ǙȺ��ũƧ/ɳɥ
0Ǒ�#��¼Ď.'
)

0!/Ÿƴ*0ȫB-�&#�eIp�f/mN�tbf+�)�!B"BȍĊ

²�èĊ²/ǩɂ/Ķ���
.ɋïEȊ��a�v¼*/ªŋ_Jv/Ķ�!

B"B/Ýʊ+
�Ŏʂ*eIp�fEȞ
�ŻĶ.ŦĢ�ÐťEÂĊ�#� 

                                                
3 http://kanjionthejlpt.seesaa.net/ 
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� ÂĊĶ�©�ÐťE¿�#�S}[*ȷ�ä
�!B"BȍĊƪ�èĊƪ/Ä

ƴ��Äƴʍǩɂʎ+!/ÝʊES}[¹¨*ǙȺ��!/Ķ�ȶʋ.Þ@¸B

#Ȱəïʄ+å�Ĳī*�Ĉǃ. 30¿/ź�ŸɳE���ŰƀȻ/ŧȻ«ǅ.
'
)ɊŊ�ÝĒ�/ŅȣE 400ć¼*ź��#�2ñ/ȶʋ* 2�3/Xs�
f/Ƌœ�ċ¬�¾�-�&#Ĉǃ;
#���/Ņȣũ*0�¹)/Ĉǃ�Ȑ

ɒ/�Į,%?/Ņȣ.ɊŊ� �!BEXs�f�A»¨ǏƋœ�ċ¬/śǛ
�!/Ķ�ǻɂEź�+
� 3'/ĞǤ�*�)
#������/eIp�f
0�ǻƇ+�)�ƚ/H�U�fǻƇ�?D�A>�.�Ĉǃ�?0ăŅǏ-Ņ

ȣ��7@ĸ?B��ŻĶ/ȈĐ*;;��ĩȫB#
� 
 
4. ĈĈǃȴ®�H�U�f  
� ĈŽ/ŻĶ.�ßɄȉ 10æ�?�V�[/ȴ®+�)/H�U�fEȞ
�
10æ¹ì�?/ñǯEĸ#�ŻÁ. 3'/ɋïEśǛ��!B.Ē�Aȴ®E
�Ɵɷ(5�ʌ
�1�¦
)*Ȟ&#�ɋï0�(1)V�[.Ē�A<AƢ�,/
�?
�ʍȟ*0�<AƢ	ʎ�(2) �/V�[/#:.ʍ�/V�[+ơ5ʎ
,/�?
ÍÊ�#�ʍȟ*0�ÍÊ	ʎ�(3) �/V�[0,/�?
Ĵ.ǩ
&#�ʍȟ*0�(3)Ĵǩ%ĩ	ʎ/ 3ƴ*�!B"B/ɋï.Ē��Vw�f
;ź
);?&#�ȟ 10ñǯ�#Ĉǃ/�ŨE7+:#;/*�A� 
 
� ȟ 1 

� �ʍ¦
ʎ� �� �� 	� 
ʍʌ
ʎ�

����<AƢ� �� � ��� ��� ���
�����ÍÊ� � � � 	�� ���
����Ĵǩ%ĩ� � � � ��� ���

 
� ɋï(1)/��V�[.Ē�A<AƢ	*�A��3+ǯ�#Ĉǃ� 1�
#��
!/Ĉǃ0�ÇēŢ/Ö¥ȇĸEǸD?�A#:	+Vw�fEƞ�)
#�4
+ǯ�#Ĉǃ/ 1�0��Űƀ�/>�.ƫŹ.-@#
	+ź
)
)�5+
ǯ�#Ĉǃ0��ŰƀȻEȇ�#: / ŰƀȻ/ȏÊEç���A#:	+ǯ�)

#�V�[/æÆ�?D�A>�.�}JdI�TÊ/ç�EƼ&#V�[*

�A�+0Ĉǃ.0¢D&)
#0�$��Ĉǃ/ŗ�ŭ+�)0�}JdI�

T/8-?��ŰƀȻ¹¨/ÊE¤1�#
+Ȉ�)
AĈǃ�ÿ�&#�+�

D�&#� 
� ɋï(2)/��,/�?
ÍÊE�#�	.'
)0�6�/Ĉǃ� 5+ǯ��
Vw�f+�)�ȿʄE�A/.�©Ÿɳ;ɉ<�#	��/S}[/#:.©

ĩ�ĹĀ;�#	+
�Vw�f��&#�ȓëƬ�&#/0� (1)/ɋï.Ē
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��<AƢ� 3+ǯ�#Ĉǃ;��/ɋï*0 5+ñǯ���ƺ.ĈŽ/ŻĶ.
0�ȿʄ��-@ÿ�&#	+
�Vw�f��&#�4+ǯ�#Ĉǃ�?0�
�ŰƀȻ 101-306/S}[>@��&+ɻ��&#	�S}[*

ŊȁEÞA
.0�ÍÊ�Ǽ�-�B1-?-�&#	+
�Vw�f�Ŗ�?B#� 
� ɋï(3)/��,/�?
Ĵ.ǩ&#�	.'
)0�8�/Ĉǃ� 5E'��
ƞ@/ 2�; 4+ñǯ����/>�.�-@ȍĊǏ-Vw�f��&#�5+
ǯ�#Ĉǃ�?0��Űƀ.ǉĈ�AÆ/ư³V�[+�)��B��/V�[

0-�&#	�āĈ/ 3Ħǃ�p�/ŰƀȻS}[�,/>�-;/�D�&#	
�ŰƀȻ*ȡɺ-Ȉ�<ŅȣEȟǁ�AÊEʈ�#	�ȕ�-ǥʆ/ź�ŭ+ÿ

�/ƱćEĈ5#	+
�Ņȣ��&#��?.�xap�Y|�/ʌ�E 3+
ǯ�#Ĉǃ;��/ɋï*; 5+ǯ��ċǜ¡*Ľǅ*�A>�-ÿ�/�+E
ĈF$	+ǯ�)
#/�×ɈǏ$&#�4+ǯ�#Ĉǃ�?;��ȷ�Ê0�
ɤ�ȣ?B#�D�?-
��Ⱦ9Ê�ź�Ê0ƌƟ.�ɤ�#	�ŰƀȻ*ź

�/0ɽĤ.ɻ�
���/V�[�?ƛ�
ŭƧ*Ĉ3�+�*�#	+
�

Vw�f��@�}JdI�TÊ/ç�.'
)0�Ĉǃ�?;Ĵǩ&#+Ȉ�

?B#>�*�A� 
�/�.;�ȴ®+�)�S}[*�Ǌ>�&#�+�ą$&#�+EȐǆȰ

ɔ*ź
);?&#��ñǯ.1?'���&#�+>@�±�/ĸŅ��ĸŅ�

ă8�ȟB#+Ȉ�?BA�ÔĦĶ.½ĩ�Æñ/ñǯ/mN��Hbo+�)�

ɧőĲī.�#H�U�fEȞ
�ßɄȉ 10�� 7æ�?/ñǯ�ĸ?B#�
�/H�U�f*0�ƀǦ/ 3.Ŗ�#ȿʄ/~[f��?��Ǌ�ɾǎ�&#�
ɾǎ�-�&#�ų��&#�ɻ��&#�Ĵ.ǩ&#�Ĵ.ǩ#-�&#ȿʄ

Eʐ'�'ɧ2�!/ǂǆ+�)/Vw�fE�!B"Bź
);?&#� 
��/ȟ 20�Ĉǃ�ɧF$ñǯ/¹)ɔ�#;/*��¥ 3¥.ȃ:?B#�
ʍ� ʎ0ñǯ�#Ĉǃ/�ŨEȟ�)
A� 

ȿʄ�ƩÏ� � � �
�Ǌɾǎ�&#� ľ
ȷ(4) �Yl (2) ȐĠǷ�ũ (1) 
�Ǌɾǎ�-�&#� eIp�f (3) Ʊćd[f(2)�  Ŧǡź/ďʄ(1) 

ĕɂũ(1) 
�Ǌų��&#� ĝƉ (5) Ʊćd[f(1) 

Ŧǡź/ďʄ(1) 
 

�Ǌɻ��&#� ĕɂũ(5)  eIp�f(1) 
ĝƉ(1) 

 

�ǊĴ.ǩ&#� ĕɂũ(4) Ŧǡź/ďʄ(2) Ʊćd[f(1) 
�ǊĴ.ǩ#-�&#� ĝƉ (3)  eIp�f (2)  Ʊćd[f(1) 
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ȟ 2 
� ȟ 2�?D�A>�.��Ǌɾǎ�&#;/+�)�ľ
ȷ��Yl�ȐĠǷ
�ũ+�¹)}JdI�T/ȿʄ�Ŗ�?B#�ƺ.ǝEɹ:#ľ
ȷ0���

7*/�/ȿʄ+ơ5)�Éɝŀ�ïDB�ŰƀȻ*ź�/0ɾǎ�&#	�m

N�tbf�Ȑǆ*ź�<��&#	+
�Vw�f�ĸ?B#� 
ĝƉ0��ų��&#	�Ĵ.ǩ#-�&#	;/+�)ơɓǏ�èĊǏ-ǻƇ

�¾)
A���ĈŽ/ɛ�/

 ŉ.-&#	��ɾǎ�&#	+
�ȍĊ

Ǐ-Vw�f�Ŗ�?B#�ĝƉ0�Ĉǃ.+&)0Áǵ�p�*;*�A�+

/>�.ņ�)
#>�$���/�p�$�?�!�Ɣ�-Ȼı�ũƧEÞ@

¸B)��ȵ9	�+�*�#/*0-
�+Ȉ�?BA� 
� eIp�f0�ɾǎ�-�&#	�ɻ��&#	�Ĵ.ǩ#-�&#	;/+

�)Ŗ�&)�@��Ÿɳ�ɐ@-�&#	�Ȑ¿#%�Ȭ&)
A�+�ƛ�


ũƧ�,��D�?-�&#	��/Ĉǃ+ơ5)Ȑ¿/ȷ�Ê�ĭ
+ņ��

Y|bS$&#	+
�>�-èĊǏ-Vw�f�Ŗ�?B#��.0��Űƀ

Ȼ.ïD��eIp�f�ą
	+
�Ņȣ;�&#���/>�-Ņȣ�?�

eIp�fE}JdI�TV�[*Þ@¸BA�+0��ĶȈ�)
�ĻȢ��

A�;�B-
� 
Ʊćd[f+Ŧǡź/ďʄ0�Ɋè�ɂ��&#�ďʄ/ȍĊǏ-Vw�f+

�)��î�0&�@ǯ���Aȿʄ$&#/*�<@<��&#	�ȕ�-¬

ũ�Ƿ��B)
)��p�;%=�,>�&#	+�@�èĊǏ-Vw�f+

�)0��ų���#@�ɻ���#@�#	�å��+/Ȃ@ɘ�$&#	+


�;/��@�Ĉǃ±�/ŗ�ŭ�Ɣ�$&#�+�D�A� 
Ʊćd[f;��ɾǎ�-�&#	�ų��&#	�Ĵ.ǩ#-�&#	�Ĵ

.ǩ#-�&#	ȿʄ+�)Ŗ�?B)�@���7*/Ʊćd[f+ɥ&)�


C
C-ƷȻ�ȇ�#	+
�ȍĊǏ-Vw�f;�B1��Ȧ�AÖȻ�ÿ

��#	�d[f/Ķ�«D-
/*��.ļB)�7&#	+
�èĊǏ-V

w�f;�@��Ķ/Þ@¸B<ŭƧEȣǑ�ĻȢ��A�+�D�&#� 
ĕɂũ0ȬD�+�)��ɻ��&#	�Ĵ.ǩ&#	;/+�)�ÔŨ��

/Ĉǃ�Ŗ�)
A��Vw�f+�)��#��F/~X�a+ɂũEź�#

:/ȬțEǕ&)���+�ĻȢ+�B#	�Ŧǡź*ȇ&# 12/[dbo+
�7*ȇ&#¹)/ǕɆ��?.~X�a�ĻȢ$&#��/V�[/�1?�


7+:.-&#�	��7*/ŰƀȻ/ȿʄ/�*Ȑ¿/ɵǈEȶ�6,ɻ�


ȿʄ$&#	+
�;/�Ŗ�?B#��/>�.�Ĉǃ/Vw�f�?;�

ĕɂũ��/V�[/ĈŽſ/ŻǸȿʄ+�)�ɦÀ*�&#/*0-
�+Ȉ

�?BA� 

Ŧǡź/ďʄ(1) 
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5. 77+:+ȈĐ��Ķ/ȿʄ  
� ��/>�.�V�[¹¨/ȴ®+�)�Ĉǃ.0ơɓǏ�ʌ
ȴ®Eĸ)


#�����ÝǒEø.�Ķ4/ȿʄEƎȯ�A� 
7�ǫ�.�}JdI�T�þ.;Ɣ�-ƩÏEÞ@¸B#�+.>@�!B

"B/ƩÏ/ǐǏ�Ĉǃ.¢D?��ƩÏ/Ȕ��ǍŜ*�)
-�&#+
�

ƴ�Ŗ�?BA�¬+�)�eIp�f/ɻƴ�Ĉǃ�?;į�ŕş�B)
#

��- eIp�fE�#/�+
�Ņóʍa�v¼*ȷ��+*Ȑɒ/Ȉ�E

7+:�ÝɂEȈ�AÊEʌ:A-,ʎ�¢D&)
-�&#ƴ�ā�
�!/

Ķ/}JdI�T*0�Ĉǃ/Ņȣũ/ƓŊEé:#ź�ŭ�ƌƟ.ɠƜ�)


#��!/�+EĈǃ.0&�@+¢�A5�$&#+ĿDBA��?.�eI

p�f0[l�Q�T/ȏÊ�ʅȜ.ǁB��B�}JdI�T/V�[/ɛ�

.ǹ8ɖ7B#�+.>@�Ĉǃ/ŌŃ
;ā��&#/�;�B-
�eIp

�f/ɏű0�a�v*ǩɂ�ÝʊEȈ��Ȑ¿/ŅȣE7+:A�+*�@�

eIp�fE�Ŏ��-��+*0-
+�Æ.¢�AĻȢ;�&#+Ȉ�A� 
� Ʊć/ĕd[f.�
);�å���Ȭ�A�ŰƀȻĈȇ.��AƱć/ɬȢ

ŀ0��*0Ȭ�.Û1��ƺ.}JdI�T*0Ʊć/«ǅ�Ʊć/Ȼá/Ǖ

Ɇ0ÿ
.Ɏ�#�+0-
�����S}[<ȿʄ*0ǑŚɴD&)
-
Ȼ

á�ƱćEȦ�A/0Ĉǃ.0Șǌ*�&#>�*�Ʊć<ȻáEȦ�AŅȆ.

V�[Ȑ¨/'-�@EªB-�&#/;�Ýǒƴ/�'*�A� 
�?.�¹)/ȿʄ�ƩÏ.�
)�ŦĢ�Ĕö.-&)�7&#�+.'


);ȫB)��#
�î�/Ĉǃ�¨*Ȟ��+�*�#eIp�f*0�Ĉǃ

�?ŐÂǏ.ŗ�?B)
#ɨ¿�ÿ��Ĕ¸/Ÿƴ*�;&+Ĉǃ/ȓëEĬ

�>�-ÏƘ(�E�A�+�*�#/*0-
�+
�Ýǒƴ;�A�¬�1�

�ñ0ŦĢ/ŭ�?eIp�f/ɇʄEśǛ�#��Ĉǃ/ŭ�?,F-�+E

ɇʄ+�)¾�A�Ȉ�AŸɳEȱ�#@�;�Ė�ŘƏ�.�eIp�f/ǩ

ɂEȷ�ä�Ÿɳ<!B"B/ǩɂEȀȇ�AŸɳ;ĻȢ$&#+ĿDBA�!

��A�+*�Ĉǃ;;&+Ȑ¯EŔ&)eIp�f.ż:�ǧƐǏ.ÚÌ*�

#/*0-
$C��� 
ĕɂũ.�
);�Ȑɒ/ĕɂũ/d�t<¼Ď0�ĈǃȐɒ�Ȑ¿*ř�)

~X�a�#;/*�&#��HKf}J�/ź�ŭ�?�~X�a/�ŭ7*�

Ĉǃ.+&)0ȬDB#�+E�A+
�ßÏǏ-V�[/ƫB*�&#�;�

B-
��Ķ�Ĉǃ/h�\.äD�#�Ĉǃ�¨/ŘƏE,�ǹ8¸B)
�

�;ȿʄ/�'+�)Ŗ�?BA� 
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����V�[¹¨.�
)0�Ĉǃ�?;�ŰƀȻE 3Ħ��Îį�)
-

/.�ĕɂũ�ź�#�+Eȹ@.Ŀ�	+
�>�-ȍĊǏ-Ņȣ�ÿ�&

#��/>�.©� 1'/�+EŊ�ɡ�A+
�ǐƕ0�ȬȻV�[.0�7
@ȱ�A�+�*�-
;/*�A�;�B-
����ǵ/ȬȻV�[*�ĕ

ɂũ	/ȿʄEŻǸǐƕ+�A�+��ŊË$&#+Ȭ�A/*0-
$C��� 
�/V�[*Þ@¸B#ÿ�/ȿʄ�ƩÏ0�Ǭȉ��ÆŦ�#ýŽɹ�ɄĪ

*/�ǵ�p�/O~Qz}v.ǹ8ɖ7B)
#;/*�@�ɜĤ/ȬȻV�

[*;�Ɣ�-}JdI�T/ȿʄEÞ@¸BA�+0ĻȢ*�C��ƺ.��

ǵ/�p�*0�HOeubS�}JdI�T+�)�ČȩǏ-ũǪE�$¨�

*�A¨	*ź�+
�ƴ0āÀ-ȏÊ*�@��/V�[*ŏ&#ȿʄ<ƩÏ

EɜĤ/��ǵ/V�[.Þ@¸BA�+0Ó¿âȏ*�A+Ȉ�?BA�ƀǦ

*0�}JdI�T.ɬƴEȄ
#��ǵĒɈ/ȬȻV�[EǷ��#���/

>�-V�[;�'/ȬȻV�[/�ƍ+�)śǛ�#
��Ķ�Ǭȉ;7#}

JdI�TV�[EŦ�AƘ¡��B1�,/>�.Ĉǃ�¨/V�[�ɠ:?

BA��Ȉ�)
�#
+Ŀ�� 
 
 
ɅɅɕ  
ŻĶ.��/}JdI�TV�[EɲɄ�A�+EÑ:)��&#k�Pvf�

āĈ/ŰƀȻo�T}v/¶ǃŭ��2.�V�[/O~Qz}vªŊ.Ē��

ÿ�/ȈƍE��)��&#ug�p~�ŰƀȻýĈƊ/¶ǃŭ.ņɅȒ�7�� 
 
 
ÚȈũƾ  
ǗĝŤĆʍ2007ʎ
¸ɰ� ź�ŭ/ŕĔƧ�H�S 
Ƥɭí�ʍ2011ʎ
�s�f�ź�ŭ¸ɰ� ǫ 3Ƹ� ňĽȆûāĈ¾Ƹ¡ 
ɮžǟŲ�ƅƀʂĆʍ2008ʎ�ɂũªŊŠŝƩÏ.��AŰƀȻŦĢ/ĴÈEȈ

�A�}K�gd�n�/mI�gjbSE;+.�	WEBƸ
ŰƀȻ
ŦȎċɑǘǨmN�}vùê�ʑ1ʏ10ʍ2006 ĦǘǨɹ¡Ǎȟʎ, 
Retrieved from http://www.nkg.or.jp/kenkyu/Forumhoukoku/suzuki.pdf 

ʌƗȝ�ǽĜǀȅ�ƂƳňŶʍ2009ʎ�kZi[ŰƀȻēŢ/āĈɶǃEĒɈ+
�#Õ´Ǐ}JdI�TƩÏʏȐ?Ȉ�AÊEȎŊ�AO~Qz}vɲ

Ǎʏ	WEBƸ
ŰƀȻŦȎċɑǘǨmN�}vùê�1ʏ9, Retrieved 
from http://www.nkg.or.jp/kenkyu/Forumhoukoku/2008takahashikaoru.pdf 

ÜƅŁĆʍ2008ʎ
ĕɂũ4/ 12/[dbo�[~�M�ibf��S 
ŬƂ¾ǿʍ1998ʎ
ħɕȖ� ǫ�Ƹ�ěƨźĨ�  



 

 
 

208 

Hadley, A. O. (2001). Teaching language in context (3rd ed.). Boston, MA: Heinle & 
Heinle Publishers.  

Scott, V. M. (1996). From Rethinking Foreign Language Writing (1st ed.). Boston, MA: 
Heinle & Heinle Publishers.  



�

209 
�

[[d~y~MǴI¡ř1ǤGJIǯ¦}¼Ś4Ǣƚ  
ȻŝŦǴĄǕǗ.źǴǱǗMŻȄ�,Ȼ  

EXPRESSIONS OF ASSESSMENT AND JUDGEMENT FOUND IN 
STORYTELLING COMPOSITIONS: A COMPARISON BETWEEN  

L2 LEARNERS AND NATIVE SPEAKERS OF JAPANESE 
�

ƮÜ^R� ¶Ā�
Noriko Yabuki-Soh 
w~TùĄ 

York University 
 
1. 5 A1�
�� ŦƲƼ5�ŝŦǴĄǕǗ.źǴǱǗ1FI[d~y~by|U4¡ř�1ƚ
J&Š�Ň4ǯ¦}¼ŚMǢ!Ǣƚ4ŗ	MŻȄºŪ�&�Ø [d~y~1*

�,ǴIǹǱ-B�£Ɵ�JIǪǴ�Ƥ0I.$4ǢƚƀBƤ0I.���.�

ōŔ�J,�IȹTannen 1980�Ⱥ��$4ǣê15�ǴHŇ�[d~y~�4
�.�GMĈǧƨ1ǵŞ!I�ǜºǜȂ4ǤǨMÃ�,Ǣƚ!I�.��ȑ�D�

 �ƴ�- �ƴ�-0�4�MÉ½!I&A4ľò4�Ȑ4�Ŝ4ȑ�0/�

Ŏ�GJI�Ɨ1[d~y~Mřƿ-Š�Ǣ�&ó×��I�ƖD¹Ũ�1Ď!

IǴHŇ4ǜG4ǯ¦D¼Ś5�ª	4ř�1Àǰ}Ĭċǰ}s`ybPǢƚ0

/�Ų	0ǪǴĬĤ.�,ƚJI�ǀ�÷ìǴ.�,ŝŦǴMĄ9ĄǕǗ4Š�

&řƿ5��JG4Ǣƚ4ƺȲDȮĢ�Ƥ0I&A1�/��źǴǱǗ.ȑ)&

ÌǼM��I�.��I�-5�ŝŦǴĄǕǗ�[d~y~by|U4¡řMŠ

�&ó×�Ø [d~y~1*�,Š�&źǴǱǗ4¡ř.ŻȄ!I.�Š�Ň

4ǯ¦D¼ŚMǢ!Ǣƚ5ƺȲDȮĢ4ȧ-/4F�1Ƥ0I4'K���>&�

ĄǕǗ4źǴ4ȑ�1FH�£Ɵ�JIǢƚ4ƗĲ15/N0ȑ��ǤGJI'

K��� 
�
2. ǯ¦}¼Ś4Ǣƚ�
� ǯ¦Ǣƚ.5�Ǳ�Ň��I¹Ũ�1*�,ǜG��&ǯ¦M�ȩõDǴȬ0

/MÛ@Ų	0ǪǴŇŹMƟ�,Ǣ!ƦǱ-�IȹGoodwin & Goodwin 1992
�Ⱥ��I�.�G1Ď!IǱ�ŇǜȂ4ŀǤDǯ¦5�ĬċǰDÀǰ4ĬM.

),Ǣ�JI�.�ø����.ĸ�
���G}�0
��B�J0�
�.

��Ł 
0/4ǳǻ4p~S~.�,ƚJI�.B�IȹMori 1999Ⱥ���
ȹ2003: 233Ⱥ5�ǯ¦Ǣƚ4ĆǔM��ǱÏÃǗ�ǱȰ4·ċDľò1*�,�
Ĭċǰ�ĬċÆǰ�Àǰ�ÆǰǁMƟ�,�ǜG4ŀǤ}ŁĿȹå�Ľ��û�

ÿ��¦¬�æķâŰȺMǢ!ȾȾȾƦǱ
.�,�I��J1ñ�ƇȆȹ2007: 
68Ⱥ5�[d~y~MǴIřƿ1��,5��I¹Ũ�M¼Ś4ĎǼ.!IȢ�
Š�Ň4�ǧƨǢƚ���IàȰ4ȵŮ.0IÙǰÓ.ȉǴM©ȳ!IĬċǰD

Àǰ0/1Ã��ȉǴ1İŐ!IÄÆǰDȉǴ.�,4Ĭċǰ.0),ƚJIó
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×B�I.�&���ǧƨǢƚ�M�[d~y~4Š�Ň�[d~y~�4¹Ũ

�1*�,�ǜG4ǯ¦}¼ŚMĬċǰ�Àǰ�řťǢƚǁMƟ�,Ǣ�&Ǣƚ


.Ćǔ�&�>& Tannoȹ2010Ⱥ5�ǴH1��,�I¹Ũ��ǿ�)&şƍ-
4Ƨó�Ɩ4ĳƛƘł�>&5�I¹Ũ�1Ď!IǴHŇ4ƚşƍ-4ǤǨM�

Ȑ!IB4MĳƨǢǼȹmental representationsȺ.�,�I��
� ��1ñ�ŦƲƼ-5��[d~y~�4�ƖD¹Ũ�1Ď!IŠ�Ň4�ǧ

ƨ0ǯ¦D¼ŚMǢ!Ĭċǰ}ĬċÆǰȹ¤ȼ�D���
��J�0
Ⱥ�À

ǰȹ¤ȼ�Ű��
Ⱥ�Æǰȹ¤ȼ�8)�H!I
Ⱥ�řťǢƚȹ¤ȼ�G�

�
0/4s`ybP�Ⱥ
M�ǯ¦}¼Ś4Ǣƚ
.��ŝŦǴĄǕǗ.źǴ

ǱǗ�µȊ4[d~y~4·ċMǵŞ!I¡ř�-ƞ¹�&�JG4ǢƚMŻȄ

ºŪ!I��
�
3. ²ǡƲƼ�
� Ƥ0)&źǴMŌ*ĄǕǗ�ŝŦǴ-4¡ř�/4F�0Š�ŇǜȂ4ǯ¦D

¼ŚMǢ!ǢƚMƟ�,�I�MǸŬ�&ƲƼ5ŗ�Ē0��¤�6ƇȆȹ2007Ⱥ
5�ŝŦǴźǴǱǗ.ȦźǴǱǗȹǞǴ}�ìǴ}ȨìǴźǴǱǗȺ�Ogr~

Yv|4[d~y~4·ċMǵŞ!I¡ř1ƚJ&�Àǰ}Ĭċǰ}řťǁ1Ǥ

GJI�ǧƨ0Ǣƚ4Ɵ�GJŜMŻȄºŪ�&�$4ǌū�[d~y~ĺMŌ

)&·ċMřƿ-Š�Ǣ!Ȣ�ŝŦǴźǴǱǗ5��,�>�
M[d~y~4

¸ȭD�Ʃ4ĔȜȖ-FHø�Ɵ�,�I��ǳǻƨs`ybPǢƚ4£Ɵ5ȟ

GJ,�I�.�Ƨó�Ɩ4ĳƛƘł1Ȟ!I�ǧƨ¼ŚMÛ@ÀǰMřƿ4¸

ȭDǊǌȖº-ȮǑ1£Ɵ�,�I�.0/�º�)&��J1Ď�ȦźǴǱǗ

4¡ř-5��,�>�
�[d~y~4ǊǌȖ-Ɵ�GJ&H�ǜƐ0£�Ŝ

�ǤGJ&H!I�Ŝ�ǳǻƨs`ybPǢƚDǵŞ4s`ybPǢƚ4£Ɵ�

źǴǱǗFHø�)&.�,�I��  
� ŝŦǴĄǕǗ�ǜº4ª�ƨ0Ǳ1*�,ǴIȢ4ĳƨǢǼ1*�,ǸŬ�&

Tannoȹ2010Ⱥ5�ùĄ-ŝŦǴMĄ9ĄǕǗ�Š�&¡ř.Q|_ju~1F
IƦǱMc~_.��źǴǱǗ4c~_.ŻȄ�0�G�ĄǕǗ4£Ɵ�&ĳƛ

ƘłMǢ!ǢƚMĄĝ�.1șƨ}Ǿƨ1ºŪ�&�$4ǌū1FI.�ĄǕǗ

4ŝŦǴǚÂ4{nz���I�.1ĳƨǢǼ4£Ɵș�ô�I4?-0��$

4ƺȲBöÈ�,���.�ŞG�10)&�¤�6�2ĝƝ4{nz-5ǯ¦
MǢ!Ĭċǰ�øƟ�JI��ØŲ4Ĭċǰ��ĸ�>�&
.×L#,£Ɵ�

JI®Ú�ĩ��3ĝƝ-5Ĭċǰ�÷4ǪǟM�ĸ�>�&
.¢Ɵ!I�Ŝ
-�s`ybP�ȮǑ1£Ɵ�JþA�4ĝƝ4{nz-�4'
MÛ@s`y
bP4£Ɵ�Ćƭ�,��.òÝ�,�I� 
� �ȣȠ}ȶŴȹ2004Ⱥ5��ì�ĄǕǗ.ŝŦǴźǴǱǗ4¡řW~i[M£
���Š�J&řƿ1��,Š�ŇDǶ?Ň4Ăí�ǪǴǢƚ.�,Ƶ�JIĢ

×�
ȹ�ȣȠ}ȶŴ 2004: 86-87Ⱥ4Uz~mȝ4ȑ�MŞG�1!I�.M

��������������������������������������������������������
����ǧ
.��Ǫ�Ŝ5�¤�6ž�ȹ2005, 2006Ⱥ��Ɵ�&F�1��łŉœ4Ȣ4��ǧ
ƨŉœ
DŝŦǴ4űȋ{nz4ƗĲ.�,4��ǧĺ
0/�Ġǔ-£LJI�.��I&A�

Ŧƻ-5ĎǼ.�&ȫƪ4·ċ1ñ��ǯ¦}¼Ś4Ǣƚ
M£Ɵ!I��
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ƪƨ1�řť1ƚJ&s`ybPMșƨ}Ǿƨ1ºŪ�&�$4ǌū��ì�Ą

ǕǗ5źǴǱǗ1Ż:ǡƎǅ}ǯ¦}�Ȑ4s`ybPMøƟ�,�H�ĎǱĺ

�ĩ�,Ƕ?Ň1¯���IŵǚMŌ*B4�ø�)&.�,�I�>&�ǳǻ

4s`ybP1Ȟ�,5�źǴǱǗFH´�4£Ɵ�Ē0��Ŝ-�$4��º

Ȳ-�I�ǘMǢ!�$�'
4£Ɵ�ø�)&.òÝ�,�I��G1�ȣ

Ƞ}ȶŴȹ2012Ⱥ-5�ŝŦǴźǴǱǗ.ĄǕǗȹȨì�}Õƈ�Ⱥ�ƗĆ4d
kaT1*�,Š�&ŀǤř4űȋƨƗĲMºŪ�,�I���ĨMȉ:Iřť

15źǴǱǗ�s`ybPǢƚ.�ǖ�I
Mø�Ɵ�,�I41Ď��ĄǕǗ

5�ĸ�
4£Ɵ�ȱǠ-�$4�4ǪǴĬĤ5�>H£Ɵ�J,�0�)&.

�,�I� 
� �JG4²ǡƲƼ-5�ŝŦǴĄǕǗ5źǴǱǗ.5Ƥ0)&ƺȲ.ȮĢ-�

ǧƨ0ǯ¦D¼ŚMǢ!ǢƚM£),�I�.�ŞG�10),�I�����

Tannoȹ2010Ⱥ5�Ć4dkaT1ñ�&ǜƠ¡ř�F8ƦǱ�4ĳƨǢǼMĄ
Ǖ{nz½1ºŪ�,�I&A�µȊ4[d~y~1*�,Š�Ȣ1ĄǕǗ�/

4F�0ǢƚM£Ɵ�,�I�5ǨŞ�J,�0��>&��ȣȠ}ȶŴȹ2004, 
2012Ⱥ5�.�,řť4s`ybP1ƏƍM×L#,c~_MºŪ�,�H�Ƈ
Ȇ�ȹ2007Ⱥ-5�>�>0ǪǴĬĤ4�ǧƨǢƚMǸŬ�,�IB44�s`
ybP4¹ƚȮĢ.ƺȲ5��ȟGJ,�&��G1��JG4ƲƼ-5ĄǕǗ

4źǴ4ȑ�1FIǢƚ4ƗĲ1*�,4ǪǴ½4ǲ��ǖč50�J,�0��

$�-ŦƲƼ-5�µȊ4[d~y~1*�,ǵŞ!I¡ř�-£Ɵ�J&�Š

�Ň4ǯ¦D¼ŚMǢ!Àǰ}ĬċǰȹĬċÆǰȺ}Æǰ}řťǢƚ4ƗĲM�

ŝŦǴĄǕǗ.źǴǱǗ��G1ĄǕǗ4źǴ½1�ŻȄºŪ!IB4-�I��
�
4. ŦƲƼ�
4.1� ÏÃǗ.c~_ŏȣŜƀ�
� ŦƲƼ4ĎǼ.0)&45�Sf`4ùĄ4ŝŦǴW~[�ĝƝMǊ��&Ą

ǕǗ 30ÙȹźǴ5ǞǴ}�ìǴ}ȨìǴÖ 10ÙȺ�.�ŝŦǴźǴǱǗ 20Ù
ȹ$4ø�5ØùĄ1ņĕ!I�ŒƣĄƝȺ-�)&�ÏÃǗ5´ã��*4è

WpƋƢ4$J%J4[d~y~MǵŞ!I¡řMǜº-Š�F�ōƵMÑ�,�

šǊƔMő¹�&��¾ȟşȝD¾ȟāŗ5Ɨ1ĆA"��$J%J4ƋƢMW

p�.1½	1ǵŞ!I4-50��*4>.>)&[d~y~10IF�1�

>&�ƋƢMǤ,�0���ǶN-[d~y~4·ċ�ƛǨ-�IF�1Š��

.MĶȭ1Ǔ�F�ōƵ�&�Ðȣ�&[d~y~by|U4¡ř4×ǫŗ5�

ĄǕǗ� 150ȹ30Ù×5Ⱥ�źǴǱǗ� 100ȹ20Ù×5Ⱥ-�I�ŝŦǴĄǕǗ}

��������������������������������������������������������
��ØW~[M B+ȹ83ȸȺ��4Ņǐ-Ǌ��&ĄǕǗMĎǼ.�&�ĄǕǗ4źǴ1Ȟ�,5�
ǸŬ1��O|V~d4Ǿä4�(�“Most fluent language now” 4éǂ1ñ+�Uz~mº�Mǡ
0)&��
���4ǷȰ5ĄǕǗ1.),5ŝŦǴW~[.5Ȟ§0��ČȰ.�,ǜº-Š�&¡ř1Q|
[dxT_~�G4ǲǉ0lP~ehaT�ıGJI.��ŧ�-��ŀÏÃMÇ)&B4�Ą
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G1źǴ½1ŋ¹}Řƛ�&��
4.2 ĎǼȫƪ.ºŪŜƀ�
� ºŪ4ĎǼ.0)&ǯ¦}¼ŚMǢ!Ǣƚ5��.�,ƇȆȹ2007Ⱥ4ºȲŜ
ƀMñ1�Ǣ 11Ƶ!.�HºȲ�&��
�
Ǣ 1� ǯ¦}¼Ś4Ǣƚ4ºȲ 
ȫƪ� Ǣƚ·ċ� ¤�

Àǰ�
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¹Ũ�1Ď!I¦¬¼Ś� ơ4Ā5(CN.Ċ1ěI�.�-�>�&��
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¹Ũ�4Ųł� ü5ĩ�ŤƜM&&�,�>!��
¹Ũ�4ƸĢ� Xd(CN5Ē�ƥJ,�>�&��

Ĭċǰ}

ĬċÆǰ�

Ƨó�Ɩ4ĳƛƘł� �Ɠ�N5.,B�J��)&-!��
Ƨó�Ɩ4ĕĺ� .0H1�J�0ú4��!L),�&��
¹Ũ�}Ɩ4ĕĺ� �)���o~\MſAF�.�>�&��
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Ƨó�Ɩ4ĳƛƘł� ơ4Ā58)�H�>�&��
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ƺȲ4s`ybPȹǲ��5 5.3-ǵŞȺ1Ã��Æ¡}¹Ũ�4ą�DŁŃM
Ǣ!�,�>�
1ºȲ�&�� �
� �JG4Àǰ}ĬċǰȹĬċÆǰȺ}Æǰ4£ƟȮĢ5�$J%J4Ǣƚ4ª

ŗ4×ǫMUz~m½1ÏÃǗ4ŗ-Á),���&H4ĜïM¹��řťǢƚ

4¹ƚȮĢ1Ȟ�,5�ª	4ǢƚĬĤ4Uz~m½4×ǫ£ƟŗM¹�&��

Uz~mȝ-ŻȄ�&��
�
5. ǯ¦}¼Ś4Ǣƚ4ƺȲ.£ƟȮĢ�
5.1� Àǰ� �
� ¡ř�1ƚJ&Š�Ň4�ǧƨ0ǯ¦D¼ŚMǢ!Àǰ4Ĝï£Ɵŗ5Ǣ 24
.�H-�I��
�
Ǣ 2� ǯ¦}¼ŚMǢ!Àǰ4Ĝï£ƟŗȹSaW·5×ǫ£ƟŗȺ�
� L1ǞǴ  

n=10 
L1�ìǴ 

n=10 
L1ȨìǴ 

n=10 
ĄǕǗ×ǫ 

n=30 
źǴǱǗ 

n=20 
ĳƛƘł 0.1  (1) 0.1  (1) 0.2  (2) 0.1  (4) 0.8 (16) 
¦¬¼Ś 1.0 (10) 2.4 (24) 1.0 (10) 1.5 (44) 1.1 (21) 
şȝŉœ 1.3 (13) 2.3 (23) 2.4 (24) 2.0 (60) 1.0 (20) 
Ųł 0.7  (7) 0.3  (3) 0.7  (7) 0.6 (17) 1.1 (21) 
ƸĢ 1.1 (11) 2.0 (20) 2.2 (22) 1.8 (53) 2.3 (45) 
�
´�-5�ĄǕǗ5×ǫ 179ªȹ��Ĝï 6.0ªȺ�źǴǱǗ5×ǫ 123ªȹ�
�Ĝï 6.2ªȺ4ǯ¦}¼ŚMǢ!ÀǰM£Ɵ�,�&�Ĝï£Ɵŗ4�-5�
Uz~m5;<ØŲ-�I��ƺȲ½1ǤI.�źǴǱǗ�Ƨó�Ɩ4ĳƛƘł

MǢ!&A4ÀǰMø�Ɵ�,�I41Ď�ȹĜï 0.8ªȺ�ĄǕǗ15;.N
/Ɵ�GJ,�0�ȹĜï 0.1ªȺ�.�ŞG�10)&�(1).(2) 5źǴǱǗ
1FIĳƛƘł4Àǰ4£Ɵ¤-�I� 
 

(1) °Ħ���-Ű�$�1ȍN-�>!� 
(2) $JM�I��ĸ)&ơ4Ā5�Ħ1Ɓŀ�&� 

 
Ogr~Yv|4[d~y~MǵŞ!I¡řc~_MºŪ�&ƇȆȹ2007Ⱥ5�
ĳƛƘł1Ȟ!IÀǰ5ǞǴźǴǱǗ1FI£Ɵ�;�4ǪǴ4ǱǗ1Ż:,Ē

0�)&.�,�I��ŦƲƼ-5źǴǱǗ1Ż:ĄǕǗ´�1FI£Ɵ�Ē0

�)&�Ɨ1 (2) 4¤4F�0Àǰ.�ĸ�
Mǋ?×L#&Ǣƚ5ĄǕǗ4Ɵ
¤15�¤BǤGJ0�)&�ĄǕǗ4Àǰ4£Ɵ5�1¹Ũ�4şȝƨŉœ1

Ȟ!IB4.¹Ũ�4ƸĢMǢ!B41ȣ��,�&�şȝŉœ1Ȟ!IÀǰ5�

�ìǴ.ȨìǴ4źǴǱǗ1ø�£Ɵ�J,�&�Ɨ1�ìǴ�źǴ4ĄǕǗ5

�ƽƐ
�ǌē
0/4ƊǴÀǰMøƟ�,�&��ìǴźǴǱǗ4£Ɵ�&ş

ȝŉœ4Àǰ 23ª4�(�11ªȹ48ȸȺ�ƊǴÀǰ-�)&41Ď��ǞǴź
ǴǱǗ4şȝŉœ4Àǰ-4ƊǴ4£Ɵ5 13ª� 2ªȹ15ȸȺ�ȨìǴźǴǱ
Ǘ5 24ª� 4ªȹ17ȸȺ-�)&�¹Ũ�4¦¬¼Ś1Ȟ!IÀǰ5��ìǴ
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ǱǗ1FHø�£Ɵ�J�şȝŉœ4ó×;/-50����ĪƐ
�øº
0

/�ƊǴÀǰ4£Ɵ�øŗǤÑ�GJ&�Ųł}ƸĢ1Ȟ!IÀǰ4£Ɵ15�

Ųł4ŗ��ìǴǱǗȝ-ŻȄƨĒ0ƪ0�5�Uz~mȝ1Ȣƾ)&ȑ�5Ǥ

GJ0�)&��
5.2� Ĭċǰ}ĬċÆǰ�
� Ǣ 35¡ř�-4ǯ¦}¼ŚMǢ!Ĭċǰ}ĬċÆǰ4ĜïªŗMƵ!��
�
Ǣ 3� ǯ¦}¼ŚMǢ!Ĭċǰ}ĬċÆǰ4Ĝï£ƟŗȹSaW·5×ǫ£ƟŗȺ�

� L1ǞǴ  
n=10 

L1�ìǴ 
n=10 

L1ȨìǴ 
n=10 

ĄǕǗ×ǫ 
n=30 

źǴǱǗ 
n=20 

ĳƛƘł 0.6  (6) 0.1  (1) 0.1  (1) 0.3  (8) 0.2  (4) 
�Ɩĕĺ 0.3  (3) 0.2  (2) 1.9 (19) 0.8 (24) 1.2 (24) 
¹Ũ�ĕĺ 1.3 (13) 2.1 (21) 1.5 (15) 1.6 (49) 1.0 (20) 
�
ĄǕǗ5×ǫ 81 ªȹ��Ĝï 2.7 ªȺ�źǴǱǗ5×ǫ 48 ªȹ��Ĝï 2.4 ªȺ
4ǯ¦}¼ŚMǢ!Ĭċǰ}ĬċÆǰMƟ�,�H�Àǰ.ØŲ1��Uz~m

ȝ4Ĝï£Ɵŗ5;<Ø -�)&�ƺȲ½-5�ǞǴ�źǴ4ĄǕǗ��4ź

ǴǱǗ1Ż:�Ƨó�Ɩ4ĳƛƘłMǢ!ĬċǰMšBø�£Ɵ�,�&��G

1�ǞǴźǴǱǗ�£Ɵ�& 6ª4Ĭċǰ4�( 5ª��(3) 4¤4F�1ř4
ȉǴ.�,ƚJ,�&� 
 

(3) �ź�N�ě),�&�G�ơ4Ā5.,B�J��)&-!� 
 

ǞǴźǴǱǗ5¹Ũ�4ĕĺMǢ!Ĭċǰ}ĬċÆǰ1��,B�ȉǴ.�,£

Ɵ!Ió×�ø�)&ȹ13ª4�( 8ªȺ��J1Ď���4źǴǱǗ5�1
Ȍ�©ȳ.�,ĬċǰDĬċÆǰM£Ɵ�,�&ȹ¤ȼ�Ā¥)=�o~\


�`|[�ùû�0ú4Ā
Ⱥ�$4�4®Ú.�,5��ìǴźǴǱǗ15¹

Ũ�4ĕĺMǢ!Ĭċǰ}ĬċÆǰ4£Ɵ�ø�ȹǞǴ�ȨìǴ�ŝŦǴźǴǱ

Ǘ4Ĝï£Ɵŗ�$J%J 1.3ª�1.5ª�1.0ª041Ď���ìǴźǴǱǗ5
2.1 ªȺ�ȨìźǴǱǗ5�Ɩĕĺ4Ĭċǰ}ĬċÆǰMø�£),�IȹǞǴ�
�ìǴ�ŝŦǴźǴǱǗ4 0.3ª�0.2ª�1.2ª1Ď��ȨìǴźǴǱǗ5 1.9
ªȺ�.�º�)&� 
5.3� Æǰ�
� Š�Ň4ǯ¦}¼ŚMǢ!Æǰ4£Ɵŗ5Ǣ 44.�H-�I�Ƨó�Ɩ4ĳ
ƛƘłMǢ!�ǝÆǰ1Ã��Ƨó�Ɩ4ĸǖ·ċMĥƟ!I�ȹ.Ⱥĸ�5


D�ȹ.Ⱥǖ�I
ǁ4ÆǰB��1ºȲ�&��
 

��������������������������������������������������������
���.ĸ�
5�'K�
1Ǔ�Œ�I�.�-��ǳǻ4�ŜMǢ!Ɵƀ��I&A�ƲƼ1
F),5s`ybPǢƚ4ȫƪ1Ã�,ºŪ�,�IB4ȹĖů 2006�ȺD�Ɖs`ybPĬ
Ĥ
.�,ň),�IB4ȹ�	Ť 2000ȺB�I��ŦƲƼ-5 5.14�(2) 4¤4F�1Àǰ.
�.
M�L0��ĸ�
Mǋ?×L#&ĬĤBǤGJ&&A��ȹ.Ⱥĸ�
5Æǰ.�,ň

)&��
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Ǣ 4� ǯ¦}¼ŚMǢ!Æǰ4Ĝï£ƟŗȹSaW·5×ǫ£ƟŗȺ�

� Æǰ L1ǞǴ 
n=10 

L1�ìǴ 
n=10 

L1ȨìǴ 
n=10 

ĄǕǗ×

ǫ n=30 
źǴǱǗ 

n=20 
ĳƛƘł �ȴ�
ǁ 0.4  (4) 0.5  (5) 0.7  (7) 0.5 (16) 0.6 (11) 

ĸǖÆǰ 
�(.)ĸ�
 1.7 (17) 1.6 (16) 1.4 (14) 1.6 (47) 0.8 (15) 
�(.)ǖ�I
 0.4  (4) 0.1  (1) 1.0 (10) 0.5 (15) 0.6 (12) 
$4� 0 0 0 0 0.2  (4) 

�
�JG4Æǰ´�-5�ĄǕǗȝ-5×ǫ 78ªȹ��Ĝï 2.6 ªȺ�źǴǱǗ
-5×ǫ 42ªȹ��Ĝï 2.1ªȺ4£Ɵ�ǤGJ&��8)�H!I
ǁ4�
ǝÆǰ4Ĝï£Ɵŗ5ĄǕǗ}źǴǱǗȝ-;<ØŲ-�I���ȹ.Ⱥĸ�


4£Ɵ�ĄǕǗ5��Ĝï 1.6ª�źǴǱǗ5 0.8ª-�źǴ1ȞLG"ĄǕǗ
5�ȹ.Ⱥĸ�
MøƟ�,�I�.�º�)&�(4) 5�ìǴźǴǱǗ1FI
Ɵ¤-�I� 
 

(4) ơ4Ā5�$N0o~\5Ā¥)=�.ĸ�>�&� 
 
�J1Ď��5.1-ǧč�&.�H�źǴǱǗ5Àǰ.�ĸ�
Mǋ?×L#&
¤ (2) 4F�0ǢƚMFHø�£Ɵ�,�&ȹ15¤� 9¤Ⱥ�>&ĄǕǗȝ-5
ĸǖÆǰ4ƺȲ5�ȹ.Ⱥĸ�
��0B4')&���ȹ.Ⱥǖ�I
5Ȩì

ǴźǴǱǗ4£Ɵ�šBø�)&ȹ��Ĝï5ǞǴ��ìǴźǴǱǗ� 0.4ª�
0.1ª1Ď��ȨìǴźǴǱǗ5 1.0ªȺ� 
5.4� řťǢƚ�
� ǯ¦}¼ŚMǢ!řťǢƚ4¡ř�-4£Ɵ×ǫŗ5Ǣ 51Ƶ!.�H-�)
&�ŝŦǴǬȉřƀƲƼ�Ǐȹ2003Ⱥ1FJ6�ǯ¦.ǳǻ4s`ybP5
�ȹ$4ř4ȺàȰ�Ǣ!�ł4.G�ŜMǢ!B4
�ǵŞ4s`ybP5

�ř.²ǡřǛ.4Ȟ§MǢ!B4
4��ºȲ1Ī&I��Ŝ�,�>�
5�

Uz~m}ZtpYQǏȹ1998Ⱥ1FI.�ą�
.�ŁŃ
4ŀßƟƀMŌ*
Ǣƚ-�I��
�
Ǣ 5� ǯ¦}¼ŚMǢ!řťǢƚ4£Ɵŗ�

řťǢƚ4ƺȲ� ¹ƚĬĤ L1 Ǟ 
(n=10) 

L1 � 
(n=10) 

L1Ȩ 
(n=10) 

NNSǫ 
(n=30) 

NS 
(n=20) 

ǯ¦4s`ybP 
:�' 0 1 0 1 0 
0�J60G0� 3 9 1 13 0 

ǳǻ4s`ybP 

'K� 0 5 4 9 5 
�B�J0� 3 6 0 9 0 
F�' 0 0 6 6 8 
G�� 0 0 2 2 3 
(�)$�' 1 0 1 2 1 

ǵŞ4s`ybP� 4' 13 4 7 24 19 
ą�}ŁŃMǢ!�,�>�
 17 20 20 57 59 
   � �    ƁȼǞ}�}ȨȽǞǴ}�ìǴ}ȨìǴ�NNS=ĄǕǗ�NS=źǴǱǗ�
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�
� ´�.�,�ĄǕǗ5×ǫ 123ªȹ��Ĝï 4.1ªȺ�źǴǱǗ5 95ªȹ�
�Ĝï 4.8ªȺ4řťǢƚM£Ɵ�,�&�ǯ¦4s`ybP5źǴǱǗ15£
Ɵ�J,�0�)&���ìǴ�źǴ4ĄǕǗ15øƟ�J,�&ȹ×ǫ 9ªȺ�
(5) 5$4�¤-�I� 
 

(5) �ź�N5ǽ�Ɩ1ǡ�0�J60G0��G�ĻĀ1Xd(CNMǤ,
�,3.Ǫ�>�&� 

 
� ǳǻ4s`ybP1Ȟ�,5�ĄǕǗ5 28ªȹ��Ĝï 0.9ªȺ�źǴǱǗ
5 17ªȹ��Ĝï 0.9ªȺM£Ɵ�,�&�ƇȆȹ2007Ⱥ5�ŝŦǴźǴǱǗ
4c~_15ǳǻƨs`ybPǢƚ�;.N/ƚJ"�źǴǱǗ5[d~y~�

4¹Ũ�MòÝ!Iřƿ-5ñŦƨ1ŚĆ�&Š�ŜM!I.�,�I��ŦƲ

Ƽ4ǌū5$J.5Ƥ0IB4.0)&�ƺȲ½-5�ŝŦǴźǴǱǗ.ȨìǴ

�źǴ4ĄǕǗ5�'K�
�F�'
�G��
�ȹ�Ⱥ$�'
M£Ɵ�,

�&��J1Ď��ǞǴ.�ìǴ�źǴ4ĄǕǗ4ǳǻ4s`ybP4£Ɵ5�

$J%J��B�J0�
.�ȹ�Ⱥ$�'
��'K�
.��B�J0�


1ȟGJ,�&��
� ǵŞ4s`ybP�4'
1Ȟ�,5�Ɨ1ǞǴ�źǴ4ĄǕǗ.ŝŦǴźǴ

ǱǗ1øŲ�J,�&��$4Ɵƀ15�Uz~m1ȑ��ǤGJ&�(6) 5Ǟ
ǴźǴǱǗ�(7) 5ŝŦǴźǴǱǗ1FI£Ɵ¤-�I�   
 

(6) ơ4Ā5.,B�J��)&N-!� 
(7) ơ4Ā5(E).8)�H�>�&�ć5.0H4ĀBØ F�1ģ),
�&4-!� 

�
ĄǕǗ�¡ř�4Ų	0�Ǔ-�4'
MøƟ�,�I41Ď��ŝŦǴźǴǱ

Ǘ5²1ǿ�)&¹Ũ�M��4<),ǵŞ��¡ř4šİM>.AI&A1

�4'
M£Ɵ!I®Ú��)&�¤�6�IƋƢ-5�śĞǎ-¹Ĩ1¹��

&ƓǦ�Ƕ?&�Ŧ4�ęMĊ1ĵJ,�&�.1Ž�*�ý1ȥǱM!I[d

~y~10),�I��¡ř4šİ-��Ɠ�N5Ŧ4�ę'�MŌ),�,�

>)&4'�
.��Ĭ-�4'
M£Ɵ�&źǴǱǗ� 20 Ù� 7 Ù�&�Ŝ�
Ø [d~y~MǴIĄǕǗ4¡ř15�4F�0Ɵ¤5ǤGJ0�)&��
ą�}ŁŃMǢ!�,�>�
5�řťǢƚ4ȫƪ4�-5ĄǕǗ1BźǴǱ

Ǘ1BšBø�£Ɵ�J,�&�źǴ1��LG"ĄǕǗ5��Ĝï 2ª�źǴ
ǱǗ5Ĝï 3ª4�,�>�
M�ţ#2[d~y~4ĔȜ4Ȣ1Ɵ�,�&�
&'��źǴǱǗ�µȊ�,�,�>�
MƟ�Iǃņ-5ĄǕǗ15£LJ,

�0�V~[BǤÑ�GJ&�¤�6�*4[d~y~-5�ǽ�Ɩ1-��I

ź1ü4ȧ«MǤIF�1ȯ>J&ơ4Ā��&&3M!IóȧMǵŞ!IȢ�

źǴǱǗ5 20Ù�´ã��,�>)&
ȹ¤ȼ�3@),�>)&
�3,�
>�>�&
ȺM£Ɵ�,�I41Ď��ĄǕǗȝ-5Ø ǃņ-��>)&
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MƟ�&45 30Ù� 12Ù4?-�)&�(8) 5źǴǱǗ4£Ɵ¤�(9) 5ǞǴ�
źǴ4ĄǕǗ�Ø óȧMŠ�Ǣ�&ř4¤-�I�  �
 

(8) �6G��.�.�&İ-��°(CN5.�.�Ƭ),�>�>�&� 
(9) į5ŦMǶ?0�G35 A>�&� 

 
(9) 4¤4ó×�Ƨó�Ɩ1ǿ�)&�Ŀ÷4¹Ũ�MǢ!�,�>)&
.�
�ǪǴĬĤ�£Ɵ�J,�0�&A��4[d~y~�-5ŝŦǴ.�,/��

�ǜƐ0ř10),�I� 
 
6. ǖč�
6.1� ŝŦǴĄǕǗ.źǴǱǗȝ4ȑ��
ŦƲƼ-ŞG�10)&ǯ¦}¼Ś4Ǣƚ1��IĄǕǗ.źǴǱǗ4�0ȑ

�5�>"Àǰ.ĬċǰȹĬċÆǰȺ4£Ɵ1ǤGJ&�Ƨó�Ɩ4ĳƛƘłM

Ǣ!Ȣ�ĄǕǗ5ĬċǰM£Ɵ!I�.�ø���źǴǱǗ5ÀǰMƃƟ�,Ø

Ų4ǢƚM�,�&�ĄǕǗ4Àǰ4£Ɵ5�1�¹Ũ�4şȝŉœ.ƸĢ1Ȟ

!IB4-�)&�>&Æǰ4£Ɵ1��,5�ĄǕǗ1�.ĸ�
MøƟ!I

®Ú�ǤGJ&�ĸǖÆǰ�ĸ�
�ŝŦǴĄǕǗ1£Ɵ�JD!�.��®Ú

5�s`ybP4£ƟMǸŬ�&�	Ť}ĘÒȹ1994ȺDĖůȹ2006Ⱥ4��ŀ
Ǥř4��Ĩ
4űř1ƭƪ��ǖ�I
ǁ4£Ɵ.ŻȄ�&�ȣȠ}ȶŴ

ȹ2012Ⱥ-BòÝ�J,�I�>&�ĄǕǗ�ª�ƨ0ǱMǴ)&¡ř.ƦǱ4
c~_MºŪ�& Tannoȹ2010Ⱥ5��4{nz-5ǯ¦MǢ!Ĭċǰ�£LJ
D!��{nz���I1*JĬċǰ.�.ĸ�
4ȏÎĬMǋ?×L#&Ǣƚ

ĬĤ4£Ɵ�ô�,��.�,�I��ŦƲƼ4ǌūB Tanno4 2ĝƝ}3ĝƝ
4ĄǕǗ.ØŲ4B4.0)&�ĄǕǗ1.),�ĳƛƘłMǢ!ĬċǰDĸǖ

·ċMǢƵ�,řť1�.ĸ�
MÃ�IǢƚ5űȋƨ1£Ɵ�JD!�B4-

�I.ǖ�GJI�ŦƲƼ1ÏÃ�&ĄǕǗ5�ĬĤ�-4ËǸ0ǒHȈ�M#

"1[d~y~4·ċMŠ�Ǣ!&A15�Ƨó�Ɩ4ĳƛƘłMǢ!ŇŹ.�

,�ÀǰD�ĸ�
�÷4Æǰ4£ƟBÔǚ-�I�.Mǳǻ!IĴǣ��I.

ĸLJI��
řťǢƚ1Ȟ�,5�ȨìǴźǴǱǗ�÷4ĄǕǗ5ȟGJ&ƺȲ4s`yb

PM£Ɵ�,�I�.�ŞG�10)&�Ėůȹ2004Ⱥ�ōŔ!I.�H�Ɨ1
ǳǻ4s`ybP5��ºȲ4ĬĤM£�º�I4��ǈDȀǈ4{nz4ĄǕ

Ǘ1BëȤ-�I�ŦƲƼ4ĄǕǗ5�Ŗĉ-4Q|[dxTYv|.�,Đ³

�J&Ų	0ǳǻ4s`ybP4Ưǻ5�),B�ƺȲ1F),5£ƟMȔ�,

�&Ôǚĺ��I�>&�ĄǕǗ´�1ǵŞ4�4'
.ą�}ŁŃMǢ!�,

�>�
4£Ɵ4�ǜƐ0B4�ǤGJ&�ŝŦǴźǴǱǗ5��4'
1Ȟ�

,5²1ǿ�)&¹Ũ�MǵŞ�,[d~y~4ǌť1�&)&ƛƠMƵ!Ȣ1�

�,�>�
1Ȟ�,5�Ŀ÷4¹Ũ�1FI[d~y~4ĔȜş1ƃƟ�,�

&��ĄǕǗ15$4£Ɵ5ȟGJ,�&��4'
4£Ɵ1Ȟ�,5ƇȆ

ȹ2007ȺB�źǴǱǗ5şȝ4ȬġM��4<),¹Ũ�4ǵŞM!Ió×1ȟ
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),£Ɵ�,�&.�ØŲ4ǧčM�,�I�>&�	Ť}ĘÒȹ1994Ⱥ5�Ą
ǕǗ5źǴǱǗ1Ż:�4'
MøƟ!I®Ú1�H�řƿ4ǴǸ4ĩ�MƝ@

Íê4�*10),�I.òÝ�,�I�ĄǕǗ1.),Ĵǣ045�s`yb

PD�4'
��>�
0/4řťǢƚ5�*£�6Åūƨ�.���.M�ř

ǛMȊ�,ŉœ!I�.-�K���
6.2� ĄǕǗ4źǴ1FIȑ��
� ǯ¦}¼ŚMǢ!Ǣƚ4ĄǕǗ4źǴ1FIȑ�.�,5�>"ǞǴ�źǴ4

ĄǕǗ5Ƨó�Ɩ4ĳƛƘłǁMǢ!Ȣ1ĬċǰMȌ�Ǆ-50�ȉǴ.�,£

Ɵ!Ió×�ø��.�ŞG�10)&�ǞǴźǴǱǗ4ØŲ4®Ú5�ƇȆ

ȹ2007Ⱥ-BòÝ�J,�I�ŝŦǴ.5Ȳðƨ1ù��Ƥ0IǞǴ�źǴ4Ą
ǕǗ1.),�řť1ĬċǰMĐ³!IǢƚ5´ǝ1£Ɵ�D!�B4-�I.

ǖ�GJI�řťǢƚ1Ȟ�,5�6.1-ȉ:&®Ú1Ã��ǞǴźǴǱǗ4s
`ybP4£Ɵŗ5´ǝ1Ē0�)&�>&ǵŞ4�4'
4£Ɵŗ��*4Ǫ

ǴUz~mȝ-5šBø�)&B44��ǜƐ0£�Ŝ�ǤGJ&�ǞǴ�źǴ

4ĄǕǗ1.),5�Ų	0ĬĤ4ǯ¦}¼Ś4ǢƚM£Ɵ�,?I�.1Ã��

Ɨ1řťǢƚ1Ȟ�,5�$J%J4óȧ1Ȓ�&Ɵƀ1ƭƪ!IĴǣ��I.

ĸLJI� 
� �ìǴ�źǴ4ĄǕǗ5�ǯ¦}¼ŚMǢ!Àǰ1ƊǴMøƟ�,�&��ì

ǴźǴǱǗ4¡ř1ƚJ&ƊǴÀǰ4£Ɵ4ƗĲMºŪ�&Ʊȷȹ2004Ⱥ5��
ǝ1ƊǴÙǰ5Š�Ǫǟƨ0Ƴ�ÌǼM��IB44��´Ɛ
�ǍĎ
�øº


0/4ƊǴÀǰ5Ǳ�Ǫǟƨ0�'�&ÌǼMŸ!&A��ìǴźǴǱǗ4¡ř

-øƟ�JI.ȑáŁM��I�.�ø�.�,�I�ŦƲƼ-£LJ,�&4

5�ƽƐ
�ǌē
�ĪƐ
0/��-�£Ɵ¤4ŗ�Ē0�4-ǌǺƨ0�.

5Ǫ�0����ìǴ�źǴ4ĄǕǗ5ǯ¦D¼ŚMǢ!Ǣƚ-BƊǴÀǰMø

�Ɵ�I®Ú��I.Ǫ�I�>&�ǞǴźǴǱǗ.ØŲ1��ìǴźǴǱǗ5

ȟGJ&ƺȲ4s`ybPǢƚM£Ɵ�,�&�ùėȹ1993Ⱥ5��ìǴ}Ȩì
ǴźǴǱǗ4�'K�
��B�J0�
�F�'
0/4ŝŦǴ4s`ybP

Ǖı1Ȟ��¿ƌřMƟ�&O|V~dǸŬMǡ),�I��ȨìǴźǴǱǗ1

Ż:��ìǴźǴǱǗ4�JG4s`ybP4£Ɵ15ƅØ�ǤGJI.�,�

I�ŦƲƼ-4�ìǴźǴǱǗ5�ǯ¦4s`ybP.ǳǻ4s`ybP4$J

%J4��ºȲ4ĬĤ4£�º�1Ɓƪ!IĴǣ��I.Ǫ�I� 
ȨìǴ�źǴ4ĄǕǗ5��4źǴ4Uz~m.Ż:I.�Ɨ1Àǰ}Æǰ}

řťǢƚ4£Ɵ4ƺȲ.ȮĢ1��,�źǴǱǗ4£Ɵ1šBȇ�)&�ùė

ȹ1993Ⱥ4ǌū-B��ìǴǱǗ1Ż:�ȨìǴǱǗ4s`ybP4ȓŊǌū5
ŝŦǴźǴǱǗ4ǌū.4ƫȞ�ĩ�)&.�,�I�ȨìǴ5ŦƲƼ4ĎǼ.

0)&ĄǕǗ4�*4źǴ4�-řƀ�ǅ�ŝŦǴ1šBȇ��s`ybPǢƚ

4Ǔ�JIǴȬBŝŦǴ1�,�I�ȨìǴźǴǱǗ4 ��15�ǯ¦D¼Ś

MǢ!Àǰ}Æǰ}řťǢƚ1��,�źǴ�G4ŷ4ȃƷ��)&.ǖ�GJ

I�&'���4'
D�,�>�
4£Ɵ1Ȟ�,5ȨìǴźǴǱǗ1B�ǜ

Ɛ0B4�ǧč�J&�řǛÈ�J&�-4�JG4ĬĤ4Ɵ¤1±ºǩJI�

.�Ĵǣ-�K���
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7. �LH1 
� ŦƲƼ-5�[d~y~by|U4¡ř�-£Ɵ�J&Š�Ň4�ǧƨ0ǯ¦

D¼ŚMǢ!ŗ	4Ǣƚ4ƗĲM�ŝŦǴĄǕǗ.źǴǱǗȝ��G1ĄǕǗ4

źǴ½1ŻȄºŪ�&�$4ǌū�ǯ¦D¼ŚMǢ!Àǰ}ĬċǰȹĬċÆ

ǰȺ}řťǢƚ5�źǴǱǗ.Ż:ĄǕǗ4¡ř1��,5�ØŲ4ȮĢ-ƚJ

,�Iȫƪ-B�Ć4ƺȲ')&H�ǜƐ0£LJŜM�,�I�.�ŞG�1

0)&�ĄǕǗ5�ǈ��-BȟGJ&ǯ¦}¼Ś4ǢƚM£),�I�.��

���I�>&�ĄǕǗ4źǴ1FHȓŊ�JIǢƚ4ƺȲ15ȑ���I�.

�º�)&��ǧƨ0ǯ¦D¼ŚMǢ!Ǣƚ4źǴǱǗ.4ȑ�15��ȝǪǴ

1ǤGJIƚǼ1Ã��źǴ4ĮȪ��I.ǖ�GJI��
� ŦƲƼ4Ŷƍ.�,�ÏÃǗ4ŗ�đǥų-c~_�ȟGJ,�I�.�[d

~y~�.4ǌū4ǲ��c~_ºŪMǡ0),�0��.0/�Ŏ�GJI��

�JGMŕå��ĄǕǗ.źǴǱǗȝ�ĄǕǗ4źǴ1FIǯ¦D¼ŚMǢ!Ǣ

ƚ4ȑ�M�G1Şƴ1!I�.M�İ4ǷȰ.�&��ǌǺ.�,�ŝŦǴŖ

Ě5ĄǕǗ4źǴBǖń1³J&��[d~y~4·ċMŠ�Ǣ!ó×��I�

.�G1Ď!IŠ�Ň4ǯ¦}¼ŚMǢ!ŇŹ.�,�>�>0ǪǴĬĤ4£Ɵ

�Ôǚ-�I�.�>&/N0óȧ-/4ǢƚM£Ɵ!I4�Åūƨ�.���

.MĄǕǗ1ǳǻ�#IĴǣ��I.Ǫ�I��
�
�
Ïǖřƙ�
�
ž�çĭȹ2006Ⱥ�
�ǧƨŉœ�.5 �ȻŝŦǴźǴǱǗ1��I
û>JIǪ�

é��
�Ţ»ǪǴ�35/5, 20-27. 
Ʊȷîȹ2004Ⱥ��ìǴźǴǱǗ4¡ř1ǤGJIƊǴÀǰ4£�Ŝ4ƗĲ
��Ŵù

ĄƣĄƝ]|_~ǆǣ�7, 3-13. 
�ȣȠȕĀ}ȶŴîĀȹ2004Ⱥ�řť4s`ybP1ǤGJI “Writer/Reader visibility”

Ȼ�ì�ĄǕǗ.ŝŦǴźǴǱǗ4ŀǤř4ŻȄȻ
�ŝŦǴŖǙ�123, 86-95. 
�ȣȠȕĀ}ȶŴîĀȹ2012Ⱥ�ŝŦ}Ȩì}Õƈ4ùĄƝ1FIŝŦǴŀǤř4űȋ

ƨƗĲȻ��Ĩ
1ƭƪ�,Ȼ
�ŝŦǴ}ŝŦĄƲƼ�2, 1-16. 
ùėħƝȹ1993Ⱥ��ìǴ}ȨìǴǱǗ1��IŝŦǴ4s`ybPǕı1Ȟ!IƲƼ


�ŝŦǴŖǙ�81, 93-103. 
Uz~m}ZtpYQǏȹ1998Ⱥ�ŝŦǴřðȅ¶��K��¹Ɣ 
�	ŤƂĀ}ĘÒȹ1994Ⱥ�ŝŦ�đĄƝ}�ĄƝ}ȶŭƝ}ùĄƝ.ŝŦǴĄǕǗ4

¡ř1��IřťǢƚ4ƦȐȏƸ1Ȟ!I�ǖč

�ŝŦǴŖǙ�84, 1-13. 
�	Ť­Āȹ2000Ⱥ�ǳǻs`ybPÞȆ4ŝǞĎƑ¤ȻŀǤř�GȻ
�ǀ 7éìƾ

ìǴƲƼņìȢY|oZRqǀ 6ďțȖ�òÝŠ�86-100. 
��ȡĀȹ2003Ⱥ�ǱȰȜþȖ}�ȝȖ}Ǌ�Ȗ-Ɵ�GJIǯ¦Ǣƚ
�ŝŦǴŖǙ

Ą�ƶăù��ƻȣ�233-235. 
ŝŦǴǬȉřƀƲƼ�Ǐȹ2003Ⱥ�ƚ�ŝŦǴřƀ 4� s`ybP��K��¹Ɣ 
Ėůƛļȹ2004Ⱥ�KYW~i[1��Is`ybP4£Ɵćł
�ÊĖŝŦǴŖǙ�

11, 247-267. 
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1. ńû�e�Y�DŹƈȾÅȁO�Q}�x+Þ?»A Ȝſ  

 ǵȘ-�2010 ħ=?�ôƂʃì(Ø·§ƕ,:(�Gy�OƋƴĠ,ǧǱćč

ăĐ�[w[ăĐʉ���ƈĐ(Ȳ�ʊ1 ħǎżĐƆU�[+&�ńû�e�Y

�ŰțDÞ?»A O�Q}�xDĒɐ�&�@�ŹƈȾU�[O�Q}�x+

ńû�e�Y�ŰțDÞ?»A@�#��+*# ,-�2008ħ,Ǩ+ŹƈȾĐ

ȕȘ+$�&,Ⱥ�â�,üD:# �(!# �Ő��½ə�&ŎĽ�&� 

ïɾ-�ŰǩƂ�ĺ,ÅȁO�Q}�x+ŌA ĐȕȘ���ȁO�Q}�x+

ɝ8ɵ+�ǎŰƉD�ĺ(� ¿ĕɦȭøO�Q}�x+&ƫ9>A@ȟĵĐȕ

ȝÍ+ƞ�&�@(��įž,ǋǈ'
# � 
 ɖħ�ŹƈȾŰț'-�ŹƈȾ���ȁ�s�+��&¿ĕɦȭøO�Q}�x
<ŔÆǚľȗÍDÞ?»A ĐȕƲÓ,šǏ+$�&,ǣǯǘȪ�þ
&�@�

ɖƌ(2011)-�ŹƈȾ�ȁ�s�+��@�ǺõYOVŹǽ�à�De�v+�
 ¿ĕɦȭ,O�Q}�x+�ŔÆǚ�ÌɛǚľȗÍDÞ?»A ĐȕƲÓ,ȹ



 

 222 

7Dûç�&�@��>+�¤Ȧ�ǄɅ>(in press)-�¿ĕɦȭø,O�Q}�
x+�ŔÆǚľȗÍDÞ?»A Gr��bD�¿ĕɦȭ,ŔÆǚȲȾŰț�(

é0�¿ĕ+ɰɜ� ȲȾ[Q�(ǡɄD¢.��(+Î
�ǆ�DŔÆǚ+ȗ

Ė���A+$�&Ìɛǚ+ȟÃ,ŇȬDıŏ��ȟɒ,ŇȬDƂ��
@�-

-*E>�,ı'Ǧ +ė�&Ȫǋ�@�('�ȟ>�ŹƈȾ<ƧõȾDə�&

Ǧ ɇǉ'�@ȝÍDµ
 ŹƈȾĐȕȘDț&@�(Dŧî�&�@� 
 ¿ĕɦȭ,ŔÆǚȲȾƲÓ-�ŵșȵ��ŲĐ�Lc]I*),ǎŰƉD�ĺ+

ɝ9>A@�(�ā���,=�*ĐȕƲÓ+ǮƖǚ+ÝÎ��ÑƎǚ+ȲȾ(

¿ĕ+ɰ�@ĐȕDɝ9&�� 9+-�6�Đǎȟɒ,ȟĵĐȕȝÍ�ïCA

@�Ǉ+�ƧõȾ(ŹƈȾ(,ɯ'ÑƎǚ*ɔƂƲǏȝÍ�ńûƔȃȝÍ�ńû

ƲǏȝÍ(��=�*ŹƈȾńû�e�Y��ƫ9>A@'
B�����*�

>�Åȁ�s�'-�ŰǩƂ,úƈŲư�Ⱦİ�Ȫǋ�ƿĎDĐȕ�@(��Ȳ

ȾȕĸDɦȫȭ� ¡Ȋǚ*O�Q}�x�ȇ6A&�@,��ȡǚ'
@�6

 �ÅȁŰǩƂ,ɀ7Ȑȕ-�ɚɀȩ+=#&�¿ĕ,ăŇ�$�9@��ŧǥ

�A Şǥ+ķ#&�ɍï+Ƕ
@�(�'�@��ɦȫȭ�A&�@�ɀ7ǆ

+-ȾİȪ�Ʒ
>A&�?�ĐȕȘ�C�>*�Ⱦİ'Ǳ"ĳǎ� üâ�Ű

ģ-�,ŇèD�,ü'�
@��ɔƂD¨C�+ÊĶ,ŲȞ�>�,ŇèDŤ

ƻ�@=�+ŞĚ�@,��Ƴ'
B���,=�*ŞĚ,:(+ț# ÅȁĐ

ȕȘ��ǎŰƉD�ĺ(� ¿ĕɦȭøO�Q}�x+ɝE!ɵ+���'ƫ9

>A@ȟĵĐȕȝÍ,ɠ�+őŅ�Dŉ�@=�'
@� 
 ��'�ǵȘ-�ŹƈȾńû�e�Y�Dµ
 ĐȕȘDț&@�(DǞǚ+�
ńû�e�Y�Űț(ŹƈȾŰțD),=�+ȧâ�� >=���ôƂʃì(

Ø·§ƕ,:(�ŹƈȾÅȁ�s�,Ʀɳ�>ńû�e�Y�,ƘĽDÞ?»A

 O�Q}�x,ȗƒ+å�&Ⱥ�â�DĊ9 �6��2009ħ,żĐƆ+�ƈ

ăĐ,ŹƈȾ 2ħǎU�[+��&�ńû�e�Y�Űț,ƘĽDÞ?»A*�

>�°�ƀ,�W�aȵĽŹ�,ǢơDŰƉ(�&¨Ǐ��ƿĎɔƂ,¨�ŶD

ŞĚ�@ŠƕDȨ# �Šƕ,ȻȄ-�ʆƜ(hvI|�+=@ AATJ (2010)'

,ǘȪ<�hvI|�(2009),�u�gDÝȗ+�&� !� �� 

 įž�Ő�-�ńû�e�Y�Űț-�ƈĐ,�ȁ+»@œÊ,ŹƈȾ 2ħǎż

ĐƆ'Ȩ�,�ÑƎǚ'-*��(ȗ
&� ��������ȁ�s�',O

�Q}�xɼê�ɝ8���A+ɜŬ�@ 9+:�Åȁ(���ȁ�s�,ɯ

'ȟĵĐȕȝÍ,�ɈĿDŝ ��ŹƈȾńû�e�Y�DÅȁ�s��>ù�
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4�'-*��(ȗ
@=�+*# ���'�Ȕħ�2010ħżĐƆ�>�ƈĐ

,ŹƈȾ 1ħǎ,O�Q}�x+ńû�e�Y�DÞ?»A@ȹ7DȨ# � 

�  
3. ôôƂʃŰț+��@ńû�e�Y�(-  
� ƈǘȪ',ńû�e�Y�(-�Gy�OôƂʃØ (2000)�đȓ� �Ļȫ

*ńûDȽɄ��ÑǊǚ+�ADŢ�Â��ȸ«��Ǟǚ+ļ�&ÑƎǚ+ƲǏ

�@ȝÍ+ú%�:,(�@�Abilock (2007) -�ńû�e�Y�(-�±��

ȟɒ,ĐȕƲÓ+Ļȫ*ńû-¦�DŖũ���ADƔȃ�ǌȰ�ȸ«��ɢř

�A ƚ�*ıŊ,ńûD¨#&�±��Ǧ �
@�-�Ǖ, 9+�¦�D

Ì?!�&��ɞǫ,�('
@(đȓ�&�@��>+�ńû�e�Y�Dƙ

ŏ�@ƘĽ(�&�ĐȕȘ,ńûƔȃ,ÑǊ,=�(ǚǤ��ńû+ė�&,ǌ

Ȱ(ŔÆǚľȗ�ńûDɡǏ�ƲǏ�@ 9,ȟĵĿ�Ǧ Ŀ�´ǌĿ�ÌɛĿ

*):
�>A&�@�Mackey ( Jacobson (2005) -�ăĐ�s�',ńû�e

�Y�ŰțDÑƎǚ+ɝ9@+-�ăĐŰț+��&),=�*ĐȕȘDț& 

�,��ôƂʃì(ăĐŰì�ŇȬ(ɰĺD½Ƅ����,ĘɭǡɄ<ŕȩDŧ

ª�
��b�x(*#&ńû�e�Y�ŰțDȨ�(��Ø·§ƕ,zf�D

ŧî�&�@�Ø·§ƕDə�&�U�[,Ǟǚ+Ʈ�*�>�ĐȕȘ,ŔÆǚ

ľȗD­�R�[ƲÓD§ŏ�&���(,ĻȫĿ:ɗ4&�@� 

� ��'�Ő�-�ƃÅ,Ⱥ�â�D:# 2008ħ,Ǩ�ɱ�ħ�(+ƦɳDɑ

7�ƈĐŹƈȾÅȁ�s�+��&�ńû�e�Y�-),=�*ȲȾĐȕȝÍ

+$*�#&�@,�DƔȴ�$$�Űģ-¾¥ǚ+),=�+R�[ƲÓ+ļ

Ǐ'�@,�Dȗƒ���ADĒɐ�@�(Dȹ7 � 

 

4. ŹƈȾʌħǎ,O�Q}�x+ńû�e�Y�ŰțDÞ?»A@ȹ7(
�,Ŷư  
4-1. Ǎý§?  

 6��ŹƈȾńû�e�Y�Űț, 9,Ǎý§?(�&�ôƂʃ+ŹƈȾĐȕ

Șå�,ƈ< DVDDŦ
@�(�>Ċ9 �ǵȘ-�2010ħ+S��g+ǒ�

ɕ7�1000h�'�ºǳå�ȋƈ�/>�*�O`Oi,ƈ�ŻȺ�ôɫ�v�

P�Ǣȏěȿʉh�v�w[e���WIL�[pHRY~�*)ʊ�āɀ�I

q���ʉ�s� 0�>�s� 46'ʊ*)DɎ»� �ƈDɎ»�@ɵ+ȗō

� ǁ-�Åȁ�>�ȁĐȕȘ,ŹƈȾȝÍ+Ʈ# Ƃ�Ŷ�*�A&�@��



!

 224 

Ų¥�úƈǚ+�'�ʋ6�¥�'Ƃ�A&�@��Ÿȕ� Ųư<Ⱦİ<ƿĎ

�ā�¨CA&�@��ƿĎ+1?�*�1#&
@��şȋ<I�[g<ÀǠ

�-#�?�&�&�A�'
@��ŰǩƂ'Þ?��>A&�@gocR<�

ŹƈŲĐ<Ƥà,R�[+ɰɜĿ�
@��Đǎ,ŹƈŲÕ<ŹƈȾĐȕ3,Ƞ

è(ɰĺ+éļ�@¿ĕ'
@��*),ǁ+ƱŇ�*�>�ƚ�*Z{���

>ƈDɢ2=�+� �6 �ƈ,ɢř+-�NPOŹƈȾāɀǣǯ ,JKqW

Ig:Ýȗ+��&� !� ��:�ăĐ,ôƂʃȈɋD¨�*�>�Ĝ��

$ŹƈȾ,ƈDþ<�&�@(�B'
@��Ķ:ŹƈȾĐȕȘå�,U�RY

~�Dþ<�&���đ'
?��A>,U�RY~�D¨�*�>�ęƊ�Ź

ƈȾāɀ,U�[Dɮȶ� �(ȗ
&�@� 

 

4-2. ôôƂʃ,ŹƈȾU�RY~�3ŜĴ  
� ʌħǎǨĐƆ,ƃĶ+�ǇÇŠƕ(�&�ĐǎDôƂʃ,ŹƈȾU�RY~�

+ŜĴ� �5(E),Đǎ��Å9&ƋGZG]RY~�+Ɗ (���ăĐ

+ȟÃ "�ɀ9��*ŹƈȾ,ƈ�
@�(Dǡ>�+� =�!# �Šƕ

,Ǟǚ-�ôƂʃ+
@ŹƈȾ,ƈDȅ��@�((�Ēɵ+ƈDœ+(#&Ǳ

"ɀ7�&:>��('
@��,Šƕ'�ŰǩƂ<ǀǔ�Ā+Å9&ŹƈȾ,

ƈDœ+�@Đǎ�ā���èĄɤ,ȋƈD7&�Ⱥ�C�@ʇ�(ð2Đǎ<�

ŻȺDȠèƶ��+ɀ8Đǎ�Źƈ,ĉŀôɫ<Nlvgt,ƈDDȬ&Ⱥ�ǜ

?��# ?�Źƈ,ĔĬųǌ,�YoƈD9�#&-�Ț�;�<Ȯč�D§

#&7 �(��Đǎ*)�Đǎ,Ƞè+=#&œ+Þ@ƈ-ɠ# ��7*Ɨ

���+ƈ+Ȭ»#&� ,�ÛɆǚ!# �Šƕ,ȆC?+�Ēɵ+œ+Þ#

 ƈD²?&��Đǎ:� � 

 

4-3.� ŰǩƂ�Ā,ɀ7ǆ+ɰ�@G�T�g,ȉƎ  
� �,Šƕ,Ķ'�ǵȘ-ŹƈȾʌħǎ,Đǎ+���,=�*ǸÙ*G�T�

gD� �¼R�[ 34�� 24��ÖäG�T�g+Ƕ
&�A �G�T�g

,Ǟǚ-�ŹƈȾʌħǎ�ŰǩƂ�Ā,ŹƈȾ,ɀ7ǆ+$�&)�ȗ
&�@

�Dɂ4@�('
@�ŰǩƂ,ɀ7ǆ�Ā+ŹƈȾ,ƈ<ȺDɀE'7 ���

:�ɀ8(� >�)E*[Q�<ȝÍ�Ļȫ!(ľ���),=�*ƈ<�_

�[�ŹƈȾĐȕ+ĲǱ$(ľ���)E*ƈDôƂʃ+»A&Ơ����*)

(��ɍï+ė�&Ƕ
&:># � 
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� 6���ôƂʃ,ŹƈȾU�RY~�+�ȠèDĭ�ƈ�
# ��(��ɍ

ï+ė��¼ì��ȠèDĭ�ƈ�
# �(Ƕ
 ��A-���¶å'
@�

Đǎ>,ŹƈȾȝÍ+Ʈ�$$�±�±�,Ƞè+Ȭâ# ��B�B*Z{�

�,ƈDȒ��(,Ňȓ�
# (�
@��ŰǩƂ,ɀ7ǆ�Ā+ŹƈȾ,ƈ

<ȺDɀE'7 ���(��ɍï+-�80ʈ��,Đǎ��ɀE'7 ���

ƥ?, 20ʈ,Đǎ��)">�(�
.�ɀE'7 ��(Ƕ
�G�T�g+

Ƕ
 ¼ì�ɀE'7 �(Êå�*ŇåDǥ� ���ȟÃ'ŰǩƂ�Ā,ɀ

7ǆDɀ9@(ľ���(��ɍï+-��ɀ9@(ľ���� 2E�ɀ9@

(ľ��(Ƕ
 Đǎ-�¼¥, 50ʈǫĪ+()6# �Đǎ-ŰǩƂ�Ā,Ź

ƈȾ,ƈ<ȺDɀE'7@�(+�*?ɰĺ�
@=�!��Ēɵ+ȟÃ'�A

�ɀ9@�)��+$�&-�
6?ȟ®�*�=�'
@�(�C�@� 

� Ɵ+��:��ɀ7ǆ,�+�ǡ>*�Ⱦİ�'&� >)��@���(�

�ɍï+ė���Ťƻ�&C�>*�# >ɔƂ'ɂ4@(ľ�ʉ58ʈʊ���Ų

,Ňè�C�>*�# >ɔƂ'ɂ4@(ľ�ʉ62ʈʊ����A� 2�3ñÂ&

Ɗ >ɔƂ'ɂ4@(ľ�ʉ25ʈʊ�(��Ƕ
�¼¥, 92ʈDÚ9��¼ɥɂ

4@(ľ�ʉ8ʈʊ�-�Ĝ*��(�C�# �ÅȁĐȕȘ(-�
�ɀ7ǆ,

�',ɔƂ,ɢřǚ*¨Ǐ+$�&,úƈƘĽ�
@=�'
@� 

� �ŰǩƂ�Ā,ɀ7ǆDɀ8ɵ+�)E*[Q�<ȝÍ�Ļȫ!(ľ���(

��ɍï+-��Ⱦİ�ƿĎ,ǡɄ��ă×DÚ9�ȍ�&��Ųư�ŹƈŲÕ�

Ⱥ�ȲȤ<ŶȲ,ǡɄ��Ļȫ!(��Ƕ
�ā�# �Ǉ+�ǀǔ-Ⱥ�ȲȤ

�ā��ǓćȲȤ<ŶȲ�ā�ŲƇ+¨CA&�@(��Şŭ�
# ��,�

+��ȟ®<ɓŚĮ����ŲȞ�>,Ⱦİ<Ųư,ŤƻÍ���ȾİDŲư,

ȽɄÍ���ɀ7,ȐȕDȍ�@ÐÍ�(��=�*�y`ȽǡÍDǥí�@U

y�g:
# �ÅȁĐȕȘ!�>���ǡ>*�Ⱦİ�ƿĎ�Ųư�ŲƇȪǋ

+ė�@ȽɄ�ɪ�(:�
��A+ė�&�ɀȰ,ɵ+)�ėÁ� >=���

Đǎȟɒ,�'�Ēɐǚ�ĺǌǚ*ėÁŶưDȗ
&�@=�'
@� 

� � ƃĶ+�ôƂʃ+»A&5��ŹƈȾĐȕ+ĲǱ$�6 -ɀE'7 �ƈ

+$�&ɍï� (�B��čªå�,ȋƈ�ºǳŲĐ�ǀǔ�ƩȺ�ucrO

�b{�<pFcY~�ɷȼ�ųǌ,�Yo�ŹƈŲÕDȿź� ƈ�*),Ƕ


�ā�
�# �Đǎ ",�RL[g+ļ
&��A�>:ôƂʃ+ŹƈȾ

,ƈDþ<�&��$:?'
@� 
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4-4. ŰŰǩƂ�¥,O�Q}�xDǎ�� ŹƈȾńû�e�Y�Űț  
� 1 ħǎ,żĐƆ+�ŹƈȾńû�e�Y�ŠƕD 3 ñ+C�&Ȩ# �ƈĐŹ

ƈȾʌħǎ-ǨĐƆʉǴʌĐƆǞʊ+��E�ʌ�,ǴʑɁ6'�żĐƆʉǴʍ

ĐƆǞʊ+ǴʒɁ�>��E�ʍ�, 17Ɂ6'ÒĮ�@�O�Q}�x-ŰǩƂ

�ĺ�R�['-ŲưĚ»,Ƀȓ(Ȑȕ��ĺ'
@�2013ħ,żĐƆ,Đǎű

,Ħ÷-ʌR�[ǿ 12ä'�ʌħǎʍR�[,âȳĐǎű-ǿ 24ä'
@� 

 � 6��ŹƈȾńû�e�Y�Šƕ'-�ŰǩƂ'ȕ#&�@¿ĕ+� �#&

ŰǩƂ�¥,Gr��b'gocRDȶ� �ŰǩƂ�¥,Gr��b,=�-�

1)ŰǩƂ�>ɸA ĐȕɨDþ<��+�8�2)ŰǩƂ'Ÿȕ� �6 -�A

�>ȕ�Ųư�Ȫǋ�Ⱦİ�ƿĎ*)DR�[ƲÓ+¨# ?�ļǏ� ?'�

@�3)ŰǩƂ+Â&�@ȲȾǚ�ŲÕǚ*ǡɄ+�ŰǩƂĀ,ńûƼ<Ç,ȭǁ

�>ɰC@�(�'�@�4)ŰǩƂ(Ā,�Ǖ(,$*�?DĐǎȟɒ�ȟ>Đ

ȕ¥ʅ'��ȟĵĐȕDù�œÏ�+*# ?�ĈąĺDĨ�@�#��+*@

�('
@ʉʆƜ 2010ʊ� 

� 6 �ǵȘ>-�ńû�e�Y�,ƘĽ��ŹƈȾÅȁ�s�,O�Q}�x

+),=�+
&-6@�DƔȴ�$$�ŹƈȾ 1ħǎ,ńû�e�Y�,Ǟƛ

D��,=�+ȶđ� � 

1. ŲȞ<ǈƯ+ļ�&�ɡÄ*Ⱦİ<ȪǋDɢ2�(�'�@� 

2. ŹƈȾ'�ŻȺ�Ǣ�Lc]I�ŷȨ,ńû*)Dɀ8�(�'�@� 

3. ɡÄ*ńûƼ�>�Ƞè�
@gocR+$�&āƚ*ńûDŢ��(�

'�@� 

4. Ɣȃ� ńûDÞ?»A*�>�ȟÃ,ȲȤ'¦�Ǣ�ŲǲDƂ��(�
'�@� 

5. ńû,Ɣȃ(ƲǏƲÓDə�&�ŹƈȾD¨�*�>�¦�ŵ��ǡɄD
ǎ7Â��(�'�@� 

6. ŹƈȾĐȕ+��&�ǡǚĈąĺ<ȟ�ĐȕȝÍDʆ9&���(�'�

@� 

� �A>,Ǟƛ+Ʒ#&�ŹƈȾńû�e�Y�,R�[ƲÓ,¾¥ǚ*ŰƒD

§ŏ��ŠƕDĒɐ�@�(+� �Ǉ+�Űƒ+-Ļȫ*ńû-*+�DƔȴ

��Ȭ$�Â� ńû,ƄÑĿ�ƢįĿ�ɡÄ*¨ǏŶưDȸ«���,ńûD

Ǟǚ+Ʈ�*�>ÑƎǚ+ƲǏ��Āɥ+ǘ®�&��(���úƈǚ*ńû�

e�Y�ƘĽDp��x��R(�&Þ?»A �6 ��Īȕ# ɔƂƔȃ<
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ńûƔȃ,[Q�-Ɵ,Šƕ':¨
@=�+ȳǔ��3 ñ,ŠƕDə�&�ń
û�e�Y�[Q�,�ɟDô# � 
 
4-5. ôôƂʃ'ŹƈȾńû�e�Y�ŠƕʓëȣɔƂD¨�*�>����
����Dɀ8  

� ŹƈȾńû�e�Y�Šƕ-�Űē'-*��ôƂʃ,S��r[`fH�'

�@�ǔ+ĐǎDɶ9&Ȩ# �Űē,Ā'ŹƈȾĐȕD�@+
 #&�I�

`�kcg'-ÈǏ'�*��^�[,Ǭʀ��A>,ÈǏ,�Ŷ<ÈǏ«³D

ǡ#&:>��(:ńû�e�Y�Űț,�ɥ'-*��(ȗ
@���'�Å

ȁ�s�,žƆ�>ôƂʃ,ŹƈȾĐȕ�^�[+ɰĺDŝ#&:>��ÈǏ�

&:>�4��ŹƈȾńû�e�Y�,R�[ƲÓDôƂʃ'Ȩ��(+� � 

� Ǵ 1ñǞ-���E�ʌ�10Ɂ,ɀ7ǆ,�������(ã���ŻȺ��

������Ǵ 2ñǞ-��E�ʍ�13Ɂ,ɀ7ǆ�Źƈ,�:�B�Ȉʅ�+

ɰɜ%� �ŹƈňʉJapan Aiʊ��Ǵ 3ñǞ-��E�ʍ�17Ɂ,ɀ7ǆ�h

�
:E�(ǀǔ�h�
:E�+"*E!�Nlvgt�(��gocR'�

�,gocR+ɰC@ƈ�JKqWIg*)�ŰǩƂ,Ā+
@ńûƼDƽµ��

`[Rs�[Gr��b+ú%�ɁɾDȗƒ� �Đǎ-�Ɂɾ+
@ɍï+Ƕ


@ 9+�Ļȫ*ńû-*+�Ɣȴ��ńûƔȃd��<ëȣɔƂʉƂǹ6 

-N��I�ʊD¨�*�>�ńûƼ�>ɡÄ*ńûDŢ�Â����&���

$�,ńûƼ,��>Ǟǚ+â# ɡÄ*ńûDɢ0��ADȟÃ,ŇȬ<ǘȲ

,�+Þ?»A�ŹƈȾ'Ȫǋ�@(��ȲȾƲÓ+ǘğ�� �©
.�Ǵʌ

ñǞ,�������,R�['-�ŰǩƂ,Ⱦİ�[gDÉɲ� �����

��,ɀ7ǆDƽµ��Đǎ-�AD��$�,ëȣɔƂD¨�*�>����

���,ȺDɀE!�ȺDɀ7Ȇ
 Ķ-�������,ȋƈ�>Řǻ� ȋ

Dűƍ¨��Źƈ�,čª "+�������DȾ?ș��@�(Dņđ�&�

�������,ȀȢĞDƾ�@ƲÓD� � 

� 6 �R�[ƲÓ'ŧǥ�@ɍï-ĐȕȘ,�ȯǚ*ŇȬ<±�ǚ*Ƞè�ɰ

ĺDÏɬ�@=�+§ŏ� �©
.�ǴʍñǞ,ŹƈȾńû�e�Y��Źƈ

ňʉJapan Aiʊ�,R�['-�Đǎ�ȟ>Źƈ',ŷȨDȳǔ�@(��R�

[ƲÓD� �6��ƽµƦɳ(�&�R�['��E�ʌʏɁ,ɀ7ǆ�Źƈ

,�:�B�Ȉʅ�Dɀ7�Ⱦİ�Ųư,Ĺȕ(¿ĕǌȰDƸ6�&���ńû

�e�Y�Šƕ'-�Aimee Major-Steinberger,�Źƈň Japan Ai�,ƃÅ,I



!

 228 

�g�ɥÃDɀE':>#&�>� Źƈůĩȯ¹ĝ,JKqWIg<ŹƈȑŴʂ

4ǆôɫ*),ǎŰƉDńûƼ(�&�Źƈ'ŷȨ�&7 �üŒ���'�&

7 ��(�ʂ4&7 �ʂ4ǆ��7<�+ɉ� �ǆ*)+$�&Ɣȃ��

 ���&�)��&�,üŒDɢE!,��)E*Œ*,���,ʂ4ǆDʂ

4&7 �ǌǑ*)DæE!ǸÙ*ȳǔƂD�Ÿȕ� Ųư�Ȫǋ�ƿĎ�Ⱦİ

D¨�*�>Ƃ�� �ƃĶ+��ADR�[y�g<�,� "(½Ƅ�@ 

9+�Đǎ,±�q�S+ŗǭ�&:># �ÅȁŹƈȾńû�e�Y��r�

ZKRg,Ȼ��-�ʆƜ(2013),ûçDÝȗ+�&� !� �� 

!

5 RR�[',ôƂʃŠƕ,pM��Gcr  
5-1. āɀ�Iq���(ɀ7ǆ�u�g�r�ZKRgʉëȣɔƂDɢř

ǚ+¨�ȹ7ʊ  
� ôƂʃŠƕ,Ķ�ɔƂ,Ĺȕ(ļǏ(�&�āɀ�Iq���D¨# ɀ7ǆ

�u�gr�ZKRgDȨ# �ŹƈȾŰț+��@ŹƈȾāɀŰƉ,ÑƎ<Ñ

Ǐ+$�&-��ƭ�Üǐ (2011)+=@�ɴǚȾİȕĸ,ÑƎ<�AATJ,ǘȪ

',ǄɅ(2013)+=@Đǎ,ȟ�ĐȕÍ,å�(ǎƵG�eHQ}��Y~�Ē

ǋ3,ÑǏ�
�>A@��Ēɐ�ǣǯûç-�6!Ĝ*�=�'
@� 

� NPO āɀǣǯ ,ǼÜ(2012)-�āɀD�@ž+-�1)<����s��>ɀ

8�2)ɔƂDĭ�*��3)C�>*�ȲȤ-ʁ.��4)ɝ6*�*# ><9&�

�,ƈ+Ǫ@�(�� 4$,���Dŧǥ�&�@�āɀ-�Ĝ��>�C�>

*�ȲȤ�
#&:�ʁ.�*�>Ɨ��ɀE'��(��ɀ7ŶDɒ+$�@

�('�ĐȕȘ�ŹƈȾ,ƈDł�>�+�ăɨ,ŹƈȾ+ȱA@�(�'��

ǡ>�ǡ>�,�"+ăɨ,Ⱦİ<ȪǋDɒ+$�&���(DǞǚ+�&�@�

���*�>�ŹƈȾńû�e�Y�DŤɝ�@ŹƈȾŰģ(�&-��#��

ɔƂD¨�ċÔDĸ Đǎ+�ɔƂD¨#&¦�ȺDɀ8(��Ɲ D§? �

(ȗ
�+-�>A*����&�Åȁ�s�,Đǎ��Ⱦİ<Ųư*)+ǂǌ

*�ɀ9��*āɀ�Iq���,ƈD�ńû�e�Y�,ŰƉ,/($(�&

¨#&7 �(ľC�+-�>A*�� 

� ŹƈȾ 1ħǎ,R�['�āɀ�Iq���,�s� 0	2Dȅ���R�[¿

'Ɋ�Â�DȨ# �Đǎ-Ēɵ+ƈDœ+Þ@(�ŹƈȾʌħǎ':ɀ9��

*ŹƈȾ'Ƃ�A&�@�(�ƿĎ+1?�*�1>A&@�(�ȋ��A�*

�(�gocR��:�B��*�(�Ⱥ�Ǣ�6(9>A&�@�(*)�ȟ
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Ã,�s�':ɀ9@ƈ�
@�(Dǡ#&ăÿð2� ���'�ɀ8r�ZK

Rg'-�āɀ,y^chD¨�*�>�ɔƂ,¨Ǐ+$�&-�¨� �A.

¨��(��=�+ŞĚ� ���&�Ĉ�*ȺDɀ7ȆC# >��,Ⱥ,�

'ŵ��ȕ# Ⱦİʎ$D¨�*�>�ǸÙ*�u�gDƂ�&:># �6 �

R�[¿ƲÓ(�&�Šƕ,Ċ9+wj�[o�bDȶ����'�ɀE!ȺD

1	2ÃǫĪ'ǸÙ+R�[y�g+ȅ��&:># �Đǎ-�ȟÃ�ɀE!Ⱥ

+$�&,[o�b�
@(�ǮƖǚ+ɍï<Uy�gD��6!�,ȺDɀE

!�(�*�(�Ɵ+ɀE'7=�(��ƪ+*@=�'
@�Åȁ�s�,R

�[,�'�āɀ�Iq���Də�&�ɀƂR�q,=�*ɺóƪ�Ĩ�#&

��,-��¶å'-*��(ŉ� � 

 

5-2.��Iy�Z(�,�Ⱥ�§Ųr�ZKRgʉȣëɔƂD¨�ȹ7ʊ  
� ɀ7ǆr�ZKRg(ĦȨ�&��Iy�Z(�,�Ⱥ�(��§Ų,r�Z

KRgDȨ# ��A-�ȟÃ'¦�/($ÀǠ<ȋ*),Iy�ZDɢE'�
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ĸɸɻ9ŤŎǂLNĸɸɻ˭8ƈʛªƨ6ƋP1�O�	ƼǐSĒEVjVƷò

ġ8ĸɸɻ9)8ĸɸkoX�6ƋP1�5�+F	àF9ƑƆ�SƉ%O

̒Mori, 2010̓3��ʶǘħēG�O
C+	à� ɡĸɸɻ2	ĸɸɻ˭6ʂ
è8Ś��OĨċ	ƷǷHȊĶ3�.+ʓŒȲ5ę̆6ɤĳ$	LNȂ�ƈʛª

ƨ6ȰŐ$5�̒Mori, 2010̓3��ɺŇG�O
$�$	 PM§/8ę̆9	
œÉɻ8įõ�˃��ɡʫɻ8V��^¬ĸȢ2�Oǐf�k63.19	į�

5ę̆Ȏ395Nŵ5�3ɺ�MPO
ʂè8Ś6/�19	à� ɡLNGE

$Q�ɡ8ĸɸɻ˭8ƺ�Ś�į��3Ɖ%MPO82�O�	ľ˳6ĸȢ8�

V�k��kSʟŇ$1Ɖ%O89	ʂè8̌�ĸɸɻGʂè8»�ĸɸɻ�M

¾�$MŹ'ŵOG8��O3�� 32�O
H9N	�V��y�c8ǐˁ

9ĸɸɻ˭8ȸ¨Ȳ5¿Ȥ6�N	ȥ ̒2008̓Gˍ@1�OL�6	ĸɸɻ9
°ɻ38X�o�bi��8 2VXuVSŵ+N	¨�8ŵƔ�ŵƔSʖ.+

N2�O82�O
 
� ÐʑȾɍ6LO3	�V��y�c3ʃųĸɸ69	ū�ɧ</���O3ɺ

�MP1�O
xl`V�̒2010̓9	�V��y�cSăNÒP+��jZb
v8íǗ3$1	�ĸɸɻ�ʃˇ8ĸɸ6ʾµSƞ/L�65O 3
	�ʃų

ſSʀEf��ytW�0�N�ƳŀS˃�1Ćʂ65O 3
SƠ�1�O


f�kÉ£ŴGʃMĸɸSɪɫ$1��3��ʑȏ9	ʢ�ƨ�P:	Ƴŀ2ĸ

T, 3SƳŀ×2ļɧ"('	ĭ8f��ytW�?3/5�1��3�� 

32�N	)P�ʃųȲ5ĸɸɻ3$18ȡƇȲ5Ů2�Q�
 
� ʃųȲ5ĸɸɻ8Źʚ5Ȥ´3$1	�Ĺ�ʐȥ̒2009̓9	�ȶȲSƞ/
	
�ʃÞSĿʟȲ6ʛO
	�ĸɸ×ł3ƺǷS˜ƙ&O
	��n�kSȢ�&


8 4/SƠ�1�O
"M6	ʐȥ̒2009̓9	)8L�5ʃųȲ5ĸɸɻSƯ
Ʃ&OƳŞ8ľ˅Ȳȼʹ6/�1½ɝȲ6C3F	�Ƴ�O 3SŲ/ 3
	

�ĸɸɻ8ĸɸSʟŇ&O 3
	�ĸɸɻ8ĬòSʯFO 3
	�ĸɸɻS

È%O 3
	�˪ǌȲʜˢSƞ/ 3
8 5́ȶ�Źʚ�Ćǥ2�O3¡Ū$
1�O
̏ʐ̒1998̓9	ʃųȲĸɸʂèS̊Ǝ&O+F6ƳŞ6Źʚ589	
ƅƈ˼8ƯƩ̒psychological preparation̓3ƺǷ˼8ƯƩ̒methodological 
preparation̓2�O3ˍ@1�O�	ʐȥ8Ơ�O 5́ȶ9	)8ƅƈ˼8ƯƩ
6ʬŬ&O2�Q�
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� ǈŴ6	�V��y�c3tb{�j�8ˮÅ3$1	Hershock̒2012̓9	
˛ß6Ȥ�MPP:	tb{�j�9ĸɸɻ˭8÷Ì8íǗSʏ$�̌FO3Ɵ

ƫ$1�O
Ș6	b�YwSȤ�+]��X��28÷Ì9	ĸɸɻ˭	ƳŞ

3ĸɸɻ˭8X�o�bi��SƳŀĭ2Ćʂ6&O3��Ȏ6��1íǗ�̌

�3ˍ@	]��X�f����i��s��SɌǞȲ6Ƴʀ8ȠĨ6ǼȤ&O

 3SƦı$1�O
 
 
̗̔f�kǟʚ 
� Ƽǐʰɹʨľɸ̒ASIANLAN441: Practicum in Japanese Translation̓9 3øº8
f�k2	1f� 80Þ	˔ 2f�8ƣǝSʑ�
�i_�įĸƼǐʰɇ6 6/
�O 400Ȭć̒Ƽǐʰ 4ŢȢ���̓8f�k38 1/2�O
ɹʨf�k3�
�ſˁ�	Ƽǐʰ�ʌʰ3G6̌Ŧ5ʢʰ˖ȤʂèSœÉɻ6ǱF1�O�	�

CN6ĦȉŠ�&O3œÉɻƵ6ů̀�ÝO+F	JLPT N2ċǙSȶƟ(Oɉ
Ŧ8Ƽǐʰʂè4SĦȉ3$+
 
� 2012ŢɆĸǌ8œÉɻ9 5Ď2	×ʨ9	3Ď�ʌʰSǫĠʰ3$	2Ď�˾
ĠʰSǫĠʰ3&OĸȢ2�.+
ĸȢ8Ƽǐʰ���9	ACTFL OPIko�
p�w8˃ɡȸŬ� 1Ď	�ɡȸŬ� 4Ď2�O
2013ŢÛĸǌ8œÉɻƵ9
13Ď2	×ʨ9	11Ď�ʌʰSǫĠʰ3$	1Ď�ʌʰ3Ƽǐʰ8|X��_
�	1Ď� ĠʰSǫĠʰ3&OĸȢ2�.+
ĸȢ8Ƽǐʰ���9	˃ɡȸ
Ŭ� 2Ď	�ɡȸŬ� 8Ď	 ɡ8�ȸŬ� 3Ď2�O
 
� ǐf�k8Ț�9³�8 3Ȏ2�O
 
̓̕ɹʨ6Źʚ5Ƽǐʰʂè——ʰŭè�ʳʠè�ʓȠè——Sˇ6/�O
 
̖̓ɹʨ¿ǝ6Źʚ5ĦǐȲk`�Sˇ6/�O
 
̗̓ɹʨ8ĦɀSĸT,ĸɸɻ�	f�kÉ£Ŵ6GʃųȲ5ʤɰSɫ�1�

� 36L.1	LNŊ˫Ȳ5ɹʨ�2�OL�65O
 
ǐɋ29	 8×	Ș6̗̓8́ȶ6/�1ʭ$�ˍ@+�
 
 
̘̔ƣǝǼï 
� ɹʨľɸf�k8ƣǝǼïSȘʈ0�O89	ɓ�6	�V��y�c2�O


Õ½Ȳ69	ĸɸɻ��¨�8ɹʨSƖʩ�ȃä$ċ�̒�V�k��k��V

ȃä̓ 36L.1	ĸɸɻ¡½8b�kǼïSȶƟ$	f�kÉ£Ŵ6ĸɸɻ

�LNŊ˫Ȳ5ɹʨƗʒ8+F6ʃųȲ6ĸɸSɫ�1��Ɵˤ3$+
C+	

ɌǞȲ6c�����jZbvSăNÒPO 32	�V��y�cSÆ˕$+


ɓ§6	ľðɹʨ8�įʚɢ�ʳɻ�Ȥː�íǗ
8ǟŽ5̒Ǝȥ, 2011̓8ŌÒ
2�O
 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
3 Media Japanese	Business Japanese	Academic Japanese	Japanese Translation	Classical Japanese	
Japanese Pedagogy8 6f�k2�O
!
4 2013ŢÛĸǌ6ˮ$19	œÉɻƵ8Į�9 JLPT N2Çƞɻ2	N1ÇƞɻGʊšĎ�+
 
5 ǐɋ29	 8Ȏ6/�1ʭ$�ˍ@5��	əȌ6C3FO3	ˁ8̌�ɹʨSȣDÝ&+
F69	ɹʨ8ʳɻ9ʴ�	48L�5Ȥː2ÀRPOG8�	48L�5íǗ�ǱFMP1�

O�6/�1ƈʹȲ65OŹʚ��O3�� 32�O
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� ľ˳8ɹʨ¿ǝ6ÒOå6	ĦǐȲ5ɹʨȡʷSɆĸǌåõ6ŌÒ$+
Ź̃

Ƴɇǆ9Ș6ʧ�5�.+�	Yoko Hasegawaʏ The Routledge Course in 
Japanese Translation̒Routledge, 2011̓3ȥˊŝ¢ĵ�Ñʐ«ĵʏ�ʌƼƼʌ �
��Ƴ�OĦɀ�M8ɹʨk`��̒�Éɂ, 2008̓8 2ØSˀƸ3$1Ȥ�O
 3�Į�.+
C+	ʳDȗ	uWk^ri��v�rb	ɰɸę̆SĒE	

țʃ8ƳǑ6GˬȰ 2�O
 
� ɆĸǌŴõ�Ûĸǌ9	ľ˅Ȳ5ɹʨ¿ǝSˑ%1ĸɸɻ6ɹʨƗʒSĸ:(

+
¡ƳǑ69	Įj���6R+OȢƳǑSȤ�+�	ɹʨ8 2GȘ6ľð

ɹʨ76ȐȎSɨN	Ýȕɹʨ3ƿÍɹʨ9�CNƕR5�.+
)8ȡȦ8ɓ

�9	Ƽǐʰĸɸɻ�Ƽǐ6ʑ.+ǂ6Ã̅"POɹʨ8įõ�	e-mailHťħ
8ɹʨ3�.+ľðɹʨ2�O3ɺ�MPO�M2�O
"M6	ȥˊ�Ñʐ

̒2008̓8ʶǘ6LO3	Ƽǐ6��Oɹʨ8˹ʚ9ľðɹʨ� 90̑³�Sù
F1�N	ǐf�k8œÉɻ�ŋǒ��8ɹʨŁ65.+Ĩċ	H9Nľðɹʨ

S¡6ƕ� 365O�M2�O
C+	Ʒʉ¿ĕ8ɹʨ9	ɹʨƗʒ2ĸ> 

382�OƗʒȲ5ɹʨ8ʇ$ƃ$S˃�+Ð6	ňɶȲ5ʇ$ƃ$��O+F	

ƳŞ3$1ʩÄ�˸$�3��¦ƅG�.+
2012ŢɆĸǌ�2013ŢÛĸǌ6
Ȥ�+ƳǑ8koX�3j���9³�8ˑN2�O
 
�koX�� 
� � � y��k̜ƹɼʥ¦�X�o�zrvʥ¦�ɂʲʥ¦ 
� � � � ��c̜iPhone8ÀȤSF�O	ǫ�Mĵ?8Ɣɠ 
� ~jzkƷǆ̜ɂ×ħ��m�i��8ǚ× 
� � �y�V�̜ȾÉ�y�V� 
� � � � � ǚ×̜ʟÑ}���ĭĠ¬ď�ȢǼ�y�V� 
� � � � � ťē̜ʅɎ�įɩ̄˜Ơ�}�ŏ�ìÌɥċ8ťħ 
� � � � ɞʑƷ̜Ǥ×ʮ� � � � � � � � � �  
�j���� 
� � ɹʨ�ʢʰĸ�~jzk�ɦȄ�ƱǴ�Ƴʀ�tb{�j� 
� � �Uri���jZ�p��ʟÑ�ƻʑ�̉ĕ	ɕ 

ǐf�k29	Reiss̒2000̓8Þ̇Sþɺ6	t`kvS informative 	
instructive	operative	expressive8 4Ɋ̇6Þ�	ɹʨ&O˳	t`kv8Ɋ̇
6ƈʹȲ65OL�ƟŌ$+
Informative39	ƅħS·�O8SȶȲ3$+Ʒ
ɑ2	�8Á29y��k�)P6ʬŬ&O
Instructive9	¾�8Ɣ̂Sʲƾ
&O8SȶȲ3$+Ʒɑ2	�8Á29�y�V��ʬŬ&O
Operative9	
ʳɻ6¾M�8ʑïSÆ&8SȶȲ3$+Ʒɑ2	�8Á29ťē�ʬŬ&O


ǈŴ6	expressive39	¿ɻ�¾�SʓȠ&O8SȶȲ3$+Ʒɑ2	ɒȲ5
Á9Ʒʉ¿ĕ2�O
�8Á29	ɞʑƷ�)P6ʬŬ&O
Ëď3$1	
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6 ˀƸ 1SþȒ
!
7 ɹʨ69į��Þ�1 3/8j�����O
IT	ɇĸřǝ�~jzk543�.+	)P*
P8Þˢ6Șò$+ɹʨ̒ľðɹʨ̓3	Ʒʉ¿ĕ548ɹʨ̒Ýȕɹʨ̓	)$1	ƿÍ¿ĕ

8ɹʨ̒ƿÍɹʨ̓2�O
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informative � instructive � operative � expressive8̂6ɹʨ8V���q�ûƷ
ˡʜ̒ȷʨ̓�MʨƷˡʜ̒ƈʨ̓65O+F	ɹʨʵ̆9 8̂Ȭ2��+


ɹʨ8v��y�cSĄ�1�5�ĸɸɻ9ˏʰʨS$�-582	àF9ˏʰ

ʨ�ȷʨ6ˌ�ɹʨ�ǱFMPOt`kvSȤ�	ƅħ8Ǩȿſ�ɕÄſ6ƈʹ

Sď�"(+
)$1	ȋǦȲ6ƈʨ�ǱFMPOt`kv?3Ɉʑ$	ûƷ6

ɱMP5�	LNʃȦ5ɹʨ8koX�6ĸɸɻ8ƈʹSď�"(+82�O
 
 
̘̔̔̕�V��y�c 
� ɹʨľɸf�k29	�V��y�c3ʃųĸɸ8ȸˮSʷ%+ÐʑȾɍ6Ħ

0�	�V��y�c3��Ů2ĸɸɻ¡½8ƣǝǼïSľ˅$+
§ĸǌ˭3

��˱MP+ǂ˭×29	ĦǐȲ5ɹʨƗʒSĸ>,�$�2�'	LNŊ˫Ȳ

5ɹʨ6ˮ$19	ĸɸɻ8f�kŴ8ʃś˧˦6Ĵ7O$�5�.+
) 2	

�V��y�cSˑ%1ĸɸɻ8ʃųĸɸSÆ$	űM�LNŊ˫Ȳ5ɹʨƗʒ

8+F6	f�kÉ£ŴGʃų$1ʤɰSɫ�1�� 3SȚ�3$+82�O
 
� Õ½Ȳ69	ƳŞ8ʩÄ6Ðɐ.1ĸɸɻčĪ2¨�8ɹʨSƖʩ�ȃä&O

3���V�k��k8ƔǷSăNÒP+
) 69	ʃÞ³ĭ8ĸɸɻ�ɹʨ

$+G8SĮ�ĐĔ�ÞǕ&O 36L.1	ɹʨľɸ,�29�ôÞ5	ɹʨ

SĿʟȲ6ʩÄ	ɺŇ&OʂèS¸:&3��Ț�G�.+
C+	°8ĸɸɻ

8ɹʨSĮ�ʳE 32	ĸɸɻ9ʳɻ3$18ʜȎSGȝŵ$	4T5ɹʨ�

ʳDH&�	4T5ɹʨ�ʳD6��8�Sľ½̋3$1ĸ@	ŋǒȲ6ʳɻS

ƈʹ$5�Mɹʨ2�OL�65O83ɺ�+
 
� ƳŞ8ʩÄ6Ðɐ.1�V�k��kS&O+F69	ĸɸɻčĪ�b�kĭ

2ƈž8ȮˑSʑ�Źʚ��O
)P69	b�Ywg�~k2�O Dropbox9

SȤ�+
³�6	�V�k��k8Ɣ̂3ƣǝ8ǾPSʥ&
����b�k

ĭ8Ǽï̒Ń̆̓	��b�k×8Ǽï2�O
 
� ɹʨ8ʵ̆S��O
ʵ̆9 Dropbox8f�kȤÔǊ�\�p6Vr
���w&O
 

� ĸȢ�ʵ̆Sɹʨ$	ƧÝǌ˱C26ɹʨƷ̒Microsoft Word�UX
�̓S e-mail2ƳŞ6ƧÝ&O
ƧÝǌ˱Ŵ6	ƳŞ9ĊĸȢ8ɹʨ
ƷS Dropbox8f�kȤÔǊ�\�p6Vr���w&O
 

� ĸȢ9	Dropbox�6�OÓĖ8ɹʨ6ȶSˑ$+Ŵ	�/S˜T2	
Word8f��vǤʂSȤ�	ŨʧȲ5�W�w|rb̒³� FB̓H
ɹʨƷ8ȃäS&O̒ɹʨʵ̆8ƧÝǌ˱�M 24ǂ˭³×̓
 

� ƳŞ�ĸȢ8ɹʨSʩÄ�ƤȎ&O
 
� ɹʨ8ę̆Ȏ�¥Ȏ6/�1uWk^ri��Sʑ�
 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
8 Ðˍ8ˑN	�ʳɻ�Ȥː�íǗ
Sƈʹò&O 39	ˁ8̌�ɹʨ8+F6Źʚ�Ćǥ5
Ɨʒ2�O
!
9 Dropbox̒https://www.dropbox.com/̓39	ǡ�5u�oH�UX�SWeb�6Çķ2�O]
��X�kv��jg�~k2�O
ȭ5OɒǏ�MʃÞ8u�oH�UX�6Vbmk2�O

,�25�	ÔǊ�\�pS¿Ǝ&O 36LN	°¬3u�oH�UX�SÔǊ&O 3G2

�O
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�8ʵ̆ƧÝ8˳	ĸȢ�ȷƥ Dropbox 6Vr���w&O8295�	�ƽ	
ƳŞ6 e-mail2ˎN	ƳŞ�Vr���w&OȡȦ9	ĸȢ�ɹʨ¿ǝ8å6
°8ɹʨSȶ6$1$C�	þɺ6$+N	ů̀SĄ�+N&O8S˰�+F2

�O
�8 FB8×ł9	��3ž.+ɘƓ�L�5�3ž.+ɘƓH	)�ž
.+ȡȦ	ɹʨ8¯ƺ�ʄĔȂ�3ž.+ɘƓ	ˁę	ȯęɕ2�O
�8ɹʨ

8ę̆Ȏ�¥Ȏ3��89	ʵ̆Sɹʨ&O˳6Ș6ę̆35.+Ȏ	˸$�3

Ɖ%+Ȏ8 32�O
48ʵ̆6G	)P*PğǊ8¥Ȏ�ĸɸɻ�MƠ�N	

ƣǝǼï8 Ÿ2�OuWk^ri��9	Ǭĝ	ƣǝǂ˭�˄N5�A46ȱ

Ȕ$+
1ĝ8ƣǝ9	³�8��M�C28Ǽï2ǠƎ"PO
 
� ɹʨ9Ƽʌɹʨ�ʌƼɹʨ8ĀƺďSʑ.+
C'	Ƽʌɹʨ8ʵ̆2ƣǝS

ʑ�	)8Ǧ8ĝ29	č%koX�̒Ə�9	č%j���̓8t`kv2ʌ

Ƽɹʨ8ƣǝSʑ.+
 8 2ĝ8ƣǝ̒Ƽʌɹʨ�ʌƼɹʨ̓2	1mrv3
5O
Ƽʌɹʨ8ƣǝSÐ6ʑ�	ʌƼɹʨS)8Ŵ6$+ȡȦ9	C'	�ʆ

Ȳ6�ɹʨ$H&�
3ɺ�MP1�OǫĠʰ?8ɹʨSɰɸ$	)P3čǂ6	

Ƽǐʰ8t`kvSɛʳ&O 32	)8j���2948L�5ƼǐʰʓȠS

À�8�	v�rbHkoX�6ˮ&OȼʹSȂFO+F2�O
 8̂Ȭ6&

O 32	ĸɸɻ9˻ǫĠʰ?8ɹʨ6ʃȑ6Ɉʑ&O 3�2�+
C+	v

�rbHkoX�6ˮ&Oȼʹ6/�19	àF�MǲCN!3SƳ�O829

5�	Ƽǐʰ8t`kvSʌʰ6ɹʨ&O 36L.1	�ʢʰ8�\��rv

HkoX�8˚�6	ĸɸɻʃˇ�ʃȰȲ6Ǯ0� 3SÆ$+
 
 
̘̖̔̔ƣǝÁ 
�   29	ľ˳6b�k2ÀȤ$+ɹʨʵ̆SÁ6	ÖĤȲ5ƣǝ̈ǄSɣ®

&O̒���8ȬĈ9�ʥƣǝ8ǾP6ŉŻ̓
C'	ɹʨʵ̆S��O̒�̓


 P9ʌƼɹʨ8Á̒X�o�zrvɂʲ̓2�O
 

 P9�i�v���kv6ˉ.+ Right-to-WorkǷ6ˮ&Oɂʲʥ¦2&
 
Ƽǐ8ƹɼȤ6˂ɮ2ĞT,˟ÞSɹʨ$5"�
̒oXv�	1. 2. 10.̓ 
 
Ten reasons why Michigan’s right-to-work law matters 

1. Union thugs resorted to violence that the mainstream media largely ignored and the White 
House refused to condemn. The association with union thuggery is a problem for 
“progressives.” 

2. Democrats soon will have to find a substitute for the money and foot soldiers supplied by 
organized labor in campaigns. Who will replace Big Labor as the Democrats’ main patron – 
Big Business? If so, that will take a serious reorientation in policy. 

< ȫ> 

10. The essential principle behind right-to-work legislation should not get lost in the shuffle: 
No one should be forced to join a union against his or her will. It is antithetical to a free people 
to have the state invest unions with the power to collude on labor costs and take union dues 
against employees’ will. Liberals are in favor of forcing employees to join a union; 
conservatives are in favor of allowing employees to choose not to and to protect employees’ 
property rights against compulsory dues deduction. 
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ɹʨʵ̆69	)8ɹʨ¿ǝ6ƈɷH˹ʚ��OG8S˜>L�6Ȫƈ$+
 

8Á6G� P9�i�v���kv6ˉ.+ Right-to-WorkǷ6ˮ&Oɂʲʥ
¦2&
Ƽǐ8ƹɼȤ6˂ɮ2ĞT,˟ÞSɹʨ$5"�
3�OL�6	ɹʨ

ʵ̆69	48L�5șǶ2)8ɹʨS&O˹ʚ�ȰȢ$+8�SŹ'ƾʥ&O

L�6$+
ɹʨ&OƷɑ8˪"9	ʵ̆6L.1ĮŎȭ5OG88	�˟SƘ

ɚ&O54$1	ǟ7 8ɉŦ6ɩ�$+
 
� Ǧ6	ĸȢ� 8ʵ̆Sɹʨ$	$FßNC26ƳŞ6ƧÝ&O̒�̓
ƧÝ

"P+ʵ̆9 Dropbox�8ÔǊ�\�p6Vr���w"P	ĸȢ9�¨�6
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�2&�̝
3�N	k��qkoX�6ˮ$1 FBS��1�O
²ǇǚS�
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LE4Gčǡ8 FB2	LE39ʰŭ8˜ƙ6ˮ&
OG82�O
f��v LE5SʛO3	�“Against his or her will”3��ûƷ2
ūʶ$+�.+3 Q�5�5.+L�2&
“ʴ2G�ƈž6ā$1
” [S] 
ÒP+M4�2&�̝
3�O
 P9	ûƷ3ʨƷ8íǗ6ˮ&O FB2	ʓ
ŒȲ295�	LNȂ�×ł6ʡP1�O 3�ɏRPO
C+	f��vSǪ

&8295�	ȷƥt`kvSȃä$1�OÁGƵɘƓʛMP	�VȃäGɌǞ

Ȳ6ʑ5RP1�O 3�Þ�O
 
� �V�k��kŴ6	ƳŞ�ĸȢ8ɹʨSʩÄ�ƤȎ&O̒�̓
ɹʨ8ʩÄ

Ħȉ9	Hasegawa̒2012̓8Ę�O�ɹʨ6Źʚ�Ćǥ5ʂè�k`�
106ȉ

ƛ$1	țʃ8����rbS¿Ǝ$+
 
� ³�8ǼïSb�kĭ2ʑ�	  �Mb�kǼï6ÒO̒�̓
b�k29	

ǐǙȲ5uWk^ri��6Ðɐ-	�ɹʨ8å6
3����X�kv���

cȲ5ǼïS&O
 8ĝ29	ľ˳6ɹʨ¿ǝS&Oå64T5 3S�g�

q$+�ʫ$ċ�	�Right-to-WorkǷ6/�1
	��i�v���kv8Ʊ
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
10 Hasegawa, p.22. Translator competence:  
� 1) Linguistic and sociocultural knowledge of the SL and comprehension ability in it 
� 2) Linguistic and sociocultural knowledge of the TL and expressive ability in it 
� 3) Transfer competence 
� 4) Knowledge of the topic and related research skills 
� 5) Knowledge of text types and their conventions 
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ǴȲko�k
	� 8ʥ¦8ʥɻ8ƱǴȲko�k
ɕ	)P*P�ʶ@1�

+ 3Sb�kÓ½3ÔǊ$+
 8Ǽï8ƈɷ9	 8L�5ʁǄȼʹ5$2

9ˁ8̌�ɹʨ9¿NÝ(5�3�� 3Sĸɸɻ6ƈʹò"(O 32�O


C+	 8ʥ¦�č%ÇĻǽ6ď�.1Ôˑƈʹ8ʖūS&OȶȲ2ǆ�P+G

858�	Ə�9	˽ƹǽ6ŉ&OưƬHʲŵ3��ȶȲ2ǆ�P+G858�

6/�1Gʫ$ċ�	ûƷ8Ȥː�íǗ6/�1GƈʹòSȚ.+
 
� ��X�kv���cŴ	ɹʨ8˳6Ș6ę̆65.+ȎH˸$�.+ȎS¥

Ȏ3$1Ơ�	)PM6ǵ.1uWk^ri��S&O
 8ĝ8¥Ȏ9³�8

5Ȏ2�.+
 
̓̕ƼǐʰȲ5oXv�3ʌʰȲ5oXv�8˚� 
̖̓ǭě8ĮȤS4�ƕ�� 
̗̓ȴɾ.B�v��S48L�6Ƽǐʰ2ʓȠ&O� 
̘̓“Union thugs”S4�ʨ&� 
̙̓ûƷ8ɔɻ8|XVk�ɹʨɻ8|XVk 
 8L�5¥Ȏ9	ƳŞÊ�ƧÂ&OG8G�P:	ĸȢÊ�MÝ1�OG8G

�O
ǂ69	ƳŞ�ž�GLM5�¥Ȏ�Ơ�.1uWk^ri���ȱȔ&

O 3��N	ĸɸɻ¡½8ƣǝǼï3��G8�	��6Į�8ãȵSG+M

&�SÙȿʯ"(1�P+
C+	ĸǌŴõ29	ĸȢ6uWk^ri����

p�S"(O 36L.1	ƣǝǼï8įõSĸɸɻ¡½8G8?3Ĭ�1��

ëèS$+
ƳŞ8Űæ9��C2G�Ui�t�o�2�OL�6ëF	ƳŞ

Ê8ʛʠ9	ƣǝ8ǈŴ6�­Ƽ8�X�v
3$1ĸȢ6ƧɁ$+
ʢR:	

ʃųȲ5ĸɸɻSƯƩ&OȶȲ2	�Ƴ�O 3SŲ/
Sľ˅$+82�O
 
 
̙̔÷Ì��jZbv 
� ɹʨľɸf�k29	 ˭�ǌǏ��jZbv6G÷ÌȲ5ǼïSÒPO 3

6L.1	ʃųȲ5ĸɸɻ8ʀƎSȶƟ$+
  29	2013ŢÛĸǌ6ʑ.
+÷Ì��jZbv6/�1ɣ®&O
 
 
̙̔̔̕��jZbvľ˅ħē̜Scanslation 
� 2013ŢÛĸǌ8 ˭��jZbv3$1	scanslation3��ǼïSʑ.+

Scanslation9 scan3 translationSɥDċR(+˒ʰ2	ƷĶˑN	��_8ûƷ
Sk`��$	Photoshopɕ8ȧÍɯ˶V��d�i��SȤ�	m��8˟Þ
SʨƷ6Ś$Ǉ�O 3SƈĔ&O
)8¿ǝ˘ɉ8 3SƟ& 3G�P:	

¿ǝSɦ1ļƎ$+¿ĕ8 3SƟ& 3G�O
 
� ��jZbv8Ɣ̂9³�8ˑN2�O
 
� b�k��v6ɣ®$+���_S˜<	scanslation&O��jS˜>
 
� m��HƮ˿ʰSɹʨ 
� �V2�¨�8ɹʨSȃä 
� Scanslation8¿ǝ 
� ˜T,��_6/�1Ȱʓ 
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�Vȃä8�V9	ĸȢ8˜T,��_8t��Hj���6Ħ0�1ɥC(+


4f���_8�V	a�c��_8�V	Ʒòʢÿ�Į���_8�Vɕ8ɥ
DċR(�2�+
 
�  8��jZbv8Ț�9³�8 2Ȏ2�O
 
̓̕˱MP+k��k�Ƚ����l×2íǗȲ5ɹʨ�2�OL�65O
 
̖̓¿ĕ8×łSəȌ6ʚɟ$	ʳɻ8ʄĔSũ�/�OȰʓ�2�OL�6

5O
 
��_8=�,$9ʌʰ8t`kv69ō"&�O 3�Į�	ǃˑ6ɹʨ&O

3	k��k6ĂCM5�5O
Ƽǐʰ9ɲǆ�	ʌʰ9ǣǆ�2�O8G	 

8ę̆SLNʘ˷6$1�+
�\�vSō"�&O3��HNƺG�O�	ʜ

ʝȲ5ʳDH&"Sɺ�O3	�\�vgXl69˱Ȩ��O
)8+F	Ƚ�

Ʒɑ2íǗȲ5ɹʨS&OƗʒ�ʚǱ"P+82�O
 
� Ȱʓ29	ɹʨ�ȃä¿ǝ8˸$�.+Ȏ	¿ǝSˑ%1ĸT, 36é�	

˜T,��_8̍è6/�1Gʫ"(+
)8+F	)8��_SȼM5�ɻ6

G̍è�·ROL�	ɹʨ&OƵ��j9¿ĕ8Șŷ�L�ʓP1�O��jS

˜>L�6ƟŌ$+
ɹʨ6/�1,�25�	¿ĕ8×ł3̍è	)$1	)

8̍è�˜T,��j648L�6ʓP1�O�G˱MP+ǂ˭×2Ȱʓ$5�

P:5M'	Þ�NH&�ȰʓS&O+F8��ʤɰ65.+
 
�  8��jZbv8āȹȎ2�O�	ʊ��²9tb{�j�6ɛˑ$1�O

2�Q�3��ž�ˋD11�M	Photoshop8ÀȤǷ548ƔŬ1�Ȯ�65.
1�+�G$P5�
ƣǝǂ˭SȤ�1 Photoshop8��bi�r�Sˬ�	č
%b�k×2�VȃäGʑ�:	G.3íȞȲ5��jZbv65.+2�Q�


$�$	 8��jZbv9	Ș6ĸȢ8āŻ�L�	ĸǌŴ6ʑ.+V�d�

v69	� 8��jZbv8�Vȃä9	 8f�k2�ȬŰ6ɐ.+G8,

3ž�
	�ʃÞ8ž�ÒP�ū��M	ǂ�	ĿʟȲ6ʛO89˸$�
,�

M	}�vx�6 FBSGM� 32	ʨƷ9&!�ʃȑ5ʌʰ65.+
3�
�	˻ş6ɿĽȲ5ƈʛ�ʛMP+
 
 
̙̖̔̔��jZbvľ˅ħē̜Photo Voice 
� 2013ŢÛĸǌõ:	�i_�įĸɂ¶ɅɃĸ8Ƴƣ�ʑ5.1�O Photo 
Voice 3��þéĤ��jZbv6ˮRO 365.+
)8��jZbv29	
�Ĳſ+-�ʛ+	ɦ̋$+į˺ȍ
St��6	ǓƼǐį˺ȍ2ʔȍ$+Ĳſ

HƯƩ6ˮROĲſ+-�	ģ˺HǻǸ	ûȰ¦Ʋ6ˮ&OÚȺSƭů$	ƭů

ɻʃˇ8ŸƅSɬ.+Ʒɑ̒ī̓Sȃ�O
ÚȺ3�ī
6L.1	ƭůɻS3

NC�șǶHŸƅ	ģĥɂ¶Hɂ¶Ó½8ʵ̆Sɂ¶6ȰÈ&OƔǷ2�O
)

P6L.1	ÚȺ,�29·�MP5� 3	ʢʎ,�29·�6�� 3S·

�O 3�2�O
C+	þéɻ9	c���28ʰNċ�Sˑ%1	Ŷʄ�Ư

Ʃ8ʵ̆SĆʜò"(+N	ʃÞ8ɦ̋Sɂ¶Ȳ6ƈĔ0�$+N&O 3G2

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
11 Hershock (2012)9	Ó18ĸȢ�tb{�j�6ɛˑ$1�O3��89ţƇ6˘�5�3	
)��.+ž�ˋD6ʺ˩S̎M$1�O
!
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�O
/CN	Photo Voice 39	ʔȍ$+Ĳſ+-�	ÚȺSƭN	ʰNċ�	
ȰÈ$	ɂ¶Ȳ5ę̆6ŉ$1Ô6ï�Ý&3��	ǞF1÷ÌȲ5��jZb

v582�O̒Čǿ, 2012̓
 
� �ȨĊĠSŘO Photo VoiceŐɁ¶8+F6�ī
8ʌʨ�Źʚ65N	ɹʨ
ľɸf�k8ĸȢ+-�	ɹʨSƧÂ&O3��Ů2��jZbv6þé$+


�ī
9ʣ 75Ȏɉ�N	ƣǝ 2ĝS Photo Voice��jZbv6Ï1	1¬Ŭ+
N 5̞6Ȏ8�ī
SƚŬ$+
Ƴƣ9 2ĝ3Gb�kSʦP	��jZbv8
ǟʚHƈɷ6/�1ĸȢ6ʲƾ$+Ŵ	ǐf�kƟŌƳŞ33G6	ĸȢ8ˁę

6ɗ�+N	ĸȢ8ɹʨ6 FBS��+N$+
 
� Photo Voice 8ɹʨ9	³�6ʥ&L�6	÷ÌȲ6¾ˡG8��mkSɦ1	
Į�8ǂ˭S��1ʑRP+
 
� ʵ̆3$1b�kĭ2ƚŬ8�ī
Sɹʨ&O
̒�ʨ̓ 
� ƳŞ��ʨ6 FBS��O
 
� č%ƭůɻ8�ī
SƚŬ$+ĸȢ2c���S¿N	ƳŞ8 FBGþɺ
6$5�M	b�k×2�¨�8ɹʨSȃä$ċ�
 

� Ƴƣ3ǐf�kƳŞ3ĸȢ 1Ď12�b�kĭ2˶CN	3¬2Ó18
�ī
SƦƶ$	ǈɤɋS¯��O
 

Photo Voice8ɹʨ9	°8ʵ̆3ǭˈ$1	Ș6˸$�.+L�2�O
)8
ȡȦ3$1ž�Ŭ+O89	ĸȢ9üŅ5ƈĔ28Ȣ8Ƽǐʰ6ƋP1�5�8

295��3�� 32�O
űM�)PC2ȶ6$1�+Ƽǐʰ9	Ƴɇǆ6

ˉ.1�OƼǐʰ6(L	ǐf�k2ƕ.+ȢƳǑ6(L	ƷɑSǆ����ǆ

�+G82	��ƈĔ6Gƃ�ƈĔ6G�Ǩȿ
5Ƽǐʰ2�O
�ƺ	ʔȍ$

+Ĳſ+-9Ʒɑ8��295�	)8�ī
8Ʒɑ69	ȹȫ8$&�2ƈĔ

�ǅǀ5ɘƓH	7%PƷ	ƷǷ8ʱNɕ�ʛMP+
$�$	ĸȢ+-9	c

���2ʫ$ċ�	¨�6ê�ċ� 36L.1	ƃƐʋ˯$5�MG	̕/'

/ʠˠ�8ȯęSʠǲ$1�.+L�2�O
 
� C+	Photo Voice8�ī
9 expressive8Ʒɑ6Þ̇"P	ûƷ8�ī
SȰ
$+ʔȍɻ8Ĳſ+-8Ÿƅ——HN�P5�ž�	Ƅ$D	ƌN54——Sż
ľ6ɹʨ6āƿ"(5�P:5M5�.+
 8 3G	Photo Voice8ɹʨS
˸$�$+ȡȦ8�/2�O
ˁ8̌�ɹʨ8+F6	ĸȢ+-9ʔȍH˝˸8

șǶ6/�1L�ȡʠ$	ʔȍɻ8ŸƅSƦ$ȇOŹʚ��.+�	 P69	

Ƴƣ�ľ˳6b�kSʦP	ę̆35OÚȺ8ƭMP+ʁǄHșǶSʲƾ$1�

P+8�į��Ű6ɐ.+
 
� ɭƝ&O3	 8ɹʨ��jZbv9	�V��y�cHʃųĸɸ8ƯƩ35

.+,�25�	Ƴŀ2ĸT, 3Sɂ¶�f��ytW�6˞Î2�+133�

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
12 75ȎÓ18ƦƶS 1¬8ĸȢ6µ(O8295�	f�kSœÉ$1�Oįĸ˲Ȣ 4ĎS˜<	
ª²2 8µ6Ŭ1+
!
13 ŐɁ¶8ǡĵ9	ɹʨľɸf�k8ĸȢ+-��ī
Sɹʨ$+ 3GĒF	ģÎ8Ƽǐʰƹ
ɼ6ăN��MP+
!
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�Ȏ6��1G	Ș6į�5ƈɷ��.+3ʢ�O
Photo Voice��jZbv
9ȠĢG˕ʑ 2	)P3˓ï$1ɹʨ¿ǝGɪɫ$1��¤Ľ2�O
 
 
̔̚ ƣǝ8ƎǗ3V�d�vʶǘ 
� ³�2ˍ@+ƣǝǼï8ɧǗ	f�k8 3/8Ț�9ǟ7˙Ǝ2�+3ʢ�O

ĸȢ8ǆ�+ōʷƷSʳE3	ĸǌĳF3ǭˈ$1	ƷǷ�ʰŭ8ʱN�ȆN	

Ƽǐʰ8ʓȠè8Š�ť�.+3��úʽSĄ�O
C+	ĸȢ8ɹʨƗʒGȽ

ǌ˭2ʏ$�¸<+
  29	ĸǌɤ£Ŵ6ʑ.+V�d�vʶǘ8ɧǗSĦ

6	ĸȢ�48L�6�V��y�cSĄ�ǧF	)PS48L�6ʃˇ8ʃų

ĸɸ6/5�1�.+8�ɺŇ&O
 
 
̔̔̚̕V�d�vʶǘ 
� V�d�v29	³�8 7́ȶ6/�1ˁęS$+
 
̓̕b�k��v8ɹʨSƖʩ�ȃä$1	L�.+ 3�ĸT, 39¾� 
̖̓b�k��v6ɹʨSƖʩ�ȃä$1GM.1	L�.+ 3�ĸT, 

39¾� 
̗̓b�k��v8ɹʨSƖʩ�ȃä&O89	˸$�.+� 
̘̓ɹʨ¿ǝSˑ%1	Ƽǐʰ8ʂèS8:& 3�2�+3ž�� 
̙̓Scanslation2b�k��v6ɹʨSȷ$1GM.1	L�.+ 3�ĸT
, 39¾� 

̓̚Photo Voice8c���ɹʨ2	L�.+ 3�ĸT, 39¾� 
̛̓­Ŵ	ɹʨSɫ�1��� 

 
̖̔̔̚�V��y�c6ˮ$1 
� ƳŞ8ʩÄ6Ðɐ-	ĸɸɻčĪ�¨�6ɹʨSƖʩ$ċ.+ 36ŉ$1	

ĸȢ9ǟ7�ŵOG8��.+
3ʯʹ$1�O
)$1	)P9	°ɻ6ȃä

$1GM� 36L.1	ʃÞ8ɹʨ�ʳDH&�5.+3�	ƈĔ�9.�N

$+3��L�5	ȶ6ʛ�OíǗ,�634CM5�
b�k��v8țçȲ

5ʨƷ�MVXuVSGM�54	°ɻ8ɹʨSƖʩ&O 36L.1	ʃÞ8

ɹʨèSLNď�"(O��Ǥ¶65.+3��ī�	ʘƵ8ĸȢ�M��.1

�O
C+	°ɻ8ɹʨSĐĔ&O 39	)8¬8ɹʨ6��OƈžǲĽ8Þ

Ǖ6/5�N	)P9ɍǞȲ6���ɹʨ39¾58�
3�� 36ƈʹȲ6

5O86Űɐ.+3��ƈʛG�.+
 
� �ƺ2	đĽȲ5ʛʠ3$19	ƼǐʰSɓ§ʢʰ3$1ʫ&ɻčĪ�	¨�

8Ƽǐʰʨ6/�1Ɩʩ�ȃä&O 3Sȯęʜ&Oƈʛ��.+
 
 
̗̔̔̚ʃųȲ5ĸɸ6ˮ$1 
� f�kÉ£Ŵ8ɹʨǼï6/�1	ʘƵ8ĸȢ�­ŴGɹʨSɫ�1��ƈž

Sʓƾ$+
������k2ɹʨSɫ�1��/GN,
	���_�Vy

��~u]e��3�.+Ƽǐ8g�^�q��8ɹʨ�$+�
	�ŋǒ	ɽ

6/�+M	�Q�Q5ƷǆSɹʨ&OǤ¶9�.3�O,Q�
3�.+ĝɗ
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�ń(MP+
�ƺ2	 8f�k2ɹʨ�48�M�˸$���Þ�N	ɹʨ

8¯¦S&OǮ�5�5.+3��ǪŽ5ƈʛG�.+
 
� ǌǏ��jZbv3$1	ĸȢ9)P*PʄĔ8�OÞˢ8ɹʨS$+82�

O�	ɹʨʵ̆2ƕR5�.+ƿÍɹʨHÝȕɹʨSƔ��+ĸȢH	̌Ŧ6Ŋ

˫Ȳ5Þˢ8ɹʨSʑ.+ĸȢ��+
 PM8Á9	Ƴŀ×2ĸT, 3Sɜ

6	ĸɸɻ�ʃųȲ6)8Ð?˕T, 3SƈĔ$1�O
 
� C+	ĸǌ 6���tWV2ɹʨ8¯¦S$	ɹʨSˑ%1	ƳŀS˃�+

f��ytW�3ɧ</�+ÁG�O
�OĸȢ9	�i_�ŗ×8ˣőéř�

uhX�¶ɂ8�����j14SƼǐʰ6ʨ$+
č%ĸȢ9	�i_�įĸŁ

ŧóĸm�o�8Ȱʑ&OƂɻď�8ǚ×ƷSƼǐʰ6ʨ&¯¦G$1�+�	

­ŴG)8¯¦9ɫ�1��/GN,)�,
­ĸǌ2įĸSöǝ$+â8ĸȢ

9	Ƽǐ8įƔe��¶ɂ8ɹʨ˟˫8¯¦6Żñ$	ǆ̇ňǘ9ˑN	˼ƥC

2 �/�+)�,
 PM8Á9	ɹʨľɸf�k8ƹ+5Ćʂſ——`��
V6/5�OƼǐʰf�k——SɁė$1�O
 
 
̛̔�RN6 
� ǐɋ29	�i_�įĸ8Ƽǐʰɹʨľɸf�k8ľ˅ħē3��Ů2	ǐf

�k8Șʈ8�/2�O�V��y�c3	�V��y�cSˑ%1ʃųȲ5ĸ

ɸɻSʀƎ&OʪD6/�1ˍ@+
­Ŵ8ʵ̆3$19	ʃųĸɸSƯƩ&O

ľ˅ȲȼʹSȢ�$	LNíǗȲ5ƣǝǼïSʑ� 36L.1	ø5Oĸɸɻ

 Ÿ8ƣǝ295�	Ⱥ8ƈĔ28ĸɸɻ¡½8ƣǝSȶƟ&
 
� ˌŢ	Ǥǜɹʨ8ɛŦ8ď�6LN	ɹʨŁ8¯¦�İRPO8295��3

��ʛƺG�O�	ľƅ9E$QǨāŉ2�O
C&C&c��|�ò$1��

Ƞ²ɂ¶2	ɹʨŜĨ9Ǝ˪�ƜįSɫ�	ɹʨ3ɹʨŁ8˹ʚ9­ŴGĩ�O

:�N2�O
`��V8+F6ƼǐʰSĸ>ĸɸɻ9	˘ý3ǭ@O3Ȇ.+

�G$P5�
$�$	ĩ�ɫ�Oɹʨ8˹ʚ9	­	Ù<`��V6/5�O

Ƽǐʰf�k8ĆʂſSŃ$1�O
ǐf�k2ɹʨƗʒ8ĦɀSĸT,ĸɸɻ

�	LNŊ˫Ȳ5ɹʨƗʒ8+F6ʃųȲ6ĸɸSɫ�1��	)P�ǈɤȲ6

9ɽǝ3��Ů2ɂ¶þé6/5�.1��15 3�2�P:	Ƽǐʰ3ɹʨS

Ƴ�Oɻ3$1	 P³�8Ě<95�
 
 
  

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
14 http://www.ja.metaloffmain.com/ 
15 ¼ʐ�ȓʼ̒2012̓9�ƼǐʰSÀ.1ɂ¶3ˮRO	ɂ¶þéSF#&
ƼǐʰƳʀ8ˡʚ
ſSʲ�1�O
!
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ũȤƷȜ�þɺˀƸ�ʞ  

ȟ¸ĵ̒2012̓�ĸ˟�ɡƼǐʰb�k6��O÷ÌȲƣǝ——�V���y�
c8ʜȎ�MɺŇ&O——
�ŊÉ¬Ʒʷ˶�90Ĉ, 501-516. 

ŕCJD̒2005̓��o�U�ƟŌ�ƼǐʰƳʀ6G+M&G8
˨ȥÉ�ɖ©
ˑ˵�ȩ¼Ȧɞĵ�xl`V�ņɶĵ�ŕCJDɯ�ʢʰƳʀ8ƹŐˬ�

pp.181-199. ;/%ǆƒ. 

̏ʐ;QD̒1998̓�ʃųȲĸɸʂèS̊�+F6ƳŞ9¾�2�O�
�ʢʰ
Ʒò3ƼǐʰƳʀ�16Ĉ, 1-11. 

¼ʐƊĉ�ȓʼȦȡ̒2012̓�ɂ¶þéSF#&ƼǐʰƳʀ̜ȡʷ3)8ľ˅
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います。���是非出会いを楽しんで下さい。���石は原素化合物の結晶体です。���原素のまわり
には電子があって、その種類によって決まった数の電子がその回りをまわっています。���という
ことは、なんらかのエネルギーがそこに存在していると思います。� ���しかし、それだけではこ
の石達の魅力は測れないと思います。���大事なのはそれを感じる私達の心の方にあるのだと思い
ます。��
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